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I.

About Musical Futures Australia

Musical Futures Australia was established in 2012 following the 2010/11 Musical Futures pilot
program undertaken in Victoria and Queensland.
The results from that pilot program were very encouraging and proved without doubt that Music
Futures could be successful adapted for use in Australia. To achieve that, it was necessary to
establish an organisation that could oversee the training, provide resources, assist teachers and coordinate industry support necessary for the large scale adoption of the Musical Futures approach in
this country.
Musical Futures Australia is able to provide the learning materials and resources through the
agreement with Musical Futures in the UK and the Paul Hamlyn Foundation, the creator of the
Musical Futures Approach to Music Learning in the Classroom. All Musical Futures materials are
available as open source resources, however, in addition to the resources there is the need to
provide training support through specific professional development programs to teachers. This is the
primary function of Musical Futures Australia.
Since the 2010/11 pilot program, Musical Futures Australia has delivered professional development
in the approach to nearly 300 teachers in Victoria, South Australia and Queensland and, in the latter
half of 2012, 47 more Victorian schools took part in Musical Futures training as part of the Strategic
Partnership program.
Musical Futures Australia is a proprietary limited company with Directors Ken Owen and Ian Harvey.
Ken Owen has been trained in the delivery of Musical Futures by Musical Futures in the UK and has
led all Australian training to date. Ken was previously the Executive Officer for the Soundhouse
Music Alliance and has been providing leadership in music education for more than 25 years. Ken
also delivers Musical Futures Studies to Master’s Students at Melbourne University Conservatorium
of Music.
Ian Harvey, was formerly the Executive Officer of the Australian Music Association and was
responsible for establishing the Musical Futures pilot program in 2010 with the support of the
Victorian and Queensland Governments, NAMM, the international Music Products Association, the
Sound House Music Alliance and the Australian Music Association. Ian was also Deputy Chair of the
Music Education Advisory Group to the then Federal Ministers for Education Julie Bishop and Julia
Gillard, a member of the National Review of School Music Education Steering Committee and the
architect for Music. Count Us In, Australia’s largest participatory music event with over 600,000
students from more than 2,000 schools joining each year.
We would be pleased to appear before the Committee to provide further information about the
Musical Futures program. Depending on the Committee’s hearing schedule, it may also be possible
for us to facilitate expertise from the United Kingdom to assist you in your deliberations.
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II.

Musical Futures – a background

Through the Music Manifesto, founded in 2004 by the Blair Government, the United Kingdom has
moved from a similar low level of school music provision to Australia towards universal music
education provision.
While school children are the ultimate beneficiaries of Musical Futures, the program is actually
about providing teachers with new skills and the confidence to deliver a new approach to music
education. It is an approach not a curriculum or syllabus, so it will overlay with anything being done
via ACARA in terms of curriculum.
Musical Futures is a whole-of-class music program from the United Kingdom which brings nonformal teaching and informal learning approaches into the classroom. It has been a significant
pathway for the delivery of the Music Manifesto’s promise of universal music education provision
for British children.
Importantly, Musical Futures is a highly efficient way of commencing or increasing music provision at
a school level, and leaves in place an easily sustainable program which involves the entire school
community.
Over £4 Million (circa AU$7.5 Million) has been spent to date developing the Musical Futures
program in the U.K. This was funded by The Paul Hamlyn Foundation and continues to receive their
support.
The approach is to deliver the skills and experience of Musical Futures to teachers. The program’s
key investment is in teachers.
Musical Futures provides a model for engaging all young people in music making at a time in their
life when music is not only a passion, but a big part in shaping their social identity.
Musical Futures is primarily designed for secondary schools, with a particular focus on the U.K.’s Key
Stage 3, which is analogous to Years 7-10 in Australia. Here in Australia we tested the program with
years 5 and 6 as part of the 2010/11 pilot and found that the approach could be used just as
effectively with primary students and teachers. The Victorian trial of the use of Musical Futures in
years 5 and 6 has resulted in the program now being extended to those age groups in the UK such
was its success. This means that the approach can be used from upper primary, across into lower
and middle secondary school before students choose either VET or VCE music programs.
There are now more than 3,000 schools in England, Scotland and Wales utilising Musical Futures.
The 2010 Australian pilot program was the first overseas initiative but more recently Musical Futures
programs have also commenced in Brazil, Canada, Singapore and New Zealand.
Musical Futures is a new way of thinking about music making in schools. It brings non-formal
teaching and informal learning approaches into the more formal context of the school music
classroom. It supports active, contemporary music making, drawing on the existing passions young
people have for music and reflecting and building upon these in the classroom. It is designed to
address the paradox that exists around music and teenagers; music is a most significant part of their
cultural and leisure time pursuits, yet often remains an unpopular and insignificant role in their
school life.
The core of Musical Futures is about providing new skills to teachers. The aim is to create engaging
and practical classroom music that fosters performances throughout the school. Research across
jurisdictions worldwide shows that one of the key barriers to the effective delivery of school music is
teacher skills and confidence. Musical Futures is very carefully targeted at allowing teachers and

3

schools to make much more of existing resources, providing a music education to whole classes of
students in a more meaningful and cost effective way than traditional approaches.
Through generous donations of intellectual property, cash and resources along with significant
industry support, Musical Futures is now available for Australian school systems to make their own.
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Victorian Parliament Education and Training
Music Education Inquiry
Parliament of Victoria
Spring St
EAST MELBOURNE VIC 3002

1. Executive Summary
Musical Futures Australia welcomes the opportunity to provide a submission to the Victorian
Parliament Education and Training Committee’s Inquiry into music education in Victorian schools.
This submission seeks to draw the Committee’s attention to:
 How the Victorian Education system might provide school-based music learning to the vast
majority of Victorian school children;
 The importance of providing more school music to the students of Victorian schools; and
 Models which provide cost effective, sustainable and engaging music programs in Victorian
classrooms
The provision of school-based music is haphazard. Members of the Committee will recognise the
names of several state system schools where music has something of a heritage and reputation such
as Melbourne and MacRobertsons High Schools along with perhaps Blackburn, McKinnon, Eltham,
Ringwood and Balwyn Highs. For each of these well provisioned schools there are many, many more
that cannot offer an effective, sustainable program. In fact, the Stevens Report, commissioned by
the Music Council of Australia in 2003 found that 77% of Australian State School children nationally
still have no access to effective school music programs, compared to only 17% of Independent
school students. At that time the data provided in this report showed that Victoria had the lowest
provision of school music for State Schools nationally and that it was possible that a full 13 years of
schooling could be completed in the Victorian school system without students have the opportunity
to participate in any form of music education. 1
In our view it is unlikely that this situation has changed in any substantive away over the past
decade. If anything it may have been further weakened.
Why is it important that students have access to music in schools? Ignoring for the moment the
intrinsic values of music and its economic value and importance as a key part of the creative sector,
an effective music education supports the other educational objectives of Government. Such as:
1.
2.
3.
4.
5.

Improving literacy and numeracy rates
Strengthening early childhood education outcomes
Assisting in the transition between primary and secondary schooling
Improving student engagement with school
Improving educational outcomes for Indigenous youth and disadvantaged young Australians,
especially those from low socioeconomic backgrounds
6. Providing students with another area in which to achieve and be successful
7. Improving student self-esteem, confidence and teamwork

There is now over 60 years of research into the benefits associated with music learning. The
importance of music education and the benefits that come through participation within school
education is now well understood and thoroughly documented and this submission seeks to
highlight this research to the Committee.
1

Stevens report. (2003) Music Council of Australia. Trends in School Music Education provision in Australia
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There are several key questions on the issues of school music that require addressing. These are:
Equity of access. The poorer the family, or the less well-resourced the school the less likely
it is that students will have the opportunity to access the benefits of school music. In short,
the children of aspirational Australian families are the most likely to miss out on school
music.
Sustainability. Music is an area of the curriculum that has proven itself to be difficult to
sustain. Its continuity is susceptible to teacher change, timetabling issues, physical resources
and inequities of access within schools themselves. Furthermore, the nature of the delivery
of many music programs increases the difficulty in sustaining programs. As a result
comparatively few schools have sustainable programs.
Teacher skills and confidence. This is especially an issue in the primary sector. The fact is
that most teachers are left with only a rudimentary understanding of music as a result of
their teacher training. This undermines their confidence to sing, play or engage their
students musically in class.
While we have sought to highlight many of the deficiencies and issues for music within Victorian
schools our focus is on how these deficiencies can be reversed and removed. A music education can
help students prepare for further education, employment and their future role within our
community. The challenge is how this can be achieved sustainably.
Maximising the benefits and value of music learning in school and in classrooms will require some
structural change. Music education was at a similar point in the UK in the late 1990’s are we are
here in Victoria today. The structural changes made in the UK took place under the banner of the
Music Manifesto was initiated in around 2000 and provides a useful model for us a decade or so
later.
While we will argue strongly for the adoption of Musical Futures as a solution to at least part of the
music education question we would also support the adoption or modification of other proven
Music Manifesto initiatives such as Wider Opportunities, a whole-of-class music fundamentals
approach and Sing Up!, a singing based program that could relatively easily incorporate an extended
version of the already well regarded Australian Music.Count Us In activity.
While there are many criticisms of the level of music provision within Victorian schools it should be
said that the VCE curriculum and VET programs are sound in their approach. According to VCAA
around 2,500 students are engaged in music at Year 12 each year. Generally these students are well
served in our opinion by the course offerings available to them at this level.
Beyond any policy framework it is the delivery of programs and curriculum is critical to the outcomes
or reforms that may take place as a result of this Review. In our opinion, and through the comments
we will provide what we believe that following items will be critical success factors including:
1.
2.
3.
4.
5.

Support for quality teaching, training and workplace skills
Support for school leadership to take risks and to try new ways and new ideas
Provide students with relevant and engaging programs and activities
Develop stronger partnerships and encouraging the sharing of resources between schools
Strengthening accountability and transparency
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Musical Futures Australia believes this Inquiry provides an excellent opportunity for the Committee
to work collaboratively with state education authorities and music organisations to improve the
provision of music education in schools in Victoria.
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2. Key submissions
•

Despite its proven links to intellectual development, in particular in the area of literacy and
numeracy and its role in personal and social development music education has a low status
within Victorian state school curricula.

•

The curriculum itself though is fundamentally sound and it could be argued that it is in fact the
best curriculum in the country.

•

The primary issue is the ability of schools deliver that curriculum. Music learning is frequently
not of a continuous, sequential or developmental nature. Music education therefore lacks, in
many instances, a core place in the curriculum and access by students is haphazard. Perhaps
music is offered in one of four terms or the music is done only periodically or when there is a
school event and is substituted with other activities in between.

•

Quality is highly variable and especially variable in primary schools. Students who are lucky
enough to have a classroom teacher with a musical background are likely to be able to
participate in music making. Teachers without that background are generally far less able to
deliver the curriculum. The number of specialists available in the secondary system will often
improve the quality of the provision but the reach is limited.

•

Classroom music – the typical classes offered in Year 7, 8 or 9 lack relevance to the student.
Often the result is a teenage child who is disengaged by school-based music. The contradiction
is that the vast majority of these students place a high value and importance on music in their
private life. The approach to classroom music as de-coupled the learning of music from the
making of music.

•

This low status and inconsistent approach to music is contrary the role music plays in:
o the development of the individual;
o

its place in the community, and;

o

the scale both in value and employment opportunities of the music industry and the
broader creative sector it serves.

•

Behavioural and neurological research has demonstrated positive linkages between music
learning and the development of mathematical and language skills, particularly among younger
(pre and primary aged) children. Music has been shown in this research to aid spatial relations,
patterns and sequences in mathematics and the development of vocabulary and memory in
literacy.

•

These non-music outcomes of music participation should be considered as a tools to assist in the
development of numeracy and literacy skills in children.

•

Confidence, self-esteem, a sense of achievement and the willingness to take risks with learning
are just some of the social and personal skills that have been shown to be enhanced through
music education. As music is a social art, it is best created with others. Classrooms and groups
within schools therefore provide the ideal environment to develop these skills.

•

Music learning has been shown to be effective in assisting the development of at risk and
disadvantaged students or groups.

•

Some of the research outcomes in this area have shown that students who have access to music
programs are:
o More connected with school and with teachers;
o

More likely to become effective members of teams

o

Less likely to be involved in harassment and ethnic tension.
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•

A principal cause for concern is significant shortcomings evident in the training of teachers in
music, in particular the generalist primary teacher who will, in the majority of Victorian schools,
take responsibility for a student’s initial music learning. The issue simple. Too few
undergraduate teachers have a background in music and their course of study at university as
part of a teaching qualification is insufficient to allow him/her to develop a music skill of their
own or an understanding of the pedagogy. The result is that many teachers have too little skill
and vastly too little confidence to deliver effective music programs. Sadly, this deficiency
happens to coincide with the period where music’s impact on numeracy and literacy is at its
greatest.

•

This situation is exacerbated by the Institute of Teaching and Universities were pre-service
training takes place not advising or recommending that secondary students with an aspiration to
be primary teachers prepare for teaching by undertaking some music study before they
commence their training. In short, the recruitment of potential teachers is undertaken with the
full knowledge that they will not be able to deliver the full curriculum.

•

In-service training opportunities in music are also very limited, so it is very difficult for a teacher
to improve their skills in music teaching over time. What is available tends to be built around
pedagogies that are the best part of 100 years old (Kodaly, Orff, Dalcroze, American Band
approach and so on). These approaches while still generally sound are not contextualised to the
contemporary student who lives in a world of ipods and playlists. Relevance and engagement
become a serious issue as does teacher satisfaction.

•

In secondary schools the splitting up of music into classroom and practical poses many issues.
This is one aspect of the system that makes the delivery of music more difficult and less efficient
than it should be. Resources, timetabling and teacher accountability are just some of the issues
that are created through the lack of integration between the learning of music and the learning
to play an instrument. It is both counter intuitive and counterproductive for these two activities
to be split into two. In all other areas of the curriculum the theory and the practical meet in the
classroom. Yet this is not the case in music.

•

Specialist instrumental music teachers then have the challenge to ensure the work they do with
their with their students is integrated firstly with the music learning taking place in the
classroom which it rarely is.

•

For the development of self-expression, creativity and social connection among students to
maximised, music learning must be integrated with the other areas of the curriculum so that the
students benefit from non-music outcomes. This is far more difficult to do than say.

•

The music sector offers significant vocational opportunities and Australians are highly regarded
within the international music world. Generally speaking students who are gifted in music do
have access to programs that will continue to develop their skills to a high level. The Victorian
College of the Arts Secondary School provides pathways for some of these students. Amongst
players of orchestral instrument Melbourne Music has also played a significant role in the
development of these students over the years.

•

Opportunities for a career in the music or creative sector using musical skills are significant but
musical careers should not just be seen through the prism of performance. Vocational musical
opportunities also exist in the creative side, composition, arranging and production. The VET
music program is quite successful in this regard as evidenced by the number of tertiary
institutions offering music qualifications, other than music teaching within Victoria.

•

A key issue to the provision of music and the educational and vocational outcomes lies with the
pedagogies used to teach 21st century students in music. The driver behind Musical Futures is
that music learning in the 21st century requires a 21st century context. That context includes the
students personally relationship with music through ipods, downloads and personal playlists.
The current approach does not take into account that many students have powerful
compositional tools on their computers and ipads such as Garageband and that many are
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already composing and creating and promoting those pieces on the cloud through facebook,
tunecore.com or others. It also ignores the significant amount of informal learning of music that
takes place via the internet, mostly via Youtube featuring the guitar, bass and drums which are
by far the dominant instrument types. Yet the dominant form of large scale music participation
is the concert band an ensemble is made up of woodwind and brass instruments. There is
however usually a place for one bass guitarist, perhaps a guitarist and a drummer, or two if the
second drummers plays percussion. A number of schools have well developed programs but in
many schools this has failed to get traction over a long period of time. Despite its success in
some schools it is a creation of the 1920’s and lacks relevance, creates sub groups like ‘band
geeks’ and reinforces the extraordinary gulf that exists between school music and ‘our’ music.
•

There is a looming issue in terms of the specialist instrumental workforce. Many of the existing
teachers, mostly brass and woodwind players are approaching retirement age having been
trained in the 1970’s at Melbourne State College. Many of this cohort would now be well into
their third decade of teaching. Our view is they represent a significant portion of the current
instrumental teachers and they will need to be replaced in the not too distant future. There is
both an opportunity and a threat as to how and by whom they are replaced over the next few
years.

•

The quality of teacher training, curriculum issues and resourcing in music education mean that
Australians students are not, as yet, benefiting the focus on creativity that is being fostered
internationally. In these environment such as the UK, Finland, Singapore and others music plays
an important role in developing creativity. The types of music learning fostered through Musical
Futures with its emphasis on creating, arranging and publishing will enhance a broader whole of
learning focus on creativity.

•

The Australian Music Association Music commissioned research in 2001 and 2006 that showed
that music education is highly valued by the community but that value is not reflected through
status, resourcing or teacher education provision available at this time . The AMA’s quantitative
research has shown that:
o

91% of Australians agree that all schools should offer an instrumental music education
as part of their regular curriculum.

o

86% of Australians agree that music helps a child’s overall intellectual development.

o

87% of Australians believe that music education should be mandated by the states to
ensure every child has an opportunity to study music in school. 2

•

The status music is afforded in Australian schools lags significantly behind many other OECD
countries. In most OECD nations music is considered a core part of the curriculum from K to
year 9/10 and two hours of music learning per week is not uncommon. Investment in music
education in these countries is commensurate with this higher status. Unlike Australia
prospective primary educators in Finland, Singapore, Hong Kong, France Hungary and others are
required to demonstrate their musical skills prior to becoming registered teachers.

•

The Australian Government, though the National Review of School Music Education, has at its
disposal a very well-crafted document to take music education forward. The Victorian
Government contributed to its content at the time and many of these recommendations can
readily be applied to Victorian schools. What the Review lacked was practical, scalable solutions
that could be applied to the issues surrounding music education. However since that document
was released several programs such as those mentioned earlier (Musical Futures, Sing Up! and
Wider Opportunities) that were born out of the UK’s Music Manifesto have been developed and
are now quite mature and provide good models for adoption in Australia or for the development
of Australian solutions based on the learnings from the UK experience.

The best way to in our view to repair music education provision within the Victoria is to:
2

Australian Attitudes to Music quantitative research studies, 2001, 2006
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•
•

Maintain the existing curriculum
Implement costs effective programs in areas of need or opportunity that:
o Focus on programs that develop teaching skills
o Provide a more engaging approach for contemporary students that makes their
school music more relevant to their personal music
o Provide opportunities for students to share, create and publish their work
o Concentrate on approaches to school music that deliver value for money – that can
maximise resources within schools and share resources across schools- especially
across primary and secondary schools
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3. Benefits to society and to individual students wanting to pursue
music as a career
All people are musical and all people share a relationship with music that extends from the cradle to
the grave. For the majority of people this relationship with music is based around consuming music
and participants at musical events or as collectors of music to play as part of their recreational
activities or for their enjoyment. So the minimum outcome from a music education would be the
creation of informed and engaged musical consumers.
Music in Australia is not an insignificant activity. Commercially the music sector in Australia is value
at around $8 billion annually. In addition it underpins or contributes to many other creative
industries such as film and TV, dance and drama, computer gaming, advertising and so on. In total
these creative industries are value at more than $31 billion annually and employ over 140,000 in
Australia according to the Commonwealth Department for the Arts. Victoria, with its strong music
scene and a range of other creative industries benefits from the economic activity derived through
music.
In 2011 Deloittes produced a report on for Arts Victoria entitled the “Economic, social and cultural
contribution of live music in Victoria” which looked at live music venues. This report found that:
•
•
•
•
•

Melbourne had more live venues hotels, bars, nightclubs and restaurants) featuring live
music than any other Australian city
State-wide more than 3,000 live performances took place each week
Live music generated $501 in state gross product
More than 17,000 people were employed
Over 5.4 million attendances took place in 2009/10 while other live performances accounted
for a further 4.7 ticked attendances (by comparison attendances at Victorian AFL games
accounted for just 4.3 million attendances.

In addition:
The patron survey attached to this research showed that shows that:
•
•
•
•
•
•

76% of 18 and 19 year olds felt that their friendship group had expanded through attending
live music performances.
Individuals place high value on the social benefits derived from attendance at live music
performances.
Live music performances are at least as important as other social outings for 86% of patrons
(even though live music performances comprise less than one quarter of all social outings for
55% of patrons).
Patrons have high willingness to spend on live music performances, with 42% of personal
weekly expenditure on out-of-home recreation and entertainment allocated towards
attending live music.
These private benefits foster social engagement and connectedness, leading to enhanced
community wellbeing. Patrons overwhelmingly indicated that live music can have positive
impacts for the community.
92% of patrons believe that venue-based live music improves quality of life.

Of course music plays an important part in our cultural activities. Many Victorians participate in
events such as the celebrations and commemorations surround ANZAC Day, Australia Day as well as
religious, cultural and social activities. Music plays a key role in each of theses events.
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Music Futures can play an important role in preparing and educating young people in their
relationship with music. The contemporary approach employed through Musical Futures is a natural
fit for the participation in popular forms of music, which accounts for around 97% of all musical
activity.
As noted early the context for musical careers should not be limited the traditional view that all
musical trained professionals are performers. There are significant employment opportunities in
music business and management careers and in production. In fact roles in these areas out-number
those of performers. Again Music Futures provides some developmental opportunities here,
especially in the area of production and is capable of providing students with the beginning of
musical production skills that can then lead directly onto Cert II and III VET programs such as can be
found in the CUS 09 Training Package or through song writing, composition and arranging that can
be included within VCE music.
While there are other opportunities external to school to learn music(from the local private music
teacher through to YouTube) classroom-based ensemble music making deliveries the best outcomes.
In 2006, Ofsted, the UK schools inspection service, reviewed the progress on Musical Futures.
Included in these findings were comment such as:
•
•
•

•

Pupils’ motivation increased significantly, which was having a marked positive impact on the
whole school. A particular feature was how inclusive the project was: pupils responded
positively to being treated equally as musicians.
The characteristic of the models was the involvement of pupils in making music together and
the development of musical skills, knowledge and understanding through performancebased work.
The project was increasing pupils’ motivation significantly. Pupils really enjoyed the work:
‘It’s brilliant, it’s not like a lesson; you have to work really hard but you do it because you
want to’. The project was developing personal as well as musical outcomes, for example
independent learning. Pupils were quick to identify areas of personal development as major
outcomes from the work.
Some of the pupils taking GCSE were very clear that they would not have taken it without
the new experiences in Key Stage 3. They also recognised that not all work at GCSE level
would be as much fun but that it needed to be included.

A copy of the Ofsted report into Musical Futures is attached as Appendix A
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4. General benefits to students as a result of music education
The non-musical, general education benefits associated with music education are now well
documented. Research into the benefits of music have been going on for more than 60 years and
there is now a significant body of research to support music role in learning and development.
Perhaps the most relevant source of this information in an Australian context can be found in the
National Review of School Music Education (2006) prepare for the then Minister of Education Dr
Brendan Nelson.
Rather than restate all of that research we will simply reference some of the more significant
benefits to general education in some key areas.

4.1. Music and literacy
The benefits to literacy through music participation include:
•
•
•

Increased memory and reasoning capacity and eloquence (F Sandor (ed). Music Education
in Hungary, 1969. F Sandor (ed). Music Education in Hungary, 1969.)
lmproved concentration and self expression (E W Weber, M Spychiger and J-L Patry, Musik
macht
Schule.
Biografie
und
Ergebnisse
eines
Schulversuchs
mit
erweitertemMusikuntericcht. Padagogik in der Blauen Eule, Bd17. 1993).
Improved ability to recall spoken words and improved verbal memory (Agnes S Chan, YimChi Ho, & Mei-Chun Cheung, Dept of Psychology, The Chinese University of Hong Kong.
Music training improves verbal memory. Nature 396:128)

4.2. Music and numeracy
•

•

Playing music builds or modifies neural pathways related to spatial reasoning tasks, which
are crucial for higher brain functions like complex maths, chess and science. (Various studies
by G Shaw (University of California-Irvine) and F Rauscher (University of Wisconsin-Oshkosh),
with others. Published in Nature 365:611 and Neuroscience Letters 185:44-47.)
Children who took keyboard or singing lessons for a year gained more points in year-end IQ
tests than their peers who did not study music or take any extracurricular lessons at all. (E.
Glenn Schellenberg, Psychological Science, “Music Lessons Enhance IQ” August 2004, vol. 15,
iss. 8, pp. 511-514(4).)

4.3. Music and development
•

•
•

Music provides an opportunity to escape and relax, provides mental wellbeing, and channels
feelings and emotions (Stalhammer, Music-Music and Their Lives, 2004)
Music endows greater confidence in their abilities, encourages them to challenge
themselves with the belief that hard work will lead to improvements compared to those
who give up (Keele University, Young People and Music)
Music is shown to have had an impact in reducing harassment and ethnic tension (Skyllstad,
1997)

Further documented research can be found in the literature review of the National Review of School
Music Education (pp-6 -36).
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The pilot Musical Futures program in Victoria in 201110/11 included research by the University of
Melbourne, led by Dr Neryl Jeanneret. This research showed that there was evidence of the impact
of Musical Futures in three main areas: engagement, social learning and; the development of
musical knowledge and skills.
This extract from the reports details these findings.
Engagement
•
•
•
•
•
•
•
•
•
•
•

students positive about coming to class &
keen to learn
very good behaviour in MF classes
previously reluctant children now positive
about music
increased uptake of extra-curricula
instrumental tuition
many students prefer music over other
subjects
students look forward to school generally
students engage in music at home
some students feel MF contributes to wellbeing
strong interest in further music study –
after school, lunchtimes
students desire to improve music skills and
knowledge
students report a sense of accomplishment

Social Learning
•
•
•
•

•
•
•
•
•
•
•

improved peer-peer mentoring, sharing of
resources & information
report learning new things about
friends/classmates
self-moderated behaviour and choices
express & understand team participation &
cooperation can lead to increased
productivity & improved outcomes
opportunities to help others boost selfconfidence
acknowledge teamwork & problem solving
transfers to other learning areas
new friendships formed through music –
music “connects” people
peers are reportedly very supportive of
each other
development of leadership skills
students who generally ‘clash’ on a personal
level, work cooperatively in mf classes
learned strategies to deal with difficult
team members

Musical Knowledge & Skills
•
•
•
•
•
•
•
•

•
•
•

skills on a range of instruments
acknowledge ensemble playing aids
development
learned how to read “sheet music”
ability to improvise
new songs are easier to learn indicating
development
students are able to articulate technical
difficulties
awareness of strategies to overcome
difficulties in learning new music
students report an improvement in their
ability to hear and identify all of the
components in new recorded music
understanding that practice = improvement
comfortable use of “metalanguage” i.e. the
language associated with the discipline
highly articulate students demonstrated a
well-developed capacity to reflect on and
discuss music & musical futures

The Musical Futures report from the University of Melbourne is attached as Appendix C.

4.4. Benefits to student academic performance as a result of music education
Generally these benefits have been described previously through the links between music and
literacy and music and numeracy.
There are studies, notably by Glenn Schellenberg and Fran Rauscher that claim to demonstrate
tangible differences between music and non music students IQ or SAT scores in Canada and the USA.
Our view is that while these studies may demonstrate these outcomes the greatest benefit of music
education lies with its ability to motivate and engage students. Good music programs demonstrate
positive outcomes in terms of:
•
•
•
•
•

attendance
behaviour
students in taking responsibility for their learning
risk taking and trying new things in learning
commitment and determination to succeed

These skills and attributes will enhance learning in all situations that the student will experience in
school and in life.
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5. Current provision of music education in Victoria
5.1. Music education provided through specific funding for music education;
Much of the Victorian Governments specific funding for music education finds its way to the
instrumental music teachers who deliver lessons to a small a relatively small number of students
across the state.
Our understanding is that this funding maybe as much as $29 million per annum.
This approach has a significant number of limitations:
•
•
•
•
•

•
•
•
•
•

Both the number of students and the number of schools able to access these students is
very limited. Perhaps 10% or less of the student population can access instrumental music
lessons
These teachers are generally only accessible to secondary schools
As a delivery method it is very inefficient. Often, but not always teachers can teach only one
or two instrument types, class sizes must generally be small, travel between schools can
dramatically increase delivery costs and limit teaching time
Of those students who start instrumental music lessons a significant portion have withdrawn
before the conclusion of their first year of learning. Participation rates or teaching loads
measured in November can be quite different from those measured in March.
The status of music is either enhanced as a result of a highly successful program or
diminished because of program performance, poor participation rates, the issues caused
through the ‘withdrawal’ method of teaching. in particular. with timetabling and the lack of
integration into the other aspects of the curriculum or school which are all to frequent
The numbers of student returning a second year of study are often very low suggesting low
levels of student satisfaction
The splitting and lack of integration between classroom and instrumental music learning in
all likelihood diminishes the value of music education in non –music contexts
Satisfaction amongst instrumental teachers can also be low
Management of this group of teachers can be difficult as they are not always integrated into
school structures
A significant portion of this group of teachers was trained in the 1970’s and 1980’s. These
teachers are now reaching retirement age.

Against these systemic shortcomings we do have examples of excellent programs that have been
built using this model and where the optimum circumstances exist in terms of leadership, teachers,
resources, parental support and student engagement.
Under a Musical Futures model a number of these teachers would be repurposed. Where skills or
motivation allows the instrumental teachers would bring their skills and musicianship into the
classroom.
Many of the issues noted above can be reduced or eliminated. For example:
•
•
•
•

Instrumental teachers involved the Musical Futures approach would have all or some of
their time directed to whole of class learning resulting in significantly improved participation
rates and teaching loads and efficiency
Issues with integration between instrumental and classroom programs are eliminated
Issues concerning timetabling are removed as music becomes a timetabled subject not one
relying on student withdrawal from class
Studies have shown that both student and teacher satisfaction is improved
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•
•
•

Students can be provided with a continuous, developmental program from years 5nad 6 in
primary schools or years 7-9 in secondary schools
Students electing to continue music in year 10 and above will increase
While specials resources are still required they are more contained usually to full size
classroom, one or two ancillary rooms . The invest require in instruments an equipment is
significantly less than the costs involved in setting up a concert band or orchestra

A second source of funding is direct to external program providers. Musical Futures has benefit
from the Support of the DEECD through both the initial pilot program and through the Strategic
Partnership Program. There are other providers to benefit from similar arrangements.
The important thing in our view is that spending on these types of initiatives should only be done
when there is a tangible and sustainable benefit left behind. This is best demonstrated through the
development of teaching skills, confidence and capabilities through professional development.
The worst kind of expenditure in this area is when specialist teachers or programs are parachuted
into schools or locations, the program is delivered, funding is reduce or removed at some future
point and the status quo is resumed. There is in all likelihood a short term gain for the students
participating in these programs or activities but there is little likelihood that a sustainable program
will result.
Musical Futures Australia supports a third area of specific funding being aMuse, The Association Of
Music Educators. Their work and leadership in the sector is well regarded and recognized.
Two other specific funding arrangements require commentary and both concern pathways.
The role of VCASS is important in providing a pathway for motivated students wishing to secure a
career in music, especially music performance. Along with some other schools who have a strong
reputation in music VCASS provides that pathway to Melbourne University, the VCA, Monash
University as well as to a small number of specialized private music Colleges. While the delivery of
music is schools is not primarily designed to produce leading musicians it inevitably will and they
need access to specialist teaching and pathways for their future professional development.
The second of these pathways is the VET Music program that offers Cert II and II qualifications as
part of year 11/12 in a number of Victorian schools. Like VCASS , the VET program provides
pathways to vocations in the music, entertainment, arts and creative industries. Whereas VCASS
would focus on performance skills, the VET program offers students the opportunity to develop skills
in technical product and the business of music, which in employment terms are both a magnitude
several greater than that of performers.

5.2. Music education provided through non-specific funding, for example,
general student resource package funding;
The funding available to music through general funding arrangements is highly variable and
somewhat haphazard. Generally the availability of funds mirrors that of the status of music in that
school. It is natural for funding to be more readily available where an area of activity is considered
important and value than where it is not.
We know of instances in primary schools where the ‘music’ budget is as low as $50 per annum.
Clearly music is not a priority in these schools for one reason or another. On the other hand other
schools will invest in their music programs.
Our experience though is favourable toward schools allocating their resources to music when it:
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•
•
•
•

is shown that it can be delivered to all students
is sufficiently engaging for students to want to be involved
represents good value for money
can engage existing teacher resources more productively

In the case of each of the Musical Futures pilot schools an investment by the school was required.
Primarily this was an investment in equipment that would enable whole classes of students to
participate as well as enabling the efficient use of available space.
In the attached Musical Futures pilot report compiled by Dr Neryl Jeanneret table 1 shows the basic
school information for the 10 Victorian schools involved. Each school, with the exception of
Carranballac College required some equipment in order for them to be involved in the pilot and to
be effective in the program delivery. The funds for this equipment came from the schools global
budgets. The average expenditure was around $7,500 with three school requiring up to $15,000
worth of equipment. The pilot programs in these school involved selected classes with the average
participation per school of around 130 students for an average equipment cost per student of
around $59. When you consider this equipment has the potential to provide a music education
resource for the whole of Years 7-9 then the equipment cost per student on average across these
schools falls to less than $20 per student.
Securing the resources that a program needs is often a challenge however when the value of this
approach was demonstrated to principal and where there was a desire on behalf of the school to
offer or improve music provision the monies were found.
In these schools there was also no need for an additional teachers- the program was delivered by
the classroom teacher with or without an instrumental teacher assisting depending on the location.
Mostly the program was delivered using existing, but reconfigure standard classrooms that were
already allocated for music use.
With many barriers removed by Musical Futures principals have been willing to invest Musical
Futures because it is accessible, provides quality music learning, is relevant and engaging for the
student, reinvigorating for the teacher, affordable and sustainable.

5.3. Music education provided through parent contribution
Parental support for music in State system schools is something of a Catch 22. There needs to be
something to support for there to be support.
The Australian Music Association research Australian Attitudes to Music (2001.2006) showed that
the vast majority of parents believe that the study of music is part of a well-rounded education (95%)
and that all schools should offer instrumental music as part of their regular curriculum (91%).
So support for music by parents is strong.
This is evident in schools where music programs do exist. Many have Friends of Music groups, active
alumni programs and so on. Parents are often having to spend money on equipment and resources
or to create opportunities for students – such as music trips or camps.
Other schools, Melbourne High is one example, have well known former students who are now
benefactors of the music program.
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Parental contributions either through fees or through special music levies is common place in
Independent and Catholic schools, so again there is a clear willingness to support music provided
there is something to support.
This is seen in a number of state system schools were the school or parents group engages one of a
number of third party providers to deliver music education on a fee for service or subsidized fee for
service basis.
There are some very good providers and the best ones operate within the school and are integrated
into the school program. They teach within school hours, have a clear remit and are accountable to
the principal or head of the arts curriculum area. They can demonstrate a well-developed
curriculum, lesson plans, learning objectives and so on.
Outsourced parent paid programs may be criticized as elitist as they exist only for the students who’s
families can afford lessons. This is particularly true where this paid program is the only music
available at the school.
The concern is that these groups and their teachers are too often not integrated with the school,
have no connection with the curriculum offered, are not accountable, utilize young inexperienced
teachers and provide little support.
So there are several means through which parents can and do provide funding support for music in
their children’s schools.
The issue that we frequently see in schools is that the status of music is diminished and that the
barriers to creating or reinvigorating programs are real and that considerable effort is required to
start or restart a program.
These barriers include:
•
•
•
•
•

Lack of support from the school leadership (often a result of past failures or experiences
The lack of appropriate learning models (choir, band, classroom music theory or
appreciation
Difficult in accessing teachers,
Issues of integration with other school curriculum, timetable and activities
The number of specialist resources available

We have seen many instances of enthusiastic parents having to overcome these barriers some
successfully others without success. We believe that all schools will have some parents willing to
support the music program what they need in return for their support is a sense that their efforts
can result in their the commencement or rejuvenation of programs.
To a large extent the need for parental funding of music programs, especially in the initial stages is
reduced if the music program is classroom based and operates within the timetable and curriculum
in much the same manner as history, mathematics or science. Funding for these subjects by parents
is not seen as a necessity for the subject to be offered in schools. Funding for music is only required
when there is a significant element of the program being offered or perceived as extra –curricula or
co-curricula activity. In many schools will want to stage concerts and events- a school musical
perhaps but this is done at a time in the programs development when it has a proven track record
and both the school and parent community are invested it is success.
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5.4. The extent and quality of music education provision in Victorian schools;
As we have indicated earlier both the extent and quality of music education is haphazard. Quality is
highly variable with some schools, generally those with some history of providing music education ,
delivering results of the highest standard. These schools are generally well resourced and have built
up those resources over a number of years. This situation is more likely to be found in a secondary
rather than a primary school but there are examples of well performed primary schools.
More typically we see schools that struggle both in terms of their ability to provide music education
and with the quality of those programs. The issues are typified by:
•
•
•
•
•
•
•

Limited (or no) access to specialist teachers
A curriculum that disengages the student offering content that is culturally and socially
irrelevant to the contemporary student
An approach that is teacher and does not take into account the students inclination towards
share and co-operative learning
Approaches that do not take into account the students enthusiasm for music and music
making in their private life
Where specialist teachers do exist they are generally operating in a ‘vacuum’ from the
classroom music teacher so music practice and music theory are unconnected
Often participation in instrumental learning is limited to comparatively few students ( a
concert band program for example typically engages 30-70 players and there may be in the
best schools a beginner, intermediate and senior school band)
High levels of disengagement by teachers

In primary schools the problem is greater because relatively few schools have access to specialists
and as a result the curriculum in music is often ignored or delivered in the most rudimentary way
generalist teachers lack the skills but more importantly the confidence to be effective teachers of
music. For a teachers with limited or no musical skills of their own the subject quickly be does very
daunting and exposing.
Combined these factors lead to a failure to delivery anything meaningful in many locations. In some
schools there is a history of one failure after another when it comes to delivering music education.
Far from benefiting the students these attempts to deliver too often result in failure and in turn
result in the abandonment of support for programs by the principal and school community
leadership.
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6. Future optimum provision of music education in Victorian schools
6.1. Optimum governance and oversight arrangements;
It would appear to us that the optimum governance and oversight lies with the schools and school
leadership. While required to deliver against the curriculum and other centrally defined benchmarks
the principals and the parental bodies that assist with the management of the schools are best
placed to oversee and govern.
In our view many of the issues associated with the instrumental music service are caused through
lack of effective oversight and governance because they are regionally based and managed and not
always integrated with the schools. The issues are:
•
•
•
•
•
•

Highly variable teaching quality and student outcomes
Inefficiencies as a result of travel, teaching loads, types or range of instruments taught
Difficulties in delivering/participating in professional development
Poor student management skills
High rates of student turnover and withdrawal
A disconnection with the schools in which they work and the curriculum more generally

The South Australia Department of Education has completed some work in this area with respect to
their own instrumental music teachers. The Victorian Review would benefit from the insights gained
as a result of the South Australian Anderson Inquiry (2007) and the subsequent actions by DECS in
Adelaide.
The National Review of School Music Education (2005) also noted that there is a lack of integration
between instrumental teaching in schools and classroom music, as well as, with the rest of the
school curriculum.
By returning responsibility to schools many of these issues will be reduced or eliminated though
such a change is not without consequences. Key amongst these will be:
•
•

•

Teachers willingness to be school based
The ability of teachers to work within classrooms or across a range of instruments (this may
require a significant mind set shift for some teachers. Some teachers move in effect from
being a flute or trumpet teacher to a music teacher. They still need to be recognized, where
appropriate for their high level musicianship as that musicianship will be an important
addition to classroom activity)
There is the possibility that some schools run the risk of having existing programs diminished
because of a lack of access or reduced access to specialist teachers. This needs to be
carefully managed overtime. The objective in our view is to not throw out what is already
good but lift access and outcomes overall. That is not best achieved by averaging down
successful programs but averaging up poor or non-existent ones.

The engagement of third party providers within a school begs several questions. While the decision
to engage these organisations is an operational decision for the school it would be advantageous if
schools involved in these arrangements were to:
•
•
•

Report on these arrangements annually
Ensure that the providers were trained in the services they were providing
That programs they were offering were connected with the those I the school and
responsible to the person within the school for the music curriculum
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As stated earlier many of these groups provide excellent service, however, they do need operate in a
way that adds value to the schools music education offer and can be integrated with the school
music program, especially one where developments such as music futures or Music.Count Us
In/SingUp! are being implemented.
Centrally the system needs to be able to gather information and to be able to report on
improvements in terms of access and outcomes associated with any one of these initiative. Schools
involved will need to report periodically on progress and developments.
At some point in the future, if support is provided and sustainable teacher focused programs are
implemented as we suggest, it is possible that a mandate for music and an ability to deliver against
the curriculum is within the capability of all schools. However, while we are in the implementation
phase regular progress reports are required.

6.2. Optimum use of targeted funding;
Any initiatives that result from this review process will require targeted funding. We are proposing
that a series of developmental programs be implemented within the Victorian school system where
there is interest and need. Any blanket funding, should that be possible, would not affect the
changes required where required.
On this basis the we recommend funding be provided to the following initiatives. Each of these
initiatives is scalable and each of them can be modified overtime to reflect improvements to music
education access and quality. They allow areas where music is well established and quality is good
to continue more or less unaffected but will significantly boost access and quality where needed.
We recommend five program initiatives. These are:
•
•
•
•
•

Musical Futures
Music. Count Us In/SingUP! (working with the current Music<Count Us In provider the Music
Council of Australia to extend its existing provision or seeking to adapt or adopt the SingUp!
Program from the UK)
Undertake co-operative music training packages with teacher training institutions to
improve music skills prior to graduation
Incentives and training for the re-deployment of appropriately skilled instrumental teachers
currently in the Victorian system to whole of class programs
Develop incentives for the clustering of music resources between primary and secondary
schools where possible

These initiatives will detailed later in this submission.
The benefits of this targeting the funding in this way are:
•

•
•
•

Long term and sustainable improvements in teachers skills through either in service training
provided under the Musical Futures/whole of class or Music.Count Us In/Sing Up! Programs
or improvements to the skills of teachers emerging from teaching institutions in coming
years
More efficient use of the existing instrumental teachers
Access music education is significantly increased for both students and schools
Access is improved where it is most needed or most desired
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•
•

The outcomes are sustainable over time and do not require permanent additional funding
after a period of establishment
The approach to learning is more engaging for the student, more satisfying for teachers and
because much of the activity is based around group learning and participation the musical
and non-musical outcomes benefits associated with making music are greatest

We believe that there is the need to maintain some of the existing targeted funding, in particular,
for:
•
•
•

aMuse
VCASS
VET Music in Schools programs (CUS09 Music Training package)

6.3. Optimum balance of central mandates and supports;
Even if the Victorian Government and the DEECD proposed a mandated place for music education in
Victorian schools as a result of this review it could not be delivered, such is the degraded nature of
music in many of our schools.
Applying a mandate at this time would also result in many school either ignoring the mandate,
dismissing it as impossible to achieve or, schools would suffer more failures in an attempt to deliver
against that mandate. Both outcomes are counter-productive.
That said a mandate for music education is desirable and should be something that can be
implemented in time. In any case there is some extent already a mandate in so much that music is
included in the Victorian curriculum. The issue is not the mandate but the ability to deliver against
the curriculum. Once again we reiterate that there is nothing fundamentally wrong with the
Victorian Music curriculum and it fact has much to be admired. The ability of the system to deliver
against that is the issue.
It is therefore support rather than a mandate that is required at this time and, in particular, effective
programs and initiatives that in time build access, teacher skills and confidence, school and
community support as well as the musical and non-musical benefits of music education within
Victorian schools. Musical Futures is one such initiative and we have outlined elsewhere in this
submission some other programs that we believe, with the correct implementation, can be
developed to deliver an effective and sustainable a quality music education, accessed by most
children in the state from P-12. And all within the context of Victorian curriculum.
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7. Program and initiatives proposed by Musical Futures Australia:
7.1.Musical Futures
Not surprising our proposal beings with the adoption of Musical Futures as a ‘model’ program for
the renewal and extension of music education within Victorian schools. The approach is now well
proven with over 3,000 UK schools implementing the approach as well as being in use in more than
200 schools in Victoria, South Australia and Queensland. Canadian, New Zealand, Brazilian and
Singaporean schools are also adopting Musical Futures.
The benefits are:
•
•
•
•
•
•
•

•
•
•
•

It is a mature, well research approach
It requires next to know development costs
There is already existing infrastructure to support it and a cohort of experienced trainers and
mentors
It can uniquely provide a relevant and engaging musical environment of large numbers of
students from years 5-9/10
It is an ideal precursor to VCE and VET cert ii and III programs or the perfect follow up to
early primary programs such as a version of Music.Count Us In/SingUp!
It is efficient in terms of teaching cost and cost effective in terms of the investment of
schools in recourse and equipment
It can be used as an additive element to school where good and well established programs
exist or as the fundamental approach for schools where more traditional approaches have
failed or fail to gain traction
If is focused on teacher development
Exisiting classroom teachers can be trained in the approach as well as some of the
instrumental music teacher cohort
Delivers non-musical benefits in areas including behaviour , socialisation, literacy and
numeracy
It is capable of making a significant contribution toward universal access to music education
in Victorian schools

What is required by Government and the Department of Education and Childhood Development?
•
•
•

A policy position that supports the development of music programs for all children
Funding for trainers and professional development workshops, teacher release, trainer
travel and some materials
Seed funding support for schools in need

Outcomes
Over an initial 4 year period Musical Futures training could be delivered to up to 1,600 teachers in
primary and secondary schools across the state in more than 400 schools. Within the first four years
an estimated 160,000 to 180,000 additional Victorian students per annum would be accessing a
sustainable, engaging music program between years 5 and 9. The schools targeted would be those
with little or no current music provision.
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The cost of delivering this program of training and support to schools within Victoria would be
approximately $350,000 per annum over a period of four years. It is likely that for subsequent years
the cost for delivery could be reduced perhaps $170,000 to $200,000 per annum.
In brief, the approach is to provide:
• Initial training to groups of schools
• Follow up training within the school and class observations
• The formation of area clusters or regional networks and the staging of networking days
• Online support
Attached to this document are four appendices. These include 3 research reports from:
•
•

•
•

Ofsted (2006) Reporting on the initial trials and development of the Musical Futures
teaching approach in Nottingham and Hertfordshire schools in the UK
Institute of Education, University of London. This much larger scale report gathered
information from a number of UK schools, teachers and students where the full Musical
Futures approach had been adopted.
Report on the Victorian Musical Futures Pilot Program. This study by the University of
Melbourne review the outcomes for the Victorian school pilot of 2010.
A qualitative report from Timbarra P-9 school where Musical Futures has been adopted
under a current DEECD Strategic Partnership through Soundhouse.

Combined these reports demonstrate the development of Musical Futures into a proven approach
and show how its implementation can have positive impact systemically and for individual schools.

7.2 Music.Count Us In/Sing Up
Music fundamental can easily be learned through singing. It is a natural thing to do when you are a
child. Singing programs a low cost but have one significant barrier, that is, teacher skill and
confidence. Music and in particular singing is rather exposing when you are an adult in a way that it
isn’t when you are a child.
In the UK substantially effort has gone into developing a program known as SingUp!. It was
developed at much the same time as Musical Futures and like Musical Futures the focus of the
program is the development of teacher skills. All primary teachers (at least) could participate in
SingUp! Some adaption would be required for the local implementation of Sing Up!
A local alternative is to look at the Music.Count Us In program run by the Music Council of Australia.
This program currently is a musical activity rather than a program. It starts in May each year
culminates in in a national day of school singing in November and is funded by the Commonwealth
to the tune of around $500,000 per annum.
What Music. Count Us In offers is a graduated platform for teachers to become involved. At is
simplest it is little more than karaoke but materials exist for teachers with higher levels skills to use a
full suite of educational materials to add as their skills allow.
It would take comparatively little development to extend Music.Count Us In into a continuous
annual program of school based singing. Currently over 2,000 schools nationally are involved in
Music.Count Us In a large proportion of them Victorian.

26

Music. Count Us In does have a capacity to improve school music as the following quote from Music
Forum Magazine (Vol 19, No2 Autumn 2013) shows:
“(Music.Count Us In) really gets a buzz in the school. Music.Count Us In has been the catalyst for an
increased profile of music across the school since the beginning of the initiative. Every class and
teacher is involved. Kids love seeing the live streaming of schools around Australia and sing with such
enthusiasm”
Our view would be to maintain the celebratory aspect of Music Count us In with its national event
and event song but add further content to it to provide a full year of activities.
The training costs would be similar to those of Musical Futures but unlike Musical Futures there
would be some additional development costs involved with the implementation of either
Music.Count Us In or Sing Up!
We recommend the committee looks at both Sing Up! http://www.singup.org/ and Music.Count Us
In. http://www.musiccountusin.org.au/

7.3 Tertiary co-curricula training for pre-service primary teachers in
music fundamentals
Both Musical Futures and Music.Count Us In/Sing Up! Are programs that focus on the existing
teachers. Because of inadequacies in tertiary training there is a need to for intervention with
students currently being trained to be primary teachers.
The biggest barrier for the effective implementation of many school music programs especially in
primary schools is the lack of skills and confidence amongst teachers. In the absence of specialist
primary music teachers it is assumed the classroom teacher can deliver music learning. Too
frequently they cannot.
The key issue is that while music teaching forms part of the learning within an undergraduate
teaching degree the time allocated to music is insufficient unless the student has previous musical
experience. The time spent learning music as a primary teacher is in the words of one music
educator ‘just enough to frighten them’. It is a case of too little too late.
The lack of musical experience for many trainee teachers comes from a lack of opportunity and
stems from a lack of music in our schools. We are suggesting that there is the opportunity to
provide some music fundamentals training as a subsidised co-curricular activity while future primary
teachers are in pre service. The concept would provide:
•
•
•
•
•

12 months of basic music training undertaken alongside their university training
It would be an opt in offer
Provides focus on voice work plus either some basic guitar or keyboard accompliament
Would include some development in the whole of class approach that could be then used
with Musical Futures or Music.Count Us In/Sing Up!
Training could be provided/arranged through an organisation such as aMuse and be
delivered in Melbourne and at regional locations where teacher education takes place.
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There would need to be an incentive for the student such as subsidized or no cost training offer or
recognition of additional skills through the Victorian Institute of Teaching.
This approach will in time reduce the level of in service remedial music education requires and is a
scalable program capable of engaging as few as 100 students to as many as 1,000 per annum.
In terms of costs we believe that 30 contact sessions per annum could be delivered in line with the
tertiary calendar. Cost per student would like run to around $1200 to $1500 per annum. There
needs to be sustainable cohorts but the program is scalable to budget. A target 1,000 students
continuously would make a significant differences to the provision of music in schools in a relatively
short time for an annual cost of perhaps $1.2 to $1.5 million per annum.
Several organisations, including aMuse would be capable of developing this program if
implemented.

7.4 Recognition of music learning prior to enrolment in tertiary teaching
course
While the Victorian curriculum includes music there is no requirement by the VIT for teachers to
demonstrate musical skill unless they are a preparing for a role as a specialist teacher. (Guidelines
and Process for the Accreditation of pre-service Teacher Education Courses , VIT)
While there remains no recognition or promotion of the need for non-specialist primary teachers to
have skills in music there is little chance of increasing the numbers of prospective primary teachers
with musical skills.
It also appears that the lack of these skills breaches one of the prescribed VIT standards, being
Professional Knowledge, Item 2, Teachers know the content they teach. Far too few primary
teachers know the content they teach where music is involved.
We recommend that the Government work with the VIT to improve this situation by actively
promoting the need for teachers in primary schools to have skills above the ability to teach English
and maths and that skills and experience in music (and other arts) are an advantage.
Universities should also encourage the acquisition of these skills in their recruitment and application
materials.
Some effort in this area, at probably little or no cost would, in time, improve the proportion of
teachers entering Victorian schools with at least a base musical skill.
Recognition or some advanced standing for primary teachers who can demonstrated higher levels
skills such as music would be a way of providing an incentive for teacher to acquire these skills.

7.5 Sharing of resources between primary and secondary schools
If the instrumental music teachers were to be assigned to a school rather than a region then there is
the possibility to increase the sharing of resources between primary and secondary schools in
clusters. We are aware of several examples of this with respect to music education provision. In
Victoria we have observed this working with Lalor North secondary College and four of their feeder
primary schools.
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In South Australia we have seen two successful programs built around Brighton High School and
Reynella High School and their respective primary schools.
This approach relies heavily on personal and professional relationships and, in particular, the
willingness of instrumental teachers to enter the primary classroom and provide their specialist skills
and support to classroom teachers. Where it works we see the efficient use of resources, positive
musical outcomes and high levels of engagement.
Further examination of this at a Departmental level would be worthwhile in our view.

7.6 Review of program funding/grant arrangements – programs
should be focused on teacher professional development and work
place skills
There are numerous programs available to teach music and there are an equally significant group of
providers willing to offer up an approach.
Care needs that the focus of the programs is on the development of teachers skills. Programs where
the provider comes in and substitutes the teacher deliver no benefit as any benefits gained while the
program is funded are lost when funding is removed or reduced.
The only way in which music access, quality and outcomes are improved is by improving or
developing the skills of the existing teachers and by ensuring future teachers come into the service
appropriately skilled. This will take time.

7.7 Examination of specialist schools in Melbourne and in key regional
areas
As access to a quality music education increases as a result of these initiatives so will the number of
students wishing to further develop their skills. I would not be unreasonable for some of these
students to want to consider a vocation in one form or other within the music, entertainment, arts
or creative industries.
To accommodate this there will need to be pathways available for students. Currently in terms of
specialist schools VCASS is available to these students, so are schools with long established and
successful programs such as Blackburn , Balwyn, McKinnon and University High Schools amongst
others. Students with advanced skills will need to be able to access such schools in the future and
we recommend that the Government consider how best to service the needs of these students. One
option perhaps through the reinstatement of a series of regional specialist music schools in
Melbourne, Geelong and other major population centres.
In the past this approach meant that the specialist school gained all the teaching skills and this left
the non-specialist schools without access to teachers and resources. It created a have and have not
situation, some of which remains evident still today. If however this was revisited in an environment
where programs like Musical Futures were in place then most if not all schools could provide a good
level of music education until at least year 10 before the most advanced students were to attend
specialist schools or other students opted for music or technology classes through the VET program.
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8. Optimum balance of music specific funding, non-music specific
funding and parent contribution.
We believe that all three forms of funding will need to be utilised in the re-development of music
education provision in Victorian schools.
In our view as the employer of teachers and as the creator of the curriculum the Government will
need to provide some specific funding for music, just as it does now. That funding should be directed
to the development of teachers skills and initiatives that will improve access to music, improve
student engagement and improve quality and outcomes. By removing or reducing the most
significant barrier to having a successful music program, the capacity and the capability of the
teaching , schools can and will find the non-music specific funding necessary to get programs
launched and support them through their start up phase.
Parent contributions will follow as they always do when they see things that they are proud to
support and, where their children are actively engaged in programs they enjoy and want to be part
of.
Music education at this level, especially in primary schools need not be prohibitively expensive. Too
often though, music doesn’t offer a strong enough value-for-money proposition. It involves too few
students, it is costly and complex in terms of organisational time, the outcomes are often not that
evident, student dissatisfaction is high and, if a teacher leaves, there is often a lot of equipment left
lying around in cupboards unused, sometimes for years. This does not have to be the way forward.
Government support through specific funding is required but probably at levels no greater than it
allocates at present at least not in the medium term. There are costs to be saved and efficiencies to
be gained from the existing expenditures. There is a need though to kick start programs and
developments and these require Government monies and initiative. If this development work is
focused on the schools that want to start, re-start or re-new their music programs then we are likely
to see a shared commitment and investment from the school, school community as well as
Government. That was our experience during the Musical Futures pilots and we believe that
experience is repeatable in a large number of schools where a value for money, sustainable
proposition can be delivered.

9. Conclusion
Over a decade Musical Futures has proven itself to be an approach to music education that delivers:
•
•
•
•
•
•
•

Ease of access
High levels of participation across Years 5-9
Strong musical outcomes using an efficient mode of delivery
Improved student engagement
Increased teacher enthusiasm
Value for money for schools
Additional non-musical benefits including improvements in attendance and behavior.

The approach has been shown to be just as effective in Victorian schools over the past 3 years as it
has been in the UK as the issues in music education in the UK that contributed to the creation of
Musical Futures in 2003 are very similar to those faced by Victorian schools today.
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While the students attending a Musical Futures school are the primary beneficiaries the approach
invests in teachers and teaching skills which results in sustainable long term benefits.
Musical Futures can be used to start a school music program, renew or revitalize programs or, add
an alternative approach to the music education already taking place in schools with established
programs but where universal provision has not been achieved.
The final word comes from the forward of the Musical Futures, An Approach to Teaching and
Learning by the Musical Futures Patron.

I’m delighted to be able to introduce Musical Futures.
As a former teacher myself, I’m very aware of the pressures that come with the job and of the need
to be able to get hold of high-quality materials for use in the classroom.
I’ve always been passionate about music and its life-changing capacity. As an aspiring musician I
was lucky enough to experience the thrill and immediacy of playing in bands. Whilst I understand the
importance of absorbing the nuts and bolts of music theory, and of playing under direction, there are
few things as spontaneously creative as a bunch of friends, a set of instruments, and seeing where
the music takes you. Most professional musicians take this daily miracle for granted, but for the
majority of young people it’s a mysterious ‘gift’.
It seems to me that the Musical Futures approach – which echoes the way I learned to play informally
– is about making those kinds of experiences available to all young people in school. They may not
go on to become professional musicians but they’ll begin to understand music from the inside out
and perhaps transfer the confidence they gain from working in groups to other aspects of learning,
and indeed their lives.
The success of Musical Futures in the United Kingdom shows that music teachers are willing to try
unconventional approaches and put themselves in situations where they don’t always feel
comfortable, if it means that their students make more music, more often. I’m thrilled to be able to
support this project, and hope that Australian music teachers, like their British colleagues, will feel
sufficiently inspired by Musical Futures to give it a try in their schools.

Sting
Patron, Musical Futures
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Executive summary
The Musical Futures Project is working with a small number of schools in three
local authorities. The findings presented in this evaluation need to be seen
within the context of this small sample of schools.
The two models being evaluated in the Musical Futures Project involve pupils in
making music together and develop their musical skills, knowledge and
understanding through performance-based work.
Schools warmly welcomed the opportunity to be involved in the project.
Teachers were invigorated by the opportunity to think again about teaching
music and enjoyed exploring different models of provision.
Each school was supported heavily during the beginning of the project: with
experience, heads of department gained confidence, to the extent that they
were able not only to take the work forward in their own school but also to
support other schools. Several schools were extending the work across other
classes.
The schools visited benefited from a high level of support from senior
managers, who wanted music to be more inclusive. They recognised the
positive impact good quality music provision could have on every child and on
the school as a whole. One said, ‘This work has been transformational; it is
making the young people proud. They really want to do their best’.
Pupils’ motivation for music increased significantly and they made good
progress. However, lessons have been learned from the project about the need
for better measures of progress. There is also a need to ensure high levels of
challenge are sustained for all pupils.
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Key findings


The project challenged many assumptions about musical learning and
offered effective alternatives to established teaching approaches. Teachers
were invigorated by the opportunity to think again about teaching music.



While intensive guidance was needed at the beginning of the project, with
experience teachers were able to take the work forward on their own and
provide support to other schools.



Pupils’ motivation increased significantly, which was having a marked
positive impact on the whole school. A particular feature was how
inclusive the project was: pupils responded positively to being treated
equally as musicians.



Pupils made good progress in both models. However, on occasions, they
did not know what they had achieved or what to do to improve their work
further. The focus of the learning was sometimes unclear and lacked
sufficient challenge. There was insufficient intervention when some pupils
were unable to benefit fully from the learning experiences.



The increased emphasis on personalised learning in some of the projects
led to innovative planning and the development of new working
relationships amongst pupils and between pupils and teachers.



The project provided an effective way to build on the increased emphasis
on instrumental learning in Key Stage 2.



The support from senior managers, based on their desire to make music
more inclusive, was a critical factor in the overall effectiveness of the
project.



There were signs of increased take-up of music at GCSE level, although
the number of schools involved in this sample was very small.

Recommendations
The project identified some effective alternative approaches to music teaching,
but the number of schools involved so far was very small. The teaching aims
and methods used in the project could present a significant challenge to many
teachers and it is important that considerable care is given to the way these
ideas are shared more widely.
We recommend that those responsible for any planned roll-out
should:
• help headteachers and senior staff understand the potential impact of
this type of music provision on pupils and the school as a whole
• help teachers, music services and freelance musicians understand the
aims, strategies and intended outcomes of these different approaches
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• give clear guidance about the accommodation and resources required
for the work to be effective
• provide resource materials that help teachers to plan, teach and
monitor pupils’ progress
• develop networks to provide ongoing support.
The project focused on different year groups in Key Stage 3. While the
alternative approaches provided the means to build on the increased emphasis
on instrumental learning in Key Stage 2, consideration has yet to be given to
how these approaches could be used effectively across all stages of pupils’
learning.
We, therefore, recommend that those responsible for any planned
roll-out should:
• identify ways in which the different approaches could contribute
effectively to progressive and coherent music provision from Key Stage
2 to beyond Key Stage 4
• take account of, and work closely with, other developments such as the
Key Stage 3 Strategy for music.
While there were clear signs of increased motivation amongst the pupils
involved, there was only limited evidence, as yet, of the continued impact of the
project.
We, therefore, recommend that those responsible for any planned
roll-out should:
• collect information about the extent to which pupils continue their
active involvement in music beyond the project, for example through
creating their own bands, continuing study and extending their skills
through instrumental lessons.

Pupils’ progress in the music projects
1.
Pupils were making good progress in both the Hertfordshire and
Nottingham models. The characteristic of the models was the involvement of
pupils in making music together and the development of musical skills,
knowledge and understanding through performance-based work.
2.
Pupils involved in the Hertfordshire model were developing very acute
aural discrimination skills and using these to develop their performance skills.
Some pupils were making excellent progress and demonstrated impressive
musical understanding through group-led performance. While some pupils were
frustrated when they could not achieve what they wanted, they sensibly sought
help from peers or from the teacher. Those that did not get help accepted that
they would be able to improve their work in the next lesson. Teachers in the
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Hertfordshire model noted that pupils made quicker progress than their peers
when they returned to the school’s established units of work.
3.
Pupils involved in the Nottingham model were developing an excellent
range of instrumental skills and ICT skills. Some pupils demonstrated high
levels of performance skills.
4.
The models being developed provided an excellent means of building on
the skills developed through the increased opportunity for pupils to learn
musical instruments in Key Stage 2. However, there is insufficient information
at present about sustaining progression beyond the programmed learning
experiences, although emerging signs are positive: for example the increased
take up of music at GCSE level (in one case from 22% to 33%) and the
increased involvement in music-making out of school by other pupils.
5.
Despite these positive features, pupils did not always know what they had
achieved and what they needed to do to improve their work further. For
example, although pupils’ work was, increasingly, being recorded so that they
could see and hear how they had improved, they were not clear about how
their attainment related to the National Curriculum levels. This is important
because pupils have this knowledge in other subjects and they needed to
appreciate the progress they make in music in the same way. Pupils were also
unsure about what they needed to do to improve the quality of their work.
They knew what tasks they needed to complete but not what would have made
a better or more appropriate response.
6.
The work was not always sufficiently challenging. For example, the
progress of pupils in a Nottingham school might have been greater with higher
expectations of what the pupils could achieve. It was also not clear whether the
self-determined challenge provided by the Hertfordshire model gave the push
needed for all pupils to work beyond their comfort zone. Less time spent on
setting up the instruments in the Hertfordshire model might have enabled
pupils to make more progress, although pupils were benefiting from being
given complete responsibility, which included managing their time and
organising their own resources.
7.
Pupils’ progress in both models might have benefited from a clearer focus
for the learning. For example, pupils involved in the Hertfordshire model might
have benefited from knowing why they were copying particular musical
examples so they could see how these developed specific skills used within the
music industry. Pupils involved in the Nottingham model might have made even
greater progress if the work had focused more closely on specific aspects of
knowledge, skills and understanding.
8.
Although there were many benefits in the project’s approach, which
requires pupils to take responsibility for their learning, situations arose when
individual pupils did not know what to do to make further progress. This was
usually because they had been absent from a previous session; they needed
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song lyrics, but did not know how to construct them; or they could not
overcome a technical difficulty. In these cases, intervention was needed, but it
did not need to be from a teacher – peer support would have worked just as
well.
9.
In a small number of sessions, girls - and particularly vocalists - were on
the margins of the activity and were quiet non-participants. While they
observed their peer group very carefully, they were insufficiently clear or
confident in finding a role.

Pupils’ motivation towards music
10. The project was increasing pupils’ motivation significantly. Pupils really
enjoyed the work: ‘It’s brilliant, it’s not like a lesson; you have to work really
hard but you do it because you want to’. The project was developing personal
as well as musical outcomes, for example independent learning. Pupils were
quick to identify areas of personal development as major outcomes from the
work.
11. More broadly, the senior members of staff in schools believed that the
project was having a marked impact on the school. ‘Pupils now rush to the
lessons and are more mature in the way they work together.’
12. The Hertfordshire model increased pupils’ engagement in music learning
significantly. The programme was skilfully enabling pupils to build on their
success with familiar music to begin to accommodate other music and other
learning experiences. Pupils recalled classical music as being the most difficult
as ‘it had so many layers’ but all said that they had enjoyed learning about it in
the same way as they had for popular music. The Nottingham model
successfully engaged pupils through a broad range of musical experiences,
including the well integrated use of effective ICT and music technologies.
13. Some of the pupils taking GCSE were very clear that they would not have
taken it without the new experiences in Key Stage 3. They also recognised that
not all work at GCSE level would be as much fun but that it needed to be
included.

Relationships and role models
14. All pupils responded positively to being treated equally as musicians and
to working in different ways with teachers, other adults and visiting musicians.
15. The involvement of young male music specialists in Nottingham had a
marked impact on the boys, who related enthusiastically to these role models.
The head of department learned alongside the pupils and this developed more
mature interactions between staff and pupils.
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16. The emphasis on independent learning in the Hertfordshire model
changed the role of the teacher to that of a professional adviser who monitored
the work and provided support when needed, either from his observations, or
from pupils’ requests. Most pupils used their peers, seeking out other members
of the class who had the skills they needed to help them make progress and
complete their work.

Personalising the learning experience
17. Both models enabled every pupil to develop musical skills, knowledge and
understanding through well selected practical activities. There was considerable
opportunity for pupils to personalise their learning in the Hertfordshire model
where pupils worked freely within their own friendship groups. The impressive
use of self-selected differentiated tasks, where pupils followed their own
programmes, unconstrained by the need for the whole class to work within the
same timeframe, was innovative. Pupils recorded the end point of each task
when they completed the work.
18. While it is easy to see how the project is helping pupils personalise the
learning experience, the notion of ‘informalising’ is not so clear. The emphasis
on independent learning in the Hertfordshire model creates a more ‘informal’
learning environment where pupils direct their own learning, but the
experiences are still held as part of the formal timetable with time boundaries.
From the evidence of the survey, it would appear that, provided pupils are able
to personalise the learning, it is immaterial whether this is through more
‘formal’ or ‘informal’ experiences.

Leadership and management of the projects
19. The project is led nationally with energy, insight and professional
commitment. Documentation and supporting materials were much appreciated
by the teachers involved in new ways of working. They felt part of an
innovative team which would move forward together for the benefit of the
young people in their schools.
20. The support from senior managers cannot be underestimated. For the
models developed in this project to work effectively, there has to be
considerable support from the schools: they have to be able to take on trust
that a very different approach will have significant benefits for the pupils and
the school.
21. The teachers in the schools visited were already starting to consider how
both approaches could be integrated into a whole programme from Key Stage 2
to Key Stage 3. Further thought could usefully be given to the development of
longer programmes that would enable greater continuity of pupils’ musical
experiences.
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22. Good support materials were being developed. The materials for the
Hertfordshire schools provided well judged aural examples within well
conceived stages of development. The materials for Nottingham provided a
thorough and balanced programme of activities across the year.

Notes
This summary report is based on visits by Her Majesty’s Inspectors to a sample
of five schools in Hertfordshire and Nottingham. These were two of the three
pathfinder local authority music services involved in the project.

Further information
Musical Futures is a special project of the Paul Hamlyn Foundation, run in
association with Youth Music and the Department for Education and Skills’
Innovation Unit. This three-year action research project aims to devise new and
imaginative ways of engaging young people, aged 11-19, in music activities.
Further information is available at:
www.musicalfutures.org.uk/about.html
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Executive summary
Background
The 'Musical Futures' project is a music education initiative which set out to
devise new and imaginative ways of engaging young people, aged 11-19, in
music activities.
Three Pathfinder Local Authority Music Services were commissioned to
explore new approaches and structures which might ensure that more young
people participated in better quality musical experiences for longer. Two
characteristics soon became apparent in their strategies: it was important to
informalise the way that music is often taught, and to personalise the nature of
the opportunities on offer.
Objectives of the current research
The aim of the proposed research is to establish the take-up and impact of
Musical Futures in secondary schools across England in order to provide the
Paul Hamlyn Foundation with accurate, current data to help inform further
development of the initiative. Follow-up is also needed to establish the
medium to long-term effects of a music department taking on these
approaches, and to find out what additional support mechanisms should be
put in place for the forthcoming years.
Research questions
The specific research questions to be addressed were:
•
•
•
•
•
•

How many schools nationally are adapting and adopting Musical
Futures models?
How many of these teachers would like further, ongoing support with
implementing these models, and what sort of support would be most
useful?
Have teachers felt that their approach to teaching and learning has
been altered in anyway as a result of employing the Musical Futures
models?
How many teachers have participated in Musical Futures activity
nationally?
What impact has Musical Futures had upon attainment levels, take-up
of music at Key Stage 4, attendance and motivation?
What impact has Musical Futures had on extra-curricular music
learning?
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Methodology
Two questionnaires were designed, the first for teachers who had already
used Musical Futures in their classrooms and the second for teachers who
were planning to do so. The questionnaires addressed issues relating to:
• how Musical Futures had been implemented;
• the impact on teaching;
• the impact on pupils;
• the integration of Musical Futures with the National Curriculum;
• difficulties and constraints relating to the use of Musical Futures;
• the level of support from Senior Management Teams;
• the impact on take-up of GCSE music;
• the impact on take-up of extra-curricular instrumental and vocal
activities.
Questionnaires were also devised for the pupils of participating teachers.
All teachers on the Musical Futures database (N = 1575) were contacted by
email and asked to respond to the appropriate questionnaire 1 . Those
teachers who had not used Musical Futures and were not planning to do so
were asked to confirm this by email, providing a brief response outlining any
constraints or difficulties that had contributed to the decision to not use
Musical Futures. The initial email was followed up with a hard copy of the
questionnaires sent by post to all of the teachers on the database. Following
the hard copy four subsequent email reminders were sent and all of the
teachers who had not responded by email or post were contacted by
telephone, sometimes more than once.
Pupil questionnaires were sent to thirty teachers who had indicated that they
would be willing to administer the questionnaires to classes involved in
Musical Futures.
Analysis of the data
The analysis focused on the perceived impact of engagement with Musical
Futures, from the perspective of teachers and pupils. Qualitative open
questions were coded using NVivo, a qualitative data analysis tool. SPSS
was used to analyse the quantitative data.
The take-up and implementation of Musical Futures
1371 teachers were contacted by the research team. The overall response
rate was 66%. 13% were already using Musical Futures, 15% intended to use
it, and 38% did not. The remainder did not respond. Shortly after the data
collection phase of the research was concluded a further 306 teachers
1 Teachers

were entered onto the Musical Futures database via one of the following: through ordering
Musical Futures resource materials from the DfES publications system; by downloading material from
the Musical Futures website; by attending a Musical Futures training session, or by requesting
information from a Musical Futures team member.
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(including 232 of the non-respondents) reported directly to the Musical
Futures Coordinator that they were either using or planning to use Musical
Futures. Thus, the total number of teachers known to have used Musical
Futures or planning to use Musical Futures at the time of this report included
264 who had used Musical Futures and 427 who were planning to use
Musical Futures (Total N = 691).
1079 pupils from seventeen schools (57% of those sent pupil questionnaires)
where Musical Futures had been implemented, completed pupil
questionnaires. This represented a pupil response rate of 36%.
22% of teachers reported that they had implemented the Whole Curriculum
Approach of Musical Futures, 23% had made use of Numu, 55% Informal
Music Learning at KS3 and 15% had used the model for Personalising ExtraCurricular Music.
Of those planning to use Musical Futures there was more interest in the
Whole Curriculum Approach (30%) and Numu (32%). However, Informal
Music Learning at KS3 attracted the most interest (51%) and Personalising
Extra-Curricular Music the least (19%).
Musical Futures was used most by teachers of Year 9 groups, with 62% of
those who had used Musical Futures and 89% of those who were planning to
use Musical Futures reporting it had been used with their Year 9 classes.
Musical Futures was used least often with Year 7 groups.
Amongst the teachers who had used Musical Futures the greatest number
(35%) implemented Musical Futures over the course of an entire academic
year. This applied to 26% of those planning to use Musical Futures.
Overall, the teachers implementing or planning to implement Musical Futures
were well qualified. Their years of teaching experience ranged from 1 to 35
years with an average of 13 years.
The key expectations of those planning to implement Musical Futures were
that it would increase motivation (52%), provide a more stimulating curriculum
(29%), raise standards (22%), enhance musical skills (17%), provide
professional development (16%), and increase the numbers of students taking
GCSE Music (14%).
Impact on teachers and teaching
On a rating scale of 1-5 teachers reported being more confident about
facilitating student learning in a range of musical genres (3.56), teaching
instrumental skills (3.31) and teaching music in general (3.15). The least
change in confidence was reported in relation to facilitating singing (2.77).
Implementing Musical Futures contributed to an enhanced sense of
effectiveness and enjoyment of teaching music. There was strong agreement
5

(3.59) that teachers considered themselves to be more effective teachers and
that implementation had helped them to improve their teaching (3.61). They
enjoyed teaching more than previously (3.47).
The teachers found Musical Futures to be very useful (4.36) and innovative
(4.24). They reported that it would have a long-term (4.21) and sustainable
(4.11) impact on their music teaching, that it had changed the way they
delivered music in the classroom (3.82), changed music teaching in the school
(3.92), and had been integrated with previous musical activity in their schools
(3.86).
Musical Futures was perceived to be challenging (3.35) but not difficult to
implement (2.82). Teachers believed that the programme could be
implemented successfully in other schools (4.18).
Responses to open questions indicated that implementation had increased
enjoyment of teaching music (27%), enhanced confidence to allow the
lessons to be more pupil-led (24%), enabled teachers to engage in more
personalised teaching (19%), adopt a more practical approach in the
classroom (20% and be more relaxed (13%).
Teachers perceived that the programme had helped pupils to demonstrate
their musical potential (4.29), that pupils had responded well to it (4.24), that
previously disinterested pupils were more engaged (4.22), and that it had
enabled them to facilitate integration of pupils’ informal music learning with
classroom music (4.14).
Musical Futures was perceived to support pupil progression in music (3.96),
although it was considered to be more suitable for some groups of pupils than
others, particularly those designated as Gifted and Talented (3.87).
43% reported that they thought Musical Futures integrated well with the
National Curriculum. 51% indicated that they had adapted Musical Futures in
some way.
Impact on pupils’ musical skills and attitudes
Teachers indicated that after implementing Musical Futures they had
observed their pupils enjoying music lessons more (4.34), enjoying singing
more (3.60), appearing more confident in lessons (4.16) and appearing to be
more motivated (3.97).
The most commonly noted benefits to pupils were enhanced motivation (47%)
better behaviour (27%), widening participation (26%), greater focus (14%),
enhanced musical skills (14%), more confidence and greater demonstration of
leadership (5%), improved small group skills (2%), and greater independent
learning skills (13%).
Some teachers (21%) thought that the programme offered too much freedom
to the pupils. 13% noted that there were potential problems with pupils taking
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up music at GCSE who were not equipped with the necessary musical
knowledge required in order to be successful in the course.
Teachers indicated that Musical Futures had a positive impact on pupils’
attitudes towards music (4.34), self-esteem in relation to music (3.94), love of
music (3.93), group work (3.92), on-task behaviour (3.85) and behaviour
(3.91). Pupils created better musical performances than previously (4.03), had
developed a greater range of musical skills (4.01) were able to demonstrate
higher levels of attainment than previously (3.91), had enhanced listening
skills (3.84), instrumental skills (3.76) and strategies for composition (3.40)
and had developed better understanding of a range of musical genres (3.18).
Overall, teachers indicated that the improvement in musical skills of their
pupils had exceeded their expectations (3.74) and that pupils had a better
chance of fulfilling their musical potential (3.91).
There was a perceived positive impact on participation in extra-curricula
activities (3.31).
After implementation of Musical Futures teachers reported an average
increase from 19 to 27 pupils (42%) in take up of GCSE Music and
considerable increase in pupils’ levels of attainment at Key Stage 3.
Responses from pupils indicated that the take-up of GCSE Music may
continue to rise; 13% of pupils from Years 7, 8 and 9 indicated that they
definitely intended to take GCSE Music, contrasting with a national average of
between 7 and 8 percent.
Overall, the majority of pupils reported that they preferred Musical Futures to
other types of music lessons, benefitting most in terms of enhanced selfconfidence, motivation and enjoyment of music. Girls in particular valued
working in friendship groups, while pupils who played instruments benefited
more than those who did not on a number of measures, including selfconfidence, motivation, enjoyment and musical self-efficacy. In addition,
those who played instruments reported a greater sense of continuity between
school music, extra-curricular musical activities and out-of-school musical
activities.
Support issues
Of those teachers who were planning to use Musical Futures 41% reported
that they were receiving support for adopting Musical Futures from the senior
management teams in their schools. 7% said that they were not.
21% of those already using Musical Futures indicated that they had supportive
senior management teams, 26% reported that they had received no support at
all. 15% said that there was little awareness of Musical Futures amongst their
senior management teams.
30% of teachers felt that they required further support before they could
successfully implement Musical Futures. A range of types of support was
identified, including guidelines and resource packs (17%), training (9%),
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opportunities to share ideas and good practice with others (8%), financial
support (6%) and time to prepare (1%).
Amongst those teachers who had used Musical Futures, the additional
support needs that were identified included resources (14%), sharing of good
practice with other teachers (18%), further training (19%) and additional
teacher support in the classroom (13%).
The most commonly cited difficulties in implementing Musical Futures were
space restrictions (33%), and limited financial support for purchase of
instruments (17%). These difficulties were perceived to be important for those
planning to implement Musical Futures.
Conclusions
Musical Futures has the potential to enhance pupil motivation in relation to
music and enhance the quality of teaching and learning. There are issues
relating to accommodation and resources.
The initiative needs to be disseminated more widely and plans for this are
already in place along with the provision of support for teachers. The process
of dissemination and implementation more widely will take time.
Questions remaining to be answered
Do pupils who have participated in Musical Futures experience any particular
strengths or difficulties in GCSE music, compared with those who have
participated in other approaches to music teaching in Key Stage 3?
What strategies could be developed to enhance the experience of Musical
Futures for those with no prior instrumental skills?
Are there adaptations that could be made to Musical Futures that would equip
teachers with strategies to overcome accommodation and resource
constraints?
Some teachers report difficulties using Musical Futures with children who
have behavioural difficulties or who are in low ability groups. Are there
models of best practice with these groups that could be adopted in order to
provide teachers with the confidence and the skills to implement Musical
Futures with these groups of pupils?
Do the reported non-musical benefits of Musical Futures (e.g. enhanced
independent learning, better behaviour, increased confidence) impact upon
pupil performance across the curriculum?
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Chapter 1: Background and aims
This chapter sets out the background to the Musical Futures initiative. Four
key strands of Musical Futures are described and preliminary evidence
pointing to the potential impact of Musical Futures is outlined. The chapter
concludes with the specific aims and objectives of this commissioned
research.

The 'Musical Futures' project is a music education action research project. Its
aim has been to devise new and imaginative ways of engaging young people,
aged 11-19, in music activities. Following a year of consultation in 2003, the
Paul Hamlyn Foundation identified the following objectives:
• to understand the factors affecting young people's commitment to, and
sustained engagement in, musical participation;
• to develop ways in which the diverse musical needs of young people
can be met and their experience of music making enhanced;
• to realise viable, sustainable and transferable models which can
support a national strategy for music and young people;
• to investigate, and make recommendations on, the most appropriate
methods of mentoring and supporting young people's preferences and
skills;
• to find ways of validating and (where appropriate) accrediting all forms
of young people's musical experiences, including those undertaken
without supervision;
• to facilitate support for music trainees, leaders, teachers and
performers/composers through the provision of development
opportunities which highlight collaborative working practices
After inviting applications from consortia of local music education providers,
three Pathfinder Local Authority Music Services – in Leeds, Nottingham and
Hertfordshire 2 - were commissioned to explore new approaches and
structures which might ensure that more young people participate in better
quality musical experiences for longer. As the consultations with young people
in these three regions began, in 2004, it became clear that Pathfinders
needed to find different responses to young people’s enthusiasms and
ambitions in their music-making. Two characteristics soon became apparent
in their strategies: each felt it important to informalise the way music is often
taught, and to personalise the nature of the opportunities on offer.
Areas of enquiry that were felt to be key to understanding how young people’s
experiences of music-making could be transformed were reported through a
series of short pamphlets: Transforming Musical Leadership, Personalising
Music Learning, Supporting Young Musicians, Coordinating Musical
Pathways, and Redefining Music Training. A number of research and
development projects were commissioned to help improve understanding of
2 Hertfordshire pathfinder was a partnership between Institute of Education University of London and

Hertfordshire Music Service, with support from the DfES Innovation Unit; Nottingham pathfinder was
run by Nottingham City Music Service; and the Leeds pathfinder was run by Leeds Artforms.

9

informalisation and personalisation. The ‘Simply Connect’ report identified the
key elements of non-formal music making, using the Guildhall’s Connect
project as a case study. A commissioned DVD explored the leadership
processes found in high quality non-formal music making. The Musical Routes
information, advice and guidance service, was created by Sound
Connections, the London Youth Music Action Zone, in partnership with
Musical Futures. ICT has been a particular interest throughout the project and,
at the end of 2006, a report called Electrifying Music was published designed
to support teachers and music leaders in making the best use of technology in
their work with young people.
The research reported here focuses on four key strands of Musical Futures,
which are:
• Informal Music Learning at KS3 3 : Informal learning principles, drawn
from the real-life learning practices and processes of popular
musicians, are integrated into classroom work – enabling students to
learn alongside friends, through independent, self-directed learning.
Teachers take on different roles in this environment by acting as
facilitators and musical models, rather than directors, and spend time
standing back, observing and assessing the needs of their pupils,
offering help, support and guidance based on objectives that pupils set
for themselves.
•

The Whole Curriculum Approach: A scheme of work for Year 8
pupils, aiming to provide musical pathways for pupils who have not
previously experienced sustained musical engagement. Strategies
include providing extra support for the teacher, bringing informal
learning processes into schools, making tangible connections with
students’ musical lives outside school, achieving a balance between
what children already know that they want to do and new un-tried
experiences, moving school music beyond the classroom confines and
involving students in real musical activity, in genuine musical situations
and environments.

•

Numu (www.numu.org.uk): An interactive web space developed by
Synergy.TV for creating music, publishing, marketing and promoting,
allowing students to develop skills in accordance with their strengths
and apply them to a real life situation with a global audience.

•

Personalising Extra-Curricular Music: A guide for personalising
extra-curricular music projects so that they complement the curricular
work in schools and enhance students’ musical progression.

3

The informal learning model was developed by Professor Lucy Green, Institute of Education
University of London, following previous research ‘How Popular Musicians Learn: a Way Ahead for
Music Education’ (Ashgate 2001). Green has subsequently published ‘Music, Informal Learning and
the School’ (Ashgate 2008).
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The primary action-research phase of the project, where personalised music
learning was implemented in KS3 classrooms, came to an end with the
publication of summary findings, launched during the State of Play Music
Conference in January 2007. Results from the pilot work undertaken during
these years suggested that there had been a rise in motivation, attitude,
enjoyment and skill acquisition among students; improved GCSE music takeup; improvement in Key Stage 3 attainment levels; an increase in the number
of students wanting instrumental/vocal tuition, and to participate in extracurricular activities; and a change in classroom music teachers approach to
school music to incorporate informal learning and non-formal teaching
pedagogies.

During the final phase of the action research a ‘toolkit’ of teacher resources
was published. The resource includes written materials, such as lesson plans
and national curriculum mapping, video and audio material, as well as case
studies and quotes from participating teachers and students. Since May 2006
(when the resource was published) 3,526 resource packs have been
requested or downloaded. Of these, 1,575 have been identified as being from
secondary schools (Figure 1.1).
Figure 1.1: Resource packs requested from Musical Futures

Libraries

Students

Further ed

Other

Peris/other musicians

Primary

Higher ed

Overseas

Other education

Individuals

LEAs/Music Services

1600
1400
1200
No of packs 1000
requested/do 800
600
wnloaded
400
200
0

Secondary

Resource Pack Distribution November 2007

Education category

Musical Futures is provided with a spreadsheet on a regular basis detailing
the orders placed. Further information on web downloads is available from the
Musical Futures website. This information has been critical in terms of
providing a link to schools which may be interested in Musical Futures.
However, acquiring the materials, or downloading them from the website,
provides no guarantee that schools are actually using them, or indeed that
music teachers see the materials. Therefore, while these data are valuable,
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they are at present simply providing a starting point from which to make
further contact.
One of the outcomes of initial fact-finding exercises was that more support
was needed for teachers implementing some of the radical teaching and
learning strategies. Therefore ongoing priorities are to help embed the new
practices developed through Musical Futures. A best practice national network
of schools that are implementing the learning models is being established to
provide regular CPD opportunities for practitioners. The National Coordinator
has been working closely with Music Services, Local Education Authorities
and Initial Teacher Training Institutions to provide further localised information
and support.

1.2 Objectives of the current research
The aim of the proposed research is to establish the take-up and impact of
Musical Futures in secondary schools across England in order to provide the
Paul Hamlyn Foundation with accurate, current data to help inform further
development of the initiative. The number of schools/young people
participating in the pilot stages of Musical Futures was relatively small. A more
accurate, robust analysis of the impact of Musical Futures across a broader
area is now required. Follow-up is also needed to establish the medium to
long-term effects of a music department taking on these approaches, and to
find out what additional support mechanisms should be put in place for the
forthcoming years.
Research questions
The specific research questions to be addressed are:
•
•
•
•
•
•

How many schools nationally are adapting and adopting Musical
Futures models?
How many of these teachers would like further, ongoing support with
implementing these models, and what sort of support would be most
useful?
Have teachers felt that their approach to teaching and learning has
been altered in anyway as a result of employing the Musical Futures
models?
How many students have participated in Musical Futures activity
nationally?
What impact has Musical Futures had upon attainment levels, take-up
of music at Key Stage 4, attendance and motivation?
What impact has Musical Futures had on extra-curricular music
learning?
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Chapter 2: Methodology
This chapter sets out the methodology of the research. The research was
conducted in two phases.

2. Research design
The research was carried out between April and July 2008. A questionnaire
study was designed, targeting all those teachers on the Musical Futures
database. Three questionnaires were designed, the first for teachers who had
already used Musical Futures in their classrooms and the second for teachers
who were planning to do so. The third questionnaire was aimed at pupils who
had experienced Musical Futures. The questionnaires addressed issues
relating to:
• How Musical Futures had been implemented
• Impact on teaching
• Impact on pupils
• Integration of Musical Futures with the National Curriculum
• Difficulties and constraints relating to the use of Musical Futures
• Level of support from Senior Management Teams
• Impact on take-up of GCSE music
• Impact on take-up of extra-curricular instrumental and vocal activities
Teachers were also asked to indicate on the questionnaire if they would be
prepared to administer questionnaires about Musical Futures to their pupils.
2.1.1 Phase 1
During phase 1 of the research all of the teachers on the Musical Futures
database (N = 1575) were contacted by email and asked to respond to the
appropriate questionnaire (‘I have used Musical Futures’ OR ‘I am planning to
use Musical Futures’). Those teachers who had not used Musical Futures
and were not planning to do so were asked to confirm this by email, providing
a brief response outlining any constraints or difficulties that had contributed to
the decision to not use Musical Futures. The initial email was followed up with
a hard copy of the questionnaire sent by post to all of the teachers on the
database. Following the hard copy four subsequent email reminders were
sent and all of the teachers who had not responded by email or post were
contacted by telephone.
2.1.2 Phase 2
At the beginning of June 2008 pupil questionnaires were sent to thirty
teachers who had indicated they would be willing to administer the
questionnaires to their classes who had been involved in Musical Futures. A
total of 3000 pupil questionnaires were sent out. Teachers were provided with
13

pre-addressed envelopes and asked to return the questionnaires to the
research team by Monday 23rd June.

2.2 Analysis of the data
The analysis focused on the perceived impact of engagement with Musical
Futures, from the perspective of teachers and pupils. Qualitative open
questions were coded using NVivo, a qualitative data analysis tool. SPSS
was used to analyse the quantitative data.
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Chapter 3: The take-up and implementation of Musical
Futures
This chapter reports the numbers of teachers who responded in each
category (yes, no, and planning to use Musical Futures). Details relating to the
strands of Musical Futures that have been implemented, the Year Groups and
numbers of pupils and teachers who have used Musical Futures and over
what period of time Musical Futures has been used in the classroom are
reported. In addition a profile of the teachers who have used or are planning
to use Musical Futures is provided.

3.1

Overall responses

3.1.1 Teacher questionnaires
The Musical Futures database included 1575 names of teachers who had
received teachers materials, or requested information. Of these, two hundred
and four entries were removed because they had supplied incorrect contact
details, were ‘not known’ at the school or were duplicate entries. The final
number of teachers contacted by the research team was 1371. One hundred
and seventy-six (13%) teachers indicated that they had used Musical Futures
and two hundred and nine (15%) indicated that they were planning to do so.
Five hundred and twenty-five (38%) indicated that they did not use Musical
Futures and had no plans to do so. The overall response rate was sixty-six
percent (Table 3.1). Shortly after the data collection phase of the research
was concluded a further twenty-eight (2%) teachers reported directly to the
Musical Futures Coordinator that they had used Musical Futures. Similarly,
an additional two hundred and four (15%) teachers reported to the Musical
Futures Coordinator that they were planning to use Musical Futures. The
additional responses accounted for two hundred and thirty-two of the nonresponses to the research team. Thus, the total number of teachers known to
have used Musical Futures or planning to use Musical Futures at the time of
this report was two hundred and sixty-four who had used Musical Futures and
four hundred and twenty-seven planning to use Musical Futures (Table 3.1).
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Table 3.1: Response rate – Teachers
Yes
Planning
have
to use
used
Musical
Musical
Futures
Futures

Responses*
176
direct to research (13%)
team

209
(15%)

Do not
use
Musical
Futures
and do
not plan to
do so
525
(38%)

No
Total
response teachers
in
database
(100%)

461
(34%)

1371

Non-respondents
28
204
who reported
directly to Musical
Futures Coordinator
Further responses to 60
14
Musical Futures
Coordinator, from
teachers not
recorded on the
Musical Futures
database
Total teachers
264
427
Total: 691
known to be using
or planning to use
Musical Futures
*All of the figures reported in the remainder of this report are based on the responses
collected by the research team.

Some of the respondents were reluctant to complete the questionnaire, most
commonly because of time constraints. Sixty percent of teachers who
reported that they had used Musical Futures completed the questionnaire (N =
105) and sixty-six percent of those who reported they were planning to use
Musical Futures completed the questionnaire (N = 141).
3.1.2 Pupil questionnaires
Pupil questionnaires were distributed via thirty teachers who had used Musical
Futures and who had indicated that they would facilitate distribution and
collection of these questionnaires. In total 3000 questionnaires were
distributed (100 to each teacher). Teachers were asked to give the
questionnaires to pupils representing all of the year groups who had been
involved in Musical Futures.
One thousand and seventy-nine pupil questionnaires were completed and
returned to the research team, representing a response rate of thirty-six
percent. The responses came from a total of seventeen schools, indicating
that fifty-seven percent of teachers who had been sent pupil questionnaires
had gathered responses from their pupils. The majority of questionnaires
came from pupils aged thirteen and fourteen. Forty-five pupils did not provide
information about their age. More girls (N = 549) than boys (N=485) were
represented in the sample (Table 3.2).
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Table 3.2: Age and gender of pupil respondents
Pupil age
12
13
14
Pupil gender
Male
0
99
384
Female
3
126
418
Sub-Total
3
225
802
Information not provided
Total

Total
15
2
2
4

485
549
1034
45
1079

Three hundred and forty-two (32%) pupils reported that they played an
instrument, with many pupils saying that they played more than one
instrument. Keyboard was the most popular instrument (10%), followed by
percussion (9%), orchestral strings (8%), wind and brass (7%), guitar (6%)
and voice (4%) (Table 3.3). More girls played keyboards, wind and brass
instruments or voice, while more boys played percussion and guitar. The
numbers were nearly equal for orchestral string instruments.
Table 3.3: Instruments played by pupil respondents
Instrument
Number of pupils
Girls
Boys
Keyboard
Percussion
Orchestral strings
Wind and Brass
Guitar
Voice

3.2

71
39
40
58
17
27

35
59
43
14
51
16

Overall
percentage of
total pupils
10
9
8
7
6
4

Implementation of individual Musical Futures strands

Amongst the teachers who had used Musical Futures and responded to the
questionnaire, twenty-seven percent reported that they had implemented the
Whole Curriculum Approach, twenty-eight percent had made use of NUMU,
sixty-seven percent had implemented Informal Music Learning at KS3 and
eighteen percent had used the model for Personalising Extra-Curricular
Music. Amongst those who were planning to use Musical Futures and
responded to the questionnaire there was slightly more interest in the Whole
Curriculum Approach (30%) and Numu (32%). However, Informal Music
Learning at KS3 similarly attracted the most interest (51%) and Personalising
Extra-Curricular Music the least (19%) (Table 3.4).
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Table 3.4: Implementation of the four strands of Musical Futures

Teachers who have
used MF
Teachers who are
planning to use MF

3.3

The Whole
Curriculum
Approach

Numu

Informal
Music
Learning at
KS3

Personalising
Extra-Curricular
Music

28
(27%)
42
(30%)

29
(28%)
45
(32%)

70
(67%)
72
(51%)

19
(18%)
27
(19%)

Year Groups and numbers of pupils involved in Musical
Futures

Overall, Musical Futures was used most by teachers of Year 9 groups, with
seventy-five percent of those who had used Musical Futures and eighty-nine
percent of those who were planning to use Musical Futures reporting it had
been used with their Year 9 classes. Musical Futures was used least often
with Year 7 groups (twelve percent of those who had used Musical Futures
and twenty-four percent of those planning to use Musical Futures), with an
evident increase in use of the resources with Year 8 groups (thirty-one
percent of those who had used Musical Futures and forty-two percent of those
planning to do so) (Table 3.5).
Table 3.5: Number and percentage of teachers across year groups
engaged in Musical Futures

Teachers who have used MF
Teachers who are planning to use MF

Year 7

Year 8

Year 9

13
(12%)
34
(24%)

33
(31%)
59
(42%)

79
(75%)
89
(89%)

Table 3.6 demonstrates that the least amount of uptake was in relation to the
guide for Personalising Extra-Curricular Music (five percent of teachers of
Year 7 groups growing to fifteen percent in Year 9 groups). In Year 7 the
other three strands (Whole Curriculum Approach, Numu and Informal Music
Learning at KS3) were used by six to eight percent of teachers, growing to
between fifteen and twenty-two percent of teachers of Year 8 groups. At Year
9 the Informal Music Learning at KS3 was the most widely used strand, with
fifty-eight percent of teachers reporting that they had used this, as compared
with twenty-four percent using the Whole Curriculum Approach and twentytwo percent using Numu with their pupils.
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Table 3.6: Number and percentage of teachers who have used each of
the Musical Futures strands with years 7, 8 and 9
Year 7
Year 8
Year 9
The Whole Curriculum Approach
7 (7%)
16 (15%)
25 (24%)
Numu
6 (6%)
16 (15%)
23 (22%)
Informal Music Learning at KS3
8 (8%)
23 (22%)
61 (58%)
Personalising Extra-Curricular Music
5 (5%)
8 (8%)
16 (15%)

3.4

Duration of Musical Futures initiatives in classrooms

Amongst the teachers who had used Musical Futures the greatest number
(43%) implemented Musical Futures over the course of an entire academic
year. Fewer teachers (26%) amongst those planning to use Musical Futures
anticipated implementing the model over the entire year. Thirty-one percent of
teachers in the planning group envisaged using Musical Futures for one unit
of work. In both groups the least popular mode of implementation was for an
occasional lesson. Amongst both groups similar numbers (28% of those who
had used Musical Futures and 23% of those planning to do so) reported that
their preferred time frame for Musical Futures was over one term (Table 3.7).
Table 3.7: Time frame over which Musical Futures was/will be
implemented in the classroom
Entire
One
One unit
Occasional
term
of work
lesson
academic
year
Teachers who have
used Musical Futures
Teachers who are
planning to use Musical
Futures

3.5

45
(43%)
37
(26%)

29
(28%)
33
(23%)

24
(23%)
43
(31%)

4
(4%)
10
(7%)

Profile of teachers who use or are planning to use
Musical Futures

Amongst the teachers who completed questionnaires the majority (58% of
those who had used Musical Futures and 69% of those who were planning to
do so) identified themselves as Heads of Music in secondary schools. A
further twenty percent of those who had used Musical Futures and fifteen
percent of those who were planning to do so said they were Music Teachers.
The remaining were ‘Subject Leaders in Performing Arts’, ‘Learning
Programme Director’ and Teaching Assistant (Table 3.8). Twenty-one
respondents did not provide details about their job title.
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Table 3.8: Job titles of teacher respondents
Job Title
Have used Musical
Futures
Head of Music
61 (58%)
Music teacher
21 (20%)
Subject leader in
8 (8%)
Performing Arts
Learning Programme
1 (1%)
Director
Teaching assistant
1 (1%)
Not specified
13 (12%)
Total (100%)
105

Planning to use Musical
Futures
97 (69%)
21 (15%)
14 (10%)
1 (1%)
0
8 (6%)
141

Approximately half of the teachers amongst both groups (have used and
planning to use Musical Futures) said that they had a BMus degree and/or a
PGCE (thirty-five percent of respondents reported that they had both
qualifications). A smaller number of teachers reported that they held
qualifications that included BA, Grade Eight instrumental or vocal certificates,
Music Diplomas and MA in Music Education and (Table 3.9).
Table 3.9: Qualifications of teacher respondents
Qualification
Have used Musical
Futures
PGCE
52 (50%)

Planning to use
Musical Futures
76 (54%)

Bmus

58 (55%)

78 (55%)

BA

17 (16%)

17 (12%)

Grade 8 instrumental/vocal
certificate

16 (15%)

14 (10%)

Music Diploma

13 (12%)

25 (18%)

MA Music Ed

13 (12%)

11 (8%)

A large amount of variability was found in the number of years of teaching
experience amongst the teachers, which ranged from just one year to thirtyeight years. The average number of years of teaching experience was
thirteen (Table 3.10).
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Table 3.10: Average number of years of teaching experience
Teachers
Number of
Minimum Maximum
Average
responses
number of
years
Have used
46
1
35
13
MF
Planning to
58
1
38
13
use MF

Std.
Deviation
10.18
9.76

The greatest number of teachers using or planning to use Musical Futures
had up to ten years of teaching experience. It was notable that amongst
those planning to use Musical Futures twenty-four percent reported that they
had twenty-one or more years of experience teaching music (Table 3.11).
Table 3.11: Years of teaching experience amongst teachers who have
used or are planning to use Musical Futures
Have used Musical Futures
Planning to use Musical
Futures
Years of
Number of Percentage of
Number of
Percentage of
experience
teachers those who
teachers
those who
responded*
responded
1-5 years
11
24
16
28
6-10 years
12
26
16
28
11-15 years
8
17
6
10
16-20 years
7
15
6
10
21 or more
8
17
14
24
years
*Percentages are rounded and may not add up to 100

3.6 Expectations of Musical Futures
Teachers who were planning to implement Musical Futures were asked what
they expected the outcomes to be. The majority of responses (52%) were in
relation to increased motivation, engagement with music, enjoyment and
enthusiasm amongst pupils. Teachers also reported that they hoped Musical
Futures would provide more stimulating curriculum work (29%), would raise
standards (22%) and equip their pupils with enhanced musical skills (17%)
and provide pupils with a greater breadth of musical experiences (6%).
Teachers also cited the development of autonomous learning amongst pupils
as an expected outcome (6%). Fostering greater uptake of music at GCSE
(14%) and raising the profile of music in their schools (1%) were seen by
some teachers as possible outcomes. Sixteen percent of teachers reported
that they expected Musical Futures to contribute to their own professional
development (Table 3.12).
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Table 3.12: Expectations of Musical Futures amongst teachers who were
planning to use Musical Futures
Number of
Percentage of
teachers
teachers*
Increased motivation, engagement,
71
52%
enjoyment and enthusiasm amongst pupils
More stimulating curriculum work
41
29%
Improved standards

31

22%

Enhanced skills in pupils including team
skills, listening skills
Professional development

24

17%

23

16%

Greater uptake of music at GCSE

19

14%

Pupils will learn autonomously, exercise
choice, think independently
Greater breadth of practical music-making
and performance opportunities
Music opportunities will be created outside
the classroom
Raise the profile of music in the school

8

6%

8

6%

5

4%

2

1%

*Percentages do not add to 100 as teachers could provide more than one response

3.7

Summary

The most common element of Musical Futures implemented and being
planned was Informal Music Learning at KS3. Musical Futures was used most
by teachers of Year 9 groups with a gradual increase in usage from year 7.
Implementation was generally over the entire academic year. The key
expectations of those planning to implement Musical Futures were that it
would increase motivation, provide a more stimulating curriculum, raise
standards, enhance musical skills, provide professional development and
increase the numbers of students taking GCSE. Responding teachers were
well qualified with a wide range of teaching experience indicating that it has
appeal to a wide range of music teachers.
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Chapter 4: Impact on teachers
This chapter considers the impact of Musical Futures on teachers and their
teaching of music. The findings are based on questionnaire responses from
teachers who have used Musical Futures.

4.1

Teacher confidence

Relatively high levels of confidence were reported amongst the teachers who
had implemented Musical Futures in their classrooms. In particular teachers
were more confident about facilitating pupil learning in a range of musical
genres (M = 3.56). There was also fairly strong agreement that confidence
had increased in relation to teaching instrumental skills (M = 3.31) and in
relation to teaching music, generally (M = 3.15). The least amount of
confidence was reported in relation to facilitating singing (M = 2.77) (Table
4.1).
Table 4.1: Impact on teachers’ confidence
Minimum* Maximum Mean
I am more confident about
facilitating pupil learning in a
range of musical genres.

1

5

3.56

Std.
Deviation
1.01

I am more confident about
teaching instrumental skills.

1

5

3.31

1.07

I am more confident about
teaching music.
I am more confident about
facilitating singing.

1

5

3.15

1.09

1

5

2.77

.97

*1=strongly disagree; 5=strongly agree

4.2

Enjoyment, enthusiasm and empowerment

Using Musical Futures evidently contributed to an enhanced sense of
effectiveness and enjoyment of teaching music, amongst the teachers who
had implemented the programme. There was strong agreement (M = 3.59)
and little variability amongst the responses in relation to the question of
whether teachers considered themselves to be more effective teachers since
implementing Musical Futures. The teachers generally had found Musical
Futures to be a very useful (M = 4.36) and innovative (M = 4.24) resource that
had helped them to improve their music teaching (M = 3.61) (Table 4.2).
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Table 4.2: Impact on enjoyment, enthusiasm and sense of effectiveness
in the music classroom
Minimum* Maximum Mean
Std.
Deviation
Musical Futures was very useful.
1
5
4.36
.71
Musical Futures is innovative.

2

5

4.24

.65

Musical Futures helped me to
improve my music teaching.
Since implementing MF I am a
more effective teacher.
I enjoy teaching music more
than previously.

1

5

3.61

1.01

2

5

3.59

.87

1

5

3.47

1.17

*1=strongly disagree; 5=strongly agree

4.3

Changes to practice and long-term impact

Teachers reported general agreement that Musical Futures would have a
long-term (M = 4.21) and sustainable (M = 4.11) impact on their music
teaching. There was also relatively strong agreement that Musical Futures
had changed the way teachers delivered music in the classroom (M = 3.82).
While teachers reported that music teaching in their schools had changed as
a result of Musical Futures (M = 3.92) they also indicated that this initiative
had been integrated with previous musical activity in their schools (M = 3.86).
Teachers made a distinction between the challenge of using Musical Futures
and the difficulty of using this approach; there was relatively strong agreement
that Musical Futures was challenging (M = 3.35) and that teachers would
welcome further support in relation to its use (M = 3,94). However, there was
only moderate agreement (M = 2.82) that Musical Futures had been difficult to
use (Table 4.3).
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Table 4.3: Teachers’ views of the impact of Musical Futures on their
teaching
Minimum* Maximum Mean
Std.
Deviation
Musical Futures will have a long
1
5
4.21
.73
term impact on my music
teaching.
Musical Futures would be able to
1
5
4.18
.99
be implemented successfully in
other schools.
The impact of Musical Futures on
my music teaching is sustainable
in the long term.

1

5

4.11

.89

I would welcome further support
for implementing Musical
Futures.

1

5

3.94

1.09

Music teaching in the school has
changed as a result of Musical
Futures.
Musical Futures has been
integrated with previous musical
activity in the school.

1

5

3.92

1.06

1

5

3.86

.87

Musical Futures has changed the
way that I teach music.

1

5

3.82

.91

I found the Musical Futures
initiative challenging to use.

1

5

3.35

.92

I found Musical Futures difficult to
use in my school.

1

5

2.82

.93

*1=strongly disagree; 5=strongly agree

Teachers were asked, in qualitative open questions, to indicate how Musical
Futures had impacted upon their teaching. Eighty-four teachers provided
qualitative responses. These responses were coded thematically; the number
of teachers who made comments relating to each them is set out in Table 4.4.
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Table 4.4: qualitative answers relating to teachers’ perceived impact of
Musical Futures on their teaching
Qualitative answers about the perceived impact of Teachers who had used
Musical Futures on their teaching
Musical Futures
More enjoyment teaching music
23 (27%)
More pupil-led

20 (24%)

More practical approach

17 (20%)

More personalised teaching

16 (19%)

More relaxed in the classroom

11 (13%)

Ideas not new

10 (12%)

New instrumental skills

10 (12%)

More group music-making

10 (12%)

Using Musical Futures was stressful

9 (11%)

More emphasis on popular music

9 (11%)

New ideas introduced in the classroom

5 (6%)

Many teachers said that Musical Futures would have a long-term impact on
their teaching:
‘It will affect the way music is taught in our schools for the foreseeable future.’
‘Enormously changed my music teaching practice – trusting pupils’ judgement.’
‘The concept of informal learning and individual pathways in Music is one which we
shall embrace progressively in Music during the remodelling of KS3 … This will
impact on how we plan lessons, write schemes of work, the resources that we create
and buy, and how the children feel about/enjoy lessons.’
The most frequently cited area of impact was in relation to increased
enjoyment of teaching music (27% of teachers responding).
‘I have loved it. One colleague, watching a lesson, said ‘is this what you do? But this
isn’t like work!’ True!!’
‘I love teaching year 9 now.’
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Many teachers also reported that they now had the confidence to allow the
lessons to be more pupil-led (24%) and felt that they were able to engage in
more personalised teaching (19%).
‘I am more relaxed and confident about allowing students to make their own creative
decisions’
‘It has made me more open minded and flexible about the work the children
undertake, and given me the confidence to expect work to take longer and be explored
much more fully.’
‘Pupils follow a personalised learning approach, I stand back and coach. We take
much more risks, and engagement is high.’
Twenty percent of those who responded said that they now adopted a more
practical approach in the classroom.
‘It makes sense that learners access knowledge through a more practical approach, it
naturally differentiates, and creates a more interested learner.’
Some teachers said that they had become more relaxed in the classroom
(13%).
‘It has made for a more relaxed, deeper learning experience - we have really enjoyed
teaching year 9!!’
‘The students when working on composition or ensemble work are given more
freedom and I feel able now to sit back and observe. I think it’s made me far more
relaxed as a music teacher.’
Others reported that the ideas were not new (12%) and that Musical Futures
had validated the strategies they had already been implementing in their
classrooms.
‘Reinforced rather than changed. It has simply affirmed our views and principles
which we have developed over our teacher and musical lifetimes’
‘….seems to be stuff that I have used in my own planning throughout my last 30 years
of teaching music in schools.’
Some teachers said that they had acquired new instrumental skills (12%),
while other reported making more use of group music-making (12%) and
placing a greater emphasis on popular music (11%).
‘It’s made me learn the basics on violin and guitar!’
‘I am currently doing the Informal Music Learning project with year 9 where students
working in friendship groups work out how to play a song of their choice. In previous
years I've found that year 9 students can lose interest in music when they come to
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make their GCSE choices, but this project seems to sparked a new interest for the
subject, and all students are working really hard on their songs (although this could
be due to imminent recording!).’
‘Has had a big impact on teaching - more emphasis on popular music.’
In contrast to those who reported being more relaxed when using Musical
Futures, eleven percent of respondents reported that they had found it
stressful.
‘When the resources are there (time / space / equipment / expertise) the work is more
appealing for learners but sometimes more stressful for teachers in some
environments.’
‘Difficulties? YES!!! SPACE! Stress, instruments,
Other classes did keyboard lessons, peri lessons were stopped.
Stress, peris helped out on work. Staff were told to chill more.
I overspent my budget – more stress.’

4.4

Responsiveness to pupil needs

There was strong agreement amongst the teachers that Musical Futures had
helped their pupils to demonstrate their musical potential (M = 4.29).
Teachers generally considered their pupils to have responded well to Musical
Futures (M = 4.24) and indicated that Musical Futures had helped to engage
previously disinterested pupils (M = 4.22). Many teachers also indicated that
Musical Futures had been a flexible resource that they had been able to adapt
to meet the needs of their individual pupils (M = 4.15). Teachers reported that
through using Musical Futures they had become more aware of the music
pupils were engaging in outside of school (M = 3.88) and that Musical Futures
had helped them to facilitate integration of pupils’ informal music learning with
classroom music (M = 4.14). There was relatively strong agreement that
Musical Futures supported pupil progression in music (M = 3.96), although
there was also a relatively strong consensus (M = 3.87) that this initiative was
more suitable for some groups of pupils than for others (Table 4.5).
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Table 4.5: Responsiveness to pupil needs
Minimum

Maximum

Mean

Musical Futures has helped
pupils to demonstrate their
musical potential.

1

5

4.29

Std.
Deviation
.67

The pupils in my classes
responded well to Musical
Futures.
Musical Futures has helped to
engage previously disinterested
pupils.

1

5

4.24

.80

1

5

4.22

.93

I have adapted Musical Futures
to meet the individual needs of
my pupils.

2

5

4.15

.69

Musical Futures helped to
integrate pupils' informal music
learning with classroom music
activities.
Musical Futures supports pupil
progression in music.

1

5

4.14

.64

1

5

3.96

.99

I have become more aware of
the music that pupils engage in
outside of school.

1

5

3.88

1.07

Musical Futures was more
suitable for some groups of
pupils than for others.

1

5

3.87

.93

These figures were borne out in the qualitative findings, where 34 teachers
(40% of qualitative responses) reported that Musical Futures was more
suitable and more effective with some groups than with others.
‘We have had some great results in terms of pupils staying on task, encouraging each
other to learn / play their parts and this has had an impact on the results some pupils
have obtained. We have also witnessed some groups who have struggled to cope with
the freedom with which Musical Futures brings and this has in turn affected the work
they have produced.’
‘Yes, some pupils can't wait to get on with their work but others really have difficulty
latching onto the ideas and listening, as a result lots of just sitting around.’
In particular, sixteen teachers who noted differences often specified that Musical
Futures seemed to be most effective with boys.
‘Boys are particularly improving their behaviour and effort levels in music.
I am surprised that it is often girls that do less well, struggling to find
29

the confidence to risk playing a wrong note even in their own circle of
friends. Getting a confident performance from a minority of students is
still occasionally difficult.’
There was some disagreement over whether Musical Futures was most
beneficial for high or low ability groups. Some claimed to have observed it to
be more successful with high ability.
‘high ability very keen, low ability need a lot of guidance.’
‘Musical Futures has benefited stronger ability pupils more, although has given other
pupils an opportunity to use the instruments.’
Nevertheless, others reported that Musical Futures had had particular benefits
for lower ability groups.
‘The programme helped motivate the weaker ability child.’
‘Higher and lower ability groups are both getting much from it as it can be easily
tailored.’
‘Helped lower end focus more. Progress at top end was already above national
averages - not really seen any changes - but we already teach this way!’
Some teachers noted that they did not consider Musical Futures to be an
appropriate model for use with pupils with behavioural difficulties.
‘…those with extreme behaviour problems, and disaffected students did not respond
as well to the more open-ended nature of the practical lessons.’
A few teachers reported that Musical Futures had been particularly beneficial
for pupils who already played instruments, providing them with a forum where
they could ‘shine’.
‘Those who could play an instrument had the opportunity to show what they could do
and continue to use their instrument in classroom music lessons’
‘It works well with our pupils who have a lot of lessons on guitar, drums, keyboard
and singing.’
However, one teacher noted that she had observed pupils with advanced
instrumental skills became bored and required more challenging activities.
‘My grade 5+ pupils tend to get bored after a while so I have had to stretch them
where possible.’
Eleven teachers (13%) said that they regarded Musical Futures as fulfilling
Gifted and Talented provision for pupils who had been identified as requiring
extension support.
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‘Musical Futures also supports the delivery of the curriculum for gifted and talented
pupils.’

4.5

Integration with the National Curriculum

In their qualitative responses, thirty-six teachers (43% of those providing
qualitative responses) reported that they thought Musical Futures integrated
well with the National Curriculum.
‘Musical Futures does integrate with the national curriculum well, it clearly leads to
an easier levelling system and covers a diverse range of musical styles, genres and
traditions.’
‘Very well - it promotes independent learning, develops aural/performing skills.’
‘It focuses largely, of course, on listening skills, one of the three main skills outlined
by the NC and possibly the most useful and important. It gives many students the
chance to become more confident learners, an important aspect of the incoming NC
from 2008.’
‘The music NC is a fairly loose document that allows teachers to deliver lessons that
will encourage music making. Musical Futures principles fit neatly with the NC in this
regard and the same principles can be applied to a range of different musical styles
as the NC requires’
However, some teachers added the proviso that assessment was more
difficult when using the Musical Futures model.
‘Using Musical Futures makes assessment much more of a challenge.’
‘I struggle to use Musical Futures to assess National Curriculum levels.’
‘It works well, but some documents linking it to National Curriculum levels would be
good.’
Just 5 teachers (6%) reported problems with integrating Musical Futures with
the National Curriculum.
‘limited in terms of world music/ cultural experiences/ composition’
‘It engages pupils, but if they are really encouraged to follow their own learning
pathways, a good deal of the National Curriculum is rejected (in my experience).
World music and classical music is only embraced by pupils making the greatest
progress in their personal pathway.’
‘There are some issues with the year 9 model in Wales where cwricwlwm cmyrieg has
to be addressed so pupils need pushing in the direction of Welsh music.’
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4.6

Adaptations of Musical Futures

Forty-three teachers who provided qualitative responses (51%) indicated that
they had adapted Musical Futures in some way. Often this was because of
space or resource limitations.
‘We have had to develop our own 'Musical Futures' scheme around the resources we
have at school. Our scheme uses mainly the informal learning model and borrows
ideas from the whole curriculum approach.’
‘Due to resource limitations we alternate the projects with Schemes of Work which
are Club Dance Remix, Experimental/Minimalism and Reggae music.’
‘The main adaptations have been due to the lack of separate spaces for groups to
work in - this has entailed a very high level of cooperation from the children too!’
Other teachers made adaptations to Musical Futures when they considered
the model to be too unstructured for their pupils.
‘Yes - more directed - as the pupils sometimes get de-motivated if they struggle to do
stuff.’
‘I think the project gets difficult in the middle of a Unit of Work as students find it
very tempting to lose focus and I will be developing the work to keep students under
teacher supervision more regularly, with more class performances and singing
used to keep lessons structured where possible.’
‘We are at the point of adapting the formula for next year’s curriculum. The Year 8
curriculum approach with its more structured emphasis has worked better with our
students and we plan to use the NUMU set up to promote more of the classroom
based work students produce.’
‘Occasionally add a little more structure for more challenging or less able pupils’.
‘Personal, often haphazard learning without structured guidance- our peris find this
difficult and nearly all of us want to get stuck in straight away and give advice on how
to get started. Some of us feel that it can be disempowering sometimes to be left with a
bass guitar (etc) and left to copy the bass line but not knowing what to do. We tend to
intervene with weaker groups.’
Some teachers reported that they had adapted Musical Futures so that more
time was devoted to issues relating to non-musical aspects of the music
industry.
‘I have only used parts of MF and the changes that I made were more "music
industry" related in the sense that involved some teaching about music business and
what it’s like to present and promote your work in the real world.’
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‘I have allowed others to begin to develop music journalism/photography, creating
magazines about the pupils who are making music.’
Finally, several teachers said that they had adapted the approach by choosing
different musical examples.
I have adapted musical examples to fit with new developments in music.
‘I was pleased to see that one woman composer, Elizabeth de la Jaquette, was
included in the classical model, but I feel this could be extended!’
‘We have changed songs done etc. we have disagreements with the 5 principles,
namely principle 4.’
‘I have altered units from the Informal learning model, by changing the suggested
cover song 'Word Up' to something else. Also I haven't done the In at the deep end
with other music, Gone straight into pupils doing their own version of a classical
track and I have used other tracks than those suggested.’

4.7

Summary

As a result of engaging with Musical Futures, teachers reported being more
confident about facilitating student learning in a range of musical genres,
teaching instrumental skills and teaching music in general. The least change
in teacher confidence was reported in relation to facilitating singing.
Implementing Musical Futures contributed to an enhanced sense of
effectiveness and enjoyment of teaching music. Teachers considered
themselves to be more effective teachers as implementation had improved
their teaching.
Musical Futures was reported to be useful and innovative and as having a
long-term and sustainable impact on music teaching. It was perceived to have
changed the way teachers delivered music in the classroom and changed
music teaching in the school. Teachers now had the confidence to allow the
lessons to be more pupil-led, and were able to engage in more personalised
teaching. They reported adopting a more practical approach in the classroom
and were more relaxed. Although implementing Musical Futures was seen as
challenging it was not perceived as difficult to implement. It also integrated
well with the National Curriculum. Participating teachers believed that the
programme could be implemented successfully in other schools.
Musical Futures was perceived to have helped pupils to demonstrate their
musical potential and teachers reported that pupils had responded well to it,
that previously disinterested pupils became engaged and that it had helped
them to facilitate integration of pupils’ informal music learning with classroom
music. Pupils’ progression was reported to be supported through
implementation, although the initiative was perceived to be more suitable for
some groups of pupils than for others, particularly those designated as Gifted
and Talented.
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Chapter 5: Teachers’ views of the impact on pupils’
musical skills and attitudes
This chapter describes the impact of Musical Futures on pupils who were
involved in Musical Futures activity in their schools. It is based on
questionnaire responses from teachers who have used Musical Futures.

5.1 Impact on pupil confidence, enjoyment and motivation
Teachers indicated that after implementing Musical Futures they had
observed that their pupils enjoyed their music lessons more (M = 4.34) and
enjoyed singing more than previously (M = 3.60). There was also strong
agreement (M = 4.16) that pupils appeared to be more confident in their music
lessons as well as demonstrating enhanced motivation (M = 3.97) (Table 5.1).
Table 5.1: Teachers’ views of the impact of Musical Futures on pupil
confidence, enjoyment and motivation
Minimum Maximum Mean
Std.
Deviation
My pupils enjoy their music
2
5
4.34
.71
lessons more.
My pupils enjoy singing more.
1
5
3.60
.86
My pupils are more confident in
their music lessons.
My pupils seem to be more
motivated in music lessons.

2

5

4.16

.64

1

5

3.97

.96

These quantitative findings were borne out in the qualitative open questions
where the greatest number (47%) of comments was in relation to increased
motivation amongst pupils (numbers of responses corresponding with each
theme are set out in Table 5.2).
Table 5.2: Teachers’ qualitative answers relating to perceived benefits to
pupils
Benefits to pupils
Teachers who had used Musical Futures
Motivation
39 (47%)
Better behaviour
23 (27%)
Widening participation
22 (26%)
Too much freedom
17 (21%)
More focused
12 (14%)
Musical skills
12 (14%)
More confidence
4 (5%)
Leadership amongst pupils
4 (5%)
Enhanced small group skills
2 (2%)
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Many teachers (27%) reported better behaviour in their classrooms since
using Musical Futures, although some teachers (21%) indicated that they
thought the programme offered too much freedom to the pupils and had
adapted it accordingly.
‘Behaviour and motivation - this was a major problem beforehand and this has
improved dramatically amongst most pupils.’
‘Attitudes towards Music have increased significantly, students more willing to learn
especially independent learning. Attendance and behaviour dramatically improved.’
‘Students do not always remain focussed … While behaviour on the whole improves
there are still some groups that take advantage of working independently.’
One teacher noted that pupil behaviour deteriorated when her Musical Futures
initiative was stopped.
‘Unfortunately due to the secondary strategy, my musical futures projects have been a
bit on hold and the behaviour has become worse and attitude towards music lessons
has weakened. I had not realised just how much impact musical futures had had on
our learners until it was taken away!’
Other benefits to pupils cited by teachers included widening participation
(reaching pupils who had previously become disengaged from music in
school).
‘Discovering 'bedroom' guitarists and helping develop their skills.’
‘I have been delighted that over the last two years it has revealed hidden talent from
pupils and had a significant impact on the numbers opting for music after year 9.’
‘It has helped students who are normally disinterested in music find a path into the
subject’
However, eleven teachers noted that there were potential problems with
pupils taking up music at GCSE who were not equipped with the necessary
musical knowledge required in order to be successful in the course
‘My MAJOR concern is the effect it will have on our pupils going onto the GCSE
Music course. We have had a higher than expected amount of pupils opt for music
next year but this is not necessarily a good thing in our school! I am concerned that
they will struggle more on the listening aspects of GCSE music.’
‘The students may be able to perform but they need to develop the key words and
ability to read to access the course at GCSE.’
Teachers also reported more focus amongst the pupils (14%), enhanced
musical skills (14%), more confidence and greater demonstration of
leadership (5%) and improved small group skills (2%).
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‘It has been successful in keeping Yr9 pupils who will probably not continue to GCSE,
focussed.’
‘As we have been using the approaches for a long time, the impact is clear; parents
rate Music as outstanding as does Ofsted; students levels, exam grades are
consistently high; students are confident in Music at all Key Stages; enjoyment of
Music is high.’
‘Musical Futures gives many students the chance to become more confident learners.’
‘We have been developing programmes of musical leadership with our students
collaborating with pupils in Year 6 who are shortly to join us.’
‘During the Musical Future lessons pupils work co-operatively, share their ideas and
support the ideas of others.’

5.2 Impact on approaches to learning
Musical Futures had an evident impact on independent learning; eleven
teachers, in their qualitative responses, reported that their pupils had
developed their independent learning skills, while 16 teachers (24%) reported
that their teaching had become more pupil-led.
‘Pupils on the whole are taking responsibility for their learning and are moving with
this new change.’
‘It is excellent seeing the students develop independent learning skills and seeing the
satisfaction on their faces when they do well knowing it is all their own work is
brilliant.’
‘It took a while to get used to the independent learning process, being able to stand
back and allow students to do very little some weeks was initially frustrating, but then
I realised that the creative process can take time to develop, and in almost all cases
they meet the deadlines set with a good quality of work.’
‘Students are trusted to get on with tasks by themselves. I now know that
most students in Year 9 can be engaged on some level in music and that makes
it easier for them to learn. I am surprised at how much students can learn
just by listening and how good so many of them are at music once you find a
way to teach them in a way they want to be taught.’

5.3 Impact on attitudes to learning, behaviour and attendance
There was strongest agreement amongst the teachers that Musical Futures
had had a positive impact on pupils’ attitudes towards music (M = 4.34) and
least agreement (M = 3.49) that the initiative had impacted upon pupil
attendance at music lessons. Teachers indicated that they believed their
pupils had experienced enhanced self-esteem in relation to music, since
following the Musical Futures programme (M = 3.94) and there was general
agreement that their pupils were now more likely to demonstrate a love of
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music (M = 3.93). Relatively strong agreement was evident with regards to
whether, after participating in Musical Futures, pupils were better able to work
together in groups (M = 3.92), stay on task (M = 3.85) and engage in better
behaviour generally (M = 3.91). (Table 5.3)
Table 5.3: Teachers’ perceptions the impact of Musical Futures on pupil
attitudes to learning, behaviour and attendance
Minimum
Maximum
Mean
Std.
Deviation
My pupils have more positive
1
5
4.34
.71
attitudes towards music.
My pupils generally have
improved levels of selfesteem in relation to music.

1

5

3.94

.91

My pupils are more likely to
demonstrate that they love
music.
My pupils work together more
effectively in music tasks.

1

5

3.93

.87

2

5

3.92

.97

My pupils are generally better
behaved in music lessons.

2

5

3.91

.94

My pupils are better able to
stay on task.
My pupils attend music
lessons more regularly.

1

5

3.85

.90

1

5

3.49

1.13

5.4 Impact on musical skills
Table 5.4 demonstrates that there was strong agreement (M = 4.03) amongst
the teachers that after following the Musical Futures programme their pupils
created better musical performances than previously. Teachers indicated that
they agreed that their pupils had developed a greater range of musical skills
(M = 4.01) and were able to demonstrate higher levels of attainment than
previously (M = 3.91). Specific areas where teachers agreed pupils had
acquired enhanced musical skills and knowledge were in relation to listening
skills (M = 3.84), instrumental skills (M = 3.76) and strategies for composition
(M = 3.40). Moderate agreement was found in relation to whether teachers
thought their pupils had developed better understanding of a range of musical
genres (M = 3.18). Overall, teachers indicated that the improvement in
musical skills of their pupils had exceeded their expectations (M = 3.74) and
that they now believed, having used Musical Futures, their pupils had a better
chance of fulfilling their musical potential (M = 3.91).
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Table 5.4: Teachers’ assessment of the impact of Musical Futures on
pupils’ musical skills
Minimum Maximum Mean
Std.
Deviation
My pupils create better musical
1
5
4.03
.85
performances.
My pupils have developed a
greater range of musical skills.

2

5

4.01

.74

My pupils demonstrate higher
levels of musical attainment than
they did previously.
My pupils are more likely to fulfil
their musical potential.

2

5

3.91

.91

2

5

3.91

.87

My pupils demonstrate improved
listening skills.

1

5

3.84

.93

My pupils have learnt to play at
least one musical instrument.

2

5

3.76

.82

My pupils have improved their
musical skills more than I would
have expected.
My pupils have developed a
greater range of strategies for
composing.
My pupils have developed a better
understanding of a range of
musical genres.

2

5

3.74

.93

2

5

3.40

.95

1

5

3.18

1.01

5.5 Impact on take-up of extra curricular instrumental and
vocal lessons
There was evidently some ambivalence, with only moderate agreement (M =
3.31), with regards to whether teachers believed their pupils took part in more
extra-curricular activities as a direct result of participating in a Musical Futures
programme of work (Table 5.5).
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Table 5.5: Teachers’ views of the impact of Musical Futures on
increased participation in extra-curricular instrumental and vocal
lessons
Minimum Maximum Mean
Std.
Deviation
My pupils take part in more extra2
5
3.31
.10
curricular musical activities.

Nineteen teachers (23% of those providing qualitative comments) reported that
Musical Futures had contributed towards an increase in the take-up of instrumental
and vocal extra-curricular activities in their schools. Specifically, nearly all of these
teachers said that guitar, keyboards and drums had become more popular.
‘Big impact on guitar tuition in particular, and on demand in general, although
demand for strings, woodwind and brass has become almost non-existent. Peripatetic
staff have been used in MF lessons.’
‘My guitar teacher was previously doing one day a week and with the onset of
Musical Futures in lessons we are now at 2 days and about to go to three whole days
a week in September.’
‘…improved take up of rock type instruments extra-curricularly.’
‘YES YES YES, but I don't have enough time so many book a lesson with myself on a
lunchtime, this has replaced some failing extra curricular activities and I am full up
each week. They mainly want to learn guitar, drums and keyboard.’
Some teachers added that there had been an increase in pupil participation in
school choirs, since implementing Musical Futures.
‘Choir is better attended but instrumental tuition is not a priority with my students.’
‘Slight increase in choir numbers’

5.6 Impact on attainment and take-up of GCSE Music
Teachers were asked to provide information regarding the impact of Musical
Futures on attainment and on the take-up of GCSE Music. Many teachers did
not respond to this question and those that did either provided the information
in terms of numbers of pupils or alternatively in percentages of pupils.
Amongst both types of responses a marked improvement in attainment was
noted as was an increase in the take-up of GCSE Music.
Amongst those who reported numbers of pupils, Table 20 demonstrates that
after implementation of Musical Futures the numbers of pupils attaining level
1-4 decreased while the numbers attaining level 5 or above increased.
Amongst this group, the average number of pupils reported to be choosing
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GCSE Music increased from 19 to 27 a 42% increase (Table 5.6). These
trends are illustrated in Figure 5.1.
Table 5.6: Attainment and take-up of GCSE Music before and after
Musical Futures (numbers of pupils)
Attainment
level

Level 1-4
before
implementing
MF
Level 1-4
after
implementing
MF
Level 5
before
implementing
MF
Level 5 after
implementing
MF
Above Level
5 before
implementing
MF
Above Level
5 after
implementing
MF
Taking up
GCSE Music
before
implementing
MF
Taking up
GCSE Music
after
implementing
MF

Number Minimum Maximum Total Average
Std.
of
number
number number number Deviation
responses of pupils of pupils
of
of pupils
pupils
12
10
513
1131
94
139.28

13

5

527

979

75

142.178

15

7

160

937

62

47.50

14

1

145

933

67

43.24

13

2

120

551

42

40.29

12

12

120

659

55

39.18

40

2

75

743

19

13.05
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4.

75

1039

27

15.14
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Figure 5.1: Attainment levels and take-up of GCSE Music before and
after Musical Futures (numbers of pupils)
Number of pupils taking up GCSE Music
after implementing MF

Number of pupils taking up GCSE Music
before implementing MF

Number of pupils attaining above Level
5 after implementing MF

Number of pupils attaining above Level
5 before implementing MF

Number of pupils attaining Level 5 after
implementing MF

Number of pupils attaining Level 5
before implementing MF

Number of pupils attaining Level 1-4
after implementing MF

Number of pupils attaining Level 1-4
before implementing MF
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Table 5.7 shows the information relating to attainment from those teachers
who provided percentages of pupils (none reported take-up of GCSE in
percentage terms). Similarly, the trend was a decrease in the percentage of
pupils attaining at level 4 but an increase in the percentage of those attaining
at level 5 or above. These trends are illustrated in Figure 5.2.
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Table 5.7: Attainment before and after Musical Futures (percentage of
pupils)
Attainment

Level 1-4
before
Level 1-4
after
Level 5
before
Level 5 after

Number
Minimum
Maximum
Average
Std.
of
percentage percentage percentage Deviation
responses
of pupils
of pupils
of pupils
12
9
100
44.42
34.72
11

1

100

37.09

38.45

13

3

99

60.77

26.59

14

9

100

59.86

25.68

Above Level
5 before

14

10

60

20.93

14.56

Above Level
5 after

14

13

91

42.57

27.54

Figure 5.2: Attainment levels before and after Musical Futures (percentage of
pupils)

Percentage of pupils above Level 5
after

Percentage of pupils attaining above
Level 5 before

Percentage of pupils attaining Level 5
after

Percentage of pupils attaining Level 5
before

Percentage of Pupils attaining Level 14 after

Percentage of Pupils attaining Level 14 before
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5.7 Summary
As a result of the implementation of Musical Futures pupils were perceived to
enjoy their music lessons more and be more confident and motivated. The
most commonly noted benefits were enhanced motivation, better behaviour,
and widening participation, although concerns were expressed by some
teachers that the programme offered too much freedom to the pupils. Pupils
were reported to have greater focus, enhanced musical skills, more
confidence, greater opportunities for the demonstration of leadership,
improved small group skills and greater independent learning skills. Some
teachers noted that there were potential problems with more pupils taking up
music at GCSE who were not equipped with the necessary musical
knowledge required in order to be successful.
Musical Futures was perceived to have had a positive impact on pupils’
attitudes towards music, self-esteem in relation to music, engagement and
love of music and facilitated better group work and on task behaviour. It also
engendered improved musical performances, enhanced musical skills and
increased levels of attainment. Listening skills, instrumental skills, strategies
for composition and understanding of musical genres were all improved.
Overall, teachers indicated that the improvement in musical skills of their
pupils had exceeded their expectations and that pupils had a better chance of
fulfilling their musical potential. There was limited perceived impact on
participation in extra-curricula activities but there was an increase in uptake of
GCSE and enhanced levels of formally assessed attainment.
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Chapter 6: Pupils’ experience of Musical Futures
This chapter describes the impact of Musical Futures on pupils who were
involved in Musical Futures initiatives in their schools. It is based on
questionnaire responses from pupils who have experienced Musical Futures.

6.1 Preference for Musical Futures lessons
Overall, there was overwhelming agreement amongst the pupils that they
preferred Musical Futures music lessons to other music lessons in school.
Eight hundred and six pupils (82% of those who responded) preferred Musical
futures, compared with one hundred and seventy-three (18% of those who
responded) who preferred other types of classroom music lessons. One
hundred pupils did not indicate a preference (Figure 6.1).
Figure 6.1: Pupil preferences for Musical Futures or other types of music
lessons
Do you prefer the Musical Futures approach or other types of music lessons

1,000

Number of pupils

800

600

400

200

0
Musical Futures

Other types of music lessons

Do you prefer the Musical Futures approach or other types of music
lessons

This trend in preferences was found to be consistent when the responses
were analysed according to pupil gender and whether or not they played an
instrument. Thus, gender and instrumental skills were not found to be factors
that particularly influenced pupil preference for Musical Futures, although a
slightly greater preference was found amongst pupils who did play
instruments (Table 6.1).
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Table 6.1 Pupil preferences for Musical Futures
Do you prefer the Musical Futures
approach or other types of music
lessons
Musical
Other types of music
Futures
lessons
Pupil gender

Male
Female

Plays
instrument

Yes
No

Overall preferences

Total
(100%)
Musical
Futures

379
81%
427
83%
297
87%
509
80%

87
19%
86
17%
45
13%
128
20%

466

806
82%

173
18%

979

513
342
637

The pupils were asked to say what they liked best about Musical Futures and
to say what difficulties they had experienced with Musical Futures. Less than
ten percent of pupils provided these qualitative responses, which are set out
in Table 6.2. These results indicate that for a small number of pupils Musical
Futures was not their preferred way of learning music, particularly as they may
have lacked confidence and possibly did not value the opportunity to engage
in practical music-making.
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Table 6.2: Strengths and difficulties with Musical Futures
Qualitative comments
What the pupils liked best about
Musical Futures

Difficulties with Musical Futures,
experienced by pupils

Recreating existing songs
Making my own songs
Performance
Being able to work with
friends
Learning from others in a
group/ band
Freedom without limits
Working with composition
software
Listening to music we like
Being able to play different
instruments
Don't like reggae
Not familiar with singing
Assigned tasks and time
limitations
Finding a starting point
Having to be actively
involved
Lose concentration
Having to do your own
song
Don't like performance
Classical music tasks
Computer work
Lack of confidence

Number of
pupils
73
68
62
60
59
58
56
50
48
70
66
60
59
57
53
53
49
44
43
41

6.2 Impact of Musical Futures on pupils’ experience
6.2.1 Impact on small group skills
Overall, the greatest agreement (M = 4.29) amongst pupils was in relation to
working with friends; Musical Futures allowed the scope for pupils to work in
friendship groups where they generally agreed they worked more effectively
(Table 6.3). This was elucidated by the similarly strong agreement that pupils
had learnt how to work in groups in Musical Futures lessons (M = 4.02) and
fairly strong agreement that pupils often helped others during Musical Futures
lessons.
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Table 6.3: Impact on working in small groups
Mean
and Std
Dev.*

No
response

strongly
disagree

disagree

don't
know

agree

strongly
agree

I work better
when I am with
my friends.

4.29
(1.10)

22
2.0%

21
2.0%

46
4.3%

50
4.6%

329
30.6%

608
56.5%

I have learnt
how to work in
a group in
Musical
Futures
lessons.
I often help
others in
Musical
Futures
lessons.

4.02
(1.09)

21
1.9%

26
2.4%

72
6.7%

41
3.8%

547
50.7%

371
34.4%

3.13
(1.27)

17
1.6%

107
10.0%

259
24.1%

150
416
14.0% 38.7%

126
11.7%

*Standard Deviations in brackets

6.2.1 Impact on motivation, confidence and enjoyment
The pupil responses indicated that they greatly enjoyed Musical Futures
lessons (M = 4.02) and were motivated to do well in Musical Futures lessons
(M = 3.95). The majority of pupils also reported that they felt confident in
Musical Futures lessons (M = 3.54) and attended music lessons in school
regularly (Table 6.4).
Table 6.4: Impact on pupils’ motivation, confidence and enjoyment
Mean and
Std Dev.*

No
response

strongly
disagree

Disagree

I enjoy Musical
Futures lessons
in school.

4.02
(1.06)

10
.9%

44
4.1%

59
5.5%

52
548
365
4.8% 50.8% 33.9%

I want to do well
in Musical
Futures lessons.

3.95
(1.15)

18
1.7%

47
4.4%

64
5.9%

81
497
370
7.5% 46.1% 34.4%

I feel confident in
Musical Futures
lessons.

3.54
(1.24)

16
1.5%

68
6.3%

180
16.7%

89
505
220
8.3% 46.8% 20.4%

I attend music
lessons in school
regularly

3.52
(1.53)

137
12.7%

171
47
313
383
15.9% 4.4% 29.1% 35.6%

26
2.4%

don't
know

agree

strongly
agree

*Standard Deviations in brackets

6.2.2 Impact on musical self-efficacy
Pupils generally demonstrated high musical self-efficacy; the majority of pupils
reported that they were able to play at least one instrument (M = 3.95), and
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considered themselves to have achieved a lot in Musical Futures lessons (M =
3.63). Nevertheless, pupils also indicated strongly that they thought they
could be better at music (M = 3.86) and there was only moderate agreement
(M = 3.13) that pupils considered themselves to have good musical skills.
However, there was also fairly strong agreement (M = 3.36) that pupils
thought Musical Futures activities had helped them to become better
musicians and pupils were divided in their opinions (M = 2.92) relating to
whether they needed more help in Musical Futures lessons (Table 6.5).
Table 6.5: Pupils’ musical self-efficacy
Mean
and
Std
Dev.*

missing

strongly
disagree

disagree

don't
know

agree

strongly
agree

I am able to play at
least one musical
instrument

3.95
(1.17)

10
.9%

58
5.4%

89
8.2%

55
5.1%

470
43.6%

397
36.8%

I could be better at
music.

3.86
(1.14)

23
2.1%

39
3.6%

81
7.5%

78
7.2%

553
51.3%

303
28.1%

I have achieved a
lot in Musical
Futures lessons.
The activities we
do in Musical
Futures have
helped me to
become a better
musician.

3.63
(1.25)

15
1.4%

70
6.5%

139
12.9%

118
463
11.0% 43.0%

272
25.3%

3.36
(1.30)

19
1.8%

101
9.4%

186
17.3%

126
457
11.7% 42.5%

187
17.4%

I have good
musical skills.

3.13
(1.29)

26
2.4%

116
10.8%

207
19.2%

187
425
17.3% 39.4%

117
10.9%

I need more help
in Musical Futures
lessons.

2.92
(1.30)

28
2.6%

101
9.4%

356
33.2%

156
310
14.6% 28.9%

121
11.3%

*Standard Deviations in brackets

6.2.2 Impact on bringing together in-school and out-of-school musical
activities
Relatively lower agreement was found in relation to statements concerned
with the impact of Musical Futures on the bringing together of in-school and
out-of-school musical activities; this area of the impact of Musical Futures
seemed to have been less powerful for pupils than, for example, the impact on
self-confidence, motivation and enjoyment of music lessons (noted above).
Table 6.6 demonstrates that although there was some agreement that having
done Musical Futures teachers valued the music pupils were interested in (M
= 3.51), opinions were more divided as to whether pupils’ approach to
listening had changed (M = 2.93), whether they had been inspired to continue
with music outside of school (M = 2.64) or take part in extra-curricular musical
activities (M = 2.34). Pupils were also ambivalent about whether the music
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they did do outside of school helped them in Musical Futures lessons (M =
2.58).
Table 6.6: Impact on bringing together in-school and out-of-school
musical activities
Mean
and Std
Dev.*

No
response

strongly
disagree

disagree

My teacher
values the
music I am
interested in
I listen to music
differently now.

3.51
(1.13)

21
1.9%

45
4.2%

113
10.5%

256
467
23.7% 43.3%

177
16.4%

2.93
(1.39)

22
2.0%

156
14.5%

319
29.6%

127
286
11.8% 26.5%

168
15.6%

Musical Futures
has inspired me
to continue with
music outside of
school.
The music
activities I do
outside of
school help me
in Musical
Futures in
school.
I take part in
extra-curricular
musical
activities

2.64
(1.36)

18
1.7%

206
19.1%

395
36.7%

124
194
11.5% 18.0%

140
13.0%

2.58
(1.43)

25
2.3%

266
24.7%

320
29.7%

141
174
13.1% 16.2%

150
13.9%

2.34
(1.36)

15
1.4%

327
30.4%

388
36.0%

88
8.2%

118
11.0%

don't
know

agree

141
13.1%

strongly
agree

*Standard Deviations in brackets

Finally, Table 6.7 demonstrates that the least amount of agreement amongst
the pupils was in relation to whether they intended to take GCSE music (M =
2.15). One hundred and forty-one (13%) of pupil respondents indicated that
they were definitely intending to take GCSE Music. This figure contrasts with
the national average of between seven and eight percent.
Table 6.7: Impact on take-up of GCSE music

I am
intending
to take
GCSE
music.

Mean
and Std
Dev.*

No
response

strongly
disagree

disagree

don't
know

agree

strongly
agree

2.15
(1.39)

14
1.3%

451
42.0%

315
29.3%

94
8.7%

60
5.6%

141
13.1%

*Standard Deviations in brackets
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6.2 Differences between groups of pupils
Pupil responses were compared according to gender and according to
whether or not pupils said they played a musical instrument.
6.2.1 Differences by gender
Statistically significant gender differences were found in relation to just two of
the statements on the pupil questionnaire. Both of these were statements
concerned with working in friendship groups and in both cases the mean
agreement was higher amongst girls than amongst boys, suggesting that the
social benefits of Musical Futures approach may have been more salient for
girls than for boys (Table 6.8).
Table 6.8: Gender differences
Male or
Female

Number of
responses

Mean

Std.
Deviation

Statistical
significance

I have learnt how to
work in a group in
Musical Futures
lessons.

Male
Female

516
562

3.92
4.11

1.14
1.02

t = 2.85(1076),
p = .005

I work better when I
am with my friends.

Male
Female

515
561

4.22
4.36

1.13
1.07

t = 2.11
(1074), p =
.005

6.2.1 Differences between those who play instruments and those who do not
Statistically significant differences between pupils who played instruments and
pupils who did not were found in responses to all but one statement on the
questionnaire. Consistently, more positive outcomes were evident amongst
those who played instruments. Instrumentalists enjoyed Musical Futures
more, felt more valued and confident and believed more strongly that they had
a range of enhanced musical skills. In addition, the instrumentalists indicated
more strongly that they had changed in terms of their listening approaches,
their attendance at music lessons and their participation in extra-curricular
activities. Overall, the instrumentalists had been inspired and motivated more
than their peers, needed less help in music lessons than their peers, had
higher musical self-efficacy and were more likely to go on to take GCSE music
(Table 6.9).

50

Table 6.9: Differences between those who play instruments and those
who do not
Plays an
instrument
I enjoy Musical Futures
lessons in school.

Yes
No

Number
of
responses
363
715

I am able to play at least one
musical instrument

Yes
No

364
715

4.44
3.70

.90
1.22

My teacher values the music
I am interested in

Yes
No
Yes
No
Yes
No
Yes
No
Yes
No

364
715
364
714
363
714
364
714
364
714

3.80
3.37
3.87
3.37
2.91
2.05
3.68
2.85
4.21
3.93

1.01
1.15
1.18
1.24
1.478
1.19
1.13
1.27
.93
1.15

Yes
No
Yes
No

364
714
364
713

3.22
2.78
3.15
2.38

1.36
1.39
1.34
1.27

t = 8.88 (670),
p < .001

Yes
No

364
712

3.71
3.18

1.19
1.32

t = 6.57 (800),
p < .001

Yes
No
Yes
No

364
713
364
712

3.75
3.40
3.22
2.25

1.44
1.56
1.48
1.29

t = 3.74 (782),
p < .001

I need more help in Musical
Futures lessons.

Yes
No
Yes
No
Yes
No
Yes
No
Yes
No

364
713
363
713
364
713
364
713
362
710

4.29
3.78
4.37
4.25
3.89
3.51
3.98
3.81
2.72
3.02

.94
1.20
1.03
1.13
1.18
1.26
1.06
1.18
1.27
1.30

I often help others in Musical
Futures lessons.

Yes
No

363
712

3.49
2.95

1.21
1.27

I am intending to take GCSE
music.

Yes
No

363
712

2.68
1.88

1.59
1.19

I feel confident in Musical
Futures lessons.
I take part in extra-curricular
musical activities
I have good musical skills.
I have learnt how to work in a
group in Musical Futures
lessons.
I listen to music differently
now.
Musical Futures has inspired
me to continue with music
outside of school.
The activities we do in
Musical Futures have helped
me to become a better
musician.
I attend music lessons in
school regularly.
The music activities I do
outside of school help me in
Musical Futures in school.
I want to do well in Musical
Futures lessons.
I work better when I am with
my friends.
I have achieved a lot in
Musical Futures lessons.
I could be better at music.

Mean

Std.
Deviation

Statistical
significance*

4.23
3.91

.96
1.09

t = 4.75
(1076),
p < .001
t = 11.22
(939),
p < .001
t = 6.34 (819),
p < .001
t = 6.37 (767),
p < .001
t = 9.68 (606),
p < .001
t = 11 (812), p
< .001
t = 4.12
(1076),
p < .001
t = 4.9 (742),
p < .001

t = 10.63
(650),
p < .001
t = 7.62 (903),
p < .001
NS**
t = 4.53 (774),
p < .001
t = 2.36 (807),
p < .018
t = 3.64
(1070),
p < .001
t = 6.63
(1073),
p < .001
t = 8.45 (575),
p < .001

* Degrees of freedom are adjusted where equal variances cannot be assumed **NS=non-significant

51

6.3 Summary
The majority of pupil respondents indicated that they preferred Musical
Futures lessons over other types of music lessons. Elements of Musical
Futures lessons that the pupils reported liking the best included practical
music-making activities, working in friendship groups, independent learning
and listening to music they liked. However, a small number of pupils said they
did not like practical music-making tasks and lacked confidence, particularly
with singing.
Overall, pupils benefitted the most in terms of enhanced confidence,
motivation and enjoyment. Girls in particular valued the opportunity to work in
friendship groups. Pupils who played instruments benefitted more than those
who did not on every measure, including confidence, motivation, enjoyment
and musical self-efficacy. Those who played instruments also reported a
greater sense of a connection being made between in-school musical
activities and extra-curricular or out-of-school musical activities.
Very significantly, amongst this sample thirteen percent of pupils indicated
that they were definitely intending to take GCSE Music, as compared with a
national average figure of between seven and eight percent.
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Chapter 7: Support issues
This chapter reports on the level of support teachers had received from Senior
Management Teams. Requests and suggestions from teachers for additional
support are also reported. The findings are based on questionnaire responses
from teachers who have used and who are planning to use Musical Futures.

7.1 Support from Senior Management Teams
Amongst the teachers who were planning to use Musical Futures forty-one
percent reported that they were receiving support for adopting Musical
Futures, from the senior management teams in their schools (Table 7.1). A
further seven percent said that they were not receiving support from their
senior management teams and four percent reported that they did not know
whether their senior management teams were supportive of Musical Futures
or not. The remainder of the respondents declined to answer this question.
Table 7.1: Existing support identified by teachers who were planning to
use Musical Futures
Teachers who are planning to
Teachers who had used Musical
use Musical Futures
Futures
Received
Did not
Did
Received
Did not
Little awareness
support
receive
not
support
receive
of Musical
from SMT
support
know
from SMT
support Futures amongst
SMT
58
15
9
18
22
13
(41%)
(7%)
(4%)
(21%)
(26%)
(15%)
Teachers who had used Musical Futures provided qualitative responses
relating to the support they had received in their schools. Eighteen (21%)
said that their senior management teams had been supportive, while 22
teachers (26%) reported that they had definitely received no support at all. A
further thirteen teachers (15%) said that there was little awareness of Musical
Futures amongst their senior management teams.

7.2 Additional support needs
Thirty percent of teachers said that they felt they required further support
before they could successfully implement Musical Futures. A range of types
of support was identified, including guidelines and resource packs (17%),
training (9%), opportunities to share ideas and good practice with others (8%),
financial support (6%) and time to prepare (1%) (Table 7.2).
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Table 7.2: Support needs identified by teachers who were planning to
use Musical Futures
Support needs
Teachers who were planning
to use Musical Futures
Require further support before being able
42 (30%)
to implement Musical Futures
Guidelines ('how to' information) and
25 (17%)
resource packs (including chords)
Setting up Numu
8 (6%)
Financial

10 (7%)

Opportunity to share ideas, observe others
and discuss MF
Training

11 (8%)

Time to prepare & adapt materials and
schemes

1 (1%)

13 (9%)

Amongst those teachers who had used Musical Futures, the additional
support needs that were identified included resources (14%), sharing of good
practice with other teachers (18%), further training (19%) and additional
teacher support in the classroom (13%) (Table 7.3).
Table 7.3: Additional support needs identified by teachers who had used
Musical Futures
Support needs
Teachers who had used Musical
Futures
Further training
16(19%)
Sharing of good practice
15 (18%)
Resources
12 (14%)
Additional support in the
11 (13%)
classroom

7.3 Difficulties with using Musical Futures
Teachers who had used Musical Futures cited a range of difficulties they had
encountered when implementing the initiative. The most commonly cited
difficulty was related to space restrictions in their schools (33%), making it
difficult to break in to small group work.
‘Main obstacle has been lack of facility. Pupils have been working in cupboards
around the school. This makes monitoring of work particularly difficult.’
Other constraints included limited financial support for purchase of
instruments (17%).
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‘I feel Musical Futures is a step in the right direction for music teaching, but the
expense to a school to cater for it fully, is on the whole unachievable. … We cannot
cater for these costs, so have developed our own scheme, which at the moment does
not have perfect results across the board, but overall our results have improved.’
Staffing issues (3%), difficulties in using Musical Futures with particular
groups of pupils (for example, behaviourally challenged, mixed ability groups)
(2%), lack of time (1%) and lack of confidence on the part of the teacher (1%)
were also raised as difficulties that had been experienced (Table 7.4).
Table 7.4: Difficulties cited by teachers who have used Musical Futures
Difficulty (with example quotes from teachers)
Teachers who have
used Musical Futures
Accommodation:
35 (33%)
‘The lack of practice rooms or other suitable spaces was
the main difficulty.’
Financial support for purchase of instruments:
18 (17%)
‘Resources are a major ongoing problem i.e. expense.
Also the 'wear and tear' of the instruments is significant.’
Staffing issues:
‘Difficult to deliver to 30+ students with only one class
teacher.’
Reluctance from students:
‘Some have disengaged with the activity and are reluctant
to participate.’
Not suitable for particular groups of pupils:
‘Cannot use with behaviourally challenged groups as risk
is too great.’
Teacher's confidence in using musical equipment:
‘Numu is the next challenge. An idiot guide as to how to
use it would be good.’
Time limitations:
‘If music is given enough time on the curriculum then it
will be great, but lessons shorter than 45 minutes will not
always work due to set up and strike down time.’

3 (3%)

3 (3%)

1 (1%)

2 (2%)

4 (4%)

These findings were elucidated in the qualitative additional comments where
twenty-nine (35%) teachers said that they had experienced problems due to
accommodation constraints (not enough rooms, rooms not soundproofed,
rooms too small) and a further sixteen (19%) said that although Musical
Futures had been fairly successful it was entirely dependent on resources and
limitations in this regard had been problematic.
‘The managing of what little space we have is difficult and I'm not sure I have found
an answer for this yet.’
‘Tried to deliver with limited resources. It didn't work! But I like the ideas.’
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Many of the difficulties that had been experienced by those who had
implemented Musical Futures were anticipated by those planning to use the
model, including significant worries about accommodation restrictions (34%)
and resource constraints (25%) (Table 7.5).
Table 7.5: Difficulties anticipated by teachers who were planning to use
Musical Futures
Difficulty
Teachers who were planning to
use Musical Futures
Finding time to research and plan Musical
25 (18%)
Futures
Accommodation restrictions
48 (34%)
Resources

35 (25%)

Pupil reluctance

15 (11%)

Lack of familiarity with / knowledge about
informal learning
Finding other teachers with whom to share
models of practice
Staff training needs

11 (8%)
1 (1%)
3 (2%)

7.4 Teachers who did not use Musical Futures
Amongst those who reported that they had not used Musical Futures and had
no plans to do so, very few teachers provided reasons for this decision. A
total of seventy-eight teachers provided reasons, out of the five hundred and
thirty teachers who had reported that they had no plans to use Musical
Futures.
The reasons that were given, however, largely reflected the difficulties that
had been raised by teachers who had used Musical Futures (noted above),
and in particular space and resource limitations. Although they were on the
Musical Futures database, sixteen teachers (twenty-one percent of those who
had supplied reasons) replied that they did not know what Musical Futures
was (Table 7.1).
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Table 7.1: Reasons given for not planning on implementing Musical
Futures
Reason for not planning to implement Musical
Number of teachers
Futures
and percentage* of
those who provided
reasons
26
Space and resources:
‘At present there is no way that it is a viable option
(33%)
financially - to supply enough equipment, and we would
struggle for rooms. So that bit's a "No".’
Don’t know what Musical Futures is:
16
‘Although I am sure I must have been sent musical futures
(21%)
info I am afraid I have no recollection of it and cannot find
it.’
‘I've never received or heard of this before.’
Time constraints:
‘I want to but I don't have time to look into it to be able to
implement it.’
Too unstructured:
‘Both myself and the Head of Music feel that the approach
is too free and many of our students would not manage
this.’
Not appropriate for our students:
‘I feel that your programmes of study are not really
appropriate for our students (with severe and moderate
learning difficulties).’
New in job:
‘I have only just started at the school and I really have not had a
great deal of time to look into the whole musical futures
program.’

Poorly taught in the past:
‘It seems very evident that in the past few years several
teachers were less than focused. The result has been that
for the vast majority of pupils Music has been almost
entirely unstructured in any way - this has caused many of
them to not take lessons seriously, they have little
background knowledge, nor much experience of producing
work that they consider to be worthwhile.’
Equipment mistreated:
‘Most of our equipment was being mistreated and the
department had become a bit of a junk shop!’
*Percentages may not add to 100 due to rounding errors
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16
(21%)
8
(10%)

5
(6%)

4
(5%)
3
(4%)

2
(3%)

7.5 Summary
There was considerable variability in the extent to which responding teachers
reported that they had the support of the Senior Management Team (SMT) in
the school in relation to the implementation of Musical Futures. A substantial
proportion of teachers who were planning to implement Musical Futures felt
that they required further support including guidelines and resource packs,
training, and opportunities to share ideas and good practice with others.
Teachers already implementing Musical Futures also indicated that further
training, opportunities for sharing practice, additional resources and additional
teacher support in the classroom were required. The most commonly cited
difficulties in implementing and planning Musical Futures were space
restrictions and limited financial support for purchase of instruments.
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Chapter 8: Summary and conclusions
This chapter provides a summary of the findings and draws some conclusions
about the current level of implementation of Musical Futures, the impact of
Musical Futures on learning and teaching, adaptations of Musical Futures and
support needs of teachers who are interested in using Musical Futures.
Musical Futures has the potential to enhance pupil motivation in relation to
music and enhance the quality of teaching and learning. In addition, Musical
Futures may contribute to greater enthusiasm amongst pupils for taking up
Music at GCSE. Important and frequently cited barriers to implementation
include a lack of appropriate accommodation and resources. The initiative
needs to be disseminated more widely and plans for this are already in place
along with the provision of support for teachers. The process of dissemination
and implementation more widely will take time.
Questions remaining to be answered
A number of further questions have emerged from the survey:
Do pupils who have participated in Musical Futures experience any particular
strengths or difficulties in GCSE music, compared with those who have participated
in other approaches to music teaching in Key Stage 3?
What strategies could be developed to enhance the experience of Musical Futures
for those with no prior instrumental skills?
Are there adaptations that could be made to Musical Futures that would equip
teachers with strategies to overcome accommodation and resource constraints?
Some teachers report difficulties using Musical Futures with children who have
behavioural difficulties or who are in low ability groups. Are there models of best
practice with these groups that could be adopted in order to provide teachers with
the confidence and the skills to implement Musical Futures with these groups of
pupils?
Do the reported non-musical benefits of Musical Futures (e.g. enhanced
independent learning, better behaviour, increased confidence) impact upon pupil
performance across the curriculum?
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Appendix 1: Teacher questionnaires

Musical Futures - Questionnaire for teachers who have used Musical Futures
The Institute of Education, University of London has been commissioned by the Paul Hamlyn Foundation to undertake an
evaluation of uptake of the Musical Futures initiative. As part of this research we would be grateful if you would complete
this questionnaire. All responses will be treated in confidence. Thank you for your help. If you have any queries
regarding this questionnaire please contact the research team on 0207 612 6468 or e-mail a.creech@ioe.ac.uk

Name:

Position:
School:
Preferred email:

Telephone:
Please list your musical qualifications, background and experience:
_______________________________________________________________________________________
Which year group(s) did you/have you been using Musical Futures models with? __________________
How many pupils have been involved in Musical Futures activities (approx)? _____________________
Which of the following models have you drawn on:
The Whole Curriculum Approach 

Informal Music Learning at Key Stage 3 

Numu 

Personalising Extra-Curricular Music 

Over what period of time did you/do you implement Musical Futures?
For an entire academic year 

For one term 
For an occasional lesson 

For one unit of work 

Would you be prepared to allow your pupils to fill in questionnaires about their experience with
Musical Futures? Yes

No


Impact of Musical Futures on your teaching:
1. How well do you feel Musical Futures integrates with the National Curriculum? Please give details.

2. To what extent do you think that Musical Futures will have a long term impact on your music teaching?
Please explain your response.

3. How has Musical Futures changed your music teaching practice? Please elaborate.

4. Have you adapted the Musical Futures models? If so, what changes have you made? Please give details.
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5. Please complete the following grid indicating the extent of your agreement or disagreement with the
statements.
Strongly
Agree
Don’t
Disagree
Strongly
PUPIL OUTCOMES –
Agree
know
Disagree
Since implementing Musical Futures, my pupils:
enjoy their music lessons more.
enjoy singing more.
have learnt to play at least one musical instrument.
are more confident in their music lessons.
take part in more extra-curricular musical activities.
have developed a greater range of musical skills.
have developed a greater range of strategies for
composing.
have developed a better understanding of a range of
musical genres.
create better musical performances.
demonstrate improved listening skills.
have more positive attitudes towards music.
are generally better behaved in music lessons.
are better able to stay on task.
work together more effectively in music tasks.
attend music lessons more regularly.
have improved their musical skills more than I would
have expected.
seem to be more motivated in music lessons.
generally have improved levels of self-esteem in
relation to music.
demonstrate higher levels of musical attainment than
they did previously.
are more likely to fulfil their musical potential.
are more likely to demonstrate that they love music.
MY TEACHING –
Since implementing Musical Futures:
I am a more effective teacher.
I am more confident about teaching music.
I enjoy teaching music more than previously.
I am more confident about facilitating singing.
I am more confident about teaching instrumental
skills.
I have become more aware of the music that pupils
engage in outside of school.
I am more confident about facilitating pupil learning
in a range of musical genres.
I have adapted Musical Futures to fit with my
personal approach to teaching and learning.
I have adapted Musical Futures to meet the individual
needs of my pupils.
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Agree



Don’t
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Strongly
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MUSICAL FUTURES
Musical Futures helped me to improve my
music teaching.
Musical Futures was very useful.
Music teaching in the school has changed as a
result of Musical Futures.
Musical Futures has been integrated with
previous musical activity in the school.
Musical Futures has successfully
complemented the National Curriculum.
Musical Futures has changed the way that I
teach music.
Musical Futures will have a long term impact
on my music teaching.
The impact of Musical Futures on my music
teaching is sustainable in the long term.
Musical Futures would be able to be
implemented successfully in other schools.
I would welcome further support for
implementing Musical Futures.
I found Musical Futures difficult to use in my
school.
The pupils in my classes responded well to
Musical Futures.
Musical Futures was more suitable for some
groups of pupils than for others.
Musical Futures helped to integrate pupils’
informal music learning with classroom music
activities.
I found the Musical Futures initiative
challenging to use.
Musical Futures is innovative.
Musical Futures has helped pupils to
demonstrate their musical potential.
Musical Futures has helped to engage
previously disinterested pupils.
Musical Futures supports pupil progression in
music.

Strongly
Agree

Agree Disagree

Strongly
Disagree

Don’t
know































































































































































































62

Impact of Musical Futures on Pupils:
6. In your view what have been the main benefits for pupils experiencing Musical Futures (e.g. in relation to
musical development, attendance and behaviour in the classroom, motivation for music, attitudes towards
music as a subject, independent learning skills)?
7. Has Musical Futures been more successful with some groups of pupils than with others (e.g. boys or girls,
different ability or ethnic groups)? If so, please elaborate.
8. Has implementing Musical Futures had an impact on take-up of instrumental or vocal lessons, amongst
pupils in your school? If so, please provide details.
9. Please complete the following table relating to attainment in Music at Key Stage 3 amongst your pupils
who have experienced Musical Futures *
Number of pupils
Before implementing Musical
After implementing Musical
Futures
Futures
Pupils attaining Level 1-4
Pupils attaining Level 5
Pupils attaining above Level 5

10. Please complete the following table relating to the impact of Musical Futures on take-up of Music at Key
Stage 4, amongst your pupils who have experienced Musical Futures*
Number of pupils
Before implementing Musical
After implementing Musical
Futures
Futures
Pupils taking up GCSE Music
*NB If you do not have access to the information requested in questions 9 and 10, could you provide a
contact who would be able to supply this:

_____________________________________________________________________
Effectiveness of Musical Futures:
11. Did you experience any difficulties in implementing Musical Futures? If so, what were these difficulties
and how were these resolved?

12. Did you receive support for adopting Musical Futures from the Senior Management Team in your
school? If so, how effective was the support that you were given?

13. Would you welcome further support for using Musical Futures? If so, what kinds of support would be
most useful?

Additional comments:
14. If you have any additional comments you would like to make relating to Musical Futures, please use this
space.

Thank you for completing the questionnaire
Please return to: Andrea Creech, Institute Of Education, 20 Bedford Way, London WC1H 0AL
or by email: A.Creech@ioe.ac.uk
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Musical Futures - Questionnaire for teachers who are planning to use Musical Futures
The Institute of Education, University of London has been commissioned by the Paul Hamlyn Foundation to undertake an
evaluation of uptake of the Musical Futures initiative. As part of this research we would be grateful if you would complete
this questionnaire. All responses will be treated in confidence. Thank you for your help. If you have any queries
regarding this questionnaire please contact the research team on 0207 612 6468 or e-mail A.Creech@ioe.ac.uk.

Please return the questionnaire to A.Creech@ioe.ac.uk.

Name:

Position:
School:
Preferred email:

Telephone:
Please list your musical qualifications, background and experience:
_______________________________________________________________________________________
Which year group(s) do you plan to use Musical Futures models with? ___________________________
How many pupils will be involved in Musical Futures activities (approx)? _____________________
Which of the following models do you plan to use:
The Whole Curriculum Approach 

Informal Music Learning at Key Stage 3 

Numu 

Personalising Extra-Curricular Music 

Over what period of time do you plan to implement Musical Futures?
For an entire academic year 

For one term 
For an occasional lesson 

For one unit of work 

Do you expect to experience any difficulties in implementing Musical Futures? If so, what might these
difficulties be and how could they be resolved?
Will you receive support for adopting Musical Futures from the Senior Management Team in your school?
Do you require further support before you are able to implement Musical Futures? If so, what kinds of
support would be most useful?

What do you hope the outcomes of implementing the Musical Futures model(s) will be, for you and
your pupils?
If you have any additional comments you would like to make relating to Musical Futures, please use this
space.

Thank you for completing the questionnaire
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Appendix 2: Pupil questionnaire

Musical Futures: Your Opinion
The Institute of Education, University of London have been asked to undertake some research about Musical
Futures in your school. We would be grateful if you would complete this questionnaire. All responses will be
treated in confidence. Thank you for your help.

Name:

Are you: Male 

School:

Female 

Your Age:

If you play any musical instruments please list them here
___________________________________________________________________
What aspects of Musical Futures have you enjoyed? Please explain why you enjoyed it.
What aspects of Musical Futures have you not enjoyed? Please explain why you did not enjoy
it.
Do you prefer:
The Musical Futures approach to music education □
OR
Other types of music lessons
□
Please answer the following about Musical Futures:
I enjoy Musical Futures lessons in school.
I am able to play at least one musical
instrument.
My teacher values the music I am
interested in.
I feel confident in Musical Futures lessons.
I take part in extra-curricular musical
activities.
I have good musical skills.
I have learnt how to work in a group in
Musical Futures lessons.
I listen to music differently now.
Musical Futures has inspired me to continue
with music outside of school.
The activities we do in Musical Futures have
helped me to become a better musician.
I attend music lessons in school regularly.
The music activities I do outside of school
help me in Musical Futures in school.
I want to do well in Musical Futures lessons.
I work better when I am with my friends.
I have achieved a lot in Musical Futures
lessons.
I could be better at music.
I need more help in Musical Futures lessons.
I often help others in Musical Futures
lessons.
I am intending to take GCSE music.

Strongly
Agree


Agree

Disagree


Strongly
Disagree


Don’t
know














































































































































































Thank you for completing the questionnaire
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Musical Futures: An Australian
Executive Summary

Perspective

You know how you go to school on Monday and you think, “No, another school week again”, but then, I hold out
until Friday and then I really enjoy it, cos Friday’s my Musical Futures day…
Musical Futures is an approach to music education in the classroom that has the capacity to involve all students in
performing and composing. Numerous academics, reports and teachers have noted that music in secondary schools as a
school subject is not a popular and stimulating element of the curriculum. Musical Futures aims to make secondary
classroom music more relevant by engaging young people in the practices of real world musicians. It recognises that the way
in which popular musicians learn is quite different from the structure of the traditional music classroom. The Musical Futures
approach was implemented in 10 Victorian government schools in terms 2 and 3 in 2010 and the research shows evidence of
a powerful impact on 11 music teachers and over 1,200 of their students.
The teachers are more confident about facilitating student learning in a range of musical genres, teaching instrumental skills
and teaching music in general. Ten of the eleven felt they had become more effective teachers and all eleven were enjoying
teaching more. The Musical Futures program had only been running in all but one of the schools for two terms but the
teacher perceptions of the student outcomes were overwhelmingly positive. They felt there was a positive impact on:
• students’ attitudes towards music,
• group work,
• self-esteem in relation to music,
• on-task behaviour, and
• love of music,
• general behaviour in class.
Students create better musical performances than previously, have developed a greater range of musical skills, are able to
demonstrate higher levels of attainment than previously, have enhanced listening skills, instrumental skills and strategies for
composition, as well as developing a better understanding of a range of musical genres. Overall, the teachers indicated that
the improvement in musical skills of their students had exceeded their expectations.
What the teachers thought about themselves:

Agree

The teachers thought their students:

Agree

Musical Futures helped me to improve my music teaching.
I am more confident about teaching music.
I enjoy teaching music more than previously.
I have adapted Musical Futures to meet the individual needs of my
students.

100%
90%
100%
100%

Musical Futures would be able to be implemented successfully in other
schools.

100%

Music teaching in the school has changed as a result of Musical Futures.

100%

have more positive attitudes towards music.
are generally better behaved in music lessons.
are better able to stay on task.
work together more effectively in music tasks.
generally have improved levels of self-esteem in relation to music.
have learnt to play at least one musical instrument.
have developed a greater range of strategies for composing.
demonstrate higher levels of musical attainment than they did previously

100%
90%
90%
100%
80%
100%
80%
90%

The two case studies reinforced the survey findings with evidence of impact in three main areas: engagement, social learning
and the development of musical knowledge and skills.
Engagement
•
•
•
•
•
•
•
•
•
•
•

students positive about coming to class & keen to
learn
very good behaviour in MF classes
previously reluctant children now positive about
music
increased uptake of extra-curricula instrumental
tuition
many students prefer music over other subjects
students look forward to school generally
students engage in music at home
some students feel MF contributes to well-being
strong interest in further music study – after
school, lunchtimes
students desire to improve music skills and
knowledge
students report a sense of accomplishment

Social Learning
•
•
•
•

•
•
•
•
•
•
•

improved peer-peer mentoring, sharing of
resources & information
report learning new things about
friends/classmates
self-moderated behaviour and choices
express & understand team participation &
cooperation can lead to increased productivity &
improved outcomes
opportunities to help others boost self-confidence
acknowledge teamwork & problem solving
transfers to other learning areas
new friendships formed through music – music
“connects” people
peers are reportedly very supportive of each
other
development of leadership skills
students who generally ‘clash’ on a personal level,
work cooperatively in mf classes
learned strategies to deal with difficult team
members

Musical Knowledge & Skills
•
•
•
•
•
•
•
•

•
•
•

skills on a range of instruments
acknowledge ensemble playing aids development
learned how to read “sheet music”
ability to improvise
new songs are easier to learn indicating
development
students are able to articulate technical
difficulties
awareness of strategies to overcome difficulties in
learning new music
students report an improvement in their ability to
hear and identify all of the components in new
recorded music
understanding that practice = improvement
comfortable use of “metalanguage” i.e. the
language associated with the discipline
highly articulate students demonstrated a welldeveloped capacity to reflect on and discuss
music & musical futures

The Musical Futures approach is a music pedagogy that clearly and demonstrably engages and empowers students in music
and benefits other areas of learning in schools. It is a cost-efficient as well as an effective pedagogy for engaging all students
in learning about music and developing performance skills. The evidence reported here also shows this approach can
contribute to the ten Australian Curriculum capabilities of literacy, numeracy, ICT, thinking skills, creativity, self-management,
teamwork, intercultural understanding, ethical behaviour and social competence.
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Musical Futures: An Australian Perspective
Background
Numerous academics, reports and teachers have noted that music in secondary schools as a school
subject is frequently not a popular and stimulating element of the curriculum: in fact, it seems to be
of little interest or relevance to many students (for example, Ross, 1995; Plummeridge, 1997; Green,
2002; National Review of School Music Education, 2005; St George, 2010). On the other hand,
numerous teenagers have their own bands; invest in mp3 players and their current chart favourites;
and they go to local gigs like The Big Day Out, as well as dances and parties where music features.
There seems to be no problem with involvement in music outside of school but there has long been a
disconnect between school music and what happens outside the formal school environment.
Musical Futures is a classroom music learning program that reflects the research of Lucy Green
(2005, 2006, 2008a, 2008b) and the pathfinder projects (Price, 2005) that was established in the UK
in 2003. It aims to make secondary classroom music more relevant to young people through
engaging them in the practices of real world musicians and recognises that the way in which popular
musicians learn is quite different from the pedagogy of the traditional music classroom. The
foundational premise of Musical Futures is that “music learning is most effective when young people
are engaged in making music, and when their existing passion for music is acknowledged, reflected
on and built-upon in the classroom” (Musical Futures, 2010). At the heart of this approach is a
commitment to:
• finding ways of engaging all young people in the 11-18 age range in meaningful, sustainable
musical activities,
• making music learning relevant to young people, and connect their in-school and out-of
school interests and experiences, and
• enabling young people to experience practical music making, to understand the processes of
music making, and for music making to contribute to their overall social, educational and
personal development.
It should be noted that this approach was initially intended for classes of students in what Australians
would term “non-elective” music. It is not an instrumental tuition program of the type that some
education systems support in this country, but an integration of performing, composing and listening
that is organised in such a way that students gain knowledge in all areas of music, including the
acquisition of instrumental skills. This kind of integration is not new. In fact, this approach to music
education has long been supported in curriculum documents and frameworks in all the states and
territories. What is new for some teachers and schools is the very practical way in which whole
cohorts and classes of students can be involved in learning about and making music with relatively
little professional learning and financial investment.
Musical Futures has been operating in a number of UK schools for over seven years and research
from the Institute of Education, University of London (Hallam, Creech & McQueen, 2010) has
reported favourably on the impact of the program. With the support from the Paul Hamlyn
Foundation (which has funded the Musical Futures Project in the UK) and the NAMM (National
Association of Music Merchants) Foundation (USA), the Australian Music Association (AMA), in
collaboration with the Soundhouse and the DEECD, has piloted the program in 10 Victorian state
schools in 2010. The main aim of this research was to investigate the impact of the Musical Futures
approach on the music teachers in the ten Victorian pilot schools.
This report also includes feedback from Melbourne Graduate School of Education preservice music
students about a Musical Futures all day workshop conducted in October, 2010.

3

Research questions
1. Has Musical Futures had an impact on teachers’ confidence, pedagogy and professional
satisfaction?
2. What impact has the Musical Futures approach had on students?
Methodology
The research methodology replicates aspects of the Hallam, Creech and McQueen (2010) research
with teacher questionnaires for each of the ten pilot schools. The questionnaires were adapted
slightly for the Victorian context with items related to the following areas:
•
•
•
•
•
•
•
•
•

background information about the teachers;
how Musical Futures has been implemented;
the impact on teaching;
the impact on students;
the integration of Musical Futures with the VELS and the e5 instructional model;
difficulties and constraints relating to the use of Musical Futures;
the level of support from Senior Management Teams;
the impact on take-up of elective music; and
the impact on take-up of extra-curricular instrumental and vocal activities.

Two schools, Trafalgar Primary School and Carranballac College were selected as case study schools
in consultation with the Soundhouse. Two members of the research team visited these schools to
undertake recorded interviews with the music teachers, a focus group interview with students, and
two class observations. The case study schools were also measured against an adaptation of the
National Review of School Music Education’s success factors for school music programs used to
examine best practice music education in Victorian primary schools in 2009.
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Table 1: School information (November, 2010)

Northern
Lalor North Secondary College
Metropolitan 7 - 12
Mill Park Secondary College
7 - 12
The Lakes South Morang School
P - 12

Cost per
student

Equipment
Cost

% of school
population

Students
Involved

Years
involved

Duration

Started

Survey

Location

School
Population

School

Region

Musical Futures

597 metropolitan

X

2010

2 terms

7-12

260

43.55

$2,243

$8.62

1713 metropolitan

X

2010

1 term

8/9

175

10.21

$14,972

$85.55

711 metropolitan

X

2010

2 terms

8

75

10.55

$5,689

$75.85

X
X
X

Southern
Metropolitan
Western
Metropolitan

Gippsland
Loddon
Mallee

McClelland Secondary College
7 - 12
Carranballac College (Pt Cook)
P–9

910 metropolitan

X

2010

2 terms

8/9

180

19.78

$15,441

$85.78

1577 metropolitan

X

2009

2 terms

7/8

250

15.85

0

0

$899

-

$12,651

$124.03

$5,080

-

Debney Park Secondary College
7 - 12
Trafalgar Primary School
P-6
Chaffey Secondary College
7- 10
Red Cliffs Secondary College
7 - 12

266 metropolitan

597 provincial

X

2010

2 terms

9/10

45

7.54

$5,633

$125.18

Crusoe Secondary College
7 - 10

890 provincial

X

2010

2 terms

7 - 10

200

22.48

$14,051

$70.56

316 provincial

2010
X

2010

567 provincial

2 terms

5/6

2010

11

102
-

1287

5

32.28

$76,659

Findings from the survey
Eleven teachers completed the questionnaires. The majority of the schools had been implementing
Musical Futures for two terms at the time of the data collection and over 1,200 students had been
involved in the program. The investment in the equipment varied from nil to $15,000 depending on
what already existed in the school. Table 1 on the previous page provides a summary of information
about the schools and teachers involved.
Planning and implementation

Musical Futures was used most with Year 8 groups and the majority of teachers favoured the
Informal Music Learning model followed by The Whole Curriculum Approach (Table 2). With the
exception of Carranballac College that started with Musical Futures in 2009, all the schools had run
the course over Terms 2 and 3 in 2010.
Table 2: Models favoured by the teachers
Model
The Whole Curriculum Approach
Informal Music Learning
Numu
Personalised Extra-Curricular Music

%

n

54.5
90.0
36.4
45.5

6
10
4
5

The teachers were largely well qualified in education and many of them have formal qualifications in
contemporary popular music and jazz as well as professional performing experience in the same.
VELS and the e5 Instructional Model

The teachers were very positive about how well Musical Futures integrated with the VELS, mainly
commenting that creating, making, exploring and responding were facilitated easily by the approach
(Table 3). Three teachers noted that personal learning and communication were supported. Five
teachers also made comments about connections made between Musical Futures and the e5
instructional model, especially noting student involvement in engaging and exploring (Table 4).
Table 3: Teacher comments about the integration of VELS and Musical Futures
Teacher
1
2
3
4
5
6
7

8

Comments

Musical Futures incorporates performing, creating, listening and analysis for preparation of learning a
song. It is very easy to work within VELS. It may provide opportunity for some students to more easily
show levels of learning about "C".
The Musical Futures approach fits in very well with VELS. Allowing students to create, work in an informal
approach and allowing performances to be seen, heard, evaluated
Creating, making, exploring, responding are the main features of VELS and Musical Futures.
Creating, making, exploring are the main features of VELS and Musical Futures correlates with this well
The creating and making/exploring and responding areas of the VELS music stream tie in with Musical
Futures because the curriculum is solely about creating, making, exploring and responding to music
Fits in very well for all levels as it allows students to learn songs by ear. The main dimensions in music
(ARB) are creating and making and exploring and responding. Musical Futures, due to its informal
learning approach, creates lots of opportunities for students.
Music Futures integrates with VELS incredibly well. VELS in the Middle Years area of learning focuses on
Creating and Making and Exploring and Responding to the Arts. For Year 7 and 8, students are required
to take a more in depth approach to learning music by developing ideas to emphasise aspects of selected
styles of music which are refined to enable performances. Musical Futures is a very practical approach to
music with an emphasis on performance and therefore integrates with the Victorian Essential Learning
Standards.
It complements it by allowing students to work at their pace and being able to access to a structured
guide. It rewards everyone by allowing them to show their improvement in an academic as well as

6

9
10
11

musical way.
Very well - creating and making and exploring and responding in music plus personal learning and
communication
Musical Futures easily fits with VELS due to the 'open ended' non-prescriptive nature of VELS. Musical
Futures also tends itself to assessment in other areas of VELS such as: Personal Learning and
Communication.
VELS can be a very flexible document in terms of The Arts so it hasn't been too difficult to use musical
futures approaches and asses based on the VELS levels, especially creating and making. It also offers the
opportunity to assess against some of the other domains such as Interpersonal Development and
Personal Learning.

Table 4: Teacher comments about the links between Musical Futures and the e5 instructional model
Teacher
3
6
7

8
9

10

Comments
Engaging and Exploring are hits with students
The main link between MF and the e5 instructional model is in the engaging and exploring area. MF engages
students mainly by allowing them the freedom to choose the songs they will be learning.
The e5 instructional model works well for a Musical Futures lesson. For students to be interested in Music
Education, they need to be engaged. To enable this, the teacher fosters positive relations with and between
students and develops shared expectations for learning and interacting. Once students are engaged, the class
begins exploring the music futures concepts. This is achieved as a whole class investigation where the
students explore the concepts and take ownership of the lesson. The teacher then provides meaningful
explanations of the concepts using different methods to engage and then continuously elaborates on these
concepts when students ask for further direction. Finally, students then communicate these concepts through
performance, where effective evaluation is then conducted with students completing self-evaluations and
peer evaluations.
Engages students passion, lets them explore their style of learning, teaches them how to explain processes to
others, they are able to evaluate themselves, performances and each other.
Musical futures also fits very well with e5 - musical futures engages students with relevant, individualised
context, explores music in a self directed manner, explain - teachers and students assist each other,
elaboration is possible as students build their practical skills, evaluation of performance and recording as well
as individualised progress.
Haven't looked at e5 with regard to Musical Future as yet...next year!

Difficulties

There were few difficulties encountered by the teachers in implementing the program and where
problems arose, they were different in each school (Table 5). While one teacher found reluctance in
the instrumental staff to become involved, another teacher found the program ran smoothly thanks
to the support from the instrumental staff. Another teacher noted that he would be looking for ways
to offset the costs in the future.
Table 5: Difficulties in implementing Musical Futures
Teacher
1
2
3
4
5
6
7

Comments
Staffing - loss of one classroom music teacher
- unskilled/untrained teachers in other music classes
- reluctance from Instrumental teachers to get involved in classes
Limited musical knowledge in our students seemed to be our major problem. Not a great deal was done by
our students who lacked basic chord/melodic knowledge - we therefore found that we had to keep on
rehashing the same chords which became boring.
No
No
No
Because of Instrumental staffing support it ran smoothly
The school was very supportive of Musical Futures. This includes senior management to classroom teachers
who are all very supportive and excited to have Musical Futures at the school. Last year, I conducted a
Musical Futures lesson for all the teachers and management of the school. This gave the teachers a first hand
experience of the program and an understanding of how it would operate throughout the year. Due to this,
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we have had nothing but support from senior management, teachers and the community of Point Cook.

8
9
11

Costings - cleared out the budgets and are looking at ways of offsetting costs in the future.
Building student capacity to work independently and in teams; developing activities to build basic skills on
unfamiliar instruments.
Managing large groups of kids on instruments and on jam hubs - Some help from IMTs from time to time.
Teaching kids to use the equipment. Getting access to resources and instrument, to name a few. We have
just persevered and used trial and error to overcome difficulties.

There were only minor adjustments and adaptations to the program model that appear to be minor
tailoring to the individual needs of classes and students (Table 6).
Table 6: Adaptations of the Musical Futures model.
Teacher
1
2
4
5
6
7

8
9
10
11

Comments
"In the Deep" - first step offer a song with parts and experience learning/group rehearsal. Then get students to
research and learn a song independently.
Generally speaking no, I have found that students will setup accordingly to their needs and experiences. I found
that if students had written good lyrics then they would ultimately set the agenda, if a guitar riff had been created
then the song would change according to the riff that was being performed.
Not yet. No changes implemented
Changes are minimal. An example could be giving students roles when working in groups (band leader, session
musicians) to help the group work more efficiently and effectively.
The main adaptation is to highlight the "Going into the deep end approach" as a basis to all the other methods.
I have adapted some of the MF models for my classroom. When beginning this new approach, I was concerned
that the students did not have the skill set to be able to play music with their peers without developing some
practical skills first (In The Deep End). Due to this, I created a new unit called ' In the Shallow End', where I chose 10
songs that were relatively easy to play. I then provided the students with chord structures and charts and they
were then able to choose one song to focus on. This taught the students some of the basic elements to playing
music in a band setting and familiarised them with their instrument and playing music together as a band.
In the process. Looking ahead to junior classes (7 & 8) and looking at primary involvement with surrounding
schools.
I have adapted it to still include theory lessons but only as they come across the need in their MF sessions, e.g.
teaching the element of texture, tone colour incl. balance after they have started playing together and struggle to
hear each other and understand the roles of each musician.
Running with the original Musical Futures book.
We have adapted the approach to work with our junior band this year starting of with the "instrumental work" unit
playing Toca Bonito and Tequila as well as some other pop tunes such as use somebody.

Impact on teachers’ confidence, pedagogy and
professional satisfaction

The teachers reported that since implementing Musical Futures, they felt more confident about
facilitating student learning in a range of musical genres, teaching instrumental skills and teaching
music in general (Table 7). The least change in confidence was reported in relation to facilitating
singing that mirrors the UK findings. Ten of the eleven respondents felt they had become more
effective teachers and all the teachers were enjoying teaching more as a result of implementing
Music Futures. It was agreed unanimously that they had been able to fit Musical Futures with their
own approach to teaching and learning as well as being able to adapt Musical Futures to meet the
individual needs of students.
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Strongly
Disagree

Disagree

Agree

I am a more effective teacher.
I am more confident about teaching music.
I enjoy teaching music more than previously.
I am more confident about facilitating singing.
I am more confident about teaching instrumental skills.
I have become more aware of the music that students
engage in outside of school.
I am more confident about facilitating student learning in a
range of musical genres.
I have adapted Musical Futures to fit with my personal
approach to teaching and learning.
I have adapted Musical Futures to meet the individual needs
of my students.

Strongly
Agree

MY TEACHING
Since implementing Musical Futures:

Don’t Know

Table 7: Impact of implementing Musical Futures on teachers

54.5% (6)
54.5% (6)
63.6% (7)
36.4% (4)
40.0% (4)
50.0% (5)

36.4% (4)
36.4% (4)
36.4% (4)
18.2% (2)
30.0% (3)
40.0% (4)

36.4% (4)
10.0% (1)
10.0% (1)

9.1% (1)
10.0% (1)

18.2% (2)

63.6% (7)

40.0% (4)
45.5% (5)

0

0
0
0
0
0
0

n
11
11
11
11
10
10

9.1% (1)

9.1% (1)

0

11

60.0% (6)

0

0

0

11

54.5% (6)

0

0

0

11

0
0
0

9.1% (1)
9.1% (1)

0

There were a number of statements that generated unanimous agreement on the part of the
teachers (Table 8). They all felt that Musical Futures was useful, had changed and improved their
teaching, had changed music teaching in the school, integrated successfully with the VELS and helped
students demonstrate their musical potential. They also agreed that Musical Futures helped
integrate students’ informal music learning with classroom activities and could be implemented
successfully in other schools. There was also very strong agreement that they had observed a
positive response from students and an engagement of previously disinterested students.
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Strongly
Disagree

Disagree

Agree

Musical Futures helped me to improve my music teaching.
Musical Futures was very useful.
Music teaching in the school has changed as a result of
Musical Futures.
Musical Futures has been integrated with previous musical
activity in the school.
Musical Futures has successfully complemented the VELS
Musical Futures has changed the way that I teach music.
Musical Futures will have a long-term impact on my music
teaching.
The impact of Musical Futures on my music teaching is
sustainable in the long term.
Musical Futures would be able to be implemented
successfully in other schools.
I would welcome further support for implementing Musical
Futures.
I found Musical Futures difficult to use in my school.
The students in my classes responded well to Musical
Futures.
Musical Futures was more suitable for some groups of
students than for others.
Musical Futures helped to integrate students’ informal

Strongly
Agree

MUSICAL FUTURES

Don’t Know

Table 8: Musical Futures statements

45.5% (5)
63.6% (7)
45.5% (5)

54.5% (6)
36.4% (4)
54.5% (6)

0
0
0

0
0
0

0
0
0

11
11
11

36.4% (4)

54.5% (6)

9.1% (1)

0

0

11

45.5% (5)
45.5% (5)
72.7% (8)

54.5% (6)
45.5% (5)
18.2% (2)

0
0

0
9.1% (1)

9.1% (1)

0

0
0
0

11
11
11

54.5% (6)

36.4% (4)

9.1% (1)

0

0

11

63.6% (7)

36.4% (4)

0

0

0

11

45.5% (5)

45.5% (5)

9.1% (1)

0

0

11

0

18.2% (2)
45.5% (5)

0

45.5% (5)

36.4% (4)

45.5% (5)

9.1% (1)

0

0

11
11

27.3% (3)

45.5% (5)

9.1% (1)

18.2% (2)

0

11

27.3% (3)

72.7% (8)

0

0

0

11

n

music learning with classroom music activities.
I found the Musical Futures initiative challenging to use.
Musical Futures is innovative.
Musical Futures has helped students to demonstrate their
musical potential.
Musical Futures has helped to engage previously
disinterested students.
Musical Futures supports student progression in music.

54.5% (6)
36.4% (4)

36.4% (4)
27.3% (3)
63.6% (7)

18.2% (2)
9.1% (1)

27.3% (3)
9.1% (1)

0

36.4% (4)

45.5% (5)

45.5% (5)

45.5% (5)

0

18.2% (2)

0

0
0

11
11
11

18.2% (2)

0

0

11

9.1% (1)

0

0

11

All the teachers reported that Musical Futures would have a long-term impact on their music
teaching (Table 9). They commented that the approach was more engaging for students and that
working and learning alongside the students was an important aspect. Noting the positive impact of
the approach on students, one teacher is looking for ways to implement the pedagogy throughout
his teaching.
Table 9: Teacher comments about the long-term impact of Musical Futures on their teaching.
Teacher
1
2
3
4
5
6
7

8
9
10
11

Comments
More students are engaged creating positive environment to work. Need to regularly find new resources for
songs - could be time consuming.
We as a faculty believe that the program will support our current practices as we see this program as a
vehicle to integrate all students to be involved in a band setup.
Musical Futures allows for self-realisation and more intense engagement on the students’ behalf. This
facilitates greater enjoyment
It seems to me that Musical Futures is the (emphasised) way to teach music - engaging more students and
giving them the experience of playing (emphasised) music, and without proper tuition
It will impact because I am finally teaching music in a way that works for myself and the students.
Falls in line with what we have done previously and will continue to do so
Musical Futures will definitely have a long-term effect on my teaching. I have learnt many skills throughout
the last year of delivering these classes. When beginning Musical Futures, I had previously been using an 18
century model of teaching, which was teacher driven and directed. By undertaking Musical Futures I have
discovered that by relinquishing responsibility to the student to determine individual learning goals, powerful
and relevant learning occurs. Students seem more inspired as they have more control over what they learn
and how they learn it. My teaching has also developed due to learning alongside the students to achieve
common goals. I have previously believed that the teacher was in the position to know everything in the
classroom about the content being taught. This year, I have spent much of my time learning alongside the
students where students become teachers and teachers become students.
It is more a natural way of teaching. This is really the way I learnt and feel it is the best way to learn
Seeing how students have responded positively to the program encourages me to find ways of implementing
the pedagogy throughout my teaching.
Yes, it will have a sustainable long-term impact to teach kids informally in an engaging, hands on way.
It will definitely have an integral place in the long term delivery of music. There are some really strong points
about the approach that engage students, such as working with friends, student choice. The hands on
approach and focus on music making is really a strength of it also.

Impact on Students and Program Benefits

Given the Musical Futures program had only been running in all but one of the schools for two terms,
the teacher perceptions of the student outcomes were overwhelmingly positive (Table 10). The
teachers indicated that Musical Futures had a positive impact on students’ attitudes towards music,
self-esteem in relation to music, love of music, group work, on-task behaviour, and general
behaviour in class. Students created better musical performances than previously, had developed a
greater range of musical skills, were able to demonstrate higher levels of attainment than previously,
had enhanced listening skills, instrumental skills and strategies for composition, as well as developing
a better understanding of a range of musical genres. Overall, teachers indicated that the
improvement in musical skills of their students had exceeded their expectations and that students
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had a better chance of fulfilling their musical potential. It should be noted that one teacher added
the comment that she responded to a number of the items listed with either “Don’t Know” or
"Disagree" “because these criteria were already working quite well and it's difficult at this stage to
assess further development”.

Disagree

40.0% (4)
27.3% (3)
45.5% (5)
45.5% (5)
30.0 (3)
54.5% (6)
9.1% (1)

50.0% (5)
36.3% (4)
54.5% (6)
45.5% (5)
44.4% (4)
36.4% (4)
72.7% (8)

10.0% (1)
18.2% (2)
0
9.1% (1)
20.0% (2)
9.1% (1)
18.2% (2)

0
18.2% (2)
0
0
11.1% (1)
0
0

0
0
0
0
0
0
0

10
11
11
11
10
11
11

10.0% (1)

60.0% (6)

20.0% (2)

10.0% (1)

0

10

36.4% (4)
27.3% (3)
54.5% (6)
36.4% (4)
27.3% (3)
27.3% (3)
45.5% (5)
45.5% (5)

54.5% (5)
63.6% (7)
45.5% (5)
54.5% (6)
63.6% (7)
72.7% (8)
27.3% (3)
36.4% (4)

9.1% (1)
9.1% (1)
0
0
0
0
9.1% (1)
18.2% (2)

0
0
0
9.1% (1)
9.1% (1)
0
18.2% (2)
0

0
0
0
0
0
0
0
0

11
10
11
11
11
11
11
11

45.5% (5)
27.3% (3)

45.5% (5)
54.5% (6)

0
18.2% (2)

9.1% (1)
0

0
0

11
11

36.4% (4)

54.5% (6)

9.1% (1)

0

0

11

54.5% (6)
54.5% (6)

27.3% (3)
27.3% (3)

9.1% (1)
18.2% (2)

0
0

0
0

11
11

Strongly
Disagree

Don’t Know

enjoy their music lessons more.
enjoy singing more.
have learnt to play at least one musical instrument.
are more confident in their music lessons.
take part in more extra-curricular musical activities.
have developed a greater range of musical skills.
have developed a greater range of strategies for
composing.
have developed a better understanding of a range of
musical genres.
create better musical performances
demonstrate improved listening skills.
have more positive attitudes towards music.
are generally better behaved in music lessons.
are better able to stay on task.
work together more effectively in music tasks.
attend music lessons more regularly.
have improved their musical skills more than I would have
expected.
seem to be more motivated in music lessons.
generally have improved levels of self-esteem in relation
to music.
demonstrate higher levels of musical attainment than they
did previously
are more likely to fulfil their musical potential.
are more likely to demonstrate that they love music.

Agree

STUDENT OUTCOMES
Since implementing Musical Futures, my students:

Strongly
Agree

Table 10: Teacher perceptions of student outcomes

n

The teacher mentioned above was again cautious about commenting on the benefits of Musical
Futures, feeling it was too early to assess but all the other teachers noted a variety of benefits that
included greater engagement, improved motivation, independent learning skills, greater task focus,
better behaviour and greater enthusiasm (Table 11). Most notable was Teacher 9’s comment that all
“the behaviour issues are gone”.
Table 11: Teacher perceptions of the benefits of Musical Futures
Teacher

1
2
3
4
5
6

Comments
We hope to see positive improvements in all of these areas but it is too early to assess.
Independent learning skills certainly improved and students that generally 'goofed around' were proactive in
groups. Musical students had an opportunity to liaise with students that struggled and were on occasions
able to assist them with arrangements.
Yes
Students focus more on tasks at hand, engaged in music that they enjoy etc
A close to 100% participation level in all of my classes. Students experiencing Musical Futures forming bands,
buying instruments and becoming involved in music outside the classroom.
They all learn their parts. They are enthusiastic about songs they pick and we have very good attendance and
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7

8
9
10
11

motivation across all year levels. This leads to many performances.
My school is located in the Western Suburbs of Victoria. It is a middle-low socio economic area where
previous to this year, had no practical music lessons offered to the Middle Years students. Musical Futures
has been life changing for the students. Some of these students had never had the opportunity to play any
instrument before, let alone playing contemporary rock instruments like the drums, guitar, bass and keys.
Due to this, I have noted that students are better behaved in class and are focused on the tasks they need to
achieve and are more motivated to learn. Evidence to support this is that on Musical Futures days,
attendance is far stronger than any other day throughout the week.
Students are excited and more passion is shown, they are wanting to do more in class and externally as well.
Behaviour issues are gone, only difficulty is keeping students motivated, not just chatting in groups; allows
students to develop skills in areas they have chosen; huge improvement in attitude towards music - massive
increase in elective enrolments.
Improved attitude toward music; increase in extra-curricular music activities; improved teamwork skills;
improved awareness of learning styles in students; independent learning skills and motivation to learn
independently.
Probably the biggest impact has been on student engagement and music making. But it has certainly had an
impact in the areas of attitude towards music, motivation for music and behaviour. It has also helped make
music more accessible for kids and help them realise that they can play songs that they know and like.

The teacher responses to the question Has Musical Futures been more successful with some groups
of students than with others? varied (Table 12). On the one hand, a number of teachers felt there
were no notable differences between students while others felt that a lack of musical knowledge was
a hindrance for some students. One teacher noted gender differences and another felt that students
with lower independent skills struggle a little with the emphasis on self-directed learning. Another
commented that there were some difficulties with students who lacked social skills, in particular,
those with Asperger’s syndrome.
Table 12: Has Musical Futures been more successful with some groups of students than with others?
Teacher
1
2
3
4
5
6
7

8
9
10
11

Comments
SEAL and Extension (academically extended classes) and classes with well developed 'self learning or
independent learning' skills are doing well. Classes with poor/weak work ethics - lower independent skills
struggle with the emphasis on self-learning.
Definitely - it wasn't so much about gender but more to do with overall ability musically. Students with limited
musical knowledge really struggled and didn't excel with the program
No all students seem to more engaged than usual
No, not that I've seen
I have had success with a range of students. Due to Musical Futures being a gradual process, it enables different
groups to succeed in their own time.
It's great for all levels (ability, gender, cultural etc). It brings in those students who play mainly by ear.
I have found that at times that Musical Futures is more successful with some groups then others. With some of
my classes, I have found that the female students of the class are more willing and innovative when playing in a
band setting. It seems that the female students are at times more focussed and more on task and utilise their
time more effectively. However I must state that this is not always the case. I teach 12 classes Musical Futures
and out of those 12, there might be 3 classes where this is the case.
Both groups (9 & 10) have been successful although year 10 has shown a little more resistance to some of the
technology used (jamhubs) and the scope of the course and songs.
Year 9s
Those with some (even very little) music experience
Yes. Musical Futures has been very successful with about 90% of all students, however, I have noticed
differences with children lacking social skills/understanding especially Aspergers. They often struggle in bands.
I think it has been equally successful for both boys and girls, but students who have prior musical knowledge and
skills it has been beneficial in keeping them motivated as well as hem being able to help out other kids.

There were a variety of responses when the teachers were asked about whether there was an
increase in students taking instrumental music and/or electing more classroom music (Tables 13 and
14). Some were cautious, saying it was too early to comment while others have noticed a dramatic
increase.
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Table 13: Responses to Has implementing Musical Futures had an impact on take-up of instrumental
or vocal lessons amongst students in your school?
Teacher
1
2
4
5
6
7

8
9
10
11

Comments
Not at this stage. Too early to tell. Only had it in classes for term 3.
We found some students decided to take up instrumental practices or I found that many year 8 students came
and jammed at lunchtimes, which had never happened before. Many students formed friendships and enjoyed
the "jam-sessions"
Don't know, not able to see results yet
Yes it has. Our guitar, drums and vocal lists are full and we have students on waiting lists for instrumental lessons
Huge increase across all year levels
Musical Futures has had an impact on the enrolments of instrumental music at the school. Over the last year, the
Middle Years enrolments have increased by approx 30 students. These enrolments have been on the drums,
guitar, bass, keys and voice. The instrumental program previous to this had very poor enrolment numbers, so
this has dramatically increased the instrumental music program at the school for the Middle Years Students.
We are currently evaluating this.
Definitely increased interest but we currently do not have enough teachers to meet the need.
Yes. We have a marked increase in students taking on extra curricular music lessons in guitar, bass, drums,
keyboard and ukulele.
It has sparked some interest in our instrumental music program especially in terms of drums and guitar.

Table 14: Are more students choosing to elect music? When and which courses?
Teacher
1
2
3
4
5
6
7
8
9
10
11

Comments
Not at this stage. Too early to assess any flow on effects.
Numbers seemed to be the same whilst the interest was there initially students preferred to jam rather than
take lessons.
Yes, song writing
Yes, song writing
Yes! Year 9 electives have been very successful. My year nine class is full and twenty-five students strong.
Yes. Year 9-12 is elective choice. Very strong numbers over last 2 years. The year 11 and 12 component is VCE
VET music
We are very lucky at Carranballac College. Music is a compulsory subject for all students Grade 5 - Year 9. Each
student receives 1 hour of classroom lessons throughout their Middle Years Education.
Yes. Intake (projected) is higher into year 9 & 10.
Definitely - huge increase at years 9 & 10.
N/A in primary school.
It has definitely helped to encourage students who are not in our instrumental music program and kids who
have lessons outside of school, to take up the music elective.

Support

The teachers reported that there was nothing but positive support from the school leadership (Table
15) that manifested itself as time for Professional Learning, provision of funds and improved
facilities. When asked what support in the future would be most useful (Table 16), further
professional learning and networking as well as more new resources and resource sharing featured
in the responses.
Table 15: Support for adopting Musical Futures from the school leadership.
Teacher
1
2

Comments
Additional funding to improve facilities and equipment. For the first time in over 10 years, we have he room
just for music classes. Previously it was shared with non-music subjects. However, this was a hard fought battle
- not easily achieved!
By senior management our Principal was most encouraged by the faculties response to setup Musical Futures.
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3
4
5
6
7

8
9
10
11

Yes very
Yes
The support was fantastic and has enabled the majority of the music staff to become trained in Musical Futures
Yes. Main support was staff but the challenge is to maintain this
The school was very supportive of Musical Futures. This includes senior management to classroom teachers
who are all very supportive and excited to have Musical Futures at the school. Last year, I conducted a Musical
Futures lesson for all the teachers and management of the school. This gave the teachers a firsthand
experience of the program and an understanding of how it would operate throughout the year. Due to this, we
have had nothing but support from senior management, teachers and the community of Point Cook.
Yes. Admin are very pro music and support all we do.
A loan to buy additional equipment and free reign to implement the program
Yes. Excellent support. Music is valued highly and financial support was provided to get it off the ground.
Our school has been extremely supportive in terms of finance and keeping up with what has been happening.
Principal continues to pop in from time to time to have a look at the classes and has been bringing visitors
through as well. This support has made it easy to have a go and try out the new approaches.

Table 16: Responses to Would you welcome further support for using Musical Futures? If so, what
kinds of support would be most useful?
Teacher
1
2
4
6
7

8
9
10
11

Comment

Yes. Teacher networking. Resource sharing. PD on "workshopping" techniques. PD on assisting large numbers
of students with skill development.
This must continue without question. We need to witness first hand the way that schools, teachers and
students prepare novice students as well as setup basic chord charts, visual aids and anything else that would
better model the program.
Yes
Providing information to principals about the importance of having adequate inst. teachers to support
program.
Due to receiving initial training in the U.K in January for 3 weeks and also all the training days throughout the
year I am satisfied with how the program is operating at the school. The only further support that would be
very useful is for all MF teachers to upload their developed resources to the SOundhosue.Org website. This
would help all MF teachers in their planning time and enables new ideas to be conveyed to all teachers who
are delivering the program.
Yes, resources, on site and off site consultation, more of what is being done.
Songs with chord charts, drum tabs, guitar tabs; A list of basic songs that are good to build skills for beginners.
Yes. Continued industry support through Soundhouse as this is invaluable and greatly appreciated.
I would definitely welcome continued support for Musical Futures. Would be good to stay connected and share
what others have done and what they plan to do over the course of the year.

Additional Comments

Four teachers took the opportunity to make further comments, two of them noting the benefits of
visiting other Musical Futures schools.
Teacher 1:
1. I found visiting other "Music Futures" schools highly beneficial and would strongly recommend this
to any schools currently involved or considering taking this on.
2. Senior management need to be actively involved in PD, school visits, learning about the approach,
as a lack of understanding about the teaching approach, need for appropriate teaching spaces has
caused problems.
Teacher 2:
It would be most beneficial to attend schools that have successfully set up the whole curriculum
method, list their resources - check the IT components - studio set ups, age groups and other teacher
are supporting the program (e.g. 2 to 3 teachers team teaching); Songs that have been used to
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engage students. We need to see real life experiences.
Teacher 10:
This should happen in ALL schools!
Teacher 11:
It's been a great experience for us so far and will continue to implement and adapt the approach to
form and engaging and educational program for the kids.

Case Studies
The purpose of the case study school visits was to explore the impact of Musical Futures on the
students beyond the teacher perceptions elicited by the surveys.
Caranballac College is situated in Point Cook, 22 kilometres from the Melbourne CBD. It is a coeducational, P – 9 school with an enrolment of approximately 1700 students. It has a well-resourced
and supported music program and partnership with the Soundhouse, which offers guitar, keyboard
and singing lessons. The College director and principal of this campus strongly support the arts and
Musical Futures on all levels. The director had invested in a small bus to transport the students and
their equipment to community performances and appointed a Creative Arts Manager (a senior
management position) to oversee and support arts education in the school. The school emphasizes
personal development and leadership capacity, and Individual Learning Plans are prepared each term
for all students. Musical Futures was implemented in 2009 with Year 7 and in 2010 extended to Year
8. With the success of the program, the intention is to broaden the program in 2011 to include Years
5, 6 and 9.
Trafalgar Primary School is 112 kilometres from the Melbourne CBD in the south Gippsland
area and has an enrolment of approximately 320 children. The school has an affiliation with the
Soundhouse and strongly supports the performing arts. Trafalgar is the only primary school in
Australia and the United Kingdom to implement the Musical Futures program and “we hope to be
joined by a number of other primary and secondary schools in Gippsland during 2011. As we
continue to expand and build on our current program in 2011, Musical Futures will continue to be
a very exciting opportunity for not only our school and our students but also for the Trafalgar
community” (Trafalgar PS website).

Findings
Three major themes emerged from the analysis of the case study data. The implementation of the
Musical Futures program has had an impact on student engagement, social learning and the
development of musical knowledge and skills. While it was important to evidence the impact of the
Musical Futures program on student outcomes, it was also important to examine what it is about the
this approach that creates the conditions to support such outcomes. One of the most striking aspects
of the school visits was the high level of enthusiasm shown by the staff and students alike for Musical
Futures. Everyone was eager to share their experiences and observations with the researchers and
there was an unmistakably positive “buzz” in the classrooms observed. These visits brought to life
and reinforced the information provided by the teachers in the surveys.
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(involvement in learning, persistence and pride in work, willingness to accept
challenges, display of positive attitudes to learning 1)

Engagement

Both the teachers and the students reported on improved levels of engagement and that the
student-centred nature of the approach contributed to this improvement.
It’s not necessarily all about sitting around your desk and making sure everyone’s being compliant
and looking at the teacher, it’s much more student driven which is good. And I think that can’t be
a bad thing no matter which way you look at it. Honestly, if the students want to learn and they
want to learn what they want to learn and they get the chance to learn that, you’re going to have
2
engagement and with engagement you’re going to have learning. It’s a natural progression …

The positive relationship between the teacher and the students also had an important part to play in
the engagement of the students.
You bond with your teacher a lot more than any of your other teachers and you’re allowed to express
3
yourself, more than you can in, say, English. And there’s no real answer .
For students to be interested in Music Education, they need to be engaged. To enable this, the teacher
fosters positive relations with and between students and develops shared expectations for learning and
interacting. Once students are engaged, the class begins exploring the music futures concepts. This is
achieved as a whole class investigation where the students explore the concepts and take ownership of
the lesson. The teacher then provides meaningful explanations of the concepts using different methods
4
to engage and then continuously elaborates on these concepts when students ask for further direction .

The students were very keen to attending music classes and looked forward to coming to schools,
especially on music days.
I always, you know how you go to school on Monday and you think, “No, another school week
again”, but then I keep, I hold out until Friday and then I really enjoy it, cos Friday’s my Musical
Futures day... 5.
The Creative Arts Manager and teacher at Caranballac reported that there was an obvious increased
attendance on music days. Teachers also reported that the general behaviour in class was very good
and both teachers and students commented that previously reluctant students were now positive
about music.
I have noted that students are better behaved in class and are focused on the tasks they need to achieve
and are more motivated to learn. Evidence to support this is that on Musical Futures days, attendance is
6
far stronger than any other day throughout the week.

Students spoke of their sense of accomplishment and increased confidence in themselves as
musicians:
I enjoy that well, you’re actually getting to play the music that you hear on the radio, so it’s I’m
7
thinking, hmm I can actually play that now .
1

The definitions of “engagement”, “social learning”, and “musical knowledge and skills” are taken from the recently
completed MGSE arts partnership research for Arts Victoria and the DEECD.
2
Teacher, Trafalgar
3
Student, Caranballac
4
Teacher, Caranballac
5
Student, Trafalgar
6
Teacher, Caranballac
7
Student, Trafalgar
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The enjoyment, more, it progresses. Like, when you first play in a concert type thing, you’re
really, really nervous but you like it and you’re like, “Oh, yeah. I can’t believe we just did that.
That was awesome.” And you do it again and it turns out even better. You’re like, “I didn’t even
know I could do it that better.” Then you do it again and again and you can’t believe it because
8
each time you enjoy it more and more .

There was strong interest displayed in more music study (for example, in the future, after school,
lunchtimes) and a desire to improve music skills and knowledge.
You might accomplish something, whereas Literature or Maths, you might be able to answer an
equation or finish an essay but you never actually get that pure feeling of, “Wow, I did something really
good.”
One of the best things about Music Tech is it actually ... in some subjects, you’re just like, “Oh, yeah.
That’s okay. That’s a piece of work. That’s all right.” But with Music Futures, you’re sort of ... you
always want to improve on it because you love it that much that you actually care about your work and
9
you care about how well it turns out, and stuff .

It was also obvious that many of the students worked on their music at home:
I: Do you go on Numu at home or around school to see what the other bands are doing around
the world?
S1: Yeah at home.
10
S2:Yup .
You hear a song sometimes and you think, oh, that sounds cool. And you go home or come to class and
11
you try it out .

Further evidence showed that students are demonstrating and expressing an interest in learning
other (new) instruments and there has been an increase in the uptake of extra-curricula instrumental
tuition.
I: Any particular instruments that you’d like to do ...
S1: Drums.
S2: Violin.
S3: Piano. Like, I play drums now but I think piano would be nice to learn.
12
S4: I’d love to have a shot at the saxophone .
Musical Futures has had an impact on the enrolments of instrumental music at the school. Over the last
year, the Middle Years enrolments have increased by approx 30 students. These enrolments have been
on the drums, guitar, bass, keys and voice. The instrumental program previous to this had very poor
enrolment numbers, so this has dramatically increased the instrumental music program at the school for
13
the Middle Years Students .

Students and teachers constantly referred to how enjoyable music lessons were and many of the
students classed music as either their favourite subject or one of their favourites. One student talked
of how music at school contributed to their general well being

8

Student, Carranballac
Students, Carranballac
10
Students, Trafalgar
11
Student, Carranballac
12
Students, Carranballac
13
Teacher, Carranballac
9
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14

It can help get things that worry you off your mind… ... it just cheers you up .

It should also be noted the impact that Musical Futures has had on the parent and general
community. The Creative Arts Manager at Carranballac spoke Musical Futures creating a
performance culture in the community and educating the community about performance
etiquette. She noted that few in the community generally attend live performances until the
advent of regular student performances on and off campus.
Table 18: Conditions for and impact on engagement
Conditions created by Musical
Futures
•
•
•
•
•
•
•
•

Working towards a goal
Student-driven learning
Learn and play music that is
relevant (often what they
listen to outside of school)
Positive student-teacher
relationships
Student choice of content
Student choice of instruments
Challenging
Students feel a sense of
“freedom”

Evidence of impact
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Both teachers and students report engagement
Turning up to class
Positive about coming to class
Keen to learn
Very good behaviour in MF classes
Previously reluctant children now positive about music (reported by teacher
and students)
An increase in the uptake of extra-curricula instrumental tuition
Students show and express and interest in learning other (new) instruments
Most students prefer music over other subjects – “Everyone’s favourite”
Fun, enjoyable
Look forward to school, generally
Look forward to school, on music day
Engage in music at home
Helps students deal with worries, issues, “cheers you up”
Strong interest in further music study – in future, after school, lunchtimes
Desire to improve music skills and knowledge
Reported sense of accomplishment
Students show confidence in themselves as musicians – discussion of future
music careers, being famous
Only disappointment with MF is that they can’t do more!

(working in teams, building social relationships, seeking contact with and
mirroring behaviours of adult role models and/or capable peers)
Social learning

There was strong evidence of Musical Futures having a significant impact on social learning in both
schools. The students often choose to work with new people who shared musical interests or ability,
rather than by gender or friendship.
if we see that they’ve got a bit of extra talent in one instrument, we might sort of say hey you should try
this or generally they start to realise, then the other kids start to realise, so they’re like no, we need him
15
in our group or, you know, oh he should be able to go on drums because he can keep the beat better .

They reported learning new things about friends/classmates, the value of peer sharing of resources
and information, and the new friendships that had been formed through music. The social
networking afforded by NUMU was also important.
Sometimes learning a new instrument that you haven’t learnt before can be quite hard, but you get used
16
to it and Mr X and the other classmates help you heaps .
14
15

Student, Carranballac
Student, Trafalgar

18

You find some of your friends have talents that you didn’t even know that was there, it’s quite
17
amazing .
Numu, the website that you can put your recordings up for the whole world to see which is quite
interesting cos it kinda makes you feel like you’re famous, well the kids are famous cos people are
18
coming down to listen to what you’re played .

The teachers observed that students, who sometimes ‘clash’ on a personal level, worked cooperatively in Musical Futures classes and the students expressed and understood that team
participation and cooperation can lead to increased productivity and improved outcomes.
I find that they’re a lot, they’re starting to problem solve, they’re starting to work together as a team
much better, they’re mentoring, so students going to other students for help rather than relying on the
19
teachers, the full source of knowledge, which is the whole point of it as well .
It really helps you work together, as a team, because when we’re in our own little bands, an stuff, things
don’t always go as easy because we have to listen to the songs and do our own interpretation. But we
have to learn how to cooperate with our band, so everybody’s happy. Because if one of them isn’t, then
20
the whole band gets messed up .

There was improved peer-peer mentoring and the students are very supportive of each other, taking
opportunities to help others boost their self-confidence.
It’s different because it’s a more relaxed environment. You don’t feel pressured to ... not that you feel
pressured, anyway, but it’s just really relaxed and people enjoy themselves more because they’re like,
21
“Oh, I missed this. No, it’s all right. Do it again.”

They also appeared to be conscious of the teamwork and problem solving transferring to other
learning areas.
S: And even though it’s music, like it helps you like, it helps you in other like maths and like it helps you in
other subjects, you know what I mean?
I: In what way?
S: Like working as a team, like cos you come to music and you do all the teamwork and stuff, you get out
and like maybe if you had a problem working with a team, and the teacher would ask you, can you work
22
with a team, and you’ll be like fine with it cos you’ve done it like so many times with music .

There was a development of leadership skills and strategies to deal with difficult team members, as
well as self-moderated behaviour and choices (e.g. “appropriate” choice of song content).
In our band, they nominated me as the leader, the little ... things. And it’s just, you have to listen to what
people want. Like, if one’s not happy with it, you can tell and you’re just like, “Well, what do you think?”
You have to always ask for their opinion. Because, in the end, you do have to finalise it but you also have
23
to make sure everybody can live with it .
I: And how do you deal with that, when people aren’t cooperating?
S1: We’ll kind of just say, “Everybody else is doing it, so can you just try it?”
16

Student, Trafalgar
Student, Trafalgar
18
Student, Trafalgar
19
Teacher, Trafalgar
20
Student, Carranballac
21
Student, Carranballac
22
Student, Trafalgar
23
Student, Carranballac
17

19

24

S2: Stop giving up .

Table 19: Conditions for and impact on social learning
Conditions created by Musical
Futures
•
•
•
•
•

Regular involvement of other
classes (as audience for
performances)
Group work
Opportunities to jam with
students from other schools
Social networking through
NUMU
Freedom to work in groups of
choice

Evidence of impact
•
•
•
•
•
•
•
•
•
•
•
•

Improved peer-peer mentoring
Peer sharing of resources and information
Report learning new things about friends/classmates
Self-moderated behaviour and choices (e.g. “appropriate” choice of song
content)
Express and understanding that team participation and cooperation can lead
to increased productivity and improved outcomes
Opportunities to help others boost self-confidence
The teamwork and problem solving transfers to other learning areas
New friendships formed through music – music “connects” people
Peers are reportedly very supportive of each other
Development of leadership skills
Students who generally ‘clash’ on a personal level, work cooperatively in MF
classes
Have learned strategies to deal with difficult team members

Musical Knowledge and Skills (applying music conventions, developing and using music
skills techniques and processes, reflecting on compositions and performances, refinement of
compositions and performances, making judgements, critiquing and evaluating own and other’s
works).

The best evidence that learning had taken place in these classrooms was to observe the lessons
where the students were obviously able to demonstrate their developing musical skills and
knowledge in the ensembles. Students had clearly developed skills on a range of instruments such as
lead, rhythm and bass guitars; keyboards; ukulele; voice and percussion (drum kit, bongos, congas)
and learned how to read “sheet music”, as well as improvise. They were comfortable setting
themselves up at the beginning of the lesson and all the lessons ran smoothly with the students
demonstrating an extraordinary level of engagement in the tasks at hand. Recent research (Imms,
Jeanneret & Ballenger, 2010) about the arts in schools has shown that students simply aren’t very
good at being able to articulate what they have learned in the arts when asked, whereas their ability
to produce artistic works as a result of instruction demonstrates that learning has taken place. The
students interviewed for this study were considerably more articulate about their learning than
previously encountered.
I: When you leave the lesson, what do you think that you’ve learnt at the end of it?
S: We’ve learnt new chords and how to get along with new people and ...
S: Maybe a new song.
25
S: A new instrument .
26

Well you can improvise on your work but in maths you can’t, well you can, but it’s not fun .
I have a friend that has absolutely nothing to do with music but then when he started Musical Futures he
27
actually got into it and now he actually appreciates music a bit more than he used to .
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Students, Carranballac
Students, Carranballac
26
Student, Trafalgar
27
Student, Trafalgar
25

20

They’ve performed nearly every week, like the first two terms of running, so term 2 and term 3 this year,
after every lesson they had to perform. No matter what it was. If they learnt one note, they had to
perform that one note. If they learnt how to hold a guitar correctly and get their fingers into a chord
position and play that one chord, then so be it, you know. They had to perform what they learnt. So
28
they’re accountable for their learning .
29

How to keep in time with the drumbeat so you’re not all over the place .
30

How to read sheet music .

Ensemble playing has aided their development of rhythmic skills, a sense of beat and their aural
skills. The students reported that they could see an improvement over time and that new songs are
easier to learn, indicating developing knowledge and skills.
you learn it for a fair bit of time and then like at the stage now that we’ve learnt it for like a year now,
that like you will, say you get a task to learn a song in two hours, you can do it like real easy like just get
in there and yeah just start playing it, and yeah get real good at it so that’s the easy part now.

They also reported an improvement in their ability to hear and identify all of the components in new,
recorded music (for example, they can recognise the different instruments, rhythmic patterns, and
even chord structure) and feel they are learning a lot in these classes.
Now I actually pick out the different instruments in the song.
And it’s not just like you learn chords. You learn how to figure out the chords. Like, you can listen to a
31
song and you can thing, that’s B chord or A chord. And then you can go off and play it .

The students are able to articulate technical difficulties they encountered (for example, strumming,
playing rhythms, fingering) and they demonstrate metacognitive abilities in their awareness of
strategies to overcome difficulties in learning new music such as perseverance, teamwork and
regular practice and rehearsal.
I: How do you think that you get to be like that?
32
S: Lots of practice, pretty much .

They are very comfortable using “metalanguage” (i.e. the language associated with the discipline)
and the highly articulate students in the interviews demonstrated a well-developed capacity to
reflect on and discuss Musical Futures as a learning program and the impact it has
Table 20: Conditions for and impact on musical knowledge and skills
Conditions created by Musical Futures
•
•
•

Guidance from teacher (when needed), in terms of
instrument selection, material selection,
simplification of material, instrumental techniques
Performance expectation provides a goal
Freedom to access technology support, such as

Evidence of impact
•
•
•

28

Teacher, Trafalgar
Student, Trafalgar
30
Student, Trafalgar
31
Students, Trafalgar
32
Student, Carranballac
29

21

Students have developed skills on a range of instruments
(guitar – lead, rhythm, bass; keyboards; drums – kit,
bongos, congas; ukulele; vocals)
Ensemble playing aids rhythm/beat/aural skills
Learned how to read “sheet music”

•
•
•
•
•
•
•
•
•
•
•
•
•

YouTube, Jam Hubs, NUMU
Realistic expectation from teacher - “just do the
best you can do”
Teacher’s belief in this learning approach
Constant reflection and discussion of performances
and learning
Exposure and access to a range of instruments
Opportunities to play instruments regularly
(developing skills on the instruments) aids future
musical learning
Peer-peer assistance when facing musical problems
Playing music that they like and know makes
learning easier for the students (several reports of
this)
Teacher support for out of class rehearsals
NUMU offers a challenge. Students want to
improve to make their way up the charts
Access to the online resources assists problem
solving
Teacher modelling of music skills
Listening skills required to “work out” the music –
especially when thrown In the Deep End
Opportunities to record performances (when ready
or at the completion of the task) provides a goal

•
•
•
•
•
•
•

•
•

•
•
•

Ability to improvise
Report that they can see an improvement over time
New songs are easier to learn indicating development
Students are able to articulate technical difficulties – in
strumming, playing rhythms, fingering
Awareness of the difficulties in learning new music
Awareness of strategies to overcome difficulties in
learning new music – perseverance, teamwork, regular
rehearsal
Students report an improvement in their ability to hear
and identify all of the components in new recorded music
(for example, they can recognise the different
instruments, rhythmic patterns, and even chord structure)
Evidence of skill level – second in the world NUMU charts
Students themselves feel that they are learning a lot
Understanding that practice = improvement
Comfortable use of “metalanguage” i.e. the language
associated with the discipline
Highly articulate students in the interviews demonstrated
a well-developed capacity to reflect on and discuss
Musical Futures

By way of a summary of the site visits, Table 21 shows how the two schools measure against the
adaptation for DEECD primary schools best practice research (Jeanneret, 2009) of success factors
identified by the National Review of School Music Education (2005). The nature of the Musical
Futures program and its implementation marry very well with what was identified as a national and
state benchmarking standard.
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Table 21: Adaptation for DEECD Primary school best practice research (2009) of success factors
identified by the National Review of School Music Education (2005).
Success Factors Indentified at Trafalgar and Carranballac
Staff factors
Dedication and commitment
Passion for music
Enthusiasm
Warmth/rapport
Vision
Musical expertise
Continuity
Collegiality
Mutual respect between staff and students
Trust of students
Mentoring of new staff & teaching students
Provision of Professional Learning to others
Work in community music ed programmes
Specialist staff
Expectations of musical excellence
Organisational skills
Teaching partnerships with the community

Teaching practices and programme factors
 Diversity of musical repertoire
 Practical based



 Integration music & other curriculum areas
 Recognition of diversity



 Music used to enhance other learning
 Support for students with identified needs



 Adherence to VELS
 Pedagogy and method of delivery



 Provision of performance opportunities
 Popular music focus



N/A
School culture factors
 Music as normal part of school life

Collaboration factors

Community factors

Performance and enrichment opportunities
Parent factors
Parental valuing of music
Financial assistance or fund-raising
Participation in music activities
Payment of music tuition fees







Between schools



 Between school & tertiary institutions

Provision of funding



N/A Between principal & staff

Enthusiasm

High expectations





Respect

Valuing of music



 Between staff members

 Between primary & secondary school
 Between school & community

Availability studio teachers



 Integration of listening, performing & composing
 Integration class & co-curricular music

Student factors
Responsibility



Between school & external providers
N/A
 For teachers




x


Professional Learning factors

Resource factors

x System support
 Space



Equipment
 Technology
 Development over time



 External providers (Soundhouse)

Timetable factors



School principal & executive factors

Flexibility (music in school time)







ICT (from primary best practice research)

Endorsement of music in school



Vision & passion for music

 Availability
 Equipment



 Software
 Integration into teaching program



Support through staffing, timetabling, relief
Continuity of support
Budget
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PreService Teacher Education
The Universities of Cambridge and Sydney are both including Musical Futures as part of their
preservice music education courses. Academics from both these institutions are reporting that the
approach is having an impact on these beginning teachers’ philosophy and pedagogy (Finney, 2010;
Webb, 2009). On October 2, 2010, the Melbourne Graduate School of Education hosted an all day
workshop for the Master of Teaching music cohort with David Price. The student evaluations were
extremely positive. 87% agreed with the statement, This workshop gave me some new ideas to try in
the classroom, and 86.9% with the statement, The workshop activities stimulated my learning (Table
22).
Table 22: Student evaluation of Musical Futures Workshop

This workshop gave me some new ideas to try in the
classroom.
The workshop activities stimulated my learning.
The difficulty level of this workshop was appropriate.
The pace of this workshop was appropriate.
The instructor was well prepared
The instructor was helpful

52.2% (12)

34.8% (8)

65.2% (15)
69.6% (16)
60.9% (14)
82.6% (19)
68.2% (15)

21.7% (5)
13.0% (3)
34.8% (8)
17.4% (4)
22.7 (5)

Strongly
Disagree

Disagree

Neither
agree nor
disagree

Agree

Strongly
Agree

Musical Futures Workshop

4.3% (1)

8.7% (2)

0

n
23

4.3% (1)
17.4% (4)
4.3% (1)

8.7% (2)

0
0
0
0
0

23
23
23
23
22

0

0

0
0

4.5% (1)

4.5% (1)

The students also provided interesting comments about what they found most valuable about the
workshop, most of which related to the practical nature of the presentation and how they could
understand the application of the approach in the classroom (Table 23). There were very few
responses to the question about what was least valuable, with the majority of those who chose to
comment saying there was nothing in the workshop that wasn’t valuable.
Table 23: Selected responses to What was most valuable about this workshop?
Student
3
4
7
8
10
11
13
15
20

Comment

As a trombonist I found the learning of the pop song most valuable as it is not something I have done
frequently
Having to form an ensemble playing an instrument that was unfamiliar.
Seeing the ideas in action. Prac not just theory
The demonstrations of the activities. It was all extremely valuable and really enjoyable!
The idea of copying music as a classroom activity was very useful and seeing the process to achieve the final
outcome was interesting, in terms of group dynamics.
Listening to song and recreating it on instruments in groups. I found it stimulating.
Realising how easy it is to get kids making music aurally.
Workable ideas that can easily be incorporated into classroom practice. Really good for classes of mixed level
ability. Great for a range of your levels from Primary through to secondary.
I can see the validity of the last activity as they are being creative with guidelines, and I can see this being used
when the class is learning about rhythm, scales or world music.

The new 2011 cohort will participate in a workshop with David Price in April. Through an application
to the University’s Learning and Teaching Initiatives fund, Dr Jeanneret was awarded $20,000 in
December, 2010 to further develop the inclusion of Musical Futures pedagogy and research into a
number of arts education subjects both at the undergraduate and post graduate levels during 2011
and examine ways in which some students could do their teaching rounds in current Musical Futures
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schools.

Conclusions
In response to the first research question, Has Musical Futures had an impact on teachers’
confidence, pedagogy and professional satisfaction?, there is considerable evidence to support that
Musical Futures and its implementation has had a powerful impact on the teachers’ confidence,
pedagogy and professional satisfaction. The teachers have referred this program and the associated
Professional Learning as having changed their approach to teaching music in the classroom and they
are witnessing a positive change in the school after only two terms (in most cases). It is also obvious
from the small preservice teacher research that there is considerable potential for including Musical
Futures components in preservice courses for music teachers, both primary and secondary.
The second research question, What impact has the Musical Futures approach had on students?, has
drawn quite extraordinary evidence of a profound impact on students’ engagement, social learning
and development of musical knowledge and skills in a relatively short time based on the teachers’
observations and discussion with the students themselves. These young students are well on the way
to becoming very competent musicians with well-developed aural and research skills, as well as a
strong sense of their own learning and productive team-work. Although not part of the research
brief, it is obvious how the Musical Futures approach can contribute to the ten Australian Curriculum
capabilities of literacy, numeracy, ICT, thinking skills, creativity, self-management, teamwork,
intercultural understanding, ethical behaviour and social competence.
This is a relatively small study and there is obvious potential in examining the longer term outcomes
of the program over a number of years. It would be especially useful to explore the impact the
Musical Futures approach has on other learning areas, given that David Price is currently developing
Learning Futures, which uses the principles of the Musical Futures pedagogy across learning areas.
To end, there is a critical feature to be noted about this trial. This approach to music in the classroom
provides all students with the opportunity to learn not one, but a number of instruments (if they
choose) and to engage in authentic music making, including composition. For a relatively small, initial
investment by the school (and at no cost to the students), over 1200 students in ten schools have
had access to meaningful music education they might not have had otherwise. The National Review
of School Music (2005) noted in its key messages that “While there are examples of excellent music
education in schools, many Australian students miss out on effective music education because of the
lack of equity of access; lack of quality of provision; and, the poor status of music in many schools”
(p. iii). Musical Futures could, indeed, go some way to addressing this deficiency in many schools.
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Appendix
The Australian Music Association is the trade body for the music products industry, representing
wholesalers, manufacturers, retailers and associated services for musical instruments, pro audio,
print music, lighting and computer music products. The AMA has a Secretariat office, headed by
Executive Officer Ian Harvey, who administers all of the above programmes.
AffiliatesThe AMA is a member of the International Coalition of Music Products Associations and has
developed valuable affiliations with many music products industry associations around the world
including:
NAMM
The AMA is proud to have an excellent working relationship with the NAMM - the International
Music Products Association, based in the US. NAMM is the organiser of the highly successful Winter
NAMM and Summer NAMM product shows, which attract many thousands of visitors from around
the world. It is also the driver behind highly successful market development programs, several of
which they have facilitated for Australia.
MIA
The Music Industries Association is a UK trade association, the only one servicing and representing
the interests of all UK businesses selling musical instruments and associated products.
MIAC
The Music Industries Association of Canada (MIAC) is a national, non-profit trade association
representing Canadian manufacturers, distributors and retailers of musical instruments and
accessories, keyboards, sound reinforcement products and published music.
BDMH
National Association of German Musical Instruments Manufacturers, representing German
manufacturers of bowed, woodwind, brass, reed, fretted and percussion instruments, and
accessories.
AMRA
AMRA - the Australian Music Retailers Association - currently represents over 600 recorded music
retail stores.
The Soundhouse®
The first Soundhouse® was established in 1986 at the Victorian Arts Centre and was the brainchild of
the Brash Foundation. The founders, Geoff Brash, AM and Martin Carlson, OAM, saw the potential
for young people to integrate their music with emerging technologies. Since the beginning,
successful ventures and partnerships enabled new Soundhouse® facilities to be established. The first
were in Victoria but soon afterwards, other Soundhouse® facilities were created interstate and
overseas. In 2010 a committed Board of Directors continues to focus on ensuring modern music
making is a lively component of the modern educational landscape. The Soundhouse® Music Alliance
is a Registered Charitable Foundation. Soundhouse®.com.au is part of a larger network of affiliated
organisations and Soundhouse® partners and exists in a range of public institutions and education
facilities. Each has a memorandum of understanding with the Soundhouse® Music Alliance.
Soundhouse® is also involved in a wide range of philanthropic projects, an example of which is the
Special Access Kit™ (often referred to as the "banana keyboard").Soundhouse®.com.au is a key
provider of professional learning workshops for teachers and students in Victorian Schools and
specialises in the integration of technology into the curriculum, with a strong emphasis on video,
music and web design.
The National Association of Music Merchants (NAMM), commonly called NAMM in reference to the
organization's popular NAMM trade shows, is the not-for-profit association. Founded in 1901,
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NAMM has been closely working with the music products industry and has more than 9,000
Members in the United States and 100+ other countries.
The Paul Hamlyn Foundation is one of the larger independent grant-making foundations in the UK
which makes grants to organisations which aim to maximise opportunities for individuals to
experience a full quality of life, both now and in the future. In particular we are concerned with
children and young people, and others who are disadvantaged and they have a particular focus on
the arts, education and learning, and social justice.
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Heading

A Journey in the Musical Futures approach to music.

Overview

Musical Futures – A contemporary approach to classroom music.

Purpose

Learning
outcomes

Maximising student participation in music

Maximising student performance in music

Name: Musical Futures For Years 5-6
Nature: Musical Futures is not a scheme of work. It is a pedagogy. A series of models and approaches that should be adapted and personalised to individual students' needs. The aim is to make music learning as practical an
activity as possible, done ‘with’ and ‘by’ students, not ‘to’ and ‘for’ them. It brings non-formal teaching and informal learning approaches into the more formal context of school. It supports 21st Century learning, ICT and
active music making, It draws on the existing passions and interests young people for music. It incorporates, builds and reflects upon their skills and knowledge both inside and outside the classroom. drawing on the
existing passions and interests young people have for music and reflecting and building upon these in the classroom.
Aims of Our Program:
•
Transform music learning in schools so that all young people are engaged in practical, meaningful and sustainable music activities
•
Enable young people to understand the processes of music making, and to contribute to their overall social, educational and personal development
•
Make music learning relevant by connecting their in-school and out-of-school interests and experiences
Which DEECD Strategies, Initiatives and Priorities it addresses:
•
The Be the Revolution initiate from SMR DECD
•
ICT Peer Coaching Guide
•
Professional Learning in Effective Schools Guide (and The Seven Principles of Highly Effective Professional Learning)
•
Schools ICT Progression Strategy
•
Transforming Learning In the 21st Century’
•
The E5 Instructional Model
•
The federal BER and using flexible learning spaces
•
The gifted education student learning program
•
Listen2Leraners
•
Developing student voice
•
Inquiry based curriculum and teaching and learning
•
Differentiated curriculum and teaching and learning
What did the participant achieve in gaining
Can include solutions
1.Student programs:
knowledge / skills / behaviours / attitudes?
Trouble shooting charts for:
Learning outcomes that your program targets
Knowledge
VELS 4 MUSIC– Grades 5 & 6 – At Level 4
•
Researching the parts of an instrument.
Skills
•
independently and collaboratively experiment with and apply a range of skills, techniques and
•
Tuning instruments.
Behaviours
processes using a range of media, materials, equipment and technologies to plan, develop, refine,
•
Use of the jam hub.
Attitudes
make and present arts works.
•
Keyboard challenge cards.
TERM 1 2012
•
evaluate the effectiveness of their arts works and make changes to realise intended aims
•
Charts – for keyboard, ukulele, electric/acoustic guitar
•
Memorise and maintain beat and rhythmic
•
consider purpose and suitability when they plan and prepare performing
patterns through movement when
and bass guitar.
CREATING and MAKING
accompanying a song.
•
Care and safety of instruments reminder chart.
•
investigate a range of sources to generate ideas and manipulate performing arts:
•
Revise acoustic and electric guitar tuning
•
In this room we solve problems by….chart.
•
exploration of ideas generated from presented sources; for example, ideas for a music work
knowledge and skills.
prompted by viewing videos and listening to music.
•
Understand the difference between and a
Students suggest information for the charts…so that they
note and a chord on a guitar
•
manipulation of musical elements to explore the potential of ideas.
have a student voice.
•
Understand the parts of a guitar.
•
exploration of skills, techniques and, processes associated with cultural or historical features of
•
Understand
what
a
fret
is.
selected music works.
•
Revise the letters in the musical alphabet.
•
refinement, through ongoing manipulation, of music works.
•
Learning to play the Wild Thing and
•
planning for a music work that outlines possible inclusion of influences from source material.
Smoke On The Water riff.
•
explain ways ideas developed from influences, have been incorporated, in a group music work.
•
Learning to play guitar chords in a
•
self-evaluation and responses to feedback when planning how to perform a music work for an
sequence.
audience.
•
Developing chord playing skills and
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•

refinement, through ongoing manipulation, of characteristics associated with cultural or
historical aspects of selected performing arts works.
•
documentation that identifies qualities and influences in their own performing arts works.
•
documentation that outlines self-evaluation of their contribution to a group work, noting why
and how changes were made.
•
‘identification of key features of performing arts works from: different times, places and/or
cultures
EXPLORING and RESPONDING
•
understanding, for example through annotations, of processes used to manipulate music
elements.
•
contribution to discussions about content and purposes of music works.
•
identification, using appropriate music language, of the use and manipulation of specific music
elements, principles and/or conventions.
•
contribution to discussion about cultural and historical influences on specific music, including
consideration of ways to incorporate influences into their own music works.
•
consideration of possibilities, content and influences when planning, developing and refining
their own music works for presentation to specific audiences.
•
comparison, using appropriate music language, of different music works.
•
Interpreting and incorporating music elements and expressive styles into their own music works.
VELS 4 INTERPERSONAL DEVELOPMENT – Grades 5 & 6 – At Level 4
BUILDING RELATIONSHIPS
Students demonstrate, through their interactions in social situations, respect for a diverse range of
people and groups. Students describe the impact of bullying. They accept and display empathy for the
points of view and feelings of their peers and others. They identify and use a variety of strategies to
manage and resolve conflict.
WORKING IN TEAMS
Students work effectively in different teams and take on a variety of roles to complete tasks of varying
length and complexity. They work cooperatively to allocate tasks and develop timelines. Students
accept responsibility for their role and tasks. They explain the benefits of working in a team. They
provide feedback to others and evaluate their own and the team’s performance.
2.Teacher programs:
Learning outcomes that your program targets
•
e5 Instructional Model
•
PoLT
•
ePotential Teacher Capabilities
•
Principles of Effective Leaders.
•
Effective schools model
•
National Curriculum
•
ICT Peer Coaching Guide
•
Inquiry based curriculum and teaching and learning
•
Differentiated curriculum and teaching and learning
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knowledge.
Learning or revising how to play bass
guitar and memorising the string names.
•
Learning or revising how to play the
ukulele and memorising the notes A, D and
E.
•
Learning and memorising the notes and
chords for A, D, E in the bass clef and
treble clef on the keyboard.
•
Learning to play the keyboard notes and
chords with the correct fingering.
•
Orientating to using the app Garage Band
on the iPad 2.
•
Recording using the app Garage Band on
the iPad2.
TERM 2 2012
•
Independently and collaboratively
experimenting in teams.
•
Investigating, creating, refining, performing
and evaluating performing arts works.
•
Listening to and interpreting popular tunes
and rhythms.
•
Carefully listening to and playing pieces by
ear.
•
Playing along to modelled, live or recorded
music.
•
ALL students playing instruments in time
keeping the beat and rhythm.
•
Tuning instruments such as ukuleles and
guitars.
•
on bass guitar some students (depending
on ability) will be playing and reading the
notes, open chords and power chords for
Em, C,Am,Bm
•
on guitar some students (depending on
ability) will be playing and reading the
notes, open chords and power chords for
Em, C,Am,Bm
•
on keyboard some students (depending on
ability) will be playing and reading the
notes, open chords and power chords for
Em, C,Am,Bm and the melody
•
on ukulele some students (depending on
ability) will be playing and reading the
notes, open chords and power chords for
Em, C,Am,Bm
•
on drums drummers will learn to keep in
time with the beat and learn to play the
drum pattern
•
vocalists will focus on learning the lyrics,
singing in tune, the timing and different
vocal parts.
•
Accessing online music resources to
investigate musical structure such
as http://www.ultimate-guitar.com/
and www.youtube.com
•
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•
•

•
•
Learning story

Investigating ways of using the following
iPad2 apps to rehearse, record and perform
:Garage Band , guitar chorder
Investigating and incorporating a range
of styles from different times and cultures
Describing and comparing the key features
of traditional, contemporary and their own
performing arts works.
ALL students will perform the song for an
audience at the end of the project.
Self-evaluating the effectiveness of their
own performing

How we / you first ‘discovered’ Musical Futures and become interested in its possibilities?
Through a PD run by Ken Owen from Soundhouse AND Ben Smith at Trafalgar Primary School . – 1 primary music teacher attended professional development after a submission form Timbarra P-9 College was accepted
by Sound House for our school’s involvement. Our principal, Jan Adamson approved this submission and was very supportive of the idea of the Musical Futures pedagogy.
Early 2011 – The 2 primary music teachers form Timbarra P-9 College attended a 2 day professional development course which was inspiring and extremely exciting for us as experienced teachers in the field of music
education.
The possibilities of the Musical Futures pedagogy were self-evident to us. A pedagogy which incorporates and scaffolds all student’s musical interests, skills, knowledge, ICT, 21st Century learning, inquiry and
differentiated learning. It is based on how real musicians learn, research and evidence. It transforms students into musicians by in and out of school and has a practical methodology for implementation.
We were so inspired by Musical Futures that we applied to our school council lfor 3 years of Musical Futures funding. This was approved and we haven’t looked back!
Early 2012 – The 2 primary music teachers and 1 secondary music teacher attended a1 day professional development run by Ken Owen. We met David Price, from Musical Futures in England which was inspiring to listen
to him speak and to have him work with us on the day. We are now moving into a larger music learning area. We will have 4 jam hubs and 1 live kit set up and operational by the end of term 2, 2012…18months after our
initial application for funds. The leadership of our school and their ongoing support has been crucial to the development of the Musical Futures pedagogy. We currently have music for 1 hour per week with our Year 5-8
students. Now perhaps we will make an application for 2013 for more time with our students and for at least one more jam hub and the instruments required for it, based on the research that exists. Having the research and
and proven pedagogy has been crucial for applications. Completing a Case Study and now a Learning Story have also be n fantastic for our own teacher reflections. We have barely touched on all that Musical Futures
offers and can’t wait to do more.
How we convinced senior management :
•
We borrowed a jam hub and an electric drum kit on loan from Billyhide/Allans for 3 weeks.(Glen the rep came out, set it up and showed us to use it and adjust sound levels.)
•
A trial group of 8 students from grades 5-7 were selected. There were 4 boys and 4 girls. The boys were year sevens (1x drums and 3x guitars) and the girls were year 6s (2x keyboards and 2x vocalists)
•
The reason for the proposed performance was explained to the students. The students were very keen and supportive.
•
We surveyed the students in regard to their preferred song selection and instrument selection.
•
The students decided on the song that they wanted to perform for our leadership team and the instrument that they would play.
•
The students found the lyrics, chords and music for their selected song.
•
With the students we made copies and laminated piano and guitar chord charts. The students found these charts helpful, but quickly did not need to refer to them.
•
We met every day at recess and lunch for two weeks.
•
We put together a PowerPoint proposal and a draft 3 year budget proposal totalling $25,000.
•
The trial student group performed live in front of the senior leadership team and then taught the leadership team (principal and assistant principal how to use the jam hubs).
•
We presented our proposal via the PowerPoint slideshow, to our leadership team.
•
We then took this presentation to school council.
•
2011 - $10,000 was approved by school council. A further $3,000 was allocated from the primary performing arts budget to Musical Futures as it was our priority.
•
2012 – An application was made for further funding to school council.
•
2012-$10, 700 was approved by school council.
•
2012 – Secondary music budget has purchased musical equipment and sound studio equipment. This fast tracked the Musical Futures implementation.what learning was observed
•
teaching practice
non-formal teaching aspects:
•
carousel/ rotational activities
•
band work
•
“no end”, “shallow end” or “deep end” activities
informal activities:
•
learning by listening and copying recordings/aural learning
•
learning alongside and from friends.
•
starting with whole real world pieces of music
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reflect on the process and outcomes
How we physically went about starting Musical Futures lessons in 2011.

•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•

We had a one hour lesson once a week with the students.
To build foundation skills we chose a song for all the students that had a repetitive riff and not to complicated for chords.
So we chose I’m Yours by Jason Mranz with the following riff : C/// G/// Am/// F///
We made chord charts for guitar, bass, keys and ukes.
We introduced ukuleles to the students.
We taught students to tune the instruments.
We taught the students how to actually use the jam hub.
We introduced music websites…such as tuners, lyrics and chords and Numu.
We surveyed the students – their favourite songs and preferred instrument.(including singing)
Students selected their bands.
With only two jam hubs and one live kit there were, in some cases, there were nine students per band. We were amazed at how well the students worked together.
The students decided to all work on the same song. (A little bit of security perhaps.) This year they can’t wait to all have different band songs.
All choosing to perform the same song was interesting in that the metronome speed, introductions, codas and performances were all slightly different.
Teaching point relating to cover bands and altering the style of a song was appropriate.
Bands performed in front of their buddy grades.
2012:We have surveyed the students in regard to their favourite songs and preferred instruments.
We are applying for funding for 2 extra jam hubs. The students are aware of this.
We have revised known chords and introduced new ones. The websites and resources for working independently have been revised. The chords introduced are ones that have been found in many of the student’s
song choices. This is just to assist the students in feeling confident in their own abilities when they move into their bands. They can’t wait.
We have asked the students to research and explain the music notation related to chords being revised and introduced.
We have taken the time to do this revision and skill building whilst waiting for further funding, as after assessing the student’s feedback and our own reflection, we would all prefer to have bands of up to only 6
members.
We have practiced making sure that we are listening to each other as we play and sing, concentrating on timing ad being aware of what everyone is playing….skills required in life as well as a band.

How we physically went about starting Musical Futures lessons in 2011.
•
We had a one hour lesson once a week with the students.

•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•

To build foundation skills we chose a song for all the students that had a repetitive riff and not to complicated for chords.
So we chose I’m Yours by Jason Mranz with the following riff : C/// G/// Am/// F///
We made chord charts for guitar, bass, keys and ukes.
We introduced ukuleles to the students.
We taught students to tune the instruments.
We taught the students how to actually use the jam hub.
We introduced music websites…such as tuners, lyrics and chords and Numu.
We surveyed the students – their favourite songs and preferred instrument.(including singing)
Students selected their bands.
With only two jam hubs and one live kit there were, in some cases, there were nine students per band. We were amazed at how well the students worked together.
The students decided to all work on the same song. (A little bit of security perhaps.) This year they can’t wait to all have different band songs.
All choosing to perform the same song was interesting in that the metronome speed, introductions, codas and performances were all slightly different.
Teaching point relating to cover bands and altering the style of a song was appropriate.
Bands performed in front of their buddy grades.
2012:We have surveyed the students in regard to their favourite songs and preferred instruments.
We are applying for funding for 2 extra jam hubs. The students are aware of this.
We have revised known chords and introduced new ones. The websites and resources for working independently have been revised. The chords introduced are ones that have been found in many of the student’s
song choices. This is just to assist the students in feeling confident in their own abilities when they move into their bands. They can’t wait.
We have asked the students to research and explain the music notation related to chords being revised and introduced.
We have taken the time to do this revision and skill building whilst waiting for further funding, as after assessing the student’s feedback and our own reflection, we would all prefer to have bands of up to only 6
members.
We have practiced making sure that we are listening to each other as we play and sing, concentrating on timing ad being aware of what everyone is playing….skills required in life as well as a band.

How we as teachers ‘changed’ the way you approach teaching and learning as a result of being involved in Musical Futures.

•
•
•
•
•

It is changing the way we teach to be less directed and more inquiry based.
It provides for differentiated learning and teaching for both teachers and students.
You are supposed to be a facilitator rather than a director
Started recording and uploading performance to Numu.
Started using, as it relates to music, ICT, websites, you tube and videos more often for information for students and to teach students.

Please describe any impact you feel Musical Futures has had on participating students (for example on motivation, attitude, enjoyment, achievement etc)
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•
•
•
•

Students are definitely more engaged with music.
There has been an increased purchasing by families of instruments for personal use at home.
This has been the case in particular with keyboard and guitar however some students have bought ukuleles and drums.
There has been an increased use of dusty old instruments already at home. This has been the case in particular with keyboards and guitars!
Students have commented on we’re trusting them more and we’re letting them have more control of their own learning

Please describe any impact you feel Musical Futures has had on your department as a whole, and on the wider school context.

•

Musical Futures has created a new buzz and a level of excitement about Music with both teachers and students.

What would be your advice to other teachers considering Musical Futures?

•
•
•
•
•

You need support from senior management and the leadership of your school.
You should ask for advice and support from teachers who are already implementing Musical Futures.
Implement in small steps.
Ask for time to research, order and set up equipment eg: jam hubs
Network for ideas and support.

General Comments

•
•
•

•
•
•
•
Challenges or
Issues what
next? Future
opportunities.

Supporting
evidence

It is one of the best PDs we’ve ever done. It’s amazing to have the technology that allows us to implement the Musical Futures pedagogy and actually make it work.
It is very difficult to do this on your own. It was great to have another person to work with on getting the program up and running, diagnose problems and celebrate achievements.
We have really tried to make the students independent of us as teachers…your band is working in the garage and there are no adults around to help you.
Learning anywhere, at any time.
The students have shown a real interest in the music technology of the jam hubs and online music resources.
We have consciously connected the students to websites and iPad2 apps that are available to assist them. Eg tuners, chords, music notation, how to play websites.
The amount of peer tutoring that is going on has been amazing.
There are expert students in every grade.

How have you refined your Musical Futures approach (if you have), and how will you continue to refine it in the future?

2013
Provide more open ended / shallow and deep end activities once we have more space and equipment.
Apply for more face to face teaching and learning times with Years 5-9. Aim: 2 hours per week.
More performances by the students to celebrate their achievements.
Ongoing reflection on the student’s progress (data) and engagement. Planning for the students from this.
Student’s ongoing reflections. Collate and plan according to student’s interests, abilities and ensure scaffolded learning.
Can include any of the following:
•
Presentations
Examples of: (FUSE links)
•
Hyperlinks to other schools/students work
• resources – charts, books, music lessons,
•
Student work and statements by students/teachers.
web sites(ultimate guitar.com, show me how
•
Explicit and reflective teaching practice, including curriculum documents
to play, get tuned, You Tube), iTunes,
•
Multimedia/Ongoing videos of the student’s work .
iPad 2’s and apps
Changes in school programs
•
Student evaluation surveys and studies.
• Years 5-9 will now share the same learning
Collating data and drawing conclusions about the student’s musical knowledge,
area for music. The school timetable has been
interpersonal skills and attitudes.
altered to accommodate this.
• Media Coverage or Publicity
• Inquiry based learning.
• Differentiated learning.
Changes in student results
• Students learning music knowledge and skills
very quickly.
• Peer tutoring is occurring in every lesson.
• Students are learning to play more than one
instrument.
• Students using ICT to research, inquire and
learn.
• Students learning to use an iPad 2 and Garage
Band very quickly.
• Students are becoming more independent and
are taking responsibility for their own
learning and the band that they are in.
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Examples of student/teacher work, resources or Multimedia
developed. (Include FUSE ID.)
•
Videos
•
Performances recognised in our school newsletter.
•
Performances of groups at school events.
*Whole school performance – senior school band
and choir – Harmony Day
*Whole school/large audience performance by 2
Year 7 & 8 music groups – Roll Up! Roll Up!
*Year 5-8 instrumental group – Berwick
Community Cabinet Meeting
•
Numu – STUDIO TP9
•
Sound Studio completed mid-term 2, 2012 – ready
for use.
•
iPad 2s – Garage Band
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Strategic Partnerships Program 2012-14 Quantitative Report
Organisation Name :Soundhouse Music Alliance

Semester I, 2012

Southern
Metro

Western
Metro

Barwon
South West

Gippsland

Grampians

Hume

Loddon
Mallee

CATHOLIC

12

1

5

4

7

7

1

2

1

12

1

5

4

7

7

1

2

1

4

7

7

1

2

1

Early Childhood (0-Prep)
Early Years (Prep to 4)
Middle Years (Years 5 to 10)
Later Years (Years 11 – 12)
VCE, VCAL, VET
GOVERNMENT TOTAL
Early Childhood (0-Prep)
Early Years (Prep to 4)
Middle Years (Years 5 to 10)

2

Later Years (Years 11 – 12)

1

VCE, VCAL, VET

1

CATHOLIC TOTAL
INDEPENDENT

Eastern
Metro

Stages of Schooling

Northern
Metro

GOVERNMENT

SECTOR

No. of Teachers/Schools accessing programs by REGION

2

2

Early Childhood (0-Prep)
Early Years (Prep to 4)
Middle Years (Years 5 to 10)

2

1

Later Years (Years 11 – 12)
VCE, VCAL, VET
INDEPENDENT TOTAL

4

2

1

ALL SECTORS TOTAL

16

3

6
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Co./Last Name

- City

State

-

Postcode

1

- Phone #

REGION

Name

address

- Email

Acacia College

N

Loretta Simonds

370 Bridge End Road

Mernda

VIC

3754

Auburn Primary School

E

Robyn Lowenstein

Rathmines Road

Hawthorn East

VIC

3123

03 9882 7035

lowenstein.robyn.e@edumail.vic.gov.au

Bellarine Secondary College

B

Steve McEwan

Peninsula Drive

Drysdale

VIC

3222

03 5251 9000

bellarine.sc@edumail.vic.gov.au

Big Hills Primary School

H

Phil Seaton

5644 Calder Highway

Big Hill

VIC

3555

Bundoora SC

N

Michael Lynch

Buninyong Primary School

W

Steven Skilbeck

Simpson Street

Buninyong

VIC

3357

Candlebark School

N

Taran Carter

83 Kerrie Road

Romsey

VIC

3134

03 5427 0384

johnmarsden@bigpond.com

Carranballac College

W

Madeleine Owen

Post Office Box 6106

Point Cook

VIC

3030

03 9395 3533

Chaffey Secondary College

LM

Luke Peak

261/289A Deakin Avenue

Mildura

VIC

3500

Hurstbridge PS

N

Erin

Main Road

Hurstbridge

VIC

3099

03 9718 2386

Collarts

E

Jesse Roberts

Covenant College

B

Jeni de Wet

Creamery Road Mail Centre

Geelong

VIC

3221

03 5278 5122

administration@covenant.vic.edu.au

Croydon Secondary College

E

Craig Harris/Brett Mifsud

Croydon Road

Croydon

VIC

3136

03 9725 8277

harris.craig.r@edumail.vic.gov.au

Crusoe 7-10 College

hume

Drew Roberts

Olympic Parade

Kangaroo Flat

VIC

3555

03 5447 7722

Debney Park Secondary College

W

Stacey

167-175 Mount Alexander Road

Flemington

VIC

3031

03 9376 1633

Epping SC

N

Ross Talerico

Epping Primary School

N

Ed Heskett

805 High Street

Epping

VIC

3076

03 9401 1389

Fitzroy HS

N

Matt Hovell/Tom Hoyle

Grey Street PS, Traralgon

G

PO Box 370

Traralgon

VIC

3844

03 5174 2055

Kooweerup Secondary College

G

Scott Copeman

Rossiter Road

VIC

3981

Kurnai College

G

Joseph Bonici

PO Box 3411

Kooweerup
Morwell Business
Centre

VIC

3841

03 5132 3800

Lalor Primary School

N

Nerida Newell

PO Box 1045

Lalor

VIC

3075

03 9465 3037

Lalor North Secondary College

N

Dino Azzollini

114 Childs Road

Epping

VIC

3076

03 9401 3888

Lalor Secondary College

N

Natalie Constantinou

PO Box 101

Lalor

VIC

3075

03 9463 7300

constantinou.natalie.n@edumail.vic.gov.au

Lavers Hill P-12 College

b

Kathryn Doherty

Great Ocean Road

Lavers Hill

VIC

3238

03 5237 3213

doherty.kathryn.j@edumail.vic.gov.au

Saint Ignatius College

B

Linda Pate/ Caitlin Doble/

Peninsula Drive

Drysdale

VIC

3222

0408 802746

papel@ignatius.vic.edu.au

St Justin's Primary School

B

Jane Baxter

42 Whalley Street

Wheelers Hill

VIC

3150

Lowanna College

G

David Williams

PO Box 42

Moe

VIC

3825

03 5127 9200

Maramba PS

S

Maramba Drive

Narre Warren

VIC

3805

03 9796 7150

McClelland Secondary College

S

----- Moffat

Belar Avenue

Frankston

VIC

3199

03 9789 4544

Mill Park PS

N

Nicole Grifith

Victoria
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peak.luke.l@edumail.vic.gov.au

heskett.edward.e@edumail.vic.gov.au
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Mill Park Secondary College

N

Wendy Nagel

Moorhead Drive

Mill Park

VIC

3082

Moomba Park Primary School

N

Gary McKie

11 Anderson Road

Fawkner

VIC

3060

North Melbourne Primary School

W

210 Errol Street

North Melbourne

VIC

3051

Northern Bay College

B

Louise Hillard

PO Box 126

Corio

VIC

3214

Oak Park Primary School

N

Gary McKie

Willett Avenue

Oak Park

VIC

3046

Penninsula School

S

Dr Tim Patston

Private Bag 3

Mt Eliza

VIC

3930

Donald Mayne

Fitzroy Avenue

Red Cliffs

VIC

Cnr Tattler St & Rowellyn Avenue

Carrum Downs

PO Box 207

Red Cliffs Secondary College

03 9407 9700

1300 348 535

hillard.louise.n@edumail.vic.gov.au

3496

03 5024 1522

mayne.donald.r@edumail.vic.gov.au

VIC

3201

03 9782 0953

South Morang

VIC

3752

PO Box 2255

Fountain Gate

VIC

3805

03 9704 2744

45-55 Grossmans Road

Torquay

VIC

3228

03 5261 2360

Locked Bag 1

Trafalgar

VIC

3824

03 5633 1733

Rowellyn Park PS

S

The Lakes South Morang P-9 School

N

Timbarra College P-9

S

Torquay College

B

Trafalgar HS

G

Trafalgar Primary School

G

Ben Smith

Locked Bag 2

Trafalgar

VIC

3824

03 5633 1566

Trafalgar Primary School

G

Ben Smith

Locked Bag 2

Trafalgar

VIC

3824

03 5633 1566

Lalor North Secondary College

N

Dino Azzollini

114 Childs Road

Epping

VIC

3076

03 9401 3888

Doveton College

S

Peter Wardrobe

Doveton

Vic

Nancy Sultan/Tim Anders
Anika Helene

lakes.south.morang.P9@edumail.vic.gov.au
helene.anika.a@edumail.vic.gov.au

Champion Schools

0438 438 488

Peter@soundgarage.com.au

South Australia
Bowden Brompton Community
School

Robyn Paul

85A Torrens Road

Brompton

SA

5007

08 8346 4041

info@bbcs.sa.edu.au

Trinity College

Luke Grey

PO Box 131

Gawler

SA

5118

08 8522 0642

north.office@trinity.sa.edu.au

50 Fern Grove Boulevard

Sailsbury East

SA

5109

Tyndale Christian School

tyndale@tyndale.sa.edu.au

Unity College

Dr Kevin Cameron

PO Box 5141

Murray Bridge

SA

5253

08 8532 0100

kcameron@unitycollege.sa.edu.au

Unley High School

Chris Martin

Kitchener Street

Netherby

SA

5062

08 8272 1455

chris.martin@uhs.sa.edu.au

Willunga Primary School
Windsor Gardens Vocational
College
Bowden Brompton Community
School

Kirsty Dent

247 Main Road

Willunga

SA

5172

08 8556 2234

kirsty022@msn.com

29A McKay Avenue

Windsor Gardens

SA

5087

85A Torrens Road

Brompton

SA

5007

Clare HS

Ben

Clare

SA

5453

Craigmore High School

Kay Smith

2 Jamieson Road

Blakeview

SA

Dominican School

Kirsty Gale

237 Military Road

Semiphore

East Para Primary School

Amanda Roeger

12 Caroona Avenue

Gladstone High School

Shelley Parker

PO Box 70
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Robyn Paul

fran.charlton@wgvc.sa.edu.au
08 8346 4041

info@bbcs.sa.edu.au

5114

08 8254 622

accounts@craigmorehs.sa.edu.au

SA

5019

08 8449 6300

info@dominican.catholic.edu.au

Para Hills

SA

5096

08 8264 3944

amanda.roeger@epps.sa.edu.au

Gladstone

SA

5473

08 8662 2171

shelley.parker@gladstonehs.sa.edu.au
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Holy Family Catholic School

Rachelle Knight

PO Box 2035

Salisbury

SA

5108

08 8250 6616

rachelle.knight@holyfamily.catholic.edu.au

Horizon Christian School

Melanie Redden

PO Box 367

Balaklava

SA

5461

08 8862 2100

admin@horizon.sa.edu.au

John Hartley School
Kangaroo Island Community
Education

Tanya Vokietatis

199 Peachey Road

Smithfield Plains

SA

5114

08 8209 1800

tanya.vokietaitis@hartley.sa.edu.au

Ben Clare

5 Centenary Avenue

Kangaroo Island

SA

5223

08 8553 2074

info@kice.sa.edu.au

Keithcot Farm Primary School

Keitcot Farm Drive

Wynn Vale

SA

5127

anne.odea@keithcotps.sa.edu.au

King's Baptist Grammar School

3 Keithcot Farm Drive

Wynn Vale

SA

5127

admin@kingsbaptist.sa.edu.au

Le Fevre High School

90 Hart Street

Semaphore South

SA

5019

info@lefevrehs.sa.edu.au

Linden Park Primary School

14 Hay Road

Linden Park

SA

5065

glen.reid@lindenpkr7.sa.edu.au

Marryatville High School

Jasmin Bowden

170 Kensington Road

Marryatville

SA

5068

08 8304 8420

jasmin.bowden@marryatvillehs.sa.edu.au

Millicent North Primary School

Kari

Second Street

Millicent

SA

5280

08 8733 2555

info@millnthps.sa.edu.au

Naracoorte High School

Meredith Schinckel

PO Box 771

Naracoorte

SA

5271

08 8762 1333

meredith.schinckel@narahs.sa.edu.au

Parafield Gardens High School

Helen Loveday

15 Shepherdson Road

Parafield Gardens

SA

5107

08 8258 9855

info@pghs.sa.edu.au

1B Duncan Avenue

Park Holme

SA

5051

SA School for Vision Impaired
Sacred Heart College Middle School

PO Box 63

Park Holme

SA

5043

Salsbury East High School

Smity Road

Sailsbury East

SA

5109

sehs@sehs.sa.edu.au

St Columba College

President Avenue

Andrews Farm

SA

5114

robertab@stcolumba.sa.edu.au

PO Box 175

McLaren Vale

SA

5171

2-6 Henley Beach Road

Mile End

SA

5031

Tatachilla Lutheran College

Meagan Kozlowski

david.vinall@sasvi.sa.edu.au

Greg John

Temple Chrisitian College

08 8276 7877

08 8323 9588

gjohn@tatachilla.sa.edu.au
eliza.buckoke@templecc.sa.edu.au

Champion Schools
Fremont Elizabeth City High School

Janice Leahy

QUEENSLAND
Harvey Bay HS
Gympie HS
Kingaroy State HS
Maryborough HS
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