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The Acting Chair (MsBUCKINGHAM) — | declare open this hearing of the Education and Training
Committee. The committee is an al-party joint investigatory committee of the Parliament of Victoria. It is hearing
evidence today in rdation to the inquiry into the suitability of current pre-service teacher training coursesin
Victoria | wish to advise dl present at this hearing that all evidence taken by the committee, including submissions,
is subject to parliamentary privilege and is granted immunity from judicid review pursuant to the Constitution Act
and the Parliamentary Committees Act.

This morning the hearing commences with Dr lan Sloane, who is an executive committee member of the Victorian
Primary Principals Association (VPPA). | invite you to make a presentation or asmall introduction, and then
memberswill proceed to ask questions.

Dr SLOANE — Thank you for inviting the Victorian Primary Principas Association to contribute.
Perhaps | should give a bit of background about why | am here. | am amember of the executive committee of the
VPPA. | have been aprincipa class officer for 13% years and | have been in primary education for 33% years, in
one form or another. The VPPA represents gpproximately 1300 membersin Victoria, mainly principals and
assgtant principals. The association has an organisationa position on thisissue, and | will put the relevant pointsin
afew moment’stime. | have also prepared a brief written submission of my own, which | failed to double check
last night — it did not print properly — so if the committee would like a copy of that, | will provide another one
which isreadable.

The Acting Chair — | invite you to make your presentation and the committee can get a copy of your
submission later.

Dr SLOANE — | did not get awhole lot of warning for the hearing. In fact, | have had only about
24 hoursto think about these issues. | did some work at home last night. | had alook through a number of books
and articlesthat | have and started thinking about what it is that we are actualy looking for when we are choosing
young people to go into teaching. It occurred to me that we redlly have to examine what is happening in our society
before we actualy go about finding out who is suitable to do the job in front of children.

| noticed there was an article in the Age yesterday about the Situation that is confronting France at the moment.
They are having to change the way they operate in France, and from my reading of it, and thisis happening all
around the world. Many members of the Committee may be familiar with an author by the name of Charles Handy.
| think heis probably one of the most interesting characters who writes on the way society is changing in the
Western World. He has made a number of really interesting observations which | think are very pertinent to the
business of this committee. In particular he has said a number of thingsin the two books | have here and a couple
of others he has written. What heis saying is that large dabs of the work force will be operating in a completely
different way from the way we have been operating in the past and that schools are not set up in an appropriate way
to actualy deal with the needs of our society and community.

Badicaly, Charles Handy says schoals currently resemble the stuffy military academies of the 19th century in the
way they regiment youngsters and the way that we teach them. But | think in Victoriawe are lucky, because there
are many enlightened school communities, and, particularly principals, who are leading schoolsinto what we now
call the thinking curriculum — in other words, training children to solve problems and training them to think
through issues and look outside the square. Back to Charles Handy saying that schools are a bit like amilitary
training academy, basicaly he is saying that the school system is designed to fit children into dots which no longer
exig. If that is the case, we have to have a very good look at the sorts of people we attract into taking on roles as
teachers both in the primary and secondary setting, and, to adegree, in the tertiary sector. Isthisinquiry related to
just the primary and secondary sector, or isit also looking at the tertiary sector?

Mr PERTON — I think we can look at it in a peripherd way.

The Acting Chair — It ismy understanding that it is predominantly primary and secondary.
Mr PERTON — If you have an interesting point on it — —

TheActing Chair — Makeit.

Dr SLOANE — Charles Handy and a number of other commentators, like Peter Drucker, are saying that
by the year 2020 our society will basically be knowledge-based society and 80 per cent of the jobswill be related to
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information and knowledge— that 80 per cent of our workers will be knowledge workers. If that isthe case, that is
ahuge and fundamental change in society and it means that there will be alot of young people who are not
intellectua or academic who will find it very difficult to find their place in the world; and that is alied with the
trend that Handy and others have identified where there is an increasing casualisation of the work force, where
people move on from job to job. A character by the name of Gerry Smith who ran the River Oaks School in Canada
believes children going to school now will basically have between 13 and 18 changes of career in their life— not
job, but career. That means there has to be a fundamental mechanism for retraining throughout the whole of your
lifeand it really meansthat education will be akey determinant of the prosperity of our country.

We dready know from what Barry McGaw, the Director of Education in the Organisation for Economic
Cooperation and Development, has distilled in terms of the OECD data that for every year that you can increase the
average of genera education in acommunity that trandatesto a4 per cent increase in gross domestic product
(GDP). In other words, the better educated your society is, the better off it will be. Many countries that are not
blessed with the resources that Australia has are pouring huge resources into education. | will give you an example.

Two years ago | hosted avisit a my school from the director-general of education fromthe Madives. They are
desperate to try to increase their output because at the moment they have only two sources of income. The
Maldives are a set of sandy idands not far above sealevel, soif globa warming does have the effect that the
scientists are predicting, they arein abit of strife. Their two major sources of income are fishing and tourism. They
are putting 18 per cent, if | remember correctly, of their GDP into education. They have approximately 5000 people
teaching, of whom only 1000 are formally quaified. That concerns them, so they have had alook around the world
to see how they could address that issue.

If acountry that is not affluent at al, like the Madives, is pouring SO much of its resourcesinto educetion, as are
many other underdevel oped economies, then Augtralia needs to have agood look at that too, because we are
putting nowhere near that amount of our GDP into education. In fact, the amount that government is directing into
government schools at the federal level and at the state level isin decline. We are putting lessinto education now
than we were even 20 years ago. That is aso very important to the business of this committee.

Wheat do | think we should look for in people who are trying to get into the profession? | guess primary principals
regularly choose young people and older people for jobs. In the past five years | have probably run about

180 interviews for positionsin my school. | have 8 new staff out of 18 staff membersthisyear, so | have had avery
good opportunity to review the sorts of people that are being turned out by the various colleges. In addition to that,
inthe past eight years | have aso been actively affiliated with or taken students from four training ingtitutions,
those being: Deakin University, the University of Melbourne, Monash University and RMIT.

All of those indtitutions have a different system for training their students. There are aso differential entry
standards according to, | suppose, the reputation of the ingtitution. | suspect that the University of Melbourne
probably has the highest tertiary education rank (TER) scores that are required to get in, and possibly Deakin might
be at the lower end. Having read through the committee’ s pamphlet which was faxed through to me the other day, |
believe there is minimal commonality between each university which trains students. Each hasits own
idiosyncratic ways, and, in my opinion, there are certainly some shortcomingsin all of them.

One of the things that concerns my colleagues and me, isthe amount of practicum which the students we see
coming into our schools are undertaking is actually less than adequate and heavily concentrated towards the end of
the training. That raises a couple of problematic issues. Firstly, if the person isin the wrong profession either they
are not going to find out that they do not like the job they have taken on or they will have wasted 2, 3 or possibly 4
years before they are given accurate and honest feedback about their aptitude to deal with young people. | think that
is something the universities have to have avery good look at.

Very few of the universities actualy send their first-year trainee teachers out into the schools. The committee may
or may not be aware that there is a proliferation of courses which people can do. Sometimes people gart off with a
degree course and then tack on the Diploma of Education or do a Bachelor of Teaching, which can be two or three
years afterwards. Sometimes they do it as a double degree, which means the courses are spliced together or
integrated, as it were. Sometimesthey just do a Bachelor of education or similar, which is just one four-year
qudification, because the entry requirement to be ateacher now isafour-year tertiary qualification.
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Itisstill possible that some teachers— and we do have anumber of them — do not have afourth year. Up until
about 1978 teacher training was just athree-year course, and prior to that up to about 1971 in the primary sector the
minimum requirement that was atwo-year course— the Trained Primary Teacher Certificate Some people went
on and did the TITC — trained infant teacher certificate— after that, which was an extra year tacked on. But now
everyone hasto have a least four yearsto go into the profession. My view isthat there is no uniformity between
the various training indtitutions. They al do something similar in one form or another, but not the same. That is
certainly the view of the VPPA aswsll.

The VPPA believes forma and ongoing links need to be initiated between educational |eadership groups such as
the VPPA and the universities and that there needs to be a set of moderated standards againgt which the pre-service
teachers— in other words, studentsin training — are assessed. The organisation also holds the view that there
seems to be some disparity about the responsibility and the rigour of the supervising teachers. One small example
of thisisthat now the universities routinely do not send out a supervising lecturer when studentsin training are
actudly in your school. They will send somebody ouit if there is an emergency — in other words, if someone hasa
dismal failurein their round or they have a psychotic episode or something goes serioudy wrong — but our view is
that there should be someone who is actually responsible for the outcome coming to supervise those students, and
that is not happening.

The organisation’s view — my own view differs from it — is that the teaching courses should be restructured as a
four-year period. The suggestion that the educationa leadership portfolio of the VPPA has put forward isthat in the
first year of training common core subjects should be drawn from across the range of faculties and that placements
in diverse educationa and socid welfare settings ought to be organised; in the second year of the course there
should be specidisation of subject courses; in the third year there should be extended placement periodsin school
settings; and the final year should be specific to Department of Education and Training initiatives, because
basically the DET setsthe standards, although the VIT will, | suspect, ultimately completely take that part of the
arrangement over. The initiatives include things like the early and middle yearsinitiatives and so forth.

My own view differs dightly from that. My view isthat the students in training should be going to schoolsright
from the word go o that they can find out whether or not they have the right temperament and the aptitude that is
required. Sometimes it does not become evident that people do not have what it takes until two or three years down
the course. In any casg it is probably better to find out earlier rather than later.

One thing | would say — and this is the view of the organisation as well — isthat principas have noticed an
increasing quality in the calibre of new graduates applying for positionsin schools. | am not sure what the reason
for that is, but | can say there has been a definite improvement in the pool of talent around. Let us say, going back
five years, in my previous school, which wasin avery wealthy area, we would routinely get 60 applicationsfor any
jobsthat came up. Many of these applicants were not appropriate candidates. As the committee may be aware, you
can now actually tag vacanciesin your school to be available only for recent graduates, which at the moment is
defined as anyone who qualified from 2000 until the current time. Both in terms of the applicants for generd
positions, which are not tagged to be available only for recent graduates, and for the recent graduates, | have
noticed that there has been quite a strong improvement in the quaity. | think that is not necessarily to do with the
training indtitutions. | think that is to do with the candidates themselves who have been attracted into the profession.
| would say there are probably three reasons for that.

Firstly, about three years ago there was a big improvement in the pay rates for beginning teachers, but not so much
at the other end of the scale. If the committee is serious, as| bdieveit is, about having agood look at what attracts
people into the service, then the remuneration issues have to be serioudy considered, becausein my view the
skilful teacher is not remunerated appropriately. That is certainly the case compared with some countries like Hong
Kong, for example. Austrdian teachers are being recruited over there at the moment. | happen to know the chief
executive officer, and | saw him at Christmastime. He is paying teachers A$200 000 Austrdianto goon a
two-year contract over to Hong Kong. In South Koreg, if you have alook at the data from the OECD — —

Mr PERTON — Was that $100 000 a year?
Dr SLOANE — No, $200 000 ayear. That iswhat he told me. | have not gone over to find out.

Mr PERTON — Have you not gone yet?
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Dr SLOANE — | am actudly enjoying very much what | am doing at the moment. We have some
interesting times at Mitcham Primary School.

Hearing that from the chief executive officer staggered me. | was absolutely amazed. On the other hand the cost of
living in Hong Kong is huge, so obvioudy higher remuneration is necessary, but then the taxation regimen in Hong
Kong is remarkably low compared to Australian standards as well. If you have alook a what is happening in South
Koresg, the classes are much larger, but the actua face-to-face hours are shorter than what occursin Victoriaand
certainly in Audralia, and the remuneration of teachers there is much higher. These comparative figures are
available from the OECD.

All these go into the melting pot, and | honestly believe the more experienced teachers— which after dl the people
being attracted into the profession will ultimately become — redly ought, on the basis of their training and
experience, attract a higher salary. In terms of the influence of the salary on the sorts of people that are going in, a
number of studies have been done around the world about presage conditions of what makes agood teacher. The
answer isthat it isimpossible to actualy pick them before they undergo their training.

The research from the United Kingdom and from Americais reasonably consistent on that. In other words, you
cannot digtil the essence when the youngsters are 16, 17 or 18 years of age; it is not possible to look back and
identify who is definitely going to make the grade. It is determined by awhole range of things: the support that they
get when they go into aschool, the level of experiencesthey have, their intellect, their temperament and everything
dse

| have mentioned one reason that it attracts people— obvioudy, that isasalary. The second thing isthe fact that
clearly the gtatus of teaching, athough too low, hasimproved to the point where many people are interested in
taking it on as ajob athough sadly, not enough maes. Recently you have no doubt been aware of a series of
articlesin the news and from people, including politicians, getting up and speaking about the fact that we are not
attracting enough young men into the profession — or even middle-aged or moderately aged men into the
profession. | think that boils down to two things; the fact that it is not considered a job suitable for malesin many
cases and secondly, there are issues of propriety. Some people alege that you might be not exactly perverted —
and | cannot think of the right term— but thereisarisk of an allegation of impropriety if you are dealing with
young children.

Mr PERTON — A risk of it.

Dr SLOANE — Yes, that isright. | am not inferring that people do that; in fact we have over 35 000
teachersin government schoolsin Victoriaand to the best of my knowledge there are less than 20 incidents that the
complaints and investigations unit follow up every year, although that obvioudy fluctuates from year to year.

Ontheissue of gtatus, clearly they recognise that there is going to be alimit imposed in the classroom and the
maximum that aleading teacher can earn is $65 000. | will just give you a brief story as background. On 7 July
1977 | wasteaching agrade4 class at Ivanhoe Primary School. | said that | would like those youngstersto ring me
on 8 August 1988 and lo and behold, seven of them did. More rang me on 9 September 1999 and we agreed that
we would go out to dinner, and so we did. | scurried around and found afew bottles of 1977 wine, just to mark the
22 years since | had seen those youngsters. My wife went with me and during the course of the evening those
young people let me know afew thingsthat | was quite shocked about.

Firdly, the fact that they have such portability of careers; they move around every two or three years and soin
many cases do not have along-term commitment to an organisation. Secondly, they are relatively undereducated in
comparison to me. | hold four university degrees plus my teacher training, three of which are postgraduate degrees
from the University of Melbourne, and | hold a PhD. These characters have done one degree. They were dl in their
early thirties and every single one of them was earning at least twice what | was and up to five times more than my
sdary a that gage.

At the end of the evening when | went to pay the bill they said, * No, we are the high income earners; you keep
your wallet in your pocket’. What does that tell you? It tells me that commercia organisations are placing a higher
monetary value on peopl€ s skills than we do in government education. | think you could probably say the same
about independent and Catholic education because, whatever the sdary level isin government schodls, itis
replicated by the Catholic system and athough the independent schools pay in adifferent way, it would not be
significantly more than, say, 30 per cent ayear.
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Thelesson | learned nearly five years ago was avery congtructive one for me. | gtill think on what it all means. | do
not know you how would interpret that, but | found it shocking; | was quite surprised. They had no problem about
disclosing what their income was; they were not coy about it at dl. It was not that they were boastful, but they were
not unhappy to discussit. They realised that teaching was not awell renumerated profession.

If that is the case and we have young men in their late teenage years or early twenties who are thinking about going
into education, the money, which determines what you can buy — athough obvioudy not happiness— and certain
things that you can do during your life. Money is relatively important. The people who have an entrepreneurial
attitude or who are cregtive and innovative thinkers, in my view, probably are not going to be attracted to teaching
because of that uppermost limit. | just gave you an example of young men who were salesmen or working as
commercid lawyers or working in avariety of occupations and who can be paid up to $150 000 or as high as

$250 000 or $300 000.

In my view that has to be taken into account. Why would be any young man or young woman who wants to
support afamily and who might go into another tertiary qualification, take on ajob which tops out at $65 000 —
and you do not get to that leve for at least 12 yearsin any case? If you have answersto that, | would like to hear
them.

| have bounced around a bit. One other thing that | will just mention is Hedley Beare, who is Emeritus Professor in
Education at the University of Melbourne. He wrote areally interesting book, and | am happy to leave my copy
with you, Helen — | know | can trust you. The book is called Creating the Future Schoal. In that he looks at a
composite person caled Angelicawho is afive-year-old girl. The book was published in 2001 so Angelicawould
now be turning eight this year. He looks at the conditions that she is going to experience during her schooal life and
how he thinks society is going to cope with the learning needs of people like that little girl. | will not run through it
in detail, but | think what he has to say isreally insightful and will help this committee. If you look at some of the
things that he has put in there, | think it will help you get a picture of the future.

Something else which | think is very important and needs to be taken into account isthe fact that we teach
differently now to theway we did 5, 10 or 15 years ago. In my view the best teachers teach using an inquiry-based
learning gpproach. That meansthat there is aless didactic approach and less teacher direction. It alows children to
explore their interests and it alows for greater individualisation of the curriculum and that is crucia when young
people are being trained. They must learn and be exposed to those things in the training process. If that does not
happen and they just go to schools where children sit in rows, where there is no emphasis on learning or
information and communication technology, where there is no grouping employed and where there is no individual
learning plan, then they are being short-changed because they are increasingly going to go into schools where those
things al happen. It certainly happensin my school.

Every child in my school has an Individua Learning Plan. All of my gtaff teach using inquiry-based learning and
all of those things are very important for the training ingtitutions to take account of. If the training ingtitutions do
not teach or train young people to think in those ways, then they are failing our profession, or they will fail the
profession because they are not taking into account emerging initiatives and new priorities.

Mature age entrants is another point that you want to deal with. | do not know the proportion of mature age entrants
into the teaching profession but | find — and | think my organisation would agree — that many of our best teachers
are those who have done something el se beforehand and who are attracted into the teaching profession because of
their love of children or because of their love of learning and because they have had a chance to try something else.
Thisyear | employed a 38-year-old woman who has four children. | think sheis doing an absolutely fantastic job
with the youngstersin her classes; sheisaspecidist. | am convinced that one of the reasons why sheis doing such
agood job is because of her life experience. She knows about the tricks of children; she has had four of her own.
She aso helped for along time in her own children’s school and she makes an idedl person to be ateacher.

| so have ayoung 29-year-old woman who was a mature age entrant, teaching a classin my school at the
moment. She has not had as much experience and she has no children of her own. She has not had as muchlife
experience as the other person but | can say with confidence that she is doing a better job than a person who might
have come straight out of university aged 22 or 23 years. It is evident that there is a maturity there and she has been
ableto think through alot of the issues surrounding her own life and where shefitsinto our society.
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| have also employed a couple of teacherswho are a bit younger than that. | have eight beginning teachers on my
saff this year. One has just returned from ayear in Irdland; she took a year off. Oneisa23-year-old second- year
teacher who we took on last year. She has turned out to be a crackerjack teacher because my steff invested ahuge
amount as mentors. They taught her how to structure her classesin literacy in the Early Yearsinitiative and the
samein the Early Y ears Numeracy initiative because we do that particularly well a my school. They have made
sure that she was on firm ground every step of the way. In terms of the experience that young people bring, you can
get it both straight out of university and in terms of mature age people, but the mature age people have an extra
dimension that is missing with some of the people who may have gone straight into university from school.

Helen, | can see you are concerned about the time.

TheActing Ch air — | just want to leave enough time for a few questions. lan, we thank you for your
vauableinsights and | would like to hand back to Steve Herbert who is our Chair.

The CHAIR — | am sorry, lan, the traffic out my way was ferocious this morning. We will have an
opportunity to come and speak to you, your organisation and arange of principles as we go through our inquiry.

MsMUNT — You touched onit briefly and | am interested in your expanding on the challenges of
training teachers to educate children for jobs that are probably not even in existence yet. | seethat as aparticular
challenge. Could you elaborate alittle bit more on that?

Dr SLOANE — That isagood point. Just before | do that, could | say that your committee would be very
welcometo visit my school, and | would be certain that amost any primary principal would welcome any of you to
come and see what we are doing. Y ou may have visited schools recently because | know that most of you go to
your local dectorates and have alook, but if you wanted to have alook at different schools | am sure the VPPA
would be very happy to facilitate that. Certainly you have an open invitation to come to my schoal.

Yes, itisvery difficult. In my view people have to be reading things and looking at things that are happening in
society. They have to be reading newspapers and talking to their friends and the children’s parents to find out what
is happening and they have to listen to the people who are running the schools. Flexibility, being able to cope with
the turbulence of change, predicting trends, recognising where things are heading are al very important. That is
probably more in the role of the principal and other leaders in the school to be ready to respond to new initiatives,
and that is certainly the case with ICT, for example, which has been around now for about 15 years, and most
schools have adequate computer facilities. But there is research that suggests that children can get their thoughts on
computer at 200 per cent of the rate they can when they are writing. Most teachers would not be aware of that. |
have read the research so | am aware of it, but if the teachers areinformed of that, they are going to do better.

Another exampleisthat last year | had al of my gtaff trained in the ‘ Intel Teach to the Futuré program, which is
supported by that major microchip manufacturer which some people have rather scant regard for. That program put
avery heavy load and burden on the staff but at the end of it they were delighted that they had done it because it
taught them to integrate learning technologies or ICTs across all curriculum areas. | think that providing you
recognise where the opportunities are and providing you can predict with some confidence what the trends of
society are, you can help your staff to get there. So that Intel program was one of those opportunities.

In my school we have a robotics program because | think that it is going to be of enormous advantage to young
people to understand what robaticsis, because if we are going to move into a knowledge society we haveto train
people to think. And that isthe key to it — training them to think and make the most of their abilities in whatever
they want to be.

Mr HALL — lan, firgt of al thank you for your presentation and thoughts on awhole range of subjects;
they were provoking. One of the comments you made with your personal views was that you felt there were some
benefitsif, during the course of teacher training, a person started in aschoal in their first year of teacher training
and had some continuity throughout. Do any of the four training institutions that you are involved with actually do
that?

Dr SLOANE — Yes. | am not advocating that they should stay with the one school because variety isthe
gpice of life. One of the shortcomings of our school system at the moment is that when the numbers-based system
concluded, and selection of staff was based on merit, there was far less movement around the system. One of our
strengths was that teachers might spend three years here, three years there and three years somewhere e se. If they
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were any good they would take the good idess that they had learned in the first place and build on them and
develop them. They would then take the good ideas they learned there to the next place and again build and
develop them. That does not happen to the same degree now except at leading teacher class where redlly talented
people go in and have real leadership responsihilities.

In terms of the training ingtitutions, | have formed a view about the internship, where in the fourth year of training
thereis effectively a 10-week block where the student builds up to take full control over amonth, and thereisa
professiona and persona relationship which devel ops between the master teacher and the student in training.

Based on what | have seen at interview (and | wrote it down but have not mentioned it) | believe that that internship
isavery effective way of getting somebody who redlly takes responsibility to help young emerging teachersto be
successful in their chosen careser.

Mr HALL — How important is the supervising teacher when somebody is doing a practical placement?
Dr SLOANE — Absolutdly critical.
Mr HALL — How important is that person as arole model and how are they selected in your school ?

Dr SLOANE — | am very lucky because | have outstanding staff al the way through. | have now chosen
15 of the 18 teachers on my staff. Three of them were there at the same time as | went or preceded me. So | have
made my own luck in that respect and many principas arein the same boat. | would not put a student in training
with a beginning teacher because they do not have the breadth of knowledge. They do not have the experience or
the techniques or the discipline or the understanding of what make alearner tick, how children learn and how you
get through to their heart. They do, but they do not have it in the depth that a more experienced teacher would have.
So | think it is very important that a teacher who takes students in training has been teaching for at least six years
and probably more, that they have athorough grounding in learning and teaching and that they have compassion
and ajoy of learning very closeto their heart.

Mr HALL — Do they volunteer to take a student teacher, and do you have to approveit or doesthe
training ingtitution have to gpprove it? Who pays at the end of the day?

Dr SLOANE — The answer isyes and yes. My assigtant principal is responsible for that area, but we talk
about who will be offered students. It depends on how many students are coming from an ingtitution. Usudly what
happensis that the ingtitution rings up or sends a note saying, ‘We have sx studentsin training. Are you able to
accept dl of them? . If we have six suitable people the answer isyes. If not, then we would say that we can take
fiveor four. If it isjust a short-term vidit thereis not a problem. For example, Monash University has a system
where it sendsits students out for five one-day observations. If | am in aschool that is affiliated with Monash, | am
happy to let them go into any grade to have alook and see the variety that we have in terms of learning and the
different aptitudes of teachers.

But in terms of the sKkillsthat are needed, the ingtitution does not have any say about who the students go with. At
the moment Degkin University pays $20.20 per day to each training or supervising teacher. My view istha we
should be paid nothing for training. | think that is a professiona responsibility. When we take on new teachers and
teachersin training, | dways remind my own teachers that we have a professiona responsibility to hand on the
knowledge that we have accumulated to the young people who are coming through both as teachers and as students
intraining. If we do not do that then we are failing in our responsibility. We have got to train them to avoid the
mistakes that we may have made. Everyone makes their own mistakes of course, but if you can help people avoid
mistakes and increase the learning that takes place, that is better.

My school islike many others. We rest our school’ s foundations on children’s achievement and staff devel opment
and so under both those umbrellas you would find an answer to the question that you posed just before. Isthere
anything | didn’t answer that you wanted me to.

Mr HALL — No, that was agood answer. Thank you.

MsECKSTEIN — Just acouple of questions. | was interested in your discussion of the new sort of
knowledge and learning that kids would need, and | want to ask you about the balance between those sorts of things
and the basic skills that one heeds to be able to access them. | do not just mean literacy and numeracy; | mean
things like understanding diversity, understanding our international context, understanding our multicultural
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community, and languages-other-than-English skills, because there are some things that have to be taught. Y ou are
not going to learn literacy through an inquiry learning approach. It can be part of it but there are some things that
have to be taught as well as those things and the bal ance between those.

Dr SLOANE — That's absolutely right. | will just read from this: ‘My view isthat training teachers need
to have all of the human qudities we value in teaching: empathy; care; enthusiasm; intelligence; problem-solving;
negotiation skills; compromise; strong interpersona skills; persistence; determination; organisation;
time-management skills; excellent record keeping; planning; team attributes; courage; optimism; vivacity; outside
interests; sanity; sense of humour; honesty; flexibility; and the ability to adapt successfully to change'. They are
some of thethingsthat | look for, but as | am sure many of you are aware, we have broken Victorian schoolsinto
nine different categories like school groups:

Category 1 schools are very privileged schools where there are not many ESC enrolments and alow educationa
maintenance alowance figure in proportion to the population. It goes up to category 9, which is schools with high
education maintenance alowance (EMA) populations and high non-Engli sh-speaking-background populations. By
the way, it is athree-year rolling average that determines that. My school is currently a category 6 school. We have
32.5 per cent of children who come from a home where there is no English spoken at al, and 42 per cent of our
students last year received the education maintenance allowance. So right at that moment we were probably in
category 9, but because it is athree-year rolling averageit fluctuates alittle bit according to what the current rental
group is and what their particular skills, educationa levels and occupationa status are.

| said before, Anne, that my view isthat you have to go into arange of schoolsto find out what its abouit. | still hold
that view. If you avoided category 6 and category 9 schools, and to alesser extent category 3 schools, you would
never find out what it islike to teach children who predominantly come from non-English-speaking backgrounds.
If you avoided category 4 to 9 schools you would not know what the school communities were like where poverty
was endemic. So the answer to your question isthat it isimportant that young or middie-aged studentsin training,
whoever they might be, sample that range of options that they will get when they apply for jobs later on.

MsECKSTEIN — Given you have just said, you seem to be arguing for a greater diverdity in experience.
| have no problem with that, but you seem to aso be saying there is a need for greater uniformity in teacher
training, and | am just abit confused about that.

Dr SLOANE — Thereason | believe that you have to expose people to abase set of core Kkillsis because
they could be called on to teach in any environment. | agree with you that each school is different — thereisno
doubt about that. It starts with the school community and the culture that has existed there; the attitude towards
achievement; the leadership that the principa and the leadership group provide; what facilities they have; and so on
and so forth. All of those are different, and | agree with you, but on the grounds that a student in training does not
redly have any ideawhere they are going to go they redly have to be exposed to everything.

MsECKSTEIN — Sure, but are there different pathways to the same end point. | am just abit confused
because you are saying ‘ diversity’ on the one hand but ‘uniformity’ on the other. Isit uniformity of outcome; isit
uniformity of pathway; or isit amixture of those. | am just abit confused.

Dr SLOANE — That isan excellent question, and | am not sure that there is an answer to it.
MsECKSTEIN — There might not be.

Dr SLOANE — | would say that at the moment we do not have uniformity in judgment when you have
supervising teachers who assess students on different things. That is one areawhere there is clearly capacity for
improvement — in other words, you might rate Flossie as atop performer but | might say sheis average. Or you
might say sheis an average performer but | find her unacceptable. It is a pretty hard cdl to fail astudent during
their teaching round, | can assure you. | have done it, and you certainly agonise over it. That isthefirst thing. There
has to be uniformity in judgment. If thereis not then it means that you cannot rely on the practicum reports they
provide. When you employ ateacher they usudly give you aream of paper which shows their subject scores; and
they will give you their round reports as well if they are good. If there is no moderation in that then it really means
the judgments are not worth the paper they are printed on.

In terms of diverdty of training, each indtitution is naturaly going to try and give itself a particular spin so that it
can attract the quality students. | happen to know that one ingtitution that we regularly dedl with is very reluctant to
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publicise how it goes about training its students because it thinks that some of the other universities might pinch
some of its good ideas and get the march on it. So you have to consider that aspect as well.

Mr PERTON — In the area of special needs, lan, the parents of gifted children regularly complain that
teachers do not have the appropriate skills. | was at an autism conference on Saturday and the parents of autistic
children regularly make the same complaint. Can you comment on what should be done during teacher training in
respect of specia needs, and dthough it is obvioudy alittle bit outside this inquiry, what else do we need to do to
train teachers once they are in the field to ded with these issues of special need?

Dr SLOANE — That isan excellent question, Victor. Firdly, thereis pecia training available for people
who want to focus on that area during their careers. Y ou can get a Graduate Diploma of Special Education or a
Bachelor of Special Education from a number of ingtitutions. Generally speaking, | value those staff members as
highly as | do the people who have TITC (Trained Infant Teachers Certificate) because they have an extra
dimension to their skills and knowledge. However, the average teacher is not going to do that.

So what do parents want? All parents want the best for their child. They want the school to be disciplined; they
want their children to have access to al the opportunities that can possible be afforded and are available; they seem
to want as low a number as possible in classes; they want their children to have access to learning technologies;
they want a teacher who cares about their child and communicates well with them. Thereis an dlocation available
for schools with children who have specia needs, and we expose our studentsin training to what we do. For
example— it isnow caled something different but | will use the term * disabilities and impairments’ — | have six
children in my school who are funded, ranging from level 1 to level 3. Y ou purchase aide time, or in the case of one
child we are buying in some time for speech therapy. We would explain that to al the sudentsin training who
come in and we will let them St in on sessions with the youngsters so they can see what is going on, because if they
do not understand how the school functions as awhole and they just seeit asthe sum of the parts rather than the
globd picture then they are not going to be well prepared.

In terms of children who are gifted and talented there is an obligation on all schools to stretch each child to the limit
of their capability. Most schools have a gifted and talented program and children are encouraged to attend
Gateways programs. We have set up specia programsin our school. One of theseis called Tuesday Challenges.
We have chess available for the youngsters; arobotics program is aso used to stretch and challenge younggtersin
terms of programming and working out how circuitry works. | also employ a consultant who comes in and teaches
children web design, animation, advanced graphics and so forth. We aso have adigita portfolio in our schools
because the way the world of work is going and with these changes of occupation that are occurring, in order to
move on to your next occupation you have to take your portfolio of skillswith you and sell your talents and
abilities to the next person. We are training children to do that now by having them create a Powerpoint display
where they burn onto a CD all the things that they have learnt during the year. This gets them used to idea of taking
what they have and what they can build on forward so that in the future they can show their parents and any family
members what they can do aready and what they are looking towards doing. That is aso very important in relation
to children who have talents and abilities.

Asfar as studentsin training areconcerned it isimportant to allow them to participate in these specia activitiesand
make sure that the staff are up to speed with the way the latest research is going on thinking skillsaswell. All of
my staff are expected to design their classroom programs using Gardner’s multiple intelligences, and we also use
De Bono's 6 hats. We use Scamper, we use Bloom's Taxonomy of Learning; we use Scaffold Learning; we use a
variety of things that encourage abstract thinking. So my answer is that many schools operate in the way that mine
does. Wetak to parents about what they want for their children by surveying them. Providing those opportunities
iscritical.

Back at the other end of the spectrum — that isthe autism side of it — that is avery problematic areg, Victor,
because there is no funding available in mainstream schools for children who come without resources aready.
Asperger’ s syndrome children do not get a cracker. Some children who are autitic, if it can be diagnosed early
enough, get asmall alowance, but it isterribly difficult for schools to manage the needs of those children,
particularly if they are a the more severe end of the spectrum. How do we deal with that? If we haven't got
resources — —

The CHAIR — Sorry, | do not want to be rude, but | may have to ask you if you could just keep it brief.
We do have other groups, and we Started late.
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Dr SLOANE — Sure. It isan impaossible question to answer, other than just make the most of what
resources you have and try and expose the students in training to how the classroom teacher succeeds.

The CHAIR — One last question, and then we will move on.

MsMUNT — Just aquick one. Y ou have mentioned that you have noticed difference in contents and
standards in teachers coming out of the different training courses. Have you formed aview on which ones are better
than others and which onesthey are?

Mr PERTON — We should get the dean to leave the room.

Dr SLOANE — They dl have their strengths. | found that the people | interviewed who have done the
internship program are better prepared. That form of training develops very good persond relationship with the
young person or middle-aged person who becomes known by dl the people on the staff and they al try and assist
them by sharing it round. | would not like to say one is better than the other — certainly not on the public record.

The CHAIR — Thank you very much, Dr Sioane. We would certainly welcome awritten submission;
perhaps you could el aborate on some of the points we have not had time for today. Maybe you would like a
confidential section about which is the best training provider.

Mr PERTON — Perhaps after we have done our research study in July it might be useful to ask the
Victorian Primary Principals Association back.

The CHAIR — The way we are operating is that we are doing mgjor research between ourselves and we
will come back to it, so maybe we will ask you to come back after July. Thank you very much.

Witness withdrew.
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The CHAIR — The committee welcomes the Australian Council of Deans of Education to theinquiry.
Would you like to give your names and titles for Hansard and then a short statement. We will then open the
committee up for questions.

Dr SMITH — My nameis Ken Smith and | am representing the Victorian Council of Deans of Education
in my position as secretary.

Dr HARVEY — My nameis Andrew Harvey. | am representing the Australian Council of Deans of
Education (ACDE) as the executive officer.

The CHAIR — Welcome. Would you begin with a statement perhaps, outlining your viewsin terms of
the inquiry or what your organisation does.

Dr HARVEY — Can | first of al gpologise for Mary Kalantzis, who would like to be here but who isin
Greece a the moment. Most of what | am going to say is based on research that she has been involved with, and |
would recommend that the committee try to find the time to speek to her if possible.

The Augtraian Council of Deans of Education supports the inquiry and particularly the broad ambit and focus of
theinquiry. | will just make afew brief comments on the five issues that are listed in the terms of reference. Mostly
I will just be briefly outlining our views on thisissue. These views are explained in alot grester depth in our charter
which was released a couple of years ago, and also in adiscussion paper that was produced recently. | would have
brought 10 copies but my satchel is unfortunately not conducive to that. | am happy to send them to the committee
if members areinterested. As| say, most of what | will be saying in terms of the knowledge economy and skills for
the 21t century can be found in greater detail in those papers.

With respect to the range and nature of pre-service teacher training courses within Victoria, as | am not a dean and
as| am dso from the national body, | am not going to talk alot about the minutiae of the coursesin Victoria— that
might be something that Ken knows a bit more about in any case. First of all | think we both object to the ‘teacher
training’ term. This has been an ongoing problem and certainly in the Australian Council of Deans of Education
organisation, ‘teacher education’ isthe term that is preferred rather than ‘teacher training’. But in any case a Roya
Melbourne Ingtitute of Technology (RMIT) the reshaped B Ed has recently devoted more time to practicum, but
that practical experience has been linked directly to the theory, and | might explain alittle later on how that has
happened. Certainly the issue of how much practicum time you have and whether you have internshipsis obvioudy
akey issue and we have spent alot of time talking and writing about that. The basic view that deans have is that
more practica experienceis preferable, but any time that is spent in practicein the schools or in practice— it might
not necessarily even be in schools — must be linked to the theory, and it needs to be a holistic approach.

I will just make afew brief comments about the range of courses across Australia and internationdly. The
committee might be interested in some of the programs run by universities— and again | encourage the committee
to contact the deans; | am happy to digtribute the email mailing list. A couple of programs that we have dedt with
recently that may be of particular interest are the knowledge building community program at Wollongong
University and the retraining program at University of Newcastle. The knowledge building community program is
very much about collaborative learning; mentoring; team teaching; and also about moving sites of learning, not just
focused within the university.

Theretraining program at Newcastle University was organised with BHP. That has been an important program,
particularly in terms of the mature age entry focus. The way that BHP and the University of Newcastle cooperated
to try to retrain those within the industry to become teachersis very important. Again the details of that are outlined
at greater length in these papers. Bachdor Ingtitute of Indigenous Tertiary Education has a program of particular
interest aswell in terms of the varied student demographic a Bachelor, and aso as a mixed sector university.

Internationaly | think there are some interesting examples. The committee will no doubt be looking at these,
particularly, | guess, in the US in terms of what is happening with mentoring and internships, and al of those
things. One example that cameto light last year a an internationa conference at Monash University wasthe
example of San Diego university. | will just read alittle bit of an extract from our report of that day. Thiswasa
collection of deans from around the world. We had a dean from Jordan, a dean from Egypt, anumber from the US
and deans from the UK and Audtrdia. What was highlighted was this global local tension in teacher education —
the tension between the increasing locd pressures of standards, registration and accreditation, and againgt that the
growth of the globalised profession premised on high labour mobility and culturad diversity, so how you manage
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those increasing accountability requirements a aloca level with trying to promote portability and greater mobility,
not just across states in Audiralia, but internationdly, is akey chalenge.

The need for amultiplicity of field experiences was stressed this day, particularly given the need to work
productively with cultural diversity. Examples highlighted were athree-tiered model corresponding to course years.
abeginning practicum featuring occasiona visits to multiple sites, ajunior practicum comprising one day aweek
over aperiod of time, and then afull semester of teaching.

Paula Cordeiro, who is the dean at San Diego, stressed thet within her college there are two key prerequisites for
graduation — intercultural competence and multiple field experiences. Every candidate must be conversant in a
second language and be familiar with a second culture to graduate, and every candidate must also undertake
multiple field experiences — for example,. in arurd and urban site.

Some of these things are obvioudy much easier to achieve in theory than in practice. The resource issue in terms of
practicum is a huge one. The committee would be aware that the federal government has promised $81 million for
practicum funds for teacher education, but thereis very little detail of how that will be played out, and clearly a
limitation to further practical experienceisthat resource issue again.

Mr PERTON — We weretold by the primary principas association that we should not be paying
teachersto do this.

Dr HARVEY — There are two views on that. We are probably in the worst state, | guess, in that we pay
them anomina amount, which is neither here nor there. | think thereisarisk that some of the $81 million in terms
of teacher education faculties may not reach the faculties. | think there is concern that that money has not been
guaranteed to the teacher education faculties as yet, o some of it may end up getting siphoned off through the
universities and some of it may aso be distributed, as you say, towards paying supervising teachers more. All those
things are possible, but | am not sure that the Australian council itself has an officia view on the payment of
supervising teachers. Ken, did you want to — —

The CHAIR — Maybe if you finish your presentation and we will come back to questions; otherwise it
makes it abit difficult. Perhaps sum up on that, and then come to the next point.

Dr HARVEY — They would be some of the examples | would encourage the committee to chase up in
terms of individual univerdties, both within Augtraliaand internationally, that are being innovative and putting into
practice some of theideals that are shared by the committee. The skills and knowledge required of teachers, and
therefore of pre-service teacher training courses in response to reflect the changing nature of education in the
21st century, is something we have written on at length in these documents. | will not go into that in too much
detail, but again | will read a brief passage from a chapter written by Mary and myself in the Australian College of
Educators year book last year, which sums up the view of the council aswell, ‘ The role of educatorsis centra to
the knowledge economy’ . The promotion of effective teacher education programs, however, must follow from
broader considerations of the needs of knowledge workers and the context of new learning.

The knowledge economy does represent substantial changes to the dominant, commercid, technological and
cultural conditions of society. For learners and for teachers, the changes suggest that flexibility, portability and the
ability to have broad knowledge must be sought, that diversity must be harnessed as aresource, and that both
autonomous and collaborative learning will become increasingly important. Within teacher education programs
these priorities will most likely be reflected in substantial changes to curriculum content and delivery and
expansion of assessment practices, greater emphasis on promoting diverse learning styles, greater collaboration
through mentoring and team teaching, and professiona devel opment, which is both creative and ongoing; more
broadly how the profession of teaching is recast will have profound implications for both individual prosperity and
nationd wellbeing in the context of the knowledge economy.

Asto what the skills of teacher education and teachers will be in future, there are anumber that we have listed here.
There is much more information on them, which | am happy to make available. First, we have argued that teachers
will need to focus on learning and teaching the new basics. At one level, certainly in a European context, these are
listed as ICT, foreign language, entrepreneurial and problem-solving skills, but the term actually denotes qualitative
aswell as quantitative changes to the way curriculum is approached. There is a need to refocus on issues like
literacy, so that you look alot more at issues like multi-literacies and the context in which that literacy isbeing
learnt. Thereis aneed to maximise student participation and to accommaodate and support different learning styles.
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There are anumber of waysto try and do this. One way is to expand assessment practices in order to better
measure multiple intelligences. We have supported the idea of broader assessment techniques — contrary to alot
of the trends nationally and internationally, of course.

We have argued that teacher education will focus less on the attainment of particular skills and more on the overall
aim of reflective practice. As | have mentioned, we do not necessarily think this means simply spending more time
in schools. We do argue that it probably means spending time in avariety of learning, so it is not just schools, but
aso universities and communities and other organisations — industry, even. It is aneed of opening up the school,
if you like, to that broader community.

In terms of the way that the practicum experience is ddlivered, we have argued that we need to have a model based
on inquiry, which also involves project work and collaborative learning between students, teachers and academics.
It is very important that we get greater collaboration between the schoolteachers and the academics. Again
obvioudy thereisalot that we have written on this.

The CHAIR — We will read it — be assured.
Mr PERTON — Aslong as someone marks up some of the important bits.

Dr HARVEY — | can highlight them, if you like. One other point which was raised by the previous
Spesker isthat teacher education is an ongoing process. | think thisisareally important one, not only in attracting
mature age people to the profession but in attracting anybody to the profession because it is not smply about
sdaries. The starting salary for teaching is not that low relative to other occupations. Thereis, of course, a problem
with the ceiling, which we know, but there is an equa problem of the lack of the career path in teaching. We have
argued aneed for internationa exchanges a various pointsin careers— for sabbaticals, for movesinto industry,
for awhole range of measuresthat, if you like, refresh teachers and also provide them with knowledge in wider
context.

| think the idea of continuing professional learning is akey areawe have only just discovered in recent times. |
know in places like the UK there is greater movement towards sabbatica's, secondments and exchanges, and
particularly more support for teachersin their first five years, because obvioudy welose alot of teachersin the first
fiveyearsin Audrdiaaswdll. It isaso important, as we consider learners to be lifelong learners and to continually
be changing their Kkills, that we consider the same thing with teachers.

| have touched on the issues related to attracting people from other professions, and a so people from other
professions not necessarily having to start at the lowest level. | am not sure what the situationisin Victoria. | know
in some states though that if you have been working for 30 years as a scientist and you then come in as ateacher —
you change careers— you automatically must start at the lowest salary level, and that is obvioudy problematic as
well. But again this comes back to flexibility and compatibility between and among the jurisdictions. It isvery
important that skills be portable, and be seen as portable, so you do not have clashes between states, and a so that
prior learning is recognised across those states.

The onefind thing | would say, which isrelated to the question that Victor asked the previous speaker in terms of
students with disabilities, is that teacher education a the moment is under enormous pressure in terms of the
curriculum. We recently responded to a Senate report asking for a position on whether teaching students with
disabilities should be a compulsory subject, if you like, within teacher education. We have similar requests in terms
of indigenous education and aso in terms of LOTE. LOTE isa problem as being aKLA that probably is not
represented in teacher education as much asit should be. Thereisa crowded curriculum, so the integration of these
interests has to be integrated rather than just tacking on separate subjects.

I think in terms of your recommendations and specific requirements for pre-service courses, there needsto be
caution in terms of being overly prescriptive. We generaly advocate that those issues are taken on an integrated,
holistic approach rather than smply trying to add subjects. On that point, | will hand over to Ken.

Dr SMITH — Just afew further points on the Victorian perspective. | should say before | begin that |
believe each of the universitiesin Victoriawill be responding in writing. | can get that verified at our next mesting.
I know from the particular university | am at, we certainly are going to be responding in writing. However, the two
points that you mentioned in your terms of reference are the future requirements and then aso mature age entrance.
With the first one | would like to give you a bit of astory to lead into that. In 1870 they developed atime machine
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and in that time machine they put adoctor and a teacher and transported them to 2004. Each of those individuals
walked out. The doctor went into the hospital and did not know what was happening. He had never experienced it.
The teacher who walked into the classroom rolled up his deeves and just began teaching the class that he had
entered. What | am saying to you isthat | think you need to look at the philosophy of teaching.

It was interesting hearing the previous spesker. Notwithstanding al of the future developments that are going to be
occurring, and | am certainly not one that can reaed the future, but what | do know about teaching isthat itisa
relationship, and something that | would want al of my graduates to be able to do isto be able to relate to the
people that they are going to be working with in that community. That is not just the children of whatever age, from
5 years of age up to 18. It dso includes parents, colleagues, staff — the whole community. | take Andrew’s point. |
have beeninit for 30 years. | do not think | have ever trained a person to be ateacher. | have certainly educated
them about the pedagogy and the whole different theories, philosophies, et cetera Y ou can go back to Lev
Vygotsky, the Russian psychologist, and | think they ought to teach more of that probably in teacher training where
he emphasi ses intelligence was based on the relationship the teacher and the learner have - the whole zone of
proximal learning.

| have put down five dot points, and you will have to excuse me for the fact that | have to spesk on behdf of al of
the Victorian universities, so | will keep alot of my personal opinionsto mysdlf. | do not think it is right for me to
comein here representing it. First of al, what you would aready know, the first two points, is that the current
shortages in mathematics, science and IT need to be addressed. There are plenty of reports from different other
committees that have been set up. A greater emphasison ICT for improving learning outcomes, but | take that with
agrain of sdt. It does not mean being able to use a computer. Y ou are going to gill need that relationship. Wefind
that even at university level with off-campus type ddivery of courses, and we seeit in the Sates, a number of
universities are pulling back on their online courses because the participants are just not opting for it. | am finding
that a my particular university aso. | asked agroup at masters level would they like aunit online. They absolutely
said no, thisis the only opportunity they get to meet their peers and have discussions. So when | tell you about ICT
learning outcomes, to meit is using awhiteboard or, back in the old days, the blackboard — it isatoal.

The third point — and thisis very important — is that more emphasis should be placed on school-based models of
teacher preparation. There needs to be more interaction— and | am sure | will get questions to expand on it —
between that individual who islearning about education and the actua setting that they are going to be in. That
involves not only academics coming up there for 45 minutes and gtating if they have passed or they are capable of
teaching in 45 minutes. | am not sure if someone did that to me | would pass even with the experience | may have
in 45 minutes; | might be having abad day.

| am giving an overview. There needs to be support for studentsin the rura areas. Thisinvolves the mature age
entrants, but certainly we need to be addressing the specific areas of concern that rura students may be presented
with. A number of researches have been undertaken by the University of Melbournein its development evaluation.
I might give you some examples. Do you want me to give you some examples of what we are talking about in
addressing rural needs? For example, the University of Melbourne and the Austrlian Catholic University are both
garting an initiative next year with the city of Shepparton, where each of those universities will offer the same
program they are offering in the metropolitan area a Shepparton. It will probably attract individuas of mature age
because we will probably be having evening classes, but it is the same program accredited by VIT, or any program
accredited at that particular university, but it is being offered on the school grounds with collaboration with the staff
and very much support of the administration, particularly the principd. That way theindividuasin the rura areas
do not have to find some way to get into Melbourne and find accommodation and those types of personal issues
that they may be confronted with.

Again, Victor, this goesto your concern, and | have to admit it is a very good question, and that is more interaction
with community services. | think schools need to be seen more as part of the community and not just a 9-to-3-type
of gtuation. By community servicesit would involve the health services, the youth officers, the special needs,
because getting back to the education of teaching, keep in mind — and | would say that most of the universities
would agree — we prepare the students so they may get bruised in that first semester they are teaching, but not
hurt. No way in the world are we suggesting that over afour-year or two-year postgraduate program that there we
have your shake-and-bake teacher — ‘Y our learning isfinished. Y ou are an experienced teacher’. | am sorry —
and this might be me, | might need to go back to training— | am still learning about teaching.
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Certainly there are different types of students et cetera. We are preparing them. | think the Victorian Ingtitute of
Teaching should be applauded. Y ou need to redlise that the universities do not register or accredit the teachers. The
VIT does and previous boards before it did. But more importantly, for VIT it isonly probationary in the first yesr.
Thisiswhere there are going to be significant changes because who signs off that that person is prepared now to be
the principa? The principa will haveto. If the teachers are on a probationary period, they have to sign off with
their portfolio. So | stress those three last points — the school-based moded, rura areas, community services.

With regard to the mature-age entrants, again, setting up programs that will suit those individualsthat ill need to
bring in a certain amount of income, maybe offering programs in the evening where they areincorporating. The
other areathat needs to be addressed: the only way you are going to become a secondary teacher, or at least to open
the door, is you need to have a degree. No university, at least in Victoria, can accept an individua in a secondary
teacher preparation course unlessthey have adegree. That redly leaves out alot of individuals who have been
working for 20 to 25 years. Take a politician who has been a politician for 20 to 25 years and they want to become
ateacher and probably teach palitics a secondary school — if they do not have adegree they are not going to be
registered by VIT, and | think that is awaste of talent. Computer operators or scientists— and Andrew mentioned
scientists — still need that degree as an entry point for teaching secondary.

Keep in mind that universitiesin Victoria are accredited very much by VIT and there are some other accrediting
bodies such as the Catholic Education Office or Augtralian Catholic University that have to abide by it dso. If you
look at mature-age entrants you need to look at more recognition of prior learning or recognition for prior training,
formaliseit, accredit it and approveit. | will leave that there.

The CHAIR — That isexcdlent. | will open up the questions.

Mr HALL — Thank you, gentlemen, for the presentation this morning. My first question relates to
mature-age entrants and aso to recruiting people from other professions, which isthe point you finished on, Ken. It
appears to me that there is an untapped market out there— that is, people who have two and three-year previous
teacher training who for some reason have left the work force and now we do not seem to be making it attractive to
recruit those people back into the profession of teaching. There are probably alot of three-year—trained women, for
example, who have left to have afamily and expired their seven years— back in the early daysit was only asingle
year that they had off and then they had a seven-year maternity leave— and other people such as males who have
left the profession and tried something else but have got atwo or three-year trained qualification as a background. It
seems to me that governments are not doing enough to try to attract that particular group back in to assist with the
shortage we have in the teaching profession.

Do any universities around Augtrdia actually target that group and offer retraining programs? | mention it because
of a condtituent of mine, where a person with atwo-year trained teaching course applied to alocal university to
have that qualification recognised and was only given avery minima recognition of that previous qualification.

Dr SMITH — That is correct, Peter, because in Victoriayou now need to be four-year trained. Go back
20 years ago: when they changed it, they required the person who was two-year trained to become three-year
trained so the universities offered programs to upgrade those qudlifications. Many individuas were three-year
trained and they were required to be four-year trained, so the university offered afour-year program to bridge that,
and that was equivaent to being four-year trained. That has been occurring for over 10 years so now the
universities do not offer that any more. However, what Victoriaalowsis that an individual can do two graduate
certificate courses, each comprised of four units — in other words they do eight units of study that they can
completein one year and they will befully quaified, and if they have been registered previoudy they will be
registered with the VIT. | think very few of the difficulties arising would be with the two-year trained —

Mr HALL — Yes, dl or most would be expired, yes.

Dr SMITH — Most universitieswould try to be accommodating to that. | think they do try to address
those individuals and help them upgrade.

| should point out, too, that we are finding more and more— | am not saying there is a significant number; | do not
want to midead you on that — | was surprised by the previous spesker. If | can get more money, that is grest, but |
think many individuals do not go into teaching just for pay. Y ou could not sustain what is required in teaching. | do
not care if you get paid $100 000. They should not alow me in a primary school even if they were going to pay me
$200 000 as | would not be suitable for that age group. It is not just about money.
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We are finding individuals — accountants, lawyers, doctors— who have done that profession and for whatever
personal reason they may have they want to go into teaching. We are not getting awhole line of people doing it, but
to say that we are not attracting individuds, thereis alot to be said for more than just making alot of money.
Certainly | have nephews and friends who have kids who probably have only one degree and who are making

$80 000 or $90 000. They are working seven days aweek and will be burnt out in three years time. They areon a
three-year contract. Y ou have to look at the whole vocation of teaching rather than just at the monetary return. | do
not know if that answers your question.

Dr HARVEY — Thefirg point to make is that the demand is soaring and we should not forget that. The
biggest problem at the moment of course is supply, and demand not just | think from those leaving school but also
from mature-age entrants for teaching has never been higher. That is a postive reflection of the esteem with which
teaching is regarded as a degree. The other correlation with that is that a number of people who leave teaching,
which is high, leave because they do not fed they are being provided with a career path or because they cannot
handle the pressure or for awhole variety of reasons.

There are d so a number who recognise the portability of that degree, who go into anew career and use that degree
as perhaps an arts degree used to be considered, as agenerdist degree. The importance of the degree asageneralist
degree is aso worth noting. Secondly, the demand is very high and as to teacher education, we get blamed for alot
of things but it is not al our fault.

Mr HALL — I redlly liked your comment, Ken, that teacher educators prepare teachers so that in their
first year they only get bruised and not critically injured. | redly like that comment. | think that is an appropriate
one. But with respect to that, what sort of follow-up support do you think should be given to people who have
commenced acareer in teaching? And isthat arole for teacher educators, to come back and provide that bit of
follow-up support?

Dr SMITH — 1 think there needs to be more of arelationship between the schools and the teacher
educators as abasic principle. | am aregistered psychologist with supervisory quaifications et ceteraand | had to
pay for the supervision at the university. If you look at the internship of the medical modd, the socia worker — the
previous speaker and | agreed that if you get to acertain level of senior teacher, it is part of your professiond
responsibility and part of your job description to train and mentor the younger ones. | want to say thisisworking
the system, but | will not say that. It is double-dipping asfar as| am concerned.

We are supposed to send out students. We pay the associate teachers and yet they gill want the university to send
out a staff member. At asmal university it is more than a $1 million budget, because you have to take into account
that every time | send out a staff member, that is part of his or her workload. | then have to pay for travel costs, food
and everything, and on the other hand | get the hill to pay for the supervising teacher. And it does not stop there.

Y ou do not just pay the supervising teacher; you pay the coordinator at the school also. So the university is paying
multimillions of dollars for supervision, yet we are not doing enough because we are not sitting there looking a
someone teaching when we are paying someone who is actudly in his or her class. They could do team teaching.

So when | am talking about this relationship with schoals, yes, it should be a cooperative relationship and should be
being developed better than it presently is. There are alot of reasons why it is not — you know, lack of staff, lack
of money. Y ou cannot send amember of staff out for two ar three days. Who is going to be teaching back in the
lectures or their own classes?

Mr HALL — Putting aside the financid considerations | understand the point that you are making. In an
ided world would it be better if there was follow-up support to teachers from the teacher educators— say, six
months down the track, if they are out there teaching? When they graduate is that the end of the responsibility for
the teacher educators? That iswhat | am asking.

Dr SMITH — That iswhy | kind of heditated. As an dternative, why not have professiona development
programs for the practising teachers in supervision and mentoring, which presently we do not have. Right now
there are alot of individuas that we have to assign student teachers to who should not be supervisors; for whatever
reason, they are not properly suited. | would be spreading the money and the time working with schoals, with their
senior staff working with them so they can use the skillsin the classroom. Y ou see, the student teachers should be
in front of those students as soon as possible, and if they can be with an experienced supervisor who has been
trained by the university and who has worked in together and they are working as a collaborative team, that isthe
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type of mode | would be looking at, not smply saying, ‘Well, if the student has not performed well, they can come
back to the university’.

| would not want to take them up, and the reason is that the sudents are failing at that school not because they do
not havetheintdlect. | just cannot believe any 19 or 20-year-old does not have more intelligence or more
knowledge than afive or Sx-year-old. It comes down to relationships; they are not relating well to those students.
They do not understand their individua needs; they are not tuned in to that eight-year-old, or the year 10, or they
are not getting dong with their colleagues. It is relationship issues you are looking &t. It will not be that they do not
have the necessary sKills. Y ou have to go back to what teaching is dl about; it is about relationships.

The CHAIR — We might just move on; we have alot of questions. We will come back to you. Thisisa
first hearing and we are building up a knowledge base.

Mr PERTON — In our briefing hearings on Monday we had Dr Ingvarson from the Austraian Council
of Educational Research (ACER) spesk to us, and he said it is his strong belief that the best quaification for
secondary teaching is a degree in another discipline— for instance, science or arts-politics or whatever, and a
diploma What is the view of the deans?

Dr HARVEY — Theview on what?

Mr PERTON — He would say that instead of doing a four-year bachelor of education you are better off
doing athree-year science degree or afour-year honours science degree and adiploma o education. | think that isa
correct summary of hisview in respect of secondary teaching.

Dr HARVEY — | think one of the problems that is acknowledged by educators and other disciplines
within the university isthat the cooperation between the education faculty and the other faculties within the
university could be improved. | do not think it is necessarily a question of saying, ‘Y ou should do athree-year
science degree then a one-year Dip. Ed.”, or, ‘Y ou should do afour-year ‘B Ed.’. | do not think it is an either/or
thing. Why isit that the science faculties are not happy with the way that teachers coming out of aB. Ed. teach
science. We arejust doing ajoint project at the moment with the science deans on professional learning, which will
be out very shortly, but that kind of cooperation has not happened very much in the past.

| think — and again | will hand over to Ken on it — that the issue is within the universities, that there needs to be
better cooperation between the faculties in terms of delivering ateacher. And that is not just a matter of
cooperation, it is a question of resources aswell, and there probably needs to be greater discussion within the
universities to ddiver the specific discipline knowledge to the satisfaction of both the disciplines and the teacher
educators.

Mr PERTON — What isthat project? When will it be concluded?

Dr HARVEY — Itisaproject looking into professiona learning programs within science, maths and
technology within Australian schools. It isajoint project we began last year. It isvery close to being finalised but it
has not yet been findised, so | am thinking that in the next month or two we will be able to release that. | think
what that doesis go back to that point | mentioned earlier about professiona learning. Itisared issue. The
previous questioner was asking whether teacher educators should go back to the students. It really isthe only
profession where you get in on day 1 and that isit. Y ou are just sort of thrown in and away you go.

Whether it isteacher educators going back or whether it is greater professional learning provided by the education
authorities or schools, or how it is financed, there are issues of pragmatics, but the fact isthat thereis just not
enough. Simply, the main point to makeisthat thereis just not enough professional learning from day 1. Teachers
need to be seen aslifelong learners as much as the students.

Mr PERTON — | just want to follow up a question on that last bit. Y ou talked about a crowded
curriculum. Perhaps my university days were much more blessed, but | have internsin my electorate office every
semester. The number of hoursthey are in lectures does not seem to be dl that high; the workload of the student
does not seem to be dl that high. How do you say that the bachelor of education curriculum is so crowded?

Dr SMITH — Certainly the hours are the same, 15 to 18 hours; that is al that we redlly have the students
for. They have part-time employment and universities are very much different nowadays; they are not hanging
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around the campus. We are being expected to do more, and in order to do more do you reduce the amount of
mathematics to take on more I T or take on specid units? We are required now to have units on specia needsin our
curriculum, to at least introduce the students to these. So, the same as for primary-secondary — more and more is
being asked of the educational indtitutions. Before , for example, we could have spent 4 or 5 hours on maths
education. Now it is more of arequirement to do specia needs.

Mr HARVEY — Life science and socid service.

Dr SMITH — Because you want more generdist teachers you want ateacher who is supposed to be an
expertin al of these areas. Let’sthrow in socia work, counsalling now too — that may be coming in in the near
future. That iswhat is meant by the crowded curriculum. | think it would be difficult to expect the students to be on
campus 8 hours aday, five days aweek.

Mr PERTON — Sure, but it isafour-year degree now, not athree-year degree. Surely the expectations of
society in having teachers prepared for specia-needs students or the fact that thereis amore violent society is not
out of the question in afour-year degree?

Dr SMITH — Wait aminute, it is not necessarily afour-year degree.
Mr HALL — | went through four years.

Mr PERTON — People abit older than us went through with two or three years. They now have four
yearsto prepare them.

Dr SMITH — That isit exactly — they went to two years or even one year and what they did isthey
spent awhole year after school. It is not necessarily afour-year degree. The Grad. Dip. (Secondary) is aone-year
degree — one year to train a secondary school teacher. Then you have abachelor of education postgraduate degree
that may be two years. Keep in mind that even in the bachelor of education not al of those units are education units
because they now require that you have to do majors or minors. | take your point but they are not just studying
education units now; it is arequirement of the university that you have to fill aminor in sociology or whatever.

Dr HARVEY — And, aswe say, we gill have the science discipline saying teachers do not know enough
about science, that they do not have enough content.

The CHAIR — Given the time, we might have one more question from Helen Buckingham. | am sure we
will want to come back to the deans once we have further questions, and | will ask for some information later.

MsBUCKINGHAM — | am not sureif it is Dr Smith or Mr Smith but | want to pursue something that
Peter Hall said. | heard very clearly what you said to us about paying your staff to go out and supervise within the
schools but my concern isthat as an education faculty you would want to assessin some way whether what you are
doing with your students is working in a classroom situation. Y ou must have some sort of performance indicators
and as educators you would want to seeif your education isworking on these pre-service teachers. To absolve that
responsibility and hand it back to the schools when you have no control over who supervises within the schools —
asyou quiterightly said, that control comes from the principa who chooses the supervisors— seemsto be a
problem; that isthe way | would like to put it.

The universities have responsbilities to their students but they should also want to know whether in fact what they
are teaching them isworking in the school situation. | understand the monetary constraints but | am thinking more
in terms of the education responsibilities. If the schools choose the supervisors where is the connection? How do
you know whether what you are doing at universitiesisworking in schoolsif al you are getting is reports back
from the teachers and you have no quality control over the supervision of the teachers?

Dr SMITH — Let me say that | never suggested that | wanted to disassociate ourselves from schools.
What | am saying is entirely the opposite— | want to develop amore involved, cooperative relationship with the
schools. Mogt universities could do that. Think of what we could do with that money in devel oping professiona
devel opment programs where the teachers might be given credit towards masters. We are spending millions of
dollarsjust to pay them and there is no money left over where | can sit down and have a student here and have that
type of cooperation. We are spending all of the money that is alocated to the universitiesto pay off the
professionas.
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| should say this: there was a question about what happens when they are not doing well, | do not want to answer a
guestion with a question but as to exactly what the medical profession does, | do not see Melbourne University’s
medical school running over to the hospital when some doctor has accidentaly killed a patient but | will bet you
any amount of money that Melbourne University has a strong working relationship with those hospitals. | bet they
do and that isdl that | am suggesting. Thereis no doubt that if | do not have the money | cannot send out staff so |
have had to come up with something different. Aswas described by the previous principal, we are out there like a
shot if thereis aproblem. We are relying on the professionalism of the teachers we are presently paying. Isthat the
best system? | would love to be out there and doing the things that both Melbourne and we are doing at Notre
Dame.

The CHAIR — Thank you very much. | hope that you will come back, perhaps after July, to afurther
committee hearing. Would you be prepared to do that?

Dr SMITH — Absolutely, we are just down the road.

The CHAIR — One of our terms of reference relates to the range of courses that are on offer. | wonder if
it would be possible for the deans to perhaps give us some information about the types of coursesthat are on offer
and alittle bit of rationale about the differences. Isthat possible? It just may help us with some individual
guestions.

Mr PERTON — We actualy got alist the other day and maybe we can send them thelist.

The CHAIR — We will send you the list but perhaps you could give us a bit of background information
about the different ideologies from your perspective.

Dr HARVEY — | think there are a couple of Department of Education, Science and Training reports that
contain some information and of course you will be receiving written reports from the universities. | think the
Augtraian Council of Deans of Education will aso be putting in aformal submission.

The CHAIR — That will beterrific.
Dr SMITH — If you need anything, just give usacall. Thank you very much for your time,
The CHAIR — Thank you.

Witnesses withdr ew.
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The CHAIR — Welcome. Would you like to formally introduce yourself to the committee and make a
short statement about your council’ s views of the terms of reference or what you do?

Ms CASHEN — My nameis Jacinta Cashen. | am the current president of the Victorian Council of
Schoal Organisations (VCSO). We are affiliated with the Australian Council of State School Organisations. Our
organisation has as its members state government school councils of primary, secondary and specid schools across
the state; our members come from those schools. | suppose our focusis governance and good quality public
education; they are probably our two main focuses a the moment.

| am atrained primary school teacher. | taught in the Catholic sector for 11 years and | am currently doing my
magtersin teaching at RMIT. | kind of fedl like | come here in two ways. as a passionate person about teaching as
well as a passionate person about education in general. Shal | proceed?

TheCHAIR — Yes.

Ms CASHEN — VCSO has established policy over teacher education over along period of time so if you
do not mind— it is not very long— I will just read to you directly from our policy document. We last updated the
document in 2001. Given the kind of serious discussions going on at the moment in education we would probably
like to change some of the language and the focus but basically most of this has not changed. It states:

Teacher education indtitutions should be independent of government departments, and should be linked with multidiscipline
indtitutions.

All pre-service teacher education courses which are recognised by the department of education as suitable qualifications for
employment in Victorian government schools should have courses for study which better equip teachers to work in partnership with
school communities. At least the following areas should be included in such courses;

the roles and responsibilities of school councils;
the effects of home-school interaction on children’slearning;

group processes and collaborative decision-making techniques.

I will talk to the one about the effects of home-school interaction on children’slearning. | am also a member of the
Audtralian Literacy Educators Association, which means | know Marie Emmitt, the dean of education at the
Audtraian Catholic University. | am often on her back about the partnership with parentsin education. Because |
am astudent at RMIT, | have been able to talk to anumber of lecturersthere. In fact, two weeks ago | and the
president of Parents Victoria, Gail McHardy, went to RMIT where they have set up what | think isagrest thing
pre-service— a couple of the lecturers there, including Gloria Latham, have set up avirtual classroom for their
fourth-year bachelor of education students.

If I heard rightly some of the conversation going on with previous witnesses, sometimes that relationship with
schools and other teachersisredly hard to develop so RMIT hasavirtua classroom where they have a profile of
each child and a classroom teacher and a description of the school, where the lecturerstry to give them problemsto
solve that they may not get to solve out at the coaface, if you like. Gail and | were the virtua school council
president and parents club president. We went in and we spoke to 100 students who were meant to be one student
in the staffroom having an induction about what was going on in the school in terms of school council and parents
clubs. | had an absolute ball, it was great fun. We got to joke a bit because we were rae-playing about some of the
stereotypes around parents, which the students appreciated. We were quite surprised by how much they understood
the parent perspective and what was going on undernegth the relationship. That was really good. They have also set
up achat room for Gail and | to continue to have conversations with the students around issues they think
specifically relate to parents. | think that isareally great pre-service thing that RMIT isdoing. It is something we
would highlight.

A couple of yearsago | spoke at anational teacher education conference about the partnership with parents and one
of the lecturers from Armidae Teachers College was a bit gobsmacked — he had not thought about the partnership
with parents. Even though there is this enormous rhetoric around the partnership with parentsit is actualy not
tackled at pre-service level very much. That was kind of interesting. It isthe kind of area which causes grest stress
to teachers and principals.
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MsMUNT — And parents.

Ms CASHEN — And parents, of course, and then students on top of that because they are surrounded by
these anxious adults who, to pinch a quote from John Holt, hover over their children like dark clouds sometimes. |
think that is really important. We would probably say that we would love to see lots more in pre-service education
on the relationship with parents. It aso feeds into the whole notion of learning organisations and that notion that we
al have something to offer and it isimportant for us to share that. Unless we have relaionships with each other we
cannot do that. You just cannot do that unless you are meeting with people and talking to people. We would say
that those relationships are very important.

At the moment our organisation is surveying 300 of our members about their effectiveness as school councils. Itis
another area. It is governance of schools and yet nothing is done about this pre-service. Teachers come onto school
councils and often have no understanding of their rolesin this regard but assume they do because they are teachers.
However we are talking about governance and not education per se. That is another area we would probably like to
highlight.

The decision-making techniques is probably another area. We met with the Australian Education Union last week
and they were aso talking about decision making in terms of proper consultation among teachers and principas
themselves — when a principal comes to a taff meeting and says, ‘| am planning this' and no-one responds, so he
takesthat asayes.

Mr PERTON — It sounds like palitics.

Ms CASHEN — It sure does. | heard the crowded curriculum mentioned here and we would aso
recommend that quite a bit be done around special education. That is probably al from our policy that isworth
mentioning.

We used to say in our policy, but | do not know where we would want to put this now, that we felt the training
ingtitutions should offer first aid training to at least the tandard of St John Ambulance certificate to al prospective
teachers. | think we would like to talk a bit more as an executive about how redlistic that kind of thing is given the
crowded curriculum. We would a so acknowledge that it is crowded.

One of my frustrations at the moment given what is being said federally about the way schools should change and
the way pre-service ingtitutions should change is there seems to be an enormous amount of scrutiny of teachers and
of the profession of teaching, and alot of that scrutiny is coming from people who do not have a professiona
background in education. | do not think sometimes that people understand the complexities of teaching and
learning, or pedagogy, whichever word you would like to use. | have found that alot of teacher educators do not
like to use the word pedagogy, they find it a bit of awank but that is beside the point. Thisis an enormously
complex issue and | think sometimes people want to quantify it and make it very smple, which isabit of a pity.

There are some other points we would like to make. In relation to mature-age students, my experience and in
talking to some teacher educators recently is that generally speaking they find they make better students on the
whole. However, and | have noticed this among my friends, alot of people are turning to teaching because it suits
their lifestyle. They are actually saying it in their written applications to the ingtitutions: * Thisis going to be a great
lifestyle for me because | will have the schoal holidays which will suit me and my children’, as atop priority rather
than because they want to come back and teach. | have friends who have done exactly that. It breaks my heart but
they getinand they doit.

It does not mean that they do not care about teaching but sometimes that can be the motivation. The ingtitutions
have been saying that they are getting loads of enrolments which means they cannot screen out aswell as they used
to. | know when | did my teacher training 20 years ago it was the equivalent of an ENTER score that was
reasonable but on top of that and heavily weighted was your interview. They cannot do that now, they cannot cope
with the volume of doing that. That is a problem.

The other point that somebody from RMIT made to me which | thought was a good point and atricky one and | do
not know how it would be addressed is the whole notion that most students have just spent 12 years at school and in
the those 12 years, apart from al their learning, they have been exposed to different models of teaching, or not
necessarily. They might have awarped view of what teaching might look like and then they come straight to
teachers college without any kind of trangtion.
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Itislike they go straight from school to being seen as a student to being seen as ateacher just like that — even
though | know you do not graduate for four years down the track, largely you start to see yoursdf as ateacher —
without unpacking what happened to you in those 12 years, what kind of models you saw, whether they were
useful or good practice or what have you. This particular lecturer was advocating that maybe, while she was not
advocating the American mode, the notion that people do some kind of degree or short degreefirst or do a year of
libera arts before they embark on the other side of teaching and learning — the technical stuff and the pedagogy —
would be useful. | would also argue that.

Personally | often found it frustrating that if you are talking about lifelong learning you are talking about learning
organisations and then you are only focused on the technical side of teaching and learning. How can you then
display that love of learning, that understanding that it is not over until they nail the lid on the coffin? | kind of think
thereis scopein the ingtitutions to do some more around that. | think they want to but again there are constraints.

That isthe other thing. The people before me were talking the important relationship between schools and having
some closer relaionship. My experience as a student teacher wasthat | only saw onereally good teacher out of al
theteachers | saw. That was just because you got sent off out into the world and you went to whatever school.
There was not a close enough relationship with the schools to make sure you got a mixture of mediocre and
fabulous and redlly bad, it isimportant to see the whole gamut. That is an issue.

Asasupervisng teacher mysdlf of sudent teachers, | felt for them and | often used to say to them, ‘ Forget the mark
at the end of this, aslong as you can prove to me you redly want to teach | will help you and get you throughto a
pass at theend'. | often found that useful because it meant they could relax. Again, | wanted to have a relationship
with the university where these kids came from because | could see that they needed some kind of other training
that would have enhanced their time at school. For example, what Gail McHardy and | did at RMIT enabled usto
say, and it ison their agenda now, that if students can they should go to a school council meeting at least oncein
their four years, they should go to a parents club at least oncein their four years. | would argue more but being
redlistic they would be good things for them to do on their rounds.

The Diploma of educationisatricky one, and | heard people talk about thisaso. It is good having a degree, but one
year to really understand teaching and learning is not awhole lot. | was actually aso, for atime, an adult literacy
teacher. What was interesting there was they actualy sought out primary school teachers to do adullt literacy
because they had a better background not just in literacy but the methodology of teaching and learning. | do not
know whether one year is quite enough for that to occur.

The other point, in terms of the crowded curriculum, is we have the idea— even though we talk about it a bit more,
which is good — or the notion till that everything gets fixed up in schools, al the society’ sills get fixed up at
school. We need amuch better discussion about bresking down the silos. | know it gets talked about, but we il
are not there. We need a much better understanding that we as a community share the responsibility, not only those
of uswith children but even those without children, to ensure that we have the kind of society we al want. It should
not just be left to schoals. | think it isa pity that teachers sometimes do not resist that and say, * no, it is not our job.
We cannot go there; you need to do that, not us'. | would agree that often schools and teachers are dumped with
things without experience because governments are not prepared to cough up the dollars. | am sure you have heard
that afew times. Y ou will continue to hear that aswell. That is enough from me because | do not want to waste
your time.

The CHAIR — Wewill havelots of questions. | will hand over the chair to Peter for afew minutes.

Mr PERTON — Jacinta, Dr Ingvarson from ACER gave evidence on Monday, and he said in respect to
secondary teaching it was his view that a degree in another discipline— you mentioned the American
experience— followed by teacher training was the best training for secondary teaching. Do you share that view?

Ms CASHEN — It isgoing to beinteresting with the discussion around the middle years how they are
trying to break down that notion of somebody who redlly knows their content area and just does one year of
teaching. In fact Royal Melbourne Ingtitute of Technology is starting to move towards a component of their
bachelor of education that specifically relates to the middle years to add that other level. Largely yes, you need to
give evidence that you redlly understand that particular area, especidly if in VCE you are specificaly teaching a
science or maths or any of those highly specialised areas, you need a degree or some way of demonstrating you
have that kind of knowledge. But | do not think ayear is enough.
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Mr PERTON — | have spent some time with other parent groups which are subsets of yours, for instance
the parents of gifted children, autistic children and other speciad needs children. From your observation, both with
your teacher training and your representation of parents, what is your view on what should be done during
pre-service training?

MsCASHEN — In terms of gifted education, alot of usin the profession would argue that isin fact often
amogt ared herring in that if you redly understand the methodology and the theory behind good teaching and
learning, then gifted children are not an issue. They do not need to be a separate issue at all because the
understanding and appreciation of the way children are, what they are doing and where they need to goisout in
ether, it needs to be discussed. But | do not think you need to spend alot of time on gifted children in particular if
you have redly solid understandings of pedagogy.

Specia education is difficult if you have teachers who have no experience of that area. | was talking to a parent
today who has three integration children at a school. It isin your face al the time, front and centre, though not for
every school because some schools till do not have many, or any, integration children. But there is alarge number
of integration children. That areareally does need to be addressed pre-service, definitely. There needsto be
something there.

MsMUNT — | am interested in mature age workers coming back into the teaching profession, and how
you view that, and by what method we would put them back into schools. | know that primary schools in particular
are anxious to get men to teach as role models for the young boys, particularly in areas where there are alot of split
families and they do not have these role models. Do you have aview on how to bring these people in? Y ou were
talking about women who want to come because there are holidays and they have children of their own, but there
needs to be a bit of a broader recruitment.

Ms CASHEN — | spoke to another person who dedlt with preservice mature age students who said that a
number of them had actualy worked in high-profile jobs or reasonably high-profile professions and decided asthey
got older that they wanted to give back. So they were not interested in the sdary; they were interested in teaching
on those grounds. What awonderful thing that would be if we can find more of those people.

On the other hand, | think we have to be careful especialy in terms of mae teachersin just trying to encourage
people for the sake of it when it is not redlly heart and soul what they really want to do. | have seen people enticed
into teaching who just should not be there, who should never have been enticed to come. | would not want to make
it too easy in away, but at the same time you maybe need to put the thoughts into some peopl€ s heads as they get
older that they might consider teaching as an option. In fact in my own persond life | see people and say, ‘Have
you ever thought of teaching? Y ou would be a fantastic teacher’.

The idea needs to be out there that that is a possibility, especialy in aworld where we do not stay at the same thing
forever, that we tend to change, that would be good. But | was disgppointed with Brendan Nelson's proposal to
give scholarships to male students just to entice them on those grounds. Y ou do not want people coming in just
becauseit is easy to do. And | would argue that it is not schools’ responsibility to provide good role models, male
or female. Obvioudy | am not saying that you do not want good people, but it is the community’ s responsibility,
not for teaching to be the answer to that. It isan artificial environment, | would argue.

MsECKSTEIN — When you read out those policies, the first or second thing you said was that you
thought teacher education should be independent. Y ou talked alot about collaboration and working together, and |
am just trying to understand what you mean.

MsCASHEN — You areright. What | meant isthat at the end of the day with these committees — the
Victorian Ingtitute of Teaching and the Ministerial Council on Employment, Education, Training and Y outh Affairs
have been doing areview of pre-service aswell — the weight of those decisions defers back to those people who
redly know their stuff. It islearning organisation theory, isn't it? It is good that we al talk and we get together and
we share and we have responsibilities as a community, not just separate ourselvesinto little pockets.

Actudly | could give you agood anecdota example: we are getting alot of calls through our office about
principas’ sdlection panels. On those panels are parents and athough there is training from the department it is not
necessarily very rich training, it is quick, thereis a short time line. Often you end up with parents on those pandl's
who do not necessarily have the kind of experience needed to select aleader for their school.
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At one school in particular that rang us, what they ended up with, because of that very process, the parents thought
it was up to them to pick the principd. In the end they were not happy with the panel’ s decision, and they have big
problems at the school aswe speak around kicking up afuss. | guess you want people to share their knowledge and
information, but you do not want people to then perceive that we al get to decide, we al get to make that fina
decision, that we all get to dictate together to areas that are highly speciaised and complex. Do you understand
what | mean?

MsECKSTEIN — Doesn't the employer have asignificant role to play in that?

MsCASHEN — Yes, but | think they can have that without dictating and mandating things. In fact that is
what the department istrying to get away from in the blueprint — to stop mandating and ending up with a system
that is complying rather than being alearning organisation. It istrying to bresk down some of that. It isatension.
Employers need to be talking aso.

MsECKSTEIN — And having arolein the decison-making?
Ms CASHEN — Yes, but not dominating, that iswhat I’ m saying, sorry, not very clearly.

Mr HALL — Jacinta, | know that you are interested in literacy. What do you think of reading recovery in
terms of training available to teachers to undertake reading recovery?

Ms CASHEN — To take off one hat, | was an executive member of the Austrdian Literacy Educators
Association for along time until VCSO called. Our organisation was absolutely appalled at the great damage that
reading recovery did to an understanding of literacy learning. | even have my own persond case where a
well-intentioned teacher said to me asthe parent of my daughter in grade 1 that she did not quite need reading
recovery, but in fact they had some spare hours and she could have assistance from the literacy teacher. Because|
knew my stuff | said, ‘No, leave her alone, sheisin the range of normal, sheisusing al the cueing systems
et cetera, leave her done'. This teacher was beside herself because of compliance, * Oh, but she hasto be at
level 23 by theend of grade 2. She said, * If we give her abit of extrahep now, I'll besur€. | said, ‘Leave her
alone. I'm her parent at the end of the day. That'sit. Don’t touch her’. | actually went and saw the literacy
coordinator to say the same thing.

Now my daughter isin grade 5; she is above average according to the testing that they do there for her literacy
levelsin reading and writing. | fedl that those courses can often, because of poorly trained teachers sometimes, well
intentioned though they are, do great harm. They can actudly be counter-productive. My daughter would have
been devastated by being viewed as someone who needed extra help when in fact she did not. The teacher was
misguided; she didn’t have a solid understanding of literacy learning. | know reading recovery teachers would say
there isno stigma, but thereis. There is absolutely a stigma, and kids are not dumb; they pick up on that. If you had
better resources in the classroom, you would not need to do that.

If you look a some of the research on reading recovery it has not been doing what it said it was going to do. The
notion that you can fix kids up in 20 or 21 weeks — that is rubbish. What can you fix up in that time that isredly
important? One of the problems at pre-service and amongst teachers— | seeit dl the time — isno understanding
of the range of ‘normal’. They are gtill very locked into, ‘We think grade 2 children can do thisuniversaly’. Yes,
there are some commondlities and the range is there, but that does not mean they are adl going to go here, and it
does not mean that because they have not done that they are never going to do it, and they should be earmarked as
needing extra assistance or intervention.

Some of what teaching is about is very complex, and people try to smplify. Parents believe their kids will be fixed
up in 20 weeks if they spend it reading recovery. | am telling you now that they will not, it does not happen like
that. And maybe they do not even need it; they need adults around them to be patient and understand that it just
does not happen like that. Often we are dictating when we want it to happen. Y et our brains are developing— |
used to think it was around the ages of eight or nine— and continuing to develop aimost endlesdy. It ishot.

The new technology can see what the brainis doing. It is a delicate balance of really assisting when assistance is
needed and avoiding intervention because we adults are anxious without having a clear understanding of what we
are doing and the great harm it can do to peopl€ s sdf-esteem if you send them a message that they are not where
the adults want them to be.
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Mr HALL — They wereinteresting comments on the program. Do parents who are on state school
councils talk much about the quality of teaching a a school council level?

MsCASHEN — Oneof thejokes| said at RMIT , which | often hear from teachers, is parents stand
around the car park gossiping about them. | said, * Yes, and you don't think teachers are in the staff room gossiping
back? . Yes, they are, but not in the way some people think sometimes. | think they are talking generally about the
quaity of the profession. Undeniably most parents are saying that they appreciate that teachers work hard and are
conscientious people. | seealot of positive stuff around the way teachers are viewed. Y es, they do get frustrated
when they get ateacher who maybe is not communicating very well what they are doing, or in fact who is not
doing very well what they should be doing.

| am finding increasingly, and | think it isto do with discussion generdly in the community, an opennessto
discussing learning and what is going on; they are just overloaded with information. Parents are increasingly
wanting to talk about the big picture, about the big policy education issues rather than being too focused on single
issues, on their children and their concerns.

Mr HALL — My experience as amember of a state school council was that there was very little
discussion about teachers and the quality of teachers, partly because there were teachers sitting around the table
with them. Therefore there was some intimidation about talking about those issues. But as an organisation, do you
think about that?

MsCASHEN — In fact dl the time. We have aworking relationship with the AEU and Parents Victoria.
We want to modd what should be going on, and often there is just no way; unless you say good things about
teachersin that forum; often you cannot say anything at al. Most people choose not to and go to the principal
separately. Thereis aso that perception amongst teachers that they are constantly being portrayed as being not very
good. When | challenge teachers about that view, because | do not think it is necessarily true— it isabit of amyth
that they are holding onto sometimes — they cannot give evidence of what they mean by that. It seemsto be part of
the culture of teaching. When you talk to people off the record in the AEU and other placesthey also agree.

Generdly speaking teachers have this mythology — they are their own worst enemies. A couple of years ago our
school was doing atriennial review, and | could seethat it could really improve. However, the principa was
resisting it because he found that critical discussion about how we improve very difficult. Hejust woreit asa
criticism of him, incorrectly. We had the verifier come who was alecturer from Melbourne University who could
sensethat | was frustrated. He said, ‘ Maybe your teachers here just need to be thanked more. | said, ‘I don't get this
kind of comment. When | taught, serioudy, you were rewarded every day. | don’'t know what it islike at secondary,
| had primary. Y ou get to be rewarded every day — you get hugged, cuddied, commented on how you look good
today—whatever! Y ou get constant feedback from the kids'.

I think their mindset needs to change about some of that because they do get thanked often. They certainly get
thanked by thekids. Y ou only have to be amediocre teacher usudly to get thanked by the kids because they are
incredibly loyal.

The CHAIR — Thank you for coming. We may wish to continue discussions as we go further into the
inquiry. Certainly our researchers might have more questions. Thank you very much.

Witness withdrew.
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The CHAIR — The committee welcomes the Victorian Association of State Secondary Principals.
Andrew, perhaps you would introduce your associates, make your presentation and then we will ask questions.

Mr BLAIR — My nameis Andrew Blair. | am president of the Victorian Association of State Secondary
Principas and vice-president of the Australian Secondary Principals Association. Today we have brought together
a Victorian perspective on arange of questions within theinquiry, but it was fortuitous that | could bring to this
meeting today some colleagues from ASPA who are responsible for our Australia-wide surveying of teachers
around issues of pre-service training quality. Indeed, ASPA has been doing some surveys on issues of teacher
supply across Australia for about a four-year period now. The two people with me today are responsible for that
work on behdf of ASPA: Wendy Teasdde-Smith from Adelaide and John See from the ACT. They have joined us
for the presentation.

The notes we have handed to the committee relate to the survey process, which | will get John to talk about in terms
of how we go about it, but it is an Australia-wide online survey. Y ou will note this particular survey relating to firs,
second and third years of teaching was undertaken in August 2003 with 604 respondents Austrdiawide, soitisa
fairly rich data set. John, would you care to walk us through the construct.

Mr SEE — On page 1 committee members can see how the document is badged with both ASPA and
Zoomerang; Zoomerang happens to be the online survey instrument we used. We basically sent this out to al our
members throughout Australia and asked them to circulateit to principalsin schools. They in turn gave it to staff
who were in their first, second or third years of teaching.

On page 1, the second question is, ‘What is your current employment status? . Andrew will refer to that later with
regard to page 11 but | thought you might be interested in marking that as something to come back to in the future.
We basicaly set these questions out to get an idea about who would be doing the responding and what is their
current situation.

Question 5 on page 2 isinteresting for the committee to be aware of . If you look there you can see that large
numbers of teachersin actual fact are teaching outside their subject expertise for either 20 per cent of their load or
40 per cent of their load. That hasimplications in terms of the training you might want to provide those teachersin
that it needs to be fairly broad, because they will be expected to teach outside their areas of subject expertise a
sometimein their career, and certainly within the first three years.

At the bottom of page 2 and the top of page 3 we have asked them which state or territory was the areain which
they did their pre-service training. We can then pull out the results for the various states and territories and see what
they thought about the pre-service training that took place in their states and territories. Andrew will talk about
those results later. In actual fact we can aso do the same kind of thing, depending which ingtitution they attended.
We have not recorded that according to each ingtitution, but it is material that is available, so you can find out
which university doesthe best job if you want.

On page4 question 8is:
In which gtate or territory are you located?

That will tell you the kind of experiences they are having now with respect to the induction into the education
system that they experience in schools. Question 9 refers to where they are actualy located and question 10 is
about the level of education.

On page 5 the committee will see that we are coming to some fairly solid pieces of datain questions 11 and 13.
That isinformation we have pulled out, and there are severa pages later on which Andrew will refer to where we
have displayed it graphicaly so you can get a sense of where Victoria comes. Y ou aso might notice that for
question 12, which asks, ‘ Do you have further comments relating to the previous question? we have pulled
comments out of these things as we have gone along and Wendy will talk to those sorts of things. We have dso
included a selection of comments which you might find helpful in your ddiberations.

On page 6 questions 15 and 18 also relate to data to which Andrew will speak shortly. Findly, we asked people if
they had any further comments relating to the previous questions or matters surrounding the survey, and again we
have pulled those comments out and put them into a group you might find useful. The comments themsdves arein
an unexpurgated form so you will find some spelling mistakes and typos as teachers were in the full flush of
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enthusiasm in putting these things down. Y ou are not to take that as ameasure of their ability to spell, please, or
their enthusiasm and speed.

Then we come to page 8 where we have pulled the data out for the Victorian situation.

Mr BLAIR — It isimportant to say first that of the 604 respondents, 242 were from Victoria. For some
reason in our surveying it would be reasonable to say Victoriatendsto be afairly high respondent state. | do not
know what that is saying.

The CHAIR — It isto do with the grest computers we have in schools now and ICT.

Mr BLAIR — | was heading down that pathway too. On page 8 you will see theresultsin relation to
question 11 are in a charted form. Question 11, by way of reminding, is:

How would you rate your university pre-service preparaion in relation to the amount of teaching you were able to do in schools?

Soin that box at the tap, the top figures are for Victoria and underneath are the collective tabulated results from the
other states. They are not average figures; they are direct tabulated results. Y ou will see that by and large young
peoplein training would say that their pre-service time in schools was excellent or good to excellent; 73 percent
indicated that. That is a percentage figure of the Victorian response.

The next question was, ‘ The content of the main learning area(s) in which you are accredited to teach’, again we
have a dightly less percentage figure than for the rest of Australia— and it goes on. Out of that you would have to
say that in terms of the overall situation for young peoplein training through university they would ratein Victoria
their timein schools as being very podtive rdative to their training in universities. We will extrapolate that alittle
further for the committee.

Some of the questions on page 8 included, * Gaining a knowledge of statefterritory curriculum documents', which
was quite poor in Victoria; ‘ Gaining a knowledge of assessment strategies and standards’, again quite poor — that
isthat figure of 55 versus 62 Augtrdiawide. ‘ Gaining a knowledge of professional approaches and practices
required of you as a staff member’ isadifficult question and a difficult concept, but it isthat whole area of working
in teams, understanding professiond standards, all that stuff — again, quite poor. The two next ones are crucia
areas. managing students, the training they are receiving at university viewed poorly, and understanding of
legidation or departmental requirements, again viewed quite poorly in Victoria

Wendy, is there any comment you would like to make?

MsTEASDALE-SMITH — Yes. In the comments | attempted to pull out those most relevant to
Victoria, but as Andrew has already said, a number have come from Victoria. Overall they were particularly
damning about pre-service training; there was no question about that. Some comments were;

| believe student teachers should have more face-to-face time rather than spending copious amounts of timein lecture hals. Practicum
should belonger ...not enough time spent in classrooms.

Some comments are particularly damning about some of the university courses here:
Thediped coursea —

auniversity in Victoria—
was afarce! The compulsory subjects are ridiculoudy easy and anyone who can write a essay can get top marks without any content
whatsoever ... Thelack of student behaviour management skills imparted to sudent teechersis only evident when the graduate reaches

their own classroom.

Overdl there was no question that across the country the view teachers had was that their in-service training was
very poor and did not prepare them for the classroom whatsoever. They were particularly damning about lecturers:

| felt that at university the lecturer who taught me for my mgjor arealacked people kills, failed to teach us what was relevant in schools
today ... he modelled very well how to be a poor teecher.

They were the sorts of fedlings.
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Mr BLAIR — The overall dataset would suggest that only 60 per cent of the 242 teachersin their first
three yearsin Victoriarated their university pre-service training as being excellent to good at preparing them for
teaching in schools — only 60 per cent.

Mr HALL — Did the results of this survey surprise you?
MsTEASDALE-SMITH — No.

Mr SEE — No, not with respect to university preparation. | think we al would have horror stories from
university where we thought, ‘ Thisis no good; thisis useless', and the most useful times that we had werein
schools. That is backed up with the data here, and you would have to say of that, as Andrew said, 60 per cent
thought their pre-service training was excellent to good, and that is consistent Australiawide.

Mr BLAIR — You still get comments from beginning teachers— and | am not here to bag the university
sector by any means — that the kind of content they are being exposed to through their university pre-service
training programs — through grad. dip. ed., for example— by and large is somewhat grounded in previous
decades. A lot of it hasto do with perhaps the longevity of staff in our universities. There needs to be amuch
greater sense of interaction between training institutions and in schools, or the employer and schoals.

| listened with interest before. | actualy believe strongly that the employer in this state needs to play afar more
overt role in managing the quality assurance of teacher training in this state. Without it thereis no leverage.

The CHAIR — Have you finished the presentation, Andrew?

Mr BLAIR — No, | will keep going. The next question is 13 and this is the expected contrast:
How would you rate your experience in schools during your pre-servicetraining in relation to ...

Y ou will note the bar graph on page 9 is returning much higher response rates than relative to the university
pre-service training. In thefirst one * The content of the main learning areas in which you are accredited to teach’ —
this is the experience when you are in schools — Victoriais 82 per cent, which is a pretty good number. The figure
for the minor areasis 70 per cent. Then under ‘ Gaining a knowledge of statefterritory curriculum documents’, again
it isnot aterrific figure but it is better than what occurred in university; it could be improved. Assessment strategies
at 67 isnot bad but it could be improved. By and large kids are saying, ‘Hey, we need more time in schools', but
thereis clearly work to be donein Victorian schools to improve our gamein relation to this area.

MsTEASDALE-SMITH — There are particular comments related to this:

| found my training to be antiquated and when in ateaching role | rarely went back to what was taught at the university, particularly in
the management of students and V CE documents and requirements.

There were severd references made to those issues of student behaviour management and legal requirements and
duty of care:

Thelack of student behaviour management skillsimparted to sudent teachersis only evident when the graduate reaches their own
classroom and ... can be both frightening and discouraging.

A number of people talked about wanting to leave teaching fairly early dueto their feding ill prepared.

Mr BLAIR — It isworthy to note that out of that question 13 nearly 80 per cent of teachersin Victoria
rated their school-based experience as being excellent to good in preparing them for teaching in schools.

Questions 1510 18 isthelast areal care to make particular comment on. Question 15 states:
In gaining employment how would you describe you are experience?

Question 18 states:
Regarding your induction into the profession how would you rate the qudity of experience?

Thisis an amagam. By and large aworrying feature there would be service from Department of Education and
Training officialsin relation to the first three years. That isafairly darming number and, | guess not surprisingly,
support from colleagues is quite the reverse, aterrific number in terms of 91 per cent.
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Out of thefigure of 242 we pulled some data on the status of those people. Relative to the rest of the country — this
ison page 11 — 90 of the 242 Victorian teachers had permanent appointments, and that related to 38 per cent of
respondents, versus temporary contractsin Victoria where we had 47 per cent versus 34 per cent Austraiawide,
which is an interesting piece of data given that issue around induction and how much energy do you put in for the
longer term outcome in terms of contract versus a permanent appointment.

MsTEASDALE-SMITH — | think this quite sumsit up:

It seems that the government is doing everything possible to make finding ajob as difficult, time-consuming, expensive and stressful as
possible. If the government wants young teachers to stay in the profession they should remove some of the obstacles ... For some of us
the stress and uncertainty of this profession is making us want to leave and find better paid jobs that won't cause us stressrelated
medical problems or necessitate our working in barsin order to pay the rent over Christmeas.

There was another one;
Thereisashortage of teachers but when you look for ajob it is as hard as digging awell in the desert.

There were a number of comments about the VIT people being unhelpful, inefficient and rude, not very user
friendly, very bureaucratic. Obvioudy young people or beginning teachers found the process of the bureaucracy
and how to manage the employment rather difficult.

Mr BLAIR — | would not wish to digress in terms of the work of theinquiry, but we haveto find the
right balance between a push for amaore permanent employment status for teachers and providing principalswith
the flexibility to manage their budgets on a year—by—year basis. That isjust an aside. In terms of the other datasets, |
will ask John whether there is anything to mention specificaly.

Mr SEE — On page 11, Mr Blair has pointed out the differences between those people with permanent
appointments and those with temporary contracts. Thirty-eight per cent from Victoria were permanent, and 47 per
cent were temporary. If you compare that to our nearest, largest neighbour, which is New South Wales, you will
seeif you look at the raw figures for New South Wales, that of the 60 people who responded from New South
Wales, 42 of those were in permanent employment and 13 were in atemporary capecity.

If you were thinking of joining an education system an offer of permanency isfar more attractive than an offer of a
temporary contract. Also, if you were thinking of moving from another profession to teaching, the offer of
permanency is more attractive than atemporary contract so that is an areathat you need to consider; and | happen
toliveinthe ACT so | know what it islike to lose teachers to New South Wales.

Mr BLAIR — Also in the pack we have given you, you will note a press release on that topic, and dso a
summary of the datawhich is across arange of questions. | guessin conclusion, on acouple of other points
regarding the broader terms of reference, one of the issues you are addressing is attracting people from other
professions back into becoming quaified teachersin Victoria

Y ou would be aware that the Department of Education and Training has recently announced 20 training places for
other professions back into teaching. They are paying those people at the top end of what we would cal the
ingtructor scale, which is below a qualified teacher but compares to the rate of a beginning teacher.

My issue with thisisthat | would see that as being a positive starting point — we have short-term supply problems
in certain subject areas, which John See and Wendy Teasdale-Smith could talk to you about for hours— but the
issuefor mein the end is: how are those people trained? How interactive is that training with the school that they
might actually finish with or sign onto? And isit redligtic to pay people that amount of money and expect that they
might stay in without an ongoing contract behind them?

We will not solve the short-term supply problemsin particular subject areas without mgjor incentives for people to
join the profession, and | happen to have aview that we can be precious about subject shortages or indeed gender
shortagesin schooals, but unless we actualy do something to provide genuine incentives for people to join the
profession we will have young people missing out; and having young people miss out for me is the key question in
this sate.

I cannot genuinely sit here today and say to you that every young person in the state of Victoria has an aosolute
guarantee of receiving a core curriculum provision in this state on the basis of teacher lack of supply, and | think
that is avery worrying proposition.
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Mr SEE — Just to illudtrate that last point, on page 16 of the document Wendy Teasdale-Smith has
brought together the information concerning ‘ Teaching outside area by learning area’, and there is a graph there
which shows where people are teaching outside the area, mainly in the areas of maths, English and studies of
society and the environment (SOSE); but it is difficult to teach in alanguage area outside your area because if you
do not speak the language, you do not; athough | did know of somebody who taught Japanese and she was
hospitality trained! What happens thereis that you do not teach the language; you just cull that curriculum from
your schoal.

Mr BLAIR — | know we are getting a bit red herring’ d here, but | have been doing some work in
preparation for the July MCEETY A meeting regarding the development of an Australia-wide position on the
teaching of languagesin Austrdiaand — my goodness me! — how difficult it is to come to a position that might
be acceptable to all states and territories on this fundamentd issue.

We do tend, as aresult of that process, with respect, to dumb it down to alowest common denominator of outcome
which would be acceptable. So | guess | am saying we need to be alittle bolder in this state and be prepared to be a
bit bolder for the sake of our kids.

MsTEASDALE-SMITH — | notice your terms of reference related to attracting people from other
occupations, and there were a couple of quotesin our documentation to you, and | will draw your attention to them.
These are from mature age teachers who went into teaching after other occupations:

Asasole parent it is very difficult to leave your home and children to have to take up rurd positionsto gain employment. Thisis
extremely stressful, especialy a my age.

Then:

As amature age beginning teacher with a career that will be shorter than most graduates | find the salary will be amagjor concern asmy
family grows and costs become greeter. If you want usto stay, keep us hedthy, with the best hedlth care and provide incentivesto stay,
otherwise other fields that have greater benefits that would suit my skills and expertise would become of more interest.

One of the unexpected outcomes we found as aresult of that survey was the number of peoplein their first three
years who were aready considering leaving the profession, which is aso what the research shows but that came
out, mostly based on fedling ill prepared and/or unsupported in their teaching.

Mr BLAIR — | hope that this datais, in summary terms, useful for you. We have been doing now our
teacher supply online process for about four years so we have built a pretty considerable longitudina data set that
has some genuine usefulness. We have a survey out now, and we expect about 500 responses about teacher
shortages across secondary schools across Australia. So it is useful primary data. We are planning on doing another
later in the year.

MsMUNT — Thisis absolutely stunning information, and it shows very clearly that the students are
basicaly arriving in the schools unprepared and are clearly asking for alot more practical experience. We heard a
little while ago from the university deans, that when the students go to the schoalsit is the schools' responsibility,
and there seems to be aneed for amuch grester cross pollination of purpose there.

The CHAIR — They said practicd isimportant asit relates to theory.
MsECKSTEIN — But it had to be linked to theory, iswhat they said.

MsMUNT — This demonstrates clearly that that Smply is not practical and not working. | was interested
in this quote from your data

The course | did was written by teachers which made dmost everything we did practica and useful for teaching. It was a post-graduate
course so we did not waste time learning the content for my subject aress. Instead we spent time learning how to teach those subject
aress.

That is very interesting and shows the balance between practical teacher learning and theoretical teacher learning. |
am pulling this al together — that is talking about a pre-degree and a post-degree qudification. Do you think that
that is perhaps the way forward to solve these problems?

Mr BLAIR — My persond view isthat one of the things we must as acommunity understand is how
transferable teachers are in terms of the globe. Teaching as a profession and as atraining areaiis very attractive and
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very transportable to other countries and other professions. So | suspect that the days of afour-year concurrent
preparation for teachers are probably dead and gone.

I think we need to be talking abouit first degrees with add-on graduate diplomas of education. | do not have much
problem with that as long asthat graduate diploma of education is very much grounded in the practice of teaching
and is very school-based.

There is some stunning work going on in this areain the United Kingdom about how universities work with
networks of schools and fundamentdly have flipped the whole idea that the primary focus of that graduate diploma
of education year is university based. The university lecturers actualy spend their time in schools as against
dragging kids back into a university to sit down and listen to perhaps a philosophy of education lecture that | heard
inthe early 1970s.

MsMUNT — That seemsto be the crux of the matter.

MsTEASDALE-SMITH — Thethree of us have been teaching for awhile now, and | know that when
we have beginning or practical teachers out to my schoal, they are getting exactly the same training and model as|
did 20 years ago — so many weeks to come back and so on — and when we try to get them involved in middle
school 0 that they teach maths and science and not just science, the lecturers will not et us go there, basically, and
if we force that to happen, then the student will not fulfil the assessment requirements of their course.

We argue againgt that and say, ‘ That is what they will end up teaching, so let us prepare them for that’; but they
say, ‘No, no, scienceisthebusiness'. It isavery old-fashioned and traditional way of approaching it.

Mr SEE — In some ways | would agree with what Mr Blair says that the days of having a concurrent
qudification in education and something else are numbered. It does have problems. These people who come out
with afour-year bachelor of education are better teachers than the ones with a graduate diplomain education; but
their understanding and grasp of the subject matter and what drivesthe areain which they are teaching is poorer.

| would agree with what you have said that when they do the graduate diploma of education it isimportant that they
maximise the amount of time they have in schoals, and the University of Canberra has finally moved internships —
which are significant periods of time for Bachelor of education studentsin primaries, in their final year — into the
secondary system, and that iswhere they go out and spend several weeksin the schools. | believe that that isthe

way to go.

MsMUNT — It seemsimportant also, from al the information here, that the universities actudly
participate in that process rather than just handing it over.

Mr BLAIR — Absolutely, and that iswhy | am actudly quite critical of our Department of Education and
Training— the largest employer of teachersin this sate, by along way — for not leveraging those training
ingtitutions and saying, ‘ Sorry, guys, you actually are not running the agenda anymore. If you want your young
people to be employed, then thisiswhat we require. We need some quality assurance about what is going on and
we need for you to join us and the rest of this community in the rest of this century’.

Mr HALL — Thank you for the presentation. This survey work is certainly very interesting stuff. It shows
the views of, as you said right from the outset, something like 601 participants al in their first three years of
teaching.

| am not surprised by those results either, asyou have indicated you are not, because getting in front of aclassroom
for the first timeis a daunting experience for those of us who have been through it, and | can imagine young
teachers standing in front of the class fedling that their training and preparation for this has been less than adequate.
Do the principals associations both in Victoriaand Australia wide share those views at the same level asthese
young teachers do?

Mr BLAIR — Absolutely, and we have made a number of submissions to the commonwesalth and to
inquiries undertaken by the commonwedlth, for example, with the Kwong Lee Dow inquiry. We have aview that
there is an issue around supply which is not asssted by preparation.
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Mr HALL — My follow-up question is that we heard from the deans of education this morning
suggesting that teacher education courses can only, to alimited extent, prepare people for survival; and the real
education comes from the experience of standing in a classroom and teaching kids. Would you agree with that?

Mr BLAIR — Absolutely.

Mr HALL — To what extent, then, is the criticism of education training courses valid in that they cannot
teach people everything?

Mr BLAIR — Basicaly what young people are saying to usisthat their preparation is essentially chalk
and cheese. They go into auniversity where there is little relationship to what is going to happen to them in schools.
So to say that the practice of teaching is something which is only able to be gained through school practice isto, in
many ways, denigrate the graduate diploma or education and the capacity of the graduate diploma of education to
relate in avery genuine way the theory with the practice. Thereis absolutely alack of relationship between the
theory and practice which needs to be built on quickly.

Mr SEE — Judt adding to that, it would seem to me from what you are saying that the universities are
trying to wash their hands of effectively preparing their students for school. There are aspects of teacher preparation
that the universities do well. If you look at the two sets of results on pages 8 and 9, especialy when it comesto
teaching the students about curriculum and possibly legidation — but | am not quite sure about that — you can see
that the universities score higher than the schools do because in the schools the students are engrossed in surviva
and what do they do. They have alesson in 5 minutes; what will they teach? They will be very much engrossed in
what they will teach the students.

At the universities they have thetime, and they can take them through the information that is required to learn
about the curriculum — for example, *“What do the curriculum documents look like? How do you go about writing
agood curriculum document? What is the information you need to know about? .

So there are agpects of the university education which are useful, and need to be there; and they dovetail with what
happens out in the schoals. It islike saying, ‘| believe that the students should be going out from the universities
into the schools but the universities should provide some sort of a safety net or way of debriefing the students when
they come back or during the time they are there so that the experience is not a negative one but a professionaly
growing one.

Y ou can see from those results that the schools are doing inordinately well in providing support to the young
teachers and hel ping them through the processes but the universities can also play arole in providing information,
the structures and things to be aware of , in the debriefing, and in terms of what you do, where you go and how you
do it better next time.

Mr HALL — | agree with that, and we challenged the deans on that particular issue thismorning. What is
the association’ s view on the payment of supervising teachers?

Mr BLAIR — | believe the association would have aview that the days of teachers receiving extra
remuneration for this are in fact diminishing the profession. We have just been through a process of athing called
ETWRs— experienced teachers with responsibility — but | expect that they will not be around much longer.

I would have thought that as a precondition of being a highly experienced teacher and aleader in the pedagogy with
responsibility for an areawithin the school that this duty of supervising and working with younger teachers might
be seen as a genuine professional responsibility in building the profession and building the capacity of the
profession. | think we should not be in the game of additiona remuneration, but | do not know if my colleagues
from other states would have a different view.

MsTEASDALE-SMITH — | understand what Andrew is saying but it is historical, so for it to be taken
away now would be problematic | think. | believe there are aready issues with universitiesin the South Audtraia
getting schools to take on prac. teachers now let aone if there were no perceived benefits to the teacher, because
the teachers see it asjust hard work and an extra body to look after. | think it would get more difficult if that was
the case.
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Mr BLAIR — Isthere not a caseto say that if the Department of Education and Training in this Sate
became more overt in its relationship with the deans of education in quality of provision and quality assurance
around these issues, that by relying on universities to provide the remuneration they are actually diminishing their
control over the process. If this duty was seen as being something that the department insisted upon, that
experienced teachers — pedagogica leaders— were required to take on then they would have more control over
the outcome.

The CHAIR — Itisinfact part of the ETWAR isit not?

Mr BLAIR — Actudly it isnot in strict terms.

The CHAIR — It wasin the publicity that went out.

Mr BLAIR — I think it isgoing to be a hitorical problem anyway, Steve

Mr HALL — Isit ETWAR class or above teachers who are only supervisors?

Mr BLAIR — No. | have been in schools where third year out teachers have supervised and in many
waysit is quite agood thing to do.

MsBUCKINGHAM — Thank you al for your presentation this morning. | have sympathy for many of
the views you put forward. | hear the message loudly that perhaps the department should take greater responsibility.
Given that you have thislongitudina study happening, what are the principals going to do? What is your
mechanism for feeding back to the department or to government — | suppose your mechanism to government is
here today, but to the universities about the inadequacies that you are finding in this study? Have you got a
mechanism or isthis just a collection of data? | suppose | am asking what you are going to do with it, because it
seems such vauable data? Where are you going to take it?

Mr SEE — We have done severa things. One of the reasons why we did the survey was because when
Qwong Lee Dow was doing his review into teacher development in methematics, science and technology, we got a
whisper that there was a fedling that things were fairly well okay at a university level with preparations and that
certain things should continue as a status quo. That iswhy we put out this survey and asked some of the hard
guestions. So during the actual consultation process we put out the survey, got the results back and fed that back to
Qwong Lee Dow and the peaple in the federal Department of Education, Science and Training. So | think that
certainly influenced some of the responses to those issues that were raised.

In terms of what we do with our colleagues, we publish this material on our web site, we have put out press releases
and we are doing this sort of thing here. As Andrew referred to in the earlier question, | dso think that we need to
build a sense of responsibility among staff that teacher preparation is one of the professional requirements of the
job, dthough in the Australian Capital Territory there are honorariums associated with professiona development
money or actua remuneration in other states.

Mr BLAIR — Inthe Victorian context | have also tabled this data at the teachers supply and demand
working party.

MsBUCKINGHAM — Given you are saying that thisis longitudinal, | think you said something about
dissatisfaction. Do you go back to the same teachers and track whether they have stayed, especialy the ones that
showed the greatest disadvantage with their pre-service training? If next year isits fourth year, will you have data
to show whether they have actudly stuck it out or left?

Mr SEE — We cannot do that on an individua basis. Part of the rationale was that it is anonymous.
MsBUCKINGHAM — I did not understand that.

Mr SEE — Thisinformation hereis from first, second and third-year out teachers. Last year was our first
year of doing this. Teacher supply and qudlity is a separate set of surveys— —

MsBUCKINGHAM — Thank you. | did not understand it was anonymous.
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Mr SEE — If we run the survey again, which | think we should do this year, we will pick up the new first
year out teachers and whether or not there has been an improvement in teacher preparation from last year to this
year.

Mr BLAIR — By theway, Helen, we advised principas that when they received this survey they might
bring together dl of their first, second and third year out teachers to get them to fill in the thing online but then to
have a school-based discussion around how the induction and pre-service training has been viewed and use that or
lever off that in terms of building programs on aschool by school basis.

MsBUCKINGHAM — On Monday we had a briefing from the department, and | asked the question:
what role does the department fedl it playsin pre-service education? | paraphrase their answer but it was: that isthe
role of the VIT. Would you like to comment on that?

Mr BLAIR — Let me comment by saying that | am not surprised that that is the answer you got. | would
also say that it assumesthat the VIT, initsinfancy, has both the breadth of experience and capacity to engage with
the deansto provide the kind of young people that we need to saff our schools, and | would say that it is very early
days. | would like to see very much more employer involvement.

MsBUCKINGHAM — Thank you very much.

MsTEASDALE-SMITH — It seemsto me too that the redlity of the world now isthat it is about
partnerships between industry, business and government, and yet around thisit seemsto be from what you are
saying that it is buck passing. It is not their respongbility; it istheir responsibility.

The CHAIR — Can | just clarify acouple of thingsas| did the other day with the education department.
Page 11 shows temporary versus full time. We were told that in Victoria, because of its decentralisation, that what
is caled temporary or short-termisin fact people who are employed for atria period. When you have a centralised
bureaucracy you tend to appoint on atria period for three months, one month whatever it is. Isthat afactor here?

Mr BLAIR — I think to some extent it would be fair to say that principals employ teachersfirst and
foremost on merit, but secondly with avery close eye on their fiscal responsibility. In representing principals | have
aview that we would very much like to make certain that when we have young people of qudity that we do
whatever we can to keep them in the public education system and tie them up for lifeif we can.

The CHAIR — Do you have aview that your principas should probably appoint new teachersfor atria
period or gppoint them first off into a permanent position?

Mr BLAIR — To be honest with you, | think this gets back to the graduate Dip.Ed. year. If we could have
afar more school-based training and internship-type program in this state, alot of the selection of teacherswould
occur in that year. So your risk in putting someone up — —

The CHAIR — | am just trying to understand the statistics.

Mr BLAIR — | am sorry, but the risk of putting someone on ongoing as their first gppointment would be
greatly diminished. But the essenceis that whilst we have a school globa budget regime — —

The CHAIR — As opposed to a centralised staffing regime?

Mr BLAIR — Exactly. You cannot have it both ways. Y ou cannot say, ‘ Increase the number of ongoing
employees’, and then, * And by the way, if you runinto deficit it is your problem and it is your poor management
decision’.

The CHAIR — The second thing is that on page 2 and one of the key things of course being your ability
to teach a subject and how you should be trained to do that. It is a contentious issue obviously given that university
subjects do not necessarily fit neatly into school subjects. If you do second and third-year statistics, does that
qudify you to teach maths? Also the fact that principal s appoint teachers through their school global budgets. There
are recommendationsin Victoriathat you should have two yearsin asubject area at university in order to teachit. |
was looking at the questions asked in your survey, and | would have thought that it was a funny kind of
clarification about the expertise in asubject in terms of your teaching. If you had smply asked, ‘Do you fed
confident in teaching your subject given your university training? , you might have got different results. | wonder if
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you would just comment on that? The definition of ateacher of a subject is postgraduate and first or second year
with an example there that isabit — —

Mr BLAIR — It was important in definitional terms as well as intent terms to make a definition between
confidence which might have to do with the kids that you are teaching versus your capacity based on your training,
in terms of the subject knowledge, and that is redlly how we framed that question. In a sense and as much as one
could we wanted to strip away to the core and not have any other eements that might impinge on confidencein
teaching.

The CHAIR — What is your view about the basic criteriafor teaching a subject? Should we articulate
that if you do statistics you can teech— —

Mr BLAIR — Areyou talking secondary staff?
The CHAIR — Secondary, because that iswhere the main areais.

Mr BLAIR — I think you would want to be looking at least atwo-year university study to trandate that,
for example, into ayear 12 maths teacher.

The CHAIR — What about junior? Have you any concrete position on it?

Mr SEE — We discussed the definition. There is a question between confidence and capability. Certainly
for junior levelsin mathematics and science you might say that somebody who aso has amajor in another area, for
example gatistics or even PE which isafairly common one, they may be able to teach some of the junior level
sciences. But when you start to get into the years 9, 10, 11 and 12 that confidence does not necessarily match the
capability. A point that | was going to make earlier about the four-year bachelor of education course as opposed to
those who have a degree in a subject areafollowed by a graduate Dip. Ed. isthat | am the principal of ayear 11
and 12 college and | know that athough the bachelor of education teachers are confident, their grasp of the subject
matter and the nuances that are involved are not as effective as those who come from the other stream. In the
Austraian Capital Territory system you are dso involved in the curriculum development side of things aswell as
the teaching side of things and you need that grip and depth of knowledge to enable you to write good curriculum
for chemistry, drama and whatever. | know that | went from ayear 7 to 10 high school into ayear 11 and 12 college
I thought, ‘I can teach anything’. Y ou are quite confident in doing that sort of thing, but when | got into year 12
astronomy | had alittle bit of trouble. | was an amateur astronomer, but | was not into cosmology and things like
that so | found it difficult to make that transition.

Y ou are quite right that somebody’ s confidence and capability a one levd is sufficient but that when you start
moving up through the yearsin the secondary ares, it is not necessarily the case. When | look for staff, if they have
done abachelor of education, for example, or adegree, | look for qudificationsin the areain which | am seeking to
employ them.

The CHAIR — This seems to be a problem. When we talk about the juniors we have different
expectations to seniors. So when you are talking about employing ateacher and their expertise in a subject areg, the
problem isthat it is pretty woolly; it depends on what they are teaching. | guess what you are saying isthat if | did
not do literature as part of an arts degree in first and second year at university, | could probably still teach English
or humanities at ajunior level or would | be agood year 12 English literature teacher? Probably not. Would you
support work done on how university courses trandate into your capacity or qudification to teach subjects at
different levels?

Mr BLAIR — I think we have to make some quite strong definitional differences between subject
knowledge and the craft of teaching. The craft of teaching isreally the areawhere you are going to get the
multidisciplinary project-based, team-based learning programs that are very much growing in Austraiain years7,
8 and 9, for example, and across the middle years. Thereis no doubt that subject specialism and subject knowledge
are crucial through to senior years but then not every senior teacher has a particularly strong craft of teaching. So
redly | think we are talking about two different things, and | do not think that universities clearly alone have the
capacity to have much impact on the craft of teaching.

MsTEASDALE-SMITH — ‘Quality’ does not equa ‘qualified’ athough | need to say that qudified is
part of the story aswall. | think it isa problem to go totaly away and say that you can teach anything so long as
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you have some sort of general degree. | do not know about here but in South Audtraliawe are training teachers for
middle school teaching, which is about having qualifications across and particularly about the art of teaching
middle school students and doing that well. The issue of qudified teachers will grow here paliticaly asit has done
in America. Thereisabig push around, ‘Who isteaching your child?. | know they areinto litigation in America
but there are also issues around senior school and whether or not poor results by studentsis the result of unquaified
teachers teaching them. | think that will become an issue here.

The CHAIR — But the paint is, how do you define * qudified’ at the senior, middle and junior levels?
That is really where the work has to be done, atherwise we are talking round in circles. | understand your point
about the craft of teaching.

Mr SEE — With curriculum renewa which istaking place around Austrdia as well, they are not
necessarily dividing them up into key learning areas , as you see in question 4. A response to the most recent survey
saysthat it isabit difficult to answer that question because we do not necessarily have the key learning areas any
more; we are using different sorts of things.

Mr BLAIR — Those nationd registration issues around certification are interesting. We are a an
interesting point of course with states and territories setting up their individual institutes of teaching, but again, a
significant conversation has to be had with employers across the country — each employer and states and
territories — around what kinds of certification they require for people to be teaching in their schools and meeting
the kind of questions you are putting up.

The CHAIR — Thank you very much. Y ou have certainly given us something to think about. | guesswe
are rapidly coming to terms with the question of where real teacher training occurs. Does it occur in the university
or in the schools and a what point should you tick off the teacher as a qudified teacher with the ability to teach?

If it is okay with you, our researcher Nick Fischer will follow up with some questions about the details of your
survey. We may wish to come back to you later in the inquiry to bounce off some ideas and get some other
information about our inquiry.

Witnesses withdr ew.
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The CHAIR — | declare this hearing of the Education and Training Committee open and welcome
Parents Victoria to the committee. Y ou may wish to make a statement about the terms of reference or your
organisation and then we will go into questions.

MsMcHARDY — My nameis Gail McHardy. | am the current state president of Parents Victoria. Elaine
isour senior vice-president. Parents Victoriais a sole parent organi sation representing parents in government
primary and secondary schools, and has done so since 1927. Our members — parents associations referred to as
parents clubs or welfare clubsin schools, and individua parents — have aways represented their views to our
organisation in respect of quality teachers and their expectations of them.

| have tabled and supplied to your executive officer acopy of our existing policy. We formulate this policy on
pre-service teaching which captures anumber of our expectations from state and federal governments and the
training institutions on what should be provided. Please note that the policy that has been supplied isreflective of
post-parent members and is due for amendment. | am abouit to read through some of the ideas we would like to see
incorporated. | have doneit in dot point form if that would be hel pful:

The pre-service training to incorporate in communicating with parents how to deal with parents who have children experiencing
difficulties at schools, educationa and socidl.

Provide opportunities to discuss strategies on how to deal with difficult Stuations.
Discuss and witness varying methods of classroom instruction and management.

Adopt self-assessment toolsto dlow student teachers and returning teachers to understand their strengths and weaknesses and how to
address and improve them.

Induction and transition programs for new and returning teechers to familiarise themsalves with school policy, programs and the school
community that they work in, asthese are al very different.

Opportunities, where possible, to atract people from other professons to gain qualifications to teach and participate in education
programs, mentor, instruct, and be utilised to bring relevance to curriculum to improve student engagement.

Student teachers provided the opportunity to understand and experience other school operations, responsibilities and requirements —
again around school policies et cetera, and the life of the schoal.

I want to make specific reference to arecent experience that | had. Y ou may have heard this earlier today from
someone elsg but it was quite an interesting experience. | was invited by Gloria Latham, senior lecturer a Royal
Melbourne Ingtitute of Technology (RMIT) who runsavirtua classroom for a primary school to make a
presentation to 100 fourth-year students on parent partnership and relationships. It was aredly worthwhile exercise
that generated alot of questions from the student teachers. We would aso hope that the pre-service teaching would
understand the various pedagogies, the meaning of pedagogy; and how things have changed for the future. The
courses would aso access current research and reports to assist future teachers with implementing improvements.

We would hope there would be an undertaking and a commitment to professional development by the teacher so
that there is some sort of arrangement at the outset that they will do further professional development in their future
years of teaching. My dot points continue:

Feedback evauetion from the student teachers at the end of their first year of practice and a so the supply of mentoring; a menta bank.

Thank you. The CHAIR — That was the most succinct presentation we have had today and we thank you. It
was succinct and informative.

MsMcHARDY — We will supply that to you.
The CHAIR — Are there any questions?

MsBUCKINGHAM — How did you come to that point? What made you, as an organisation, decide that
iswhat you wanted to see? Wasit achieved by genera discussions or by observation? How did your group decide?

MsMcHARDY — Those things?

MsBUCKINGHAM — Yes.
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MsMcHARDY — Probably the combined experience of being a volunteer in the organisation — for
mysalf | can speak for 10 years— and from phone calls; emails we receive as aresult of school visits, and forums
we run for the government under our service agreement to the Department of Education and Training. All those
ideas and feedback basically form a summary over aperiod of time. We tried to capture what is the most current
concern for you. That iswhy | had to explain to you about past policy because as you can see when you read it, it is
alittle bit outdated in some components.

The CHAIR — What would be a perfect model for young teachers just entering and their links with
parents and understanding the needs and expectations of parents with regard to schools? What would be aforma
mechanism to put in? Would there be one?

MsMcHARDY — Primarily we have communication at the top of the list. We strongly believe there
needs to be very succinct communication unit within the pre-service training. A good example is what someone
like GloriaLatham isdoing at RMIT. | can use that example because | have experienced it. However, we would
like to think that the Faculty of Education and other training institutions incorporate those types of ideas because
they are real and they are an opportunity for them to invite people who are from those settings to explain what is
happening now so that they are prepared when they go into those settings.

The CHAIR — Do the student teachers go to parents’ meetings and the school councils and that sort of
thing in their rounds? Isthat part of what happens now?

MsMcHARDY — We don't know that, Steve. It is a good question. Through this presentation we asked
them what they defined as participation — when we said the word ‘ parent’ how did they fed? We did a bit of
brainstorming around that because it was redly important to hear the mixed reactions. Y ou must remember that a
few of those pre-service teachers were mature-age students and were also parents. It was redly good to ask that
guestion and when we asked for a show of hands, out of 100 people, five hands went up indicating those who had
actually been to aschool council meeting or a parent association mesting.

Ms CROWLE — We have actually had feedback from teachers who have said that they redlly have not
encouraged parents to be part of their classroomsin their early teaching days because they are afraid that they are
ill new and learning and that parents will criticise. We certainly want to do everything we can to get over that.
Parents redlise that new teachers arejust learning, but we gtill have a part to play. We certainly want to encourage
new teachersto use the expertise of parentsin the classroom rather than excluding them because of their
inexperience.

MsMcHARDY — Or past fears.

The CHAIR — Do you have aview on the adequacy of pre-teacher training. Has Parents Victoria talked
about it and said about new teachers, ‘ They are hopeless' or, ‘ They are good' ? Do you have aview about different
ingtitutions?

MsMcHARDY — The only time that would come out isif we have actualy had areport & aloca leve
and parents are seeking advice on how to go through the process of bringing that to someone' s attention. As you
can appreciate, our organisation is made up of volunteers. We have been around along time but usualy we are
dealing with the issues of the day. At the same time there are lots of opportunities for these things to be discussed
but unfortunately we do not get time to pursue them. Thisis something that we have been looking at very closdly
over the last two years because we fed that we should be out in these training ingtitutions talking to people.

Ms CROWLE — In my experience over the years with Parents Victoriaalot of different issues have
come up and we have thought they should be included in pre-service education. They might be things like hedlth
checks on kids; being able to establish whether a child might need to have their eyes or hearing checked; or things
like that. We are dways adding to thelist of things we would like to be included in the curriculum for teachers, but
I guess we need to find a balance in what they need to know. As | understand it, in their course they might have a
fortnight where they talk about the development of a child or whatever, and that is such asmall amount of time
compared to the implications for a child' s development and the way that they are going to learn. | supposeitis
matching the relevance of the curriculum to what it will actudly bein practice.

MsMcHARDY — We can dso direct you to the Better Schools. Better Outcomes program and the things
we brought up there regarding teachers around students with disabilities, impairments and educational needs. That
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isahuge areathat faces our organisation. Parents are saying, ‘ Are these teachers being trained in preparation for
when they have a child in that Situation coming into the classroom? .

MsMUNT — I think you brought up something today that no-one else has brought up — that is,
professiona development. Teacher training is not just for new teachers who graduate, it isfor the ongoing training
of teachersin the system. Could you just expand on that alittle bit? Do you see ongoing professiona development
asimportant — | think | do.

MsMcHARDY — Certainly, and it is something that is brought up regularly. We believe that from the
experiences we have had with parents sharing stories— and again, without generaising— there is some form of
resistiance from some schools and some teachers at certain stages of their careers. They may not be prepared — and
| can give you lats of little anecdotd items outlining where that has happened — but in general we can tdll you that
it isvery evident that for a school to have awhole-school approach there has got to be some sort of commitment
from the teaching fraternity. They must be prepared to look at and revisit things.

We recognise that there are time restraints and it also comes back to teachers salaries and becomes an industria
issue. But from an educational perspective and from what parents have said, it isrealy important that these things
are revisited and that they have refresher courses. If there is an issue about class management, it isimportant that
they have that opportunity. Y ou can do professiona development in lots of different ways; it does not necessarily
have to be outside the school. We could have ateam of people come to the school and do working group
observation in classrooms. Thereislots of documentation — for example in the blueprint that the Boston
Consulting Group did — that we firmly agree with. So in answer to your question, yes.

Ms CROWLE — We certainly have apolicy on teacher professiona development aswell. Parents are
very happy for teachers to have time away from the classroom for professional development, aslong asit is
relevant. | guess the relevance of the professional development is the most important thing. Sometimes you think,
‘The teachers have a day off to do x, how isthat going to benefit my child? .

The CHAIR — Just before a public holiday!

Ms CROWLE — Before Mebourne Cup Day, that day in between. If parents can see the relevance and
their child is going to benefit, they are certainly in favour of teachers having ongoing professiona development.

MsMcHARDY — And parents' reaction to that professional development and thetime out to do it,
whether internaly or externdly, could be far better received depending on how it is communicated to the
community — why they are doing it, what it isfor. In our experience, people wart the communication.
Communicetion is probably the key thing in al of this. It is not just about ideas but aso in the training.

MsMUNT — | am dso interested in one other thing if you could bear with me for a second — that is,
parents coming into the classroom as helpers. |s there any feedback on how that is working? Being a mum who
does this | know that sometimes it works very well, but sometimes it does not work too well &t all. Perhapsthe
parents need alittle bit of development before they go into the classrooms to be helpers. Once again it comes down
to communication. Do you have any evidence on that?

MsMcHARDY — We have some strong views on this. As you can gppreciate, alot of people are
returning to the work force, particularly women, so the numbers of people available as hel pers are reducing. We
have strong fedlings about parent-friendly environments. For |ots of reasons some schools have adopted policies
where pre-schoolers cannot come to school with their parents any more and that reduces your voluntary list of
helpers.

MsMUNT — Why has that been done?

MsMcHARDY — That isjust what is happening in the times we livein. Y ears ago you could bring as
many children as you like to school and just give them atoy box.

Ms CROWLE — One of the reasonsistherisk factor. Schools are worried that if a pre-schooler has an
accident, they are not covered. Mum is avolunteer so sheis covered if something happens but the pre-schooler is
not covered. Thisisaparticularly big factor on excursions. Once upon atime you could take your pre-schoolers
along to the zoo and have alovely day out, but that is certainly discouraged now. At the other extreme, while we
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realy want parents to be part of the classroom environment we do not want to encourage any expectations by
parents about taking ateacher’ srole and we would certainly be against any moves to have volunteer parents doing
ateacher’'swork.

MsMcHARDY — There have also been questionsin other arenas about para-professionas and things
like that. We have some issues with that. We want accredited, quaified people doing these sorts of things, but by
the same token we want parents to participate. Our organisation has a strong history of participation, but there must
be firm protocols and practicesin rdation to how that is done. Parents should be aware of the school’ s expectations
and schools should be aware of the parents’ expectations.

Unfortunately, we have anecdotal evidence that sometimes what one parent did in the past has been held againgt the
school for 10 years. Do you know what | mean— againgt other parents doing things because someone has
overgepped theline. It istherefore redly important for people to understand that our organisation isvery

pro-parent participation, but we do understand that in the timeswe live in there must be some sort of understanding
about rules, responsibilities and roles, and that they must be set down in collaboration with school management and
the parent community.

Mr HALL — Firgt of dl, thank you for coming in today and having a chat; that is great. Y ou have
emphasised throughout your presentation that communication is one of the key things you are concerned about, and
how essential communication is between teachers and parents. In your view isthere aproblem, and isit because
teachers smply do not communicate enough with parents, or is it because teachers do not have the skillsto
communicate?

MsMcHARDY — A bit of both.

Mr HALL — Isit not then partly to do with school policy and the level of communication that exists
between parents and teachers?

MsMcHARDY — We could spend hours talking about school policies. We make these palicies, but are
they actudly put into practice?

Mr HALL — We have to make a decison whether it isthe pre-service training that teachers undertake
that prevents that communication, or isit school policy that preventsit.

MsMcHARDY — | think you have to hit it from both ends; you have to do it in the pre-service training
so they know that that is the expectation when they get there; and then in the school environment we have to work
strongly, as we do, lobbying the department and saying, ‘Where is the accountability? I's this happening? . We have
just had ameeting today around those issues. It is really important to equip these teachers with an understanding of
what is expected of them so that they can operate in their environment like everybody else does in their profession.
Thisiswhy pre-service training is important to us and why we came today. We il fed that these teachers
unfortunately are not given all the tools that they need to practise their craft.

Mr HALL — What sort of communication do you expect from teachers? Isit verba or isit written
communication?

MsMcHARDY — It could be avariety. With the world we live in today parents do anticipate email
communication if it is possible, particularly in secondary schools. One of the criticisms parents have is thet they are
alwaystold about a problem when it istoo late or there was not enough notice. We have to have some agreed
arrangements with teachers about communication at the beginning of the school year. Our organisation has some
strong beliefs on that issue which we have supplied to the department. Then the teacher knows, ‘ Okay, thisis my
class, these are the parents and thisis what they expect from me for the year’. Then he or she knows what they need
to do for the whole of the year. We would hope that would happen across the board.

There are als0 some expectations about communication from one colleague to another. That is another issue we
have. Parents are saying, ‘ My daughter went into this subject and then the other subject teacher did not know’,
especialy with things like homework. There needs to be communication about what teachers are setting for each of
the classes. That is an issue for parents because parents are saying, ‘Well, who are taking to each other? . Again,
that is communication.
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MsCROWLE — A lot of these things are probably school-based issues, depending on what students are
being taught in their education. For exampleif thereis a problem with learning, say maths, parents would much
rather know when it is happening than find out at the end of the semester or the end of the year that their child has
failed grade 4 maths. If they had been told in May they could have been doing some extra homework with the child
themselves and working on strategies as a team together with the teacher and the child to deal with theseissues. We
have done alot of work around assessment and reporting and alot of that involved communication issues. Parents
want to know when things are happening and they also want to know how they can help. They probably know that
the child is struggling with maths, but they want to know how they can help.

MsMcHARDY — But significant evidence around pre-service teaching is that the mgjority of these
students have had practica experience but not to the extent where they are very familiar with the environment, for
example the inner workings and behind the scenes et cetera. They will get a sngpshot, but | am not strongly
convinced that that is enough.

Ms CROWLE — | am sure they do not face a parent-teacher interview in their training.
MsMcHARDY — They may observe.

Mr HALL — They are probably put through a mock parent-teacher interview; that sort of stuff, for sure.
Areyou happy with the way teachers generally assesskids, as parents, and the reporting on that that comes back to
you?

MsMcHARDY — | think that is another — —
Ms CROWLE — Can of worms.

Mr HALL — Itispart of your pre-servicetraining.
MsMcHARDY — | am just looking t this.

MsCROWLE — A lat of that is based on the school palicy, though; the report format is usualy based by
the school. Some teachers are very good &t it.

MsMcHARDY — Some are exceptional.

Ms CROWL E — Within the same school you will have teachers who are very good at communicating
with parents and others who are very poor; the same with the reporting.

MsMcHARDY — On a positive note, when we ran forums around assessment, | had a teacher telling
other teachers what she does with her class, and that was that she gets the students to do a self-assessment on her in
the class, but by doing that she then was able to read and style her reports accordingly because of how they wanted
information. That to me was a very innovative teacher.

MsMUNT — It would be avery brave kid who would give her a bad report, too.

MsMcHARDY — There were some guidelines there. The other thing, too, if they did not want to do it on
her, they could do it on their family. But there again it was clever because it was away of getting information about
the family in preparation for the parent-teacher interview. So if dad was a shift worker, she knew some of the
guestions to ask. Thisiswhat we talk about — skilling these people with the strategies to be able to go and do their
profession in away that they are equipped and supported, and they have an understanding before they are in that
Setting.

Ms ECK STEIN — We heard this morning from the primary principals and to some degree aso from the
secondary principals later on about the importance of preparing kids for this millennium and how different that
is— that it isan information age we are talking about, thinking curriculum and skilling kids and problem solving,
and those sorts of things. How much do parents fedl that that is asignificant priority and, if they do, how adequately
do parents think — or the organisation, if you want to comment from that point of view — and are teachers
prepared to do that in their pre-service training and to be able to do that effectively?
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Ms CROWLE — Whatever pedagogy is current that they are pushing at the teacher training ingtitute |
think as parents from Victoria s point of view we are very much into preparing our kids to ask questions, to be
lifelong learners, to be able to think through issues and problem solve. We have had alot of very good speakersin
our conferences lately on those sort of topics. It is something we are very aware of.

MsMcHARDY — Itisvery topicd with parents.
MsECKSTEIN — Do parents think it isimportant?
Ms CROWLE — Some do, some do not.

MsMcHARDY — It islike homework — 50 per cent down this end think very strongly about it, and
there alot in the middle too.

Ms CROWLE — There are dways the ones where it is most important that their children be able to spell
properly and write legibly and all those sorts of things. There are others who would rather their children knew
where to go to find the answers, not hecessarily to have them al up in their heads.

MsMcHARDY — To navigate and know those sorts of things. It isadifficult one to answer.

MsECKSTEIN — The second part is how adequately do parentsfed that the teachers are prepared to be
ableto do that?

MsMcHARDY — I think sometimesit is about their own adequacy, too, depending who their child's
class teacher is and what they come home with. Homework is a good example. Y ou will then have sometimesin
the home environment, ‘1 would have hoped you would have had a discussion about this' and, ‘ Thisis more of a
revison of what you have learned through the day’ . So that is where parents question the purpose of homework.
That iswhat Elaine was saying earlier about relevance and so forth.

The other part of that isthat parents are sort of frustrated. | think thereis alittle bit of an underestimation of parents
today. A lot of us are well educated today and a bit more outspoken, have higher expectations — al those things —
and | think people are not very clear about what their levels of experience are and what the leve of their training is
because it is different today. They would hope the I T teacher would be very well equipped, and sometimes | think
they are not, and they are judged on that.

MsECKSTEIN — And they are disappointed.

MsMcHARDY — And they are disappointed. So again another anecdotal — you could goto a
parent-teacher interview and talk to an English teacher. If you are talking about email communication and the
teacher is saying to, say, someone like me, ‘I actualy don't use my email because I’ ve got to get the kids to run me
through it on the holidays' — —

Ms CROWLE — Wefind that alot with older teachers. There might be six computersin the classroom
and parents are coming to us and saying, ‘My child has not used the computer al year’. Thisiswhere obvioudy
with PD every teacher in the school should be computer literate.

MsMcHARDY — Itisnot intended to be a criticism. It is an observation that they are assumed by the
community to be up to that level, and they are not.

MsBUCKINGHAM — This morning the principals association gave us some statistics that they have
been gathering Austraia-wide that suggest that of first, second and third year-out teachersin Victoria, if my
memory serves me right, about 48 per cent were not satisfied with the training they had received inside their
teacher training courses, but they had avery high incidence of 91 per cent of how much support they got in schools
in their teacher training during their practicums. This leads me to believe that what you do inside the school during
teacher training is redly very important. Does your organisation have aview on whether there should be some
more workplace learning, how long teacher practicums should be?

MsMcHARDY — The palicy, even though | said it is outdated, does say that al students intending to
become primary teachers should do one year of student apprentice teaching before commencing acourse at a
tertiary ingtitution.
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MsCROWLE — That is certainly going back to the very old days of teacher training where you worked
in the schoal for 12 months.

MsMUNT — Why put them off? Then they will not do the course.

MsMcHARDY — I think that is where that was coming from. In answer to your question, | think there
could be alot more donein that area. It is difficult because every school is so different. People do not think that,
but — —

MsBUCKINGHAM — Can | ask you why you formulated that view, or is that something you inherited?
Ms CROWLE — We have inherited that particular point of policy.

MsMcHARDY — Yes.

MsMUNT — It must befairly old.

Ms CROWLE — In 1925 we started, so the policy has been developed. It islike aliving document.

Ms ECKSTEIN — But when would that particular policy — —

MsMcHARDY — That is our predecessor, SO we are not sure when that dot point would have been
incorporated.

MsMUNT — Between now and 1925?
Ms CROWL E — Sometime between now and 1925.

MsBUCKINGHAM — Do you have a persona view on the value of an internship, of putting trainee
teachersinside schools for aperiod of time — aday aweek, dl year or what?

MsCROWLE — I think it could be very vauable provided it was not in the place of atrained teacher.
That would be our reservation, that we would be using interns and perhaps paying them a pittance to do the role of
what a quaified teacher should be doing. We would be careful about that. | think it could be very vauable, but
again we are looking at length of courses. Our teaching courses are already four years now. Are we becoming more
like doctors? We are not paying our teachers the sort of salary to have afive-year course.

MsMcHARDY — Thisiswhere | said it getsto be very complex because you are asking us questions
that have other implications on sdlaries and things like that.

MsBUCKINGHAM — | appreciatethat.

MsMcHARDY — Even though in a perfect world they were paid what they surely deserve, we could be
having quitea— —

MsCROWLE — | know from a persona point thereisalot of pressure even on the supervising teachers
when the students are doing their practicums to push them through. My husband is ateacher and he quite often has
student teachers. | think perhaps we need a bit more accountability about the passing and failing of the studentsin
their practical performance. It may be that some need extra and others do not. Y ou might have to do an extraterm
or an extrasix weeks, or whatever, but it does not necessarily have to be completed in the four years of your course.

I know from the feedback | hear from schools that sometimes the teachers reluctantly give ‘ satisfactory’, but it
might be that there are plenty of areasthat they are good &, but there are some areas — it might be even just the use
of the blackboard or something like that — where because they are encouraged to push them through and to find
positives, it isabit like kids, that no-one likesto fail anyone any more, and you say they have a nice smile and they
have lots of friends, but you are ignoring some of the more nitty-gritty things.

MsMUNT — We have been talking earlier today about the benefits of having a degree with ayear of
Dip. Ed. for primary teaching as well, where the year Dip. Ed. had alot more time in the schools. Would you have
aview on that rather than a four-year bachelor of education?
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MsMcHARDY — What would be the time frame?

MsMUNT — Still four years but structured differently.
MsMcHARDY — What would you be mgjoring in in your degree?
MsMUNT — All sorts of different things.

Ms CROWLE — In the secondary sector you do your degree. Y ou might be magoring in maths, and then
you do your Dip. Ed. and you have got your subject areas where you might do maths and science. So you have
your theory background. | would want to know what the primary teacher would be mgjoring in — whether it is
child development. It would have to be alimited range of courses, because otherwise there would be just so much
they would need to know in that 12 months. Y ou would never pack it into that 12 months.

Mr HALL — A specidistin aprimary area, like music, I T, something like that?

MsMcHARDY — It would be an interesting thing because unfortunately teachers have to be dl thingsto
everyonein aschool setting. Even though that may be their specidity, it isjust that unfortunately people may be
and they have to take another class, and there will be an expectation from the community and students that they are

equipped.

Ms CROWLE — | think primary schools are moving ahead. When | went to school, my primary teacher
taught me everything, whether they were a PE person or a music person. We sang in the classroom whether the
teacher was tone deaf or whether they were atrained music teacher. Now we have al the speciaists who comein,
S0 we are moving in that way, but schools are not well enough resourced to be able to have the specidist, and that
is the problem — unless teachers can comein pick up those things, particularly smaler schools, they miss out. We
know of schools that do not have music programs because they do not have amusic specidist.

MsMcHARDY — Itisdl very well to speciaisein these specidist areas, but the difficulty then is, as
Elaineis saying, then to have that opportunity for al schools to access those specidists, and in our experience from
our membersthat is the most difficult thing at the moment.

The CHAIR — Getting back to communication, does your organisation have regular contact with deans
of education? Do you have contact with deans at the teacher training institutes?

MsMcHARDY — Not currently; only recently.
The CHAIR — Only occasiondly?

MsMcHARDY — Thiswasviaour colleague in the Victorian Council of School Organisations (VCSO),
Jacinta Cashen; she did her training. Sheisatrained teacher, and Gloriainvited her dong, aswe al network, and
Jacintainvited me aong. | think that was the beginning of quite agrand relationship at RMIT.

Ms CROWLE — We do have connections with Roger Holdsworth. We do have connections with some
teacher training in some ingtitutions, and we have talked about perhaps the parents coming in and doing a session
on communication to parents, but nothing formal.

The CHAIR — | am just trying to get a handle on this. There are issuesin teacherstraining, over and
above academic, like bullying, sexual issues, gender issues, awhole range of student welfarethat isevolving in
schooals, and what happensin schoolsis very different to what happened 20 years ago.

MsMcHARDY — Correct.

The CHAIR — How in your opinion do the teacher training ingtitutes and the staff there, who might have
been there for along time, keep themsalves informed about what is happening in schools and what theissues are
that they have to teach new teachers how to handle? What is happening in schoolsis atrandtional, constantly
evolving thing.

MsMcHARDY — Thisiswhere we dl have to work smarter and there are opportunities for the likes of
Lacma Primary School, even though it is virtud, there is an opportunity where these ingtitutions have access. It has

17 March 2004 Education and Training Committee 49



to work both ways, so governments have to be supportive in having that, even at the local levd, at regiona offices.
It might be that they invite peoplein for certain things. The difficulty isthat everyone wants al thisfor free, so
there has to be some sort of formalisation about how that support isincorporated in aformal senseto contribute,
because it is like you say — even though they go and do their practicums, they are not necessarily — —

The CHAIR — Do those who teach the teachers come out and spend a couple of months teaching or
speaking to the parents about what the issues are?

Ms CROWLE — Y ou think of the school system itsdlf where we are constantly developing a curriculum
to meet current situations, and things are dropping off or more things are coming into the curriculum al thetime.

The CHAIR — How does that get fed back to teacher training courses?

MsMcHARDY — For those people to have that experience, they have to talk to other people outside so
that when they are doing their course planning and so forth, they know what to incorporate. Someone like Gloria
obvioudy has done alot of thinking about it.

Ms CROWLE — It would be probably a great recommendation that some of the people that are teaching
the teachers need to go back into the classroom every so often. Someone | admire quite immensely who has beenin
adminigtration in the department of education has done just that, and they have taken some time off from their
adminigrative role and gone back into a classroom to get afed for what redly is happening. | do not know whether
it could be made compulsory, but it certainly would be highly recommended for teacher trainersto go back and
then they get a better measure of whether they are teaching the right stuff.

MsECKSTEIN — But it isthe exception rather than the rule?

MsMCcHARDY — Yes, definitely. | think in the feedback evaluation from the students themsalves, there
should be question on there about their own — —

Ms CROWLE — Wewould redly like to see some tracking of students 12 months down the track: what
wasit that you found vauable in the course? What did you find after 12 months of teaching that you would have
liked to have known before you entered a classroom?

MsMcHARDY — Where were the weaknessesin that course?
The CHAIR — So you would see the employer having a more active role?

MsMcHARDY — Definitdy. It isdifficult for us being in an externa organisation, not knowing what
happensin the faculties of education.

The CHAIR — Of course. Any there are more questions? Thank you very much. We appreciate your
time and the effort that parents around the country put into schools and making the education system better. | dare
say wewill seeyou in future inquiries, if not to have more discussions abouit this particular topic.

Committee adjour ned.
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