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The CHAIR — | declare this hearing of the Education and Training Committee open. The Education and
Training Committee is an dl-party joint investigative committee of the Parliament of Victoria It ishearing
evidence today in relation to the inquiry into the suitability of current pre-service teacher training coursesin
Victoria. | wish to advise dl present at this hearing that al evidence taken by the committee, including submissions,
is subject to parliamentary privilege and is granted immunity from judicial review pursuant to the Congtitution Act
and the Parliamentary Committees Act. The committee welcomes the Country Education Project officers and
invites them to come to the table. Welcome, gentlemen. For the record, before you speak, could you give your
name and title. Perhaps you would like to start off with a short statement about the project or about the terms of
reference and then we will open up the committee for questions.

Mr ALLEN — Thank you for the opportunity to appear before the committee to support our written
submission addressing your terms of reference. | am Gary Allen, chair of Country Education Project Inc. Victoria
On my right is Phil Brown, the chief executive officer of CEP. Also present are Mr Glynn Milner, principa of
Maffra Secondary College and Mr John Stafford, education consultant. The interest of CEP in putting its
submission to you arose out of our role as an advocacy organisation for rural and remote schools. We have as our
membership about 350 remote and rura school communities, and we take a proactive role in supporting them
through various programs and a so through an advocacy role.

In meeting with our congtituent school communities one of the issuesthat is foremost in their mind is the whole
question of teacher recruitment and retention in hard-to-staff areas. And central to the whole question of teacher
recruitment and retention in these areas we believe is the question of pre-service teacher training. That iswhy we
have an interest in putting a submission before your committee and also the interest to appear today. | am an
ex-principal of aschoal. | retired in 2001 and became bored and then became chairman of CEP. Asl said, Glynnis
the principa of Maffra Secondary College. John was director of CEP when it was supported by the government
and Phil was afield officer with CEP, so between us we have afair amount of experience in rura and remote
schools and the issue of pre-service training, the importance of it in terms of staff for those areas and the quality of
the teachers that are coming into our schoals. | have the dreaded lurgi, so Phil is probably going to lead us

through — —

Mr PERTON — Y ou sound bette than our chairman.
The CHAIR — And make more sense, probably.

Mr BROWN — Wewill leave that oneright lone. Do you want us to go through the paper point by
point, recommendation by recommendation, or do you want us to field questions?

The CHAIR — Summarise the summary.

Mr BROWN — | guess from our perspective as an organisation — as a project across the state working in
this area — there are four areas that we have identified as critical to ensure that rural schools especialy, but country
Victoriagenerdly, have accessto quality staff. Oneis around ensuring that the course structure, its emphasis and its
content within the teacher training ingtitutions is appropriate and relevant, and we probably have some comment to
make about that specificaly. The second is around ensuring that young people who are trainees within those
organisations have relevant placement arrangements and possibilities that are flexible to accommodate their needs
inrelation to rural education. Thethird is around promotion and support incentives that are available for graduates
to enter teaching positions within rura education. The final one is an ongoing support and professional
developmental training strategy for rurally employed teachers.

From our perspective we do not think that you can treat these four in isolation from one another to get aworthwhile
and a vibrant teacher work forcein “the bush”. The focus of our presentation today is on the above.

In terms of teacher training course structure, and | think it isimportant that we just get into a dialogue here, 1 will
summarise the points and then we would be happy to go from there: we need to get the training providers of teacher
training to be more flexible, more appropriate and more responsive to the client base that we work with, ie, rura
communities. Providers aso need to acknowledge that within the content that they deliver, also they provide
support mechanisms that allow the trainees to take on experientid learning within the workplace in rural
communities. | guess we have a concern that a number of those tertiary ingtitutions and training organisations do
not support young people very vigoroudy in terms of getting placement within rural communities. It is much easier
to do it within a metropolitan or regiond centre base. | guess the second thing from that is that through our office
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we get alot of phone calls requesting information and the value of teaching in rura communities from potential
graduates.

The comment that we get often is the fact that possible rura placements are not getting promoted through the
ingtitutions or the organisations that provide that training, and | guess that that is an issue for us. So | guessthere are
some there. We would like to recommend that within dl the teacher training programsthereis an inclusive course
content, rather than there just being add-ons. Aress like rura education; like disadvantaged schools-type concepts,
etc, are presently offered as eectives but are generaly not offered as core modules within university programs. If
we are going to address the issue of rural recruitment of teachers, then that seems to be an area that we need to
work on.

Another areain terms of teacher training— and Gary could probably talk about thisin alot more detail because he
has had first-hand experience— is re-entry of peopleinto the teaching profession. Within rural communities we are
gtarting to see an interesting dynamic happen, and that is about a number of people with skillsin aress that teachers
and learning organisations are starting to call for: your engineers, your motor mechanics and the like. What we are
seeing in anumber of rura communitiesisthat their businessis declining, but the difficulty for them to fulfil their
interest in getting involved in the education sector is confronted with anumber of hurdles put up in front of them.
Thereis aneed to have retraining programs that are more flexible; that can be done within an environment that
trainee teachers want to see happen so that things like family commitments, travel, and employment commitments
are accommodated.

Gary was involved in aprogram at the University of Ballarat that linked such a concept with education, but it
required those people to relocate to Ballarat to do afull time program. So the concept of on-the-job training,
on-the-job mentoring, on-the-job supervison and the likeis critica in thisarea. | guess some of the issuesthat
come up are around that notion of competency-based approaches and on-the-job training, and the importance of
having such an approach is central to teacher training.

The find areathat we wanted to make a point about was the fact that young people these days, or trainee teachers,
have alot of pressures on them in relation to having to generate income to cover their costs, some commitments
elsewhere on weekends and socid commitments. Placement programsin ablock to go to Mildurafor a period of
four weeksisafairly difficult task, and they tend not to do that becauseiit is easier to pick one up in metropolitan
Melbourne and accommodate their other needs.

In terms of teacher placement programs in universities, | guess what we would like to see happen is an approach
that is amore flexible to accommodate teacher trainees need. A number of tertiary or training organisations that we
come into contact with have operated on that traditional block-release arrangement. We have started to work with
those universitiesin terms of flexing that up a bit, so that placements are more project focused so that thereisa
contract devel oped between the trainee and the host school or host cluster of schools. An example of that is what
we have just developed with the Augtralian Catholic Univerdity in Balarat, where students arelinked with two
clusters of schoolsto negotiate a placement arrangement based on need and availability. | guessit would befair to
say that the project has been involved in this areafor anumber of years and has coordinated a number of projects,
and we have reports here that we can table with you today in terms of the evaluation of these projects.

Through these projects we have found that if atrainee teacher is provided with a supported placement program or
an experientid program within arura community they are much more likely to then take up ateaching role within
arural community. But it needs to be supported, the placement needs to be much more than just an experience
within the classroom; it needs to be a whole-of-community approach, because once you take up arural teaching
position you have to be the executive officer of the school council; the secretary of the footy club; and thereisa
whole range of other roles that you are expected to take on as part of your function as ateacher within that
community. | guess these briefly outline some of the issues that we would like to put on the table here,

The CHAIR — Isthat the end of the presentations?
Mr ALLEN — Do you want us to go through each of those points in more detail?

The CHAIR — No, we have those. | am sure | have got some questions, and | am sure some others have
too. Wewill open up for questions. Who would like to start off?
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Mr HALL — First of dl, thank you, gentlemen, for the submission. It was avery good submission, and |
enjoyed reading it. | think it will add to the work we are doing with thisinquiry. One of the things | am interested in
ison page 8 of your submission where you speak about the country education program that is currently
investigating courses run overseas and it seems there are aternative training models.. At the end of that paragraph
you talk about a recommended body that can be a school or local education authority, university or religious
program at a university. | agree with the point that you make that if you are locally trained then you are more likely
to belocally employed in future. So how are you going with that research? Are there actualy models that you have
looked at from overseas where you have got the equivalent of our TAFES or schools actually become one of those
recommended bodies to deliver on behdf of universities, the training programs?

Mr ALLEN — We have had great contact with the director of a program at the London Metropoalitan
University, where they accept students who are mature age, above 20. They enrol in a school and the school
becomes the provider. So not only schools but awhole range of ingtitutions can become providers of the training,
but predominantly schools. So the mature person with— | think it was— an equivaent of one year’ s academic
training would work in the school for four days and go to the university for one day. So the school became the
registered provider and the teachers were doing on-service academic and training work with a mentor at the school.
So it was amodd that we wereinterested in exploring because we felt that it could suit our rural areas where you
have people who are skilled, maybe have done some tertiary training and have not got the capacity, say, to go to
Ballarat or Bendigo and do some training but could go into their loca schodl if the school was aregistered trainer
linking in with some ingtitution — one university in Victoria. So it isamode we are very much interested in
exploring. We have only made initia contact. | mean | would like to go to London to exploreit further. But yes, we
arelooking at their courses and looking &t it as a possible modd.

Mr HALL — Asacurrent principal, do you see that might work in maths for example if you are short in
the maths-science areayou could potentialy take on some local engineers or somebody like that for redeployment?

Mr MILNER — The issue of mature-aged entrants and them getting the necessary qudifications satisfied
with the VIT — Victorian Ingtitute of Teaching— isaredly big one for schools. We know of peaple in our
communities that would be keen to do it. Previoudy we had the instructor class that we could employ people under.
Financidly that was not usualy agreat incentive for an engineer to give up their position to do. My previous school
was Corryong up in the north-east, which is one of the most isolated in the state. | had two people there who had
come from the local community that had done the retraining to become qualified. The problem was they had come
to Mebourne to do that training and that was area problem for them. If there had been some arrangement by
which the school could be auspiced to make sure it was meseting the requirements, it would have certainly made it a
lot eadier for those people. Now, from the school’ s point of view | gave those people time release at the school’s
expense to be able to go down and do their training, because it was in the school’ sinterest to do it. We need that
sort of flexibility built into the training program for future teachers, otherwise we are just going to turn those people
away. They arethere and as you said before, if you live, grow up and work in that area then you will stay and teach
in those areas and you will not be looking to move on after ayear or two.

Mr HALL — Yes| wasvery impressed with that comment. | think thereis something that we might
explore there.

Mr ALLEN — In my experience at the University of Balarat, where | was engaged on a short-term
contract, the university felt there was aneed to retrain eectricians, plumbers and tradespeopl e to take up materials
technology teaching in our secondary schools where thereis going to be a chronic shortage in a couple of years
time. Something like 75 per cent of them are due to retire maybe in three or four years time, so we developed the
BA-B.Ed. tech course. Just in the Ballarat area | had expressions of interest from 120 tradespeople who were
interested in retraining. We were only funded for 30 places and the financia problem that they were suffering
certainly was a huge problem in reducing that number, but of that 120 we got 40 people who were definitely
interested and we recruited 28 to fill those places. So there definitely is aneed for peoplein their 30s and 40swho
arelooking for acareer change to support them to do that.

Mr PERTON — Can | follow up on that question. | have had some discussions with open learning who
arelooking to put on a BA-B.Ed, it would amost seem ideal for a place like Corryong to be able to do an open
learning course and then do a placement in one of the schoolsin that area?

10 May 2004 Education and Training Committee 4



Mr MILNER — Anything along that line would be better than what the requirement is at the moment.
Whether it is an open learning requirement, or on-the-job training recognised within the school, either would be a
better solution than what we have now. The other aspect that comesinto it is that there has to be due recognition of
whatever experience a person brings into the school environment. We are going back to the Situation where the
only recognition is going to be afour-year university course. | might be digressing dightly, but that deters people
who have years of forma experience that would be well and truly worthwhile in the school environment. | do not
have the solution to what recognition needs to be given to that degree of experience, but somehow it needsto be
built into the future quality of teachers. Why should somebody who has got 10 or 20 years experience have to go
back and do afour-year course to be able to teach?

Mr HALL — You said one of your recommendations was that increased support is given to rura teachers
to support the placement of training teachers within their school cluster. Phil, you mentioned the fact that if you are
in asmall school you end up being maths coordinator, English coordinator, year 10 coordinator and the whole
works, and therefore it is aworkload issue sometimes supervising ateacher. Isthat a detriment to some of the
schools within CEP to take in trainee teachers or is there always an open-door willingness to get as many trainee
teachersinto the schools that you represent as possible?

Mr BROWN — My answer would be: that it is a double edged sword because on the one hand they know
they need to do it because they need to attract the teachersto rural areas, but on the other sdeit isaworkload issue
and thereis an increased commitment that they need to make for those students to comein. We need to
acknowledge that — how we put in place strategies to accommodate that is a bit of a chalenge. One of the projects
that John wasinvolved in a Y arrawonga looked at group trainee teachers going on placement, and the benefits that
you could use with five or six sudents being in alocation a one given time might be one way of addressing that.

Mr STAFFORD — Certainly in Y arrawonga and then subsequently at Ararat we ran a couple of trids
where we took groups of young people from institutions and we organised their accommodation, travel, and
introductions in the local school community. So it was done as a bit of a celebration of those young people coming
into the community. They lived together during that time and they supported each other as they went through that
experience. In some ways we were able to lessen the load on the teachers and the school s by undertaking that
support and organisation — we helped them to do that. It also meant that the young people who went there felt
supported, felt celebrated as being part of that community. We got the local mayor to wel come them to the town
and those sorts of things. We took on more, but we took some of that workload off the school in terms of
administering. In too many cases we found that young people were going off — usualy if they had country
experiences they organised it through connections that they aready had — so then the school had to do all the local
organising whereas we took on that adminigtrative function and made it alarger program.

Mr HALL — Isthere any extrasupport that you fedl could be provided at the school, community support
which you spoke about? | know if you are afrazzled teacher and you have classesto look after with al these extra
responsihilities, also having the time to spend with a student teacher is difficult?

Mr STAFFORD — Absolutely. | suppose one of the issues we found in those couple of tria programsis
that we were taking the students in there last year and in fact in the Ararat program they were going out in October,
so they were only ablink of an eye away from completing their qualification and what those young people wanted
most was to experience being in the classroom and being in total control. 1 admit | could not understand why all
these young people had to do was complete that placement experience before they would be quaified and yet under
the legal requirements they gtill had to be supervised. | think one way of managing the workload on teachersisto
re-examine the supervision requirements. There were young people who, when they finished, became teachers.

Mr HAL L — Perhaps we should make it compulsory for their last teaching round to be a country school
intheir fina fourth year.

Mr STAFFORD — | would be happy with that.

Mr ALLEN — I must add something to that. | think with the workload it is not a question about money,
nor should it be about money; we need to promote it as a celebration. It ismy experience alot of teachers are
burning out and they see it as a burden to take on training teachers. Perhaps we should be promoting it asa
celebration that as experienced teachers with wonderful knowledge to impart, it is exciting to want to impart this
knowledge, instead we do not celebrate what they are in fact doing when they take on atrainee teacher.
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Mr PERTON — | wasin Traralgon South on Friday and they had a number of students, one who had
been the primary school student of the teacher who was supervising her. Y ou could fed in this whole school the
incredible culture— the students were coming from Monash Churchill campus to do their placement and there was
avery strong connection. Y ou fdt that the school felt relieved by having these students on placement, hel ping them
with the burden.

Mr MILNER — It isimportant for schools to have those young people. In relation to your question,
Peter, with schools | do not think there would be an issug; certainly in the two schools of which | have been
principal, the aim was to get as many young people involved as possible. The individual teachers may have an issue
because they aretired and run-down. | would make a broad statement that across the state most schools would be
more than keen to have potentia graduates coming into their school. Individua teachers, for arange of reasons,
may not be as responsive.

The CHAIR — Good point. | might just take this opportunity to welcome Mr John Scheffer to the
committee. It isthe first hearing of the Education and Training Committee Mr Scheffer has attended, although he
has a great background in education working with schools, and | might invite him to ask some questions.

Mr SCHEFFER — Yes, | would like to ask my inaugural question. Regarding the answer to Peter Hall's
first question, and you have covered some of the material, you mentioned a project where an experiment in the
United Kingdom had training teachersin situ in the school. How were the mentors backed up?

Mr ALLEN — That again is part of their role: to provide training, professiona development for the
mentors. The university takes on that role.

Mr SCHEFFER — Isthat what it doesin the UK?

Mr ALLEN — Yes. One of the main responsibilities of the director is quality assurance. Because
obvioudy there is the question when you have got so many mentors of the quality assurance of that mentoring; that
isone of hismain responghilities to put into place quality assurance programs.

Mr SCHEFFER — So that means that tertiary training institutions need to be geared-up aswell to cope
with araft of mentors?

Mr ALLEN — Yes, and qudity assurance of those mentors.

MsMUNT — | am interested in two aspects. The first agpect is when you were talking about mature-age
entry into teaching and how to go about it. Have you any thoughts on how the selection criteria should be worked
to select which mature-age applicants would be suitable?

Mr ALLEN — That isdifficult. | suppose it comes back down to the interview being vital to work out the
passion that the person has to want that career change and the school gains the confidence that they will be able to
cope with moving into atraining ingtitution — that is, if it istraining ingtitution based. | found that dealing with
most of the tradespeople it was their partners who spoke to me on their phone, it was their partners who made all
the arrangements because they were redlly lacking confidence. ‘Here | am going to go to Ballarat university to do a
degree’ and they were so freaked out by it. There needed to be at the ingtitutional level some support for them, but
we redlly got a better feel for who were going to be successful teachers through a one-on-one interviewing process.
What has been surprisng— | have rung the university snce— isthat the percentage of retention isvery high,
higher than what the university normally inputsin its funding projections, and higher than the VVCE cohort that
went into the same program. We think we made good choices on the basis of the interview process and the passion
the person displayed.

MsMUNT — Who made up that interviewing selection panel?

Mr ALLEN — It was the head of the school and mysdlf as the project officer who was introducing them,
S0 there were only two of us.

MsMUNT — And from mature-age students. | am interested now in new students coming through, and |
was interested that you said from the project’ s experience of rural trainee teacher placements, field placement
officersrarely visit the rural community. Which is not terribly good, isit?
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Mr ALLEN — No, it isterrible.
MsMUNT — | was wondering if you had any thoughts on how to change that?
Mr PERTON — Get them to vidit in the city aswell.

Mr BROWN — | guessthe Yarrawonga and Ararat projects highlighted, as raised on page 11 of our
written submission, the concept of a brokering role seemed to befairly critica for the success of taking 8 or
10 students into a placement arrangement, ensuring that the support mechanism was there, but it also brokered that
relationship between the school and those students and the organisation or the ingtitution. That is something worth
considering as amodd, although how you get it into place | am not sure, certainly the experience we have had is
that fieldworks supervisors do not get out to the bush and supervise— it would be through a phone cdl or a
conversation with the mentor in the school. The other benefit that John was talking about in Y arrawongawas the
fact that if you actually placed that number of students, the Y arrawonga staff were then able to undertake
professiona development of their own. So it had that added bonus that staff who were aready in the school had the
timeto look at PD programs for themselves, but | think from reading the report the concept of having somebody
acting as intermediary, setting the process up, supporting the mechanism, getting the arrangement to happen, was
extremely valuable. Then you could talk about the assessment process and whatever needed to happen as aresult of
that.

MsMUNT — Who has borne the cost of that up until now?

Mr STAFFORD — We got specid project funding to support and facilitate that — small dollarsin terms
of the overdl program, but we found in talking to universities that there was some discouragement of young people
taking placements further out because of their limited capacity to visit and support, and to some extent limited
networks in the schools to call upon for placements. What we did was work with the university to try to get some
additiona funding to support that as a specia program. It isbased on what is cdled the ‘ doofer experience inthe
United States of Americawhere basically auniversity took its training students out into the school, the students
replaced the teachers, the teachers who were then replaced out of the classroom did some PD with the university
lecturers who were there in two roles, one to support their students but a so to provide PD programsfor the
teaching staff who were released. That is where we came into the difficulty with the following year’'s students
where they were not able to take full control of the classroom and there had to be aleve of direct supervision
provided.

MsMUNT — That brings me around to another point we have been hearing, that the sudents themsdlves
would like to go out into the schools alot earlier in their course and have alot more time in the schools. Y our point
about having to be at a stage where they do not need that teacher supervision, allowing the teachersto go and do
PDs— at what point do you think that would become applicable?

Mr STAFFORD — | suppose we were doing that with this program because it was based on the doofer
experience, where we wanted more experienced trainees so that they could teach more independently in the
classroom to support that particular program which is also a professional development program for the schoal.
Similarly we had the same experience of young people saying they wanted to get out into the school earlier. We
would be encouraging them to get out into rura schools and not just have their teaching experience limited to
metropolitan schools, because of the level of convenience. The convenience has to bein terms of what industry
needs and our industry needs young people who are positive about the rural teaching experience At some stage
during their four-year training they should be required to do some rura teaching experience, the same asthey
should be required to do some teaching in other cultural settings. We are not suggesting we are the only special
interest group, but there has got to be away of monitoring those students’ experiences so that they take account of
different teaching situations; otherwise it can be four years of the same teaching experience, and they might only be
very good in a particular setting.

MsECKSTEIN — I would like to go back to one of Peter’s questions about the support for trainee
teachers. We have heard from other witnesses about the cost of placements and that is one of the prohibiting
factors— the cost of paying supervising teachers, the cost of paying the lecturer to go out and supervise the
teacher, the cost of travel to get them there and al the rest of it. We have aso heard some people suggest that
supervising and taking training teachers ought to be the responsibility of the profession. | think one of the
principals’ organisations put that to us quite strongly. It believes it was part of the dedl that you supported and
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brought along the next generation. Leaving dl the industrid stuff aside about payment and all of that — if we could
fix that, would that free up some money to enable some of the sorts of things you are talking about, to support the
teachers who are supervising trainees in other ways? | was interested when Mr Allen said it was not about money,
it is aout workload and time. If the money that is currently going to paying a teacher to take atrainee could go to
the schoal to pay for some relief teaching or make life easier in some other way, would that work?

Mr ALLEN — Unlessthere is something wrong — | have been out of the system now for three years— |
thought that money did go to the schoal. It has changed again, hasit? Oh, sorry.

Mr MILNER — The money goes to the supervising teacher and that teacher in the school that notionaly
isin charge of supervising the supervisor.

MsECKSTEIN — | believe the same thing should apply to the supervising lecturer. They might need
some money to get to where they are going, some extrainsurance in case they wrap themselves round atree or
something, but it would seem to me that part of the teacher’ sroleis aso part of the lecturer’srole.

Mr MILNER — The amount of money the teacher gets paid to take the student teacher in the overal
scheme of thingsistrivia. We did have a stage where it was written in as the requirement for leading teachers and
then the lecturer class when it was created. That was part of their responsibility. It is ill there if you choose to read
the agreement in those terms.

The cogt for the school to get the graduates there is redly the issue. By doing a check across the state we could
probably find awhole range of doing it. The previous school | was at took the view there was no point in bringing
one graduate up because they would be like a shag on arock in acountry town. It would be three weeks lost unless
they could fit into the haf forward line of the loca footy team for three weeks. So we aways tried to get four or
five students, we rented cabins at the local caravan park, accommodated them there and they would have a ball.
They went away with the experience that teaching in arura centre was fantastic. The same thing happened, making
sure when they camein that there was some sort of function, they were introduced, that sort of thing. The school
bore the cost of that. | saw that as areasonable thing. The $3000-$4000 it might cost for that three-week block was
an investment in the future teachers in the school. If there was some way by which that sort of recognition could get
back to the schools | think that would be fantastic.

Mr STAFFORD — In the Y arrawonga experience— | am not sure whether they were able to achieve
this — the staff agreed that the money go back to the school as a contribution toward the overal program. So the
school contributes some money and the teachers forgo their individual amounts as part of the project.

MsECKSTEIN — What about the other end, in terms of the supervising lecturers. Were you able to get
any out there?

Mr MILNER — In seven years as aprincipd | have had one and that was only because his brother taught
in my school.

MsECKSTEIN — That seemsto meto be a bit of aworry

Mr STAFFORD — Again in the Ararat experience what we did because we had a celebration at the start
and the end, representatives of, in that case, Balarat University came to both those functions. So they were there at
thefinal celebrations where the kids were saying good-bye to the schools and joined in those conversations.

MsECKSTEIN — But they did not actualy see the kids teach?
Mr STAFFORD — | am not quite sure.

MsECKSTEIN — One last thing, just to follow up on that, what about the use of the new information
technologies — for instance, if they cannot get the lecturer out there, what about some video conferencing or
something like that so it can be done over a distance?

Mr MILNER — We would need to do a check — there are not that many schools that have video
conferencing.

Ms ECK STEIN — Some schools haveit.
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Mr PERTON — We need some broadband at Corryong.
MsECKSTEIN — They have al got satellite dishes thanks to your mob.

Mr STAFFORD — It dso cdlsinto question the role of the device. | think alot of that supervision and
support can be undertaken by the schooal. | supposeif that supervision is about the ingtitution wanting to validate
their assessment, then that is a different issue. In terms of providing support, there are other ways of doing it.

Mr ALLEN — There is no substitute for the supervisor being there and seeing the person teach.
MsECKSTEIN — | agree.

Mr ALLEN — Absolutely no subgtitute, and they should be doing it.

The CHAIR — Whether thisisjust a country problem or acrossthe board isfor usto find out.

Mr PERTON — | just have one question. The expert group on teacher supply and demand found a
desperate shortage of teachersin dmost al of the good areas in Toowong shire which, of course, covers Corryong,
Swan Hill Rura City, West Wimmera and then almost al of those Murray shires and the western shires have got
the problem. Now alot of things we are talking about here are amost medium-term solutions. If you were the
minister, what would you do immediately to try to dleviate some of those really desperate teacher shortages?

Mr STAFFORD — A principd’s dream!

Mr PERTON — Every school | go to, particularly the primary schools, is having trouble getting teachers
of language other than English; in the secondary schools | was shocked to find that they are having trouble getting
specialist English teachers. So what can we do in the short term to try to relieve that sort of problem.

Mr MILNER — Immediately, today — things such as the scholarship program when they were brought
in were meant to be targeting the hard-to-staff areas. | till have had no-one explain to me how the Shire of Cardinia
suddenly became a hard-to-staff area. | would be putting some sorts of restrictions — no scholarships within
150 kilometres of Melbourne, to just pick afigure out of the air; no scholarshipsto arura centre of a population of
more than 10 000 people. Doesthat seem fair coverage?

Asaprincipa of an isolated school, and now as a principa of arura not-as-isolated schoal, it is enormoudy
frustrating when you go through al the stages of recruiting someone, offering a position, or even being in apostion
to offer them a scholarship and they cdl back four weeks later to say they have got ajob at Pakenham. | am quoting
that because it has happened to me before. | cannot understand how a school such as Pakenham is considered to be
hard to staff compared to a schoaol a Maffraor Corryong or somewhere like that. Now if you are asking for
something to do this afternoon, that would be one thing if | were given the power for an hour, | would say the
incentives are for the hard-to-staff schools. Maybe some parts of the working suburbs come into that category as
well, but certainly not the south-eastern suburbs. | just cannot seethat. Do | get to Sign off on that.

Mr PERTON — Thereisan article in yesterday' s New York Times where they are talking about offering
a 25 per cent sdlary incentive to teach at what they call their 200 hardest-to-staff schools, which | think is atougher
school. They are seeing that as a possible short-term solution.

Mr STAFFORD — Rurd experience used to be seen as a stepping stone for promotion to leadership,
now it is seen as a disadvantage. People fed if you have not had city experience or you are aprincipa in a
two-tiered school you have not had experience and that is crazy too. But | agree there has to be afinancia incentive
to attract teachers.

Mr KOTSIRAS — Can | ask asafollow-up: suppose you attract the students to go to country schoals,
how do you keep them there? How do you keep them there for more than ayear or two? Once they gain experience
they will then apply for a city school, as was the case many years ago when | did my Dip.Ed.; we put al the city
regions first and the country regions last in case we missed out, thinking that we would go into the country for one
or two years and then come back into the city. So how would you keep them there?

Mr PERTON — Isthat how you ended up in North Coburg?
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Mr ALLEN — I think it is then up to the communities to support those people who are there and if they
have a good experience they are more likely to stay. If they do not have a good experience they are going to leave. |
think then the responsibility in my view isfor theloca community to support them and try to keep them there.

Mr HALL — Isthat the experience though? My experienceis that once people come and livein the
country they usudly like the lifestyle pretty much and they tend to Say.

Mr BROWN — They tend to move from rura community to rural community.
Mr HALL — I think thereis more stability in some of the schools you have.

Mr STAFFORD — Again with Ararat a number of those young people were surveyed at the art to see
how many were interested in arura teaching agreement, but there were only one or two who were. By the end they
all admitted they would rethink their position. Again, they have other commitments that they need to take on board,
but we have found that if they have had that positive experience, had that strong connection into the community
and not just ateaching experience in aparticular rura location, then they are more likely to see value in continuing
their career in rurd areas. | think it depends on whether they start to see whether their career can be appropriately
advanced through staying in rural settings and often they need to go to aregiond or urban setting to continue to
develop their careers.

Mr ALLEN — | also believe in terms of the courses we should be helping people with the leadership role
that they are going to take in small communities because often they go out without any understanding of what that
isgoing to be. The school previoudy was part of the community or the village. Now the schoal isthe village, it is
the community, and so the teacher often will haveto take on alot of administrative roles within that community
and they are not prepared for it and it can be ared shock. | think we have got to better prepare those people going
out into those communities.

The CHAIR — That goes back to what we said, more about specific units and that sort of thing. Our time
isup so | might have one last question myself. We have heard alot about the school versus lecture thestre, and
whether you have mentoring. It seems from what you are saying that the argument comes down to a TAFE-style,
competency-based, teacher-trade experience where you have mentors, on-the-job experience, an open learning
system where there is alot more flexibility in terms of how the trainee teacher learns, versus what the university
teacher training ingtitutions say is a theory-based system — that is, the theories of education, of development,
mental development, psychology et cetera. Somewhere aong the line you have a different view about what makes
agood teacher. Do you heed three years or four years of theory, or do you need competency-based assessment in
terms of what the outcome is? Where should the balance be?

Mr ALLEN — Often the truth liesin the middle, and | think we need a combination of both of those
things.

The CHAIR — Would you say lesstheory or more. If you were structuring a three or four-year course for
aprimary school teacher how would you actudly structure it?

Mr STAFFORD — | would be saying the theory is better once you have had some practical experienceto
give some frame of reference to consider alot of that theory. | understand that some theory and training may be
required up front, but it is not just amatter of balance, it is when the balance happens. Y ou were saying that they
want to get out earlier, and | can imagine there is nothing more frustrating when you have been through high
school, made a career choice and cannot get off the lead for 12 or 18 months. | do not think that is the way people
want to learn. | think if they choose teaching they want to get out there and have some experience early on. Then
thereistheory that packs around them.

The CHAIR — Okay, 0 it is different to what we have here.

Mr BROWN — The comment | would makeisif | go skiing at Mount Buller, if | want to ski down that
dope | do not want to spend haf of my day listening to an instructor about how to do it, but when | fal down on
that firgt hill 1 want somebody to tell mewhat | did wrong — that sort of mix in terms of saying, ‘| do want to get
out there and have a go because that iswhat | am here for, but | also know that | am not al that skilledto doit’. So
it isthat sort of baance and that would be different for each case. | think the other chalenge for usisthat kids'
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expectations of their pathways s totally different to when | grew up and it might be that they only teach for five
years and then they might look at going overseas— —

The CHAIR — Wander and get ajob oversess.

Mr BROWN — | think we have got to start playing around with those sorts of concepts aswell to attract
them back again. It isabit like that argument we get in rural communities al the time. We have to hold on to our
young people. | know John says this often, that is not the argument; the argument is about making sure that young
people leave this community with a positiveimage and | think that is the sort of argument and discussion we should
get into. We need to give them positive experiencesin teaching whether that isfor 2 or 25 years, whatever they do
in the interim, we hope a some point they will return, especialy the good ones.

The CHAIR — Thank you very much.

Witnesses withdr ew.
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The CHAIR — The Committee welcomes the Nationa Excellence in Teaching Awards Foundation
executive and members and very much looks forward to your input. We have alot of questions about how the
awards work and what makes a good teacher, but if you would like to start off perhaps with a statement or
comment on the terms of reference, or background about your organisation.

Mr O'CONNELL — My nameis Terry O Connell, | am the chairman of the foundation, Brian Bamford
who isthe principal of Benalla Primary School and Heather Leary is the vice-principal a Benallaand also she has
been recognised through the foundation.

| suppose the focus of this submission is on the terms of reference point 3, skills and knowledge required of
teachers, and therefore teacher training courses and on the first year of a beginning teacher. Just to give you some
background to the foundation itsdlf, it was started 10 years ago called the NeiTA foundation, to promote excellence
in teaching, to build the status of the teaching profession and to encourage quality entrantsinto teaching. The
foundation has nearly 800 teachers who have been nationally recognised for their excellence in teaching. Late last
year the foundation conducted a research project within its 800 teacher membership and part of thisresearch
focused on beginning teachers and the mentoring of these teachers and we have the results for you here with the

papers.

They showed interestingly that over two-thirds of the teachers surveyed believed teachers spending their first year
in the classroom being mentored by a senior teacher would improve the system and ensure that teachers were
entering the teaching profession to teach on their own with far more capabilities. Nearly 80 per cent of them
thought that mentoring was vital for beginning teachers and that mentoring in amore focused way than the, at
times, ad hoc mentoring that is undertaken today. Most importantly, 96 per cent of them were happy to act as
mentors themselves which we thought was very important. There are awhole lot of issues around that about how
you reward teachers who are going to be mentors, how you sdect those teachers, et cetera, but that is an areawhich
isnot redly part of our submission.

The foundation’ s submission focuses on the last year of teacher training and the role of mentoring around the study
we did, together with the importance of capability building for teachers during their training. We have outlined the
research that supports our submission to this committee, the issues as we see it and basically the graduates go to
schools and then they are taught to be teachers and | think that is an issue that needs to be addressed. The
recommendation of the foundation is that the final year of teacher training should be school based with beginning
teachers serving an apprenticeship similar to an internship, but with a qudified teacher mentor, suitably rewarded
for the task very much similar to the Western Australiamodel of advanced skills teacher status; and also Victoria
needs to take a more halistic approach to teacher training to ensure persona capabilities are devel oped and taught
formally as part of teacher education programs.

On this point we were s0 pleased that Brian and Heather were able to join me today from the foundation’s point of
view because they are practitioners and they wanted to focus on point of view of practitionersin the schools. So
maybe | will ask Heather or Brian to talk to you on that.

Mr BAMFORD — | will gofirst. Inside your package thereisamode which | will talk to and which |
would like you to have alook at. Hesther and | asleadersin our school have over the last five yearsruninto a
problem where we find alot of young graduate teachers appear to— not only appear to, but do — lack many
professional and persond capabilities we think al beginning teachers ought to have. We have spent alot of timein
our schoal training those people. | know it is arespong bility with schools to ensure that young teachers get the best
possible start that they can get in their new career. However, we believe they lack certain things that the training
ingtitutions ought to be providing for those young people so that they start off in the best possible way. We do not
believe they are getting that opportunity at the moment.

One of the things that we have done at our school and how we arrived at this was that we spent alot of time— to
et thisin context without spending too much time on it — teaching social emotional capabilities to our students
and with agreat ded of success. We have noticed an enormous change in student outcomes and a cultural change
in the schoal. In doing that one of the things we noticed was that our teachers did not appear to have the same
capabilities that some of our kids were starting to learn through this explicit teaching. The more we went down this
track the more we noticed that certain teachers especidly lacked anumber of interna capabilities that our kids
appeared to have— the professiona ones perhaps not quite so pronounced but alot of internal ones. Some of those
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were confidence or resilience, which were two of the things that teachers just did not seem to have, especidly our
younger teachers.

Onthat model we have attended to socia, emotional stuff with our children down here and we believe with great
success. A number of schoolsin our region, across Victoria and interstate, are doing the same thing and teaching
the same stuff. The author of this particular model | am presenting today is Dr Michael Bernard, whoisan
American who worked at Melbourne University for some 20 years, and some of you will have heard of him. This
capability-building model addresses not only the children’sinternal capabilities, but also focuses on the external
capabilities and things which affect kids learning. One of the things he has been able to do is not only to provide us
with some explicit teaching program for their socia, emotional commonsense, but aso he has pointed out awhole
lot of good practices that ought to happen in the community, the home and the schodl.

The thing we want to focus on today are the good school practices that we beieve dl teachers ought to have and
theinterna capabilities that we bdieve dl young teachers ought to have and they are listed under school good
practices — there are eight listed — and on the other side under adult capabilities, the interna capabilities which
we believe teachers ought to have. We see, even amongst some of our more senior teachers, that some of those
things are just not present. We have spent alot of timein our school and in our digtrict focusing on those. In the
Benallaarea our cluster has come together now aswhat | would consider to be avery strong effective group and we
have had a number of special training days now where we have just focused on those things to greet effect.

Hesther will go into that in abit more detail, but | think some of the feedback we have received from practising
teachers indicates that current practising teachers are looking for this sort of assistance to help them become better
at their jobs and be better practitioners. Our teacher training ingtitutions at the moment are not providing that in an
explicit systematic way and we think that ought to become a generic part of teacher training for al studentsin their
first couple of years. That has set the ground and we have tried to put it into some context. It isimportant that you
understand that model sitsinside a greater systemic approach to capability building.

MsLEARY — What we are strongly recommending through our submission is that there needsto be a
dual focus of training for our pre-service teachers. We are finding that increasingly the graduates are coming into
the schools lacking the professiona capabilities that they need to have in order to be effective teachers and they are
also lacking the internal characteristics that will support them to be as effective as possible in the classroom. We are
looking at excellence in teaching and graduates are coming out ill-prepared. We are finding that it depends on what
teacher training ingtitution they go to, and it seems to be an ad hoc, hit-and-miss gpproach that depends on the
lecturers available or whatever it isthat is currently popular which they seem to have been swept up in, but thereis
not that deep-seated understanding of what professional capabilities they need to have, recognising what they are
and aso theinterna capabilities that are going to be the most effective in the classroom.

So we are recommending that you look closdly at that teacher capability built-in framework of Bernard sthat
identifies research-based five internd characterigtics that people need to have in place in order for them to be as
effective as possible. Those characteritics are the ahility to be organised, persistent and confident; to be an
emotionaly resilient; and to be able to get along with others— their life skills that these graduates and our
practising teachers need to have in place and need to be devel oping — adongside the more traditional understanding
that they have to have professiona capabilitiesin place aswell. Bernard has identified eight best practices that
effective teachers need to have in place. We are carefully picking through those with our staff and graduates
coming through our school, and we are working on those, but at the same time we are looking at the flip side of the
coin— that is, how effective people are as human beings — how are they able to manage their time, how are they
ableto sat godsfor themsaves to get along with difficult parents, difficult children and difficult staff members. All
thisimpacts on staff stresslevels, staff morale and job satisfaction.

We are saying that there needs to be adual focus. We are looking at that at the pre-servicetraining level. Asa
mother of two teacher graduates, and as an employer of graduates who come into our school, we find that the kids
have not got in place the basic capabilities that one would expect they would have on the first day of teaching in
order to start teaching. They are not there. From personal experience of having my own children go through two
different teacher training ingtitutes, one was completely different from the other — one alittle bit better than the
other — but both of them needed to have lots of catch-up staff for them to walk into the classroom and be effective
classroom teachers because that is what we hire them for. We understand that they will have to have ayear of
mentoring and extra support, and maybe two or three years, but we expect what we will have in place are basic
professional capabilities of how to run testing programs, how to organise atimetable, and how to use the
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curriculum and standards framework as a teaching and planning tool. Those sorts of things seem to be swept over
in their pre-service teacher training, and we are | &ft to do the teaching of the kids to be teachers. We know they are
capable of it. They are enthusiastic, they are bright and raring to go, but they do not have the tools in their hands.
We are finding that we have to increasingly do that more and more.

We made a number of recommendationsin our submission, particularly the dual focus— that the development and
persond and professional capabilities need to be identified and essentia for these graduates to become effective
and successful teachers. We dso find in managing a staff of 25 that these capabilities need to be ongoing. We need
to be addressing them as part of our professional development, that it not only focuses on curriculum content but
aso on the development of the interna capabilities. We were looking at an overarching framework that all
pre-service teacher training ingtitutions had as a blueprint, a guide or amap, because it seemsto bevery ad hoc and
hit and miss. We felt these characteristics and capabilities need to be an essentid part of al teacher training, be it
for preschools, primary schools or secondary schools. We also felt that our teachers needed to be trained similarly
for the first one, two or even three years before they decided where they would like to specidise. We find that there
isavast gulf between our primary school teachers who generaly have more of afocus on teaching children, and
our secondary teachers who have afocus on teaching curriculum, and never the twain shall meet, but we actualy
set them up to be so polarised by the way we train them because we train them totaly differently. The elements of
good teaching are transferable from 5-year-olds to 15-year-olds to 25-year-olds— they are the same eements, and
it isnot until the graduates arein their fina year that perhaps they perhaps would specialise in an area of expertise.

Michael Bernard' s capability building model looks at those five internal characteristics that | mentioned before and
the eight professional characteristics and | will go through them one by one and then | will come back to tell you
how it has invigorated our ageing staff because the average of teachersis rapidly approaching retirement age and as
employers we are dways looking for ways to reinvigorate and re-enthuse our teachers, but we are also finding that
our young teachers are grabbing these sorts of professiona development modules and asking why they did not hear
about them at uni; it isthe sort of stuff they needed to hear.

How do we establish and devel op positive teacher-student rel ationships, the importance of holding high
expectations for our students, ensuring that the interests of students are accommodated in classes and activities,
involving students in decision making, cultural and gender sensitivity; providing for safety of our students; teaching
values and socid emotional competencies — and Brian talked about that in alittle more detail before— and
explicit academic standards providing multiple opportunities for students success. They are the eight characteristics
or best practices and we now have that very much as part of our annual teacher review program where we go
through each of those capabilities and develop them with our staff. Alongside that we are looking at the internal
capabilities of our teachers and developing those as well: how confident they are, how persistent they can be,
organised, how able to get along with others and how emotionally resilient.

We had aworkshop some two months ago with over 100 teachersin our Benalla cluster and the focus was on
building internal capabilities of our teachers. We looked at those five characteristics and we had some fantastic
feedback because when we look at our staff opinion survey and we see high stress levels or we see low teacher
morae at the end of the day it isthe internal capabilities of each individua that determines how happy they are,
how successful they are as classroom teachers, how much job satisfaction they get out of what they are doing. We
believe this needs to be a part of pre-teacher service training so that our young kids have got this very firmly in their
mind when they come out and begin as teachers, that there is a continuum of learning that will be ongoing, having
started at university, so that we are looking at developing those dual competenciesin our teachers as part of their
professiona development.

In essence that iswhat we were talking about and that is what we have been working with for some six yearsin
Goulburn north-east Victoria, and Peter knows that since he has visited our school and can probably spesk first
hand at our student capability building program which we have implemented and are having great success with.
Now we have taken it one step further and we are looking at building the capabilities of our teachers— internd
capabilities aswell astheir professona capabilities. It is very exciting. It is not rocket science; it isvery easy to
overlay whatever teacher training ingtitute would be looking at reinvigorating their training program. It is
something that gives us aframework and something to pin additiona training to, but it is the skeleton, the structure
that needsto be in place before the kids come out and Start their careers.

The CHAIR — Thank you very much. | might ask members to keep to a couple of questions each at this
dage.
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MsECKSTEIN — | found your presentation very interesting and very stimulating. It seemsto measa
primary teacher myself that what you are outlining fits very well into amodel of primary teacher training where
you have integrated education, subject knowledge, academic knowledge, and school experience. | wonder how it
fitsinto a degree plus Dip.Ed. modd. We have had evidence from secondary principals who very strongly
advocated for that modd of training. They wanted people who knew their subject area as opposed to the integrated
secondary model. | am wondering how structuraly you would do it, given if you only have a Dip.Ed. year how do
you have a school-based mentoring year? If al you have isaDip.Ed. year, and if primary is different to secondary,
what doesthat do for our middle years Srategy where we are actualy trying to break down some of those
traditional barriers?

MSLEARY — That isaloaded question, but | will try my best. | think it is understanding that effective
teaching is about a great dea more than presenting a curriculum or content area because if you have a number of
studentsin your classroom who are off-task, off-side, who are mishehaving et cetera, then thereis no time spent on
actually presenting this wonderfully understood curriculum. Effective teachers, whether they are teaching
15-year-olds or 5-year-olds need to have in place an understanding of how to get the best out of every one of their
students for each of their students to reach their potential. They need to have an understanding of those personal
capabilities because quite often the teachersinternal characteristics will determine whether or not the classis
successful. It isthe way they deal with these kids.

MsECKSTEIN — Absolutely. How do you do it?
MsLEARY — How do we do it? We need to decongtruct each of these— —
MsECKSTEIN — How do you do it in adegree plus Dip.Ed. structure?

MsLEARY — The process heeds to be begun before they graduate, even if it is only touching base and
going over the mode and looking at each in avery succinct way, but setting them on a path that they can continue
on learning over the period of their professiond development for the next five or so years. | think it is criticaly
important. Thisisthe sort of approach that understands that our kids are coming into our classroomswith awhole
raft of heeds beyond being taught the content of that class. Teachers need to be effective and to be excellent, which
we are aspiring to; they need to understand that. The feedback we got from teachers when we did our persona
capability building workshop illustrates this beautifully.

Mr BAMFORD — Many of these were secondary teachers.

MsLEARY — These were secondary school teachers. We talked about — —
MsECKSTEIN — I do not disagree that they need it.

MsLEARY — Hereisone

| was emationdly resilient when a child was behaving inappropriately. | Sopped, took a break, camly pointed out the ingppropriate
behaviour ...

It goes on:

Sdf-tak. What am | trying to demonstrate here— how to deal with ingppropriate behaviour — example setting. Patience. | could
destroy class!

It was her/his choice. It comes back to how good she'heis at being resilient and being able to dedl with this. Some
of our teachers can come out with just the right amount of pedagogy and understanding of the curriculum, but such
a confrontational approach with kids that they are offside, and they are learning nothing. It has to be begun when
they are at university, whether it be in that 12-month diploma at the end of their degree or as part of their ongoing
primary-secondary teacher training.

Mr BAMFORD — Are you saying you do not believe thereis enough timein that 12-month period?

MsECKSTEIN — I am wondering what you think? Because the secondary principals said to us very
strongly they believed the degree plus Dip.Ed. was the way to go. They wanted people who knew their subject stuff
and they would take care of this other stuff |ater.

10 May 2004 Education and Training Committee 16



MsLEARY — That istheway it is adways put up.
MsECKSTEIN — | am putting that to you and saying, ‘ What do you think about that? .

Mr O'CONNELL — You aretalking about the structura problem. | do not think we are addressing how
you actudly put thisinto a structure. What we are saying iswhat is needed. | think that isfor othersto say how to
put it into astructure.

MsECKSTEIN — Sure, but you have to take account of it. Y ou can say what is needed, but if you
cannot enact it then where are you? Y ou have got to look at both.

Mr O'CONNELL — You do.

MsLEARY — I think that is where we have tripped up in the past. Our paradigm has been that a teacher
presents content-curriculum to kids and when kids do not fit into the square peg or the round hole, whatever that
concept is, then we run into strife because these kids are not ready to learn. We have now had a shift in paradigm so
that we understand that in order to get the best out of our kids and to be excellent teachers we need to have a dua
focus. It needs to be what we present and how we present it. Y es, there are professiond capabilities that need to be
taken into account, but we aso need to be developing our own interna capabilities so that we can best deal with the
challenges of teaching our kids today.

Mr O'CONNELL — I think what we arelooking at is what we believe is needed from research aimed at
the practice; how that is achieved is beyond usto actually decide.

Mr KOTSIRAS — Asafollow-up to what you have said, student teachers or teachersfirst year out, the
first priority isto survive in a classroom. They turn up on thefirst day and have prepared the lessons; they have not
got time to organise adrama club or to do something extrawhich you are saying makes a good teacher, and many
of their students will continue the same way as they started off in their first year. So what do our teaching
ingtitutions have to do to prepare students to look beyond just the lesson plan and try to survivethefirst year at
school, because students are different. They walk into a classroom and they say, ‘ Gee | have survived the day, |
haven’t got time to sit down and talk to them on a one-to-one basis to find out what the problems are, what the
issues are, what form of soccer club or football club — —

MsLEARY — Thisisnot in addition to, it isa part of what is happening in the classroom. It is not
something outside, like a soccer club or something specidl, it is integrated into the ddlivery of — —

Mr KOTSIRAS — But you are saying in your presentation that a good teacher is one that 1ooks beyond
the classroom, someone who assists with drama, or with plays, coming into close contact with the students — —

MsLEARY — Sorry if | gave you that impression.
Mr KOTSIRAS — No, it isin the presentation.
MsLEARY — | amtaking about — —

Mr O’CONNELL — That can actudly demondtrate the capability, it is not what the capability is. What
you are looking at is teachers devel oping these capahilities or being taught these capabilities — —

Mr KOTSIRAS — Later on, in afew years— later, early — —

Mr O'CONNELL — No, early in their training. Not when they get into school and realise then that to
survive in school they need these capabilities and if they are lucky enough to come across a program or aschool
that supports that professional development for teachers, that isfine, but if not then they are going to be lost.

Mr KOTSIRAS — Isit out there? Isit happening in our ingtitutions, are students being trained?

Mr BAMFORD — No, that iswhat we are saying. They need this to be the best classroom teachers; to
answer your question directly, to be the best possible classroom practitioners that they can be we are saying they
need to have this explicit teaching in this stuff while they are in teachers training college or university, not while
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they are being trained. Both professionally and personally they need to develop that side of their work aswell — to
be the best practitionersin the classroom.

MsLEARY — They cannot even name them quite often. They cannot identify what they are. They do not
know what they are. We are saying in order for our kids to be the best that they can be, to hit the ground running
when they wak into a classroom, they need to have had this as part of their training. It needs to be a part of their
mind-set.

Mr KOTSIRAS — Which then goesto what Anne said: isit athree-year degree course plus a Dip.Ed., or
four-year course where students go out in the first year teaching and experience what it is like in the classroom and
then perhaps gain those skills you mention?

MsLEARY — One of the modds that we had in mind was that pre-service teacher training isthe same
for the firgt, second and perhaps even third year for primary and secondary school teachers— and during that time
they go and look at each of those settings and in the final year make a decision.

MsECKSTEIN — But most secondary school teachers do not do that — that is my point. How do you
doitinaDip.Ed.?

MsLEARY — It needs to be begun because excellent teachers are a continuum. They do not come out as
excelent teachers; they come out wanting to be excellent teachers, aspiring to excellence and that is something that
needs to continue on down the track.

Mr BAMFORD — Can | make acomment here? | do not think we should not do something if we believe
that iswhat is needed because of the constraints of time or courses — —

MsECKSTEIN — No, | just want to find out how you do it.
Mr BAMFORD — That isthe chdlenge, isn't it?

Mr O'CONNELL — You only ignore it because it does not fit into the structure— change your Structure
to accommodateit.

Mr HALL — | have enjoyed reliving the passion. It was a bit under two years ago since | visited Bendla
Primary School and learnt about the student capabilities program. It is excellent and | am pleased to say that it is
spreading with great success. Thefirst thing | wanted to ask is whether the view that you are expressing here today
has been put to some of the teacher training ingtitutions? If so, what has their response been?

MsLEARY — We have not, Peter.

Mr BAMFORD — | have a aloca level — to La Trobe in Shepparton. | have expressed thisview very
strongly to the head of the education faculty, with mixed reception. Maybe | was alittle too passionate. | should
have treaded a little carefully. | think some of their concerns are Smilar to the onesthat Anne is pointing out, that
the way we are organised currently provides too big a chdlenge for us. | am not sure that ought to be the right

response.

Mr HALL — Do you think the teacher training ingtitutions are capable of thinking and delivering in the
manner that you are proposing to us today? One of the CEP people before put forward the proposition that in
England there is a program whereby some schools become brokers on behalf of the training institution and actualy
ddiver the last couple of years of the teacher training program within the schoal. | have doubts about whether
teacher training institutions might be capable of doing what you would like them to do and therefore at a school
level you might have a better chance of more broadly spreading this training to teachers as you propose.

MsLEARY — I think the teacher ingtitutes are quite capable of doing it, but they do not seem to have an
overarching framework that is systemic. It seemsto be ad hoc and hit and miss and it depends upon lots of other
things apart from what makes a good pre-service training module that is determining what our kids are being
taught.

Mr O'CONNELL — I do not think they seeit as part of their charter to do so. If you look at the
foundation, it invites most of these indtitutes to the awards to listen to excellent teachers because they make their
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own submissions on their teaching pracs, et cetera. Few and far between, if any, bother to attend, which says that
they redly do not believe that is part of their process. Their processisto teach pedagogy and not how to be a
teacher. | think that isthe issue and is demonstrated from the way that we experience it from the foundation’s point
of view.

The CHAIR — | wonder if the difference isthat despite the fact that you able to teach them you are free
fromany — —

We have parliamentary privilege here. We had afair bit of difficulty actualy identifying which university or
ingtitutions people think are doing a good job according to their own philosophy and which are poor. Itisvery
difficult for us as acommittee because people do not like to say it. | wonder whether you could perhaps enlighten
us on what you think are some of the better ones for usto go and have alook at in terms of the campuses that you
have seen.

Mr PERTON — Chair, they need to have an ongoing relationship with these indtitutes. | just wonder
whether you might make the offer that this answer isin cameraevidence.

TheCHAIR — Yes, | will have to do that.

Mr PERTON — That meansthat it shall only be recorded for the purposes of the committee and will not
be published.

The CHAIR — Yes, that would be ussful.
Mr PERTON — So if you make that declaration , if that would be suitable.

The CHAIR — Would we now go in camerain terms of the committee hearing for 5 minutes. Y ou can
have abrief discussion about your experience.

Proceedingsin camerafollow.

10 May 2004 Education and Training Committee 19



Open hearing resumed.

MsMUNT — | have avery quick question. Do you have a definition of the difference between an
excellent teacher and an experienced teacher?

MsLEARY — An excdlent teacher and an experienced teacher?

Mr O’'CONNELL — From the foundation’s point of view — and we have received submissions from
some 18 000 teachersin this area — an experienced teacher is a teacher who has done their timein the school. An
excellent teacher is one who actudly reaches the children and helps them to learn in the way that they wish to learn.
We can tak about experience and passion, but the kind of joy of teaching is something that comes across very
much in that way. Even though many teachers complain about the amount of time — the number of hours— they
gpend, the amount of work they have to do, the excellent teachers are doing more, because they have agrest joy in
teaching. They have agreat bdief they are making a difference.

One of the things we looked at in the research was part of the capability-building framework that we are talking
about here. The excellent teachers we have seen dl demongtrated those five characteristics. We asked what isin
common with those teachers right across Australia? Why do they stand out from other teachers? Why do the
parents and students believe these are excellent teachers? In every way you look at it characteristics stood out. They
were organised, and so on. These characteritics are important. We need to look at, look for and train those
characterigtics, because they are trainable; they are not just something you are born with.

MsMUNT — They are dso agreat resource for mentoring.
Mr O'CONNELL — They are.

MsLEARY — An excdlent teacher touches the student’ s heart and mind. An experienced teacher, who
has been there for along time, maybe is not doing that. Maybe they are just going through the motions.

Mr O’'CONNELL — Mentoring at the moment in some schools is done extremely well, in othersit is
not. A number of teachers are used in their prac time relief teaching so they are not getting mentoring where they
need it. The actua mentors who are there for beginning teachers are not working alongside that teacher full time,
and that isareally important thing. Thisis a profession, and other professions do that. The teaching profession does
not.

MsMUNT — Yes, but they do it as part of their professional responsibility, which is aso interesting,
because then cost does not come into it either.

Mr O'CONNELL — That isright.

Mr SCHEFFER — When | look at the capabilities framework | hear what you are saying and | think |
understand, but | am not clear on something. These are five digpositions — the interna ones — with some subsets,
and you talked about workshops. How is a disposition actualy communicated practically to ateacher? | know there
can be ahuge answer, but what do you do in aworkshop?

MsLEARY — These dispositions have been deconstructed, so that the teachers address each of those
substrands and how they can develop. All of us have not got al of those characteristics in place by virtue of our
persondities and so forth, but they are capabilities that can be learnt.

Mr SCHEFFER — | undergtand that, but how do people learn? Do you do it through dramatic
workshaps, do you do it through questions and answers, do you do it through role models? How do you do this?

MsLEARY — The workshop we ran for over 100 teachers had alot of workshopping init — alot of
discussion across primary and secondary schoolteachers; rural and town schoolteachers— —

Mr BAMFORD — Norma professional development is the answer.

MsLEARY — It wasformally addressed. There was alecture component, the intellectua processes and
then trandating those to how they work in the practical day-to-day running of the classroom. There was discussion
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with colleagues about how to build those capabilities — that is, if | am not naturally a confident person, how do |
go about fielding that capability within mysalf in order make me more effective as a classroom teacher?

Mr SCHEFFER — Right, and then the mentoring that you opened with, that underpins that?
MsLEARY — Yes.

The CHAIR — Thank you very much. It is good to hear some passion about teaching and what makes
good teaching. We have the Victorian teaching awards coming up in the next month, is that right?

Mr O'CONNELL — That isright.
The CHAIR — Have you got any heads up for us— the Lindsay Thompson award?

Mr O’'CONNELL — No, they are obvioudy state awards. We would like to thank the committee for this
opportunity.

The CHAIR — Thank you very much. We have afew other research questions that we might put in. Isit
okay if we have some contact with you about technical questions?

MsLEARY — Sure.
The CHAIR — Through you, Terry?
Mr O'CONNEL L — Through mysdlf or directly with either Heather or Brian.

Witnesses withdr ew.
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The CHAIR — | welcome the Audtralian Education Union.

MsTAYLOR — Mary Bluett sends her gpologies. John has written the actual submission so it seemsto
make senseif he speaksto the mgjor points within it, and then we are both open to questions.

Mr GRAHAM — Wewould first of dl just like to say we welcome the opportunity to appear before you
and present our submission. It intrigues us, of course, that there are three separate reviews at the moment.
Hopefully the outcomes will be consistent and there will be some very positive link between them.

We believe there should be national guidelines for pre-service education because of the fact that teachingisa
national profession. We bdlieve those guiddines should be developed as part of a partnership with al the major
stakeholders involved. In terms of some of the important issuesin relation to pre-service, we have the notion of
professiond studies as part of the teacher education courses. Thereis an idea, which we support, which is that
there should be two years of professional studies. However, because of the funding Situation of higher education,
and because of the teacher supply position at the moment, we would see that being introduced over time. So at the
moment we do support the one-year diploma of education. We know that is afairly contentiousissuein the
educational faculties around the country.

The point that we would make about that is again pre-service education should be linked to what happens once a
teacher actually enters ateaching service, so you have the VIT induction program and it should also be linked to
properly funded professiona development. Rather than front loading everything into asingle year pre-service
course, we believe that it should be an integrated process which links the employment of teachers with their
pre-service courses. That requires close relationships and working partnerships between universities and schools.
There are many good examples at the moment and | am sure you would have heard of some of them, but it is
clearly something by which the profession is able to have a positive effect back into the universities, and the
universities are able to be more relevant to schools. One of the redly important parts of that is the school-based
practicum. In many respects that is where you have the profession and the academics meeting. We bdlieve that
pre-service education is fundamentally the responsibility of the universities but that the practicumisthe way in
which the university course, and the theory in the university course, is given some sort of grounding in the
professional knowledge of teachers.

There are some concerns at the moment in relation to the funding of universities. Whereas in the past academics
would visit schools and be part of a partnership with the supervising teachers, thisis happening less and less now.
Again we get feedback from our members that they find this does not enhance the notion of the partnership. So
something really needs to occur in relation to funding universities. Our friends in the higher education sector
emphasi se that matter aswell.

Another major issue for the practicum is the shortage of student teacher placements in schools. We work with a
committee which includes the VIEU, the independent union, plus representatives of al the universities, and on their
behalf we did a survey in 2002 to find out exactly what the problem was in terms of providing placements for
student teachersin schools. That was very illuminating. The issues were fairly clear from the school sector in that
the major reason for people saying, 'Y es, we would take more student teachers , would be if the payment for
teacher supervisors was increased, and a so the other main issue was teacher workload.

There were dso someissuesin terms of the universities better organising the way they do the practicum, but so far
none of those things have redlly been addressed. So the Situation again presented to us by the universities this year
isthat thisis one of the worst years yet in terms of being able to place the studentsin schools. Their comment is
that they may get to the point where there will be some students who will have completed their academic course
and be unable to teach because they have not done the full practicum.

We bdlieveit isimportant that graduate outcomes are identified and articulated. The graduate outcomes should then
be the standards that influence what happens in the pre-service courses. Pre-service standards would then be used in
terms of the content of the courses, the assessment of teacher education students and the evaluation and
accreditation of those courses. We understand that the Victorian Ingtitute of Teaching is devel oping those standards
at the moment. We list here a number of particular graduate outcomes, which we have agrest interest in. Item 5.4
refersto the needs of indigenous students. Our nationa policy, which we support, is that al undergraduate teacher
education programs within an agreed time frame should build in significant and accessible mandatory indigenous
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studies units. At the moment | believe some progress has been made both in Queendand and New South Walesin
that regard.

Looking at 5.6, we believe a graduate should have a knowledge of the curriculum in Victorian schools. While that
sounds pretty straightforward, we have found that alot of new teachers and graduates report back that they had
done little of that in the course, which is of some concern. | know the university argument is that they are looking a
things more broadly and generdly and they have international students et cetera. However, our position would be
that you learn about the genera in the particular and that it is extraordinarily important that graduates come into our
schools with a good understanding of the curriculum..

Over to the key stages of schooling, the issues there are making sure that primary pre-service graduates are able to
teach the P—6 curriculum and that secondary graduates are able to teach the 7-12 curriculum. At various times there
have been attempts to have people come out of courses who are able to teach, say, P-3 or only 7-10. That creates
major employment difficulties for those people and staffing problems for schools. At the same time we would say
that the middle years, post-compulsory and early years should be covered in the courses but you should not
graduate as just amiddle-years person.

The other point we would make isin relation to secondary teacher qualifications. We have found through our
statewide surveysthat there is an increasing move to have people teaching outside their qualification areas and that
represents the fact that there are shortages in specific subjects. That was documented, and | think we provided
information to the last inquiry by this committee. Thereis amismatch between the actuad speciaist studies or the
methodol ogies that people are taking in pre-service and the demand for the specialitiesin schools. We would see
that as a university selection process problem.

Jugt finally, we have said something about mature age entrants. We see that as very important, both in terms of
being able to meet the needs of the teacher supply problem and from the information available that the move by
mature age people making a career changeis aready there, because university statistics show that the average age
of studentsis about 30. We definitely support the government’ s latest move to have 30 non-teaching professionals
undertaking ateacher education course in 200405 while being employed as atrainee teacher. We see that asavery
commendable step in this direction.

The CHAIR — Thank you. Are there any questions?

MsMUNT — | have afew. Firgt, your submission states:
The AEU does not support the school-based * gpprenticeship’ models operating in the UK and New Zedland.

We heard from a country school principal and adeputy principa who strongly supported that mode!. Is there any
particular reason that you do not support the model ?

Mr GRAHAM — Certainly the evidence we have received from our colleaguesin the unionsinthose
placesisthat it tends to undercut the professiona qualification that teachers have. It is breaking teaching down to
classroom techniques rather than the whole range of graduate outcomes that we expect people to have. We would
be adamantly opposed to that. If anything, we were looking at possibly even the notion of afive-year course, which
could have an extended practicum— you could have an internship for aterm where people would be in schools —
but the notion of them spending al their timein schools and learning how to teach is unacceptable.

MsTAYLOR — If | canjust add to that, | can understand why country principals and deputy principas
would be saying that, and | think we have addressed it in here. It is difficult often for country schools to get teachers
after they are qualified — they think if they can get people into their communities during their training they are
likely to stay — but there are other ways of doing that without undercutting the professionalism, and that is by
providing support for people to do some of their practicum in the country. There are also issues around hard-to-staff
country schools and allowances, support for higher subdivisions on which jobs can be alocated. A range of other
options can do that which keep people within their community.

MsMUNT — They were not specificaly talking about keeping graduates in the community but using
people aready in the community to retrain as teachers and stay in the community, which isadightly different
focus.

Mr GRAHAM — So they are retraining teachers who are dready qualified?
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MsMUNT — No, retraining people in the community who might have another career and who wish to
retrain as teachers— doing it within the school and keeping them within the community.

Mr GRAHAM — Right.

MsTAYLOR — We would still believe that you have to have the professiona study that goes with that,
which you could not do in that way. There may be away in those sorts of areas of some sort of a partnership which
retains astrong professiona focus, but aso alowsthem to do their practicum and spend alot of time back there, or
the year being changed dightly, asfor alot of people who do distance education, so they can spend a bit more time
in their community. But there till has to be that professiona study focus.

MsMUNT — The other thing they highlighted quite strongly is that they get Sudentsto do their
practicum in their schools. There are no representatives coming from the educationa ingtitutions to check up that
things are going well, so they have alot o hurdles to jump acrossto get themselves a teacher.

MsTAYLOR — That isnot just acountry thing, and | think we have referred to that. Our counsellors and
the student teachers whom we work closaly with in our new educators network al expressed the same concern:
university funding levels are so tight that the cost of having supervisors go out to schools, eveniif it isthe one just
down the road from the university, seemsto be difficult to find.

I can think of only one university that consistently does that now, and teachers and students really miss out. | agree,
they need them in their schoals.

Mr GRAHAM — The Attorney-Genera’ s report into supply and demand about two years ago
recommended there should be some funding available to universities to ensure that the supervision takes placein
those country locations, but nothing has been donein that regard yet.

MsMUNT — Once again, they had a dightly different solution, which | had not heard before, where the
student teachers basically taught the class while the supervising teachers liaised with the teaching training
organisation to learn how to do that supervisory role.

Mr GRAHAM — So the untrained person would be taking the class. That is avery interesting perception
of what it meansto actudly teach then, because that would mean that anyone could come off the street and
presumably teach.

MsMUNT — Wéll, perhaps afourth-year student.

MsTAYLOR — | know that, for instance, Mebourne university with itsinternship has alittle bit of that
in the fifth year, but there is dways the acceptance that the base training, the base education has to be there and the
base ability to teach with a base qudification before that is possible. | would be concerned about it in terms of the
type of education that the student teacher would be getting in terms of becoming ateacher. | would be concerned
for the children in the classroom in terms of the lack of a qualified teacher, and there are probably even arange of
legal liability issues if something went wrong.

Mr GRAHAM — Yes, thereisaredly important legal question too, so | think Parliament would have to
change the teaching act or something if you were going to do that because of the duty of care. If achild were hurt in
those circumstances where you had a tatally unqualified teacher, there would be dl sorts of problems. Y ou would
have to change the Victorian Ingtitute of Teaching Act too, | think, because that also says that you must have the
following qudlifications.

Mr KOTSIRAS — In your submission you said you have not got a preference for a three-by-one or
four-year course. Have you any evidence which indicates which of those two prepares teachers more for a
classroom? Have you done any studies over the years to show whether someone who has done a four-year course
or athree-plus-one course is better equipped, or are they equally as good or equally as bad?

Mr GRAHAM — | have seen overseas research, and that talks about the longer the preparation time the
more likely people will stay in teaching. Just anecdotally here, the one-year diploma of education is seen asnot a
fantagtic preparation to be ateacher because you are doing so many things a the one time in terms of working out
what it isthat you have got yoursdf into, because you have your three-year degree and when you are doing the
three-year degree you have not necessarily decided that you are going to be a teacher. So you are finding out what
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teaching is all about plus you are doing the academic study. Then the following year you are out teaching, so you
are also preparing al your method work so that you can be a subject teacher. But that is anecdotd ; we do not have
any research.

Mr KOTSIRAS — And what is your preference: should the supervising teecher get paid or should the
school get paid?

Mr GRAHAM — The award states that the supervising teacher gets paid unless there isa prior agreement
which the supervising teacher is part of. We would say that the award should be implemented, yes.

MsTAYLOR — And we know that teachers see it asaway of vauing what they do. Often in some
schoolsthey agreeto put it, for instance, into shared professiona development across the school, but that istheir
choice and they have been given that choice as part of being vaued in that role. That seemsto work in many
schooals. Itisjust the amount that isabit low.

Mr KOTSIRAS — If the amount, as you are saying, is abit low, do you think that has to increase to
encourage more teachers to take on the role of supervising teachers because there is a shortage of teacherswho are
willing to take on student teachers?

Mr GRAHAM — Certainly the survey revealed that, and | think | have provided survey resultsto the
committee — to Nick Fischer. In fact that showed that the single most compelling change that you could make to
get more teachers to take students would be to increase that supervision payment. It has been 12 years now since it
was increased, and it isanationd thing so that we cannot arbitrarily increaseit in Victoria My understanding is
that right around the country our branches have reported to us that they are now having the same problem, whichiis
that there are not enough people in the secondary areato take the students who are in pre-service courses.

Mr HALL — Firgt of dl, thanks John and Ann for the presentation and submission. | wasinterested in
section 5 of the submission you have given us on graduate outcomes, specificaly the graduates outcomes, for
example, that teachers should be adequately equipped to meet the needs of indigenous students — these are the
ones John highlighted — they should have a sound knowledge of the curriculum being implemented in Victorian
schools, be competent and confident and creative users of information technology. Did you mention those because
you believethere is deficiency in the teacher training coursesin those particular areas?

MsTAYLOR — Not specificaly in every case, but certainly one of the areasin which | think thereisa
deficiency isthe issue of indigenous education. The reports we get back from either Aboriginal and Torres Strait
Idander or Koori membersis often they go into classrooms where their needs are not understood, but also because
we have many, many schools where teachers are teaching Koori kids without any background or specific expertise.
Lionel Bamblett from the Victorian Aboriginal Education Association Incorporated (VAEALI) a a conference
recently pointed out that in Victoria the majority of Aboriginal children are in schools where there are one, two,
three, four or five of them. Once upon atime you would be able to concentrate your education and professional
development and in-service in specific areas; now we think there is a desperate need for some basic work. We are
working with the universities to have discussions around what can happen at the moment. But certainly that would
be one areawhere | think the universities, or most of them would admit they are not on top of. Are there other
areas?

Mr GRAHAM — | suppose what we were highlighting were our priorities, and in terms of each one of
our graduate outcomes we nominated, there would be some issues in terms of the degree to which universitiesare
doing what we are saying are important graduate outcomes. It would be good, for instance, to have some sort of
Study. Again, | have seen the overseas stuff but | have not seen any studies here of the relationship between the
training in terms of information technology that students get in their pre-service courses, and then what the Situation
islike out in schoolsin terms of the huge changes which have occurred over the last couple of years. Certainly the
overseas studies tend to say that the pre-service courses are Sarting to lag behind because of the fact that the school
systems are sort of upgrading and updating their IT infrastructure, and the universities are not catching up with that.

Mr HALL — Curriculum knowledge is even more fundamentdl, isit not? | notice you have said that
some teachers have mentioned they felt there were some deficienciesin the training programs in respect of
curriculum knowledge, which is fundamental. With regard to that, as these issues arise does the AEU have any
formal arrangement with the teacher training intitutions to actually sit down and say, ‘Look, we bdlieve this
component of the course needs to be updated by better emphasising or including or excluding whatever’ ?
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Mr GRAHAM — We are on several of the course advisory committees for universities. Let me just say
that these matters are very sendtive, as you would understand. Our relationship with the universitiesisfairly good,
but one has to be rather cautious about being too critical.

Mr HALL — Whose role should it be then, in your opinion, to help change and restructure teacher
training courses so they better reflect the needs of students today?

MsTAYLOR — I think what is happening here now is areally good part of it because governments
should certainly be responsible for al levels of education, certainly within our government schools which we are
gpesking on behdf of, and part of the quality of that education isthe quality of the training of the teachers. |
certainly think government has a strong part to play. We do have discussions. John and | meet, as he said, once a
term with a group of people from each of the universities, and we work very well together on a number of things.
As he said, some issues are sengitive and some things you work through more dowly than others.

Mr GRAHAM — My understanding is also that the ingtitute of teaching has arole under legidation to
look at outcomes, and | understand that their present work is developing some standards for pre-service education
COUrses.

MsTAYLOR — And that isimportant if they are going to be registering teachers as being appropriately
qudified; they have to look at the courses too.

Mr GRAHAM — Because the standards should be consistent with the beginning teacher standards,
which we have aready in place— the provisiond registration. If another set of standards came out for graduates
which were not consistent with those, then you would have a problem.

Mr SCHEFFER — When we discussed teacher placements you talked about the payment of supervising
teachers, but you also mentioned the pressure on teacher workloads — that is mentoring teachers. Can you talk a
bit more about that and how that might be alleviated or improved, and whether universities are supporting that in
any way?

Mr GRAHAM — The message that we get from teachers in terms of the reasons they find it difficult to
take student teachersis that the amount of work they haveto do is such that thisis one thing on top of that. The
point | was making earlier, which | think you are dluding to, isthat if the universities are not visiting the schools,
then the burden falls entirely on the teacher to make that assessment without a professiona discussion with the
university person. We have also had some anecdotd evidence this year that the introduction of mentoring for
beginning teachers, which isrequired now, hasalso— —

MsTAYLOR — By theinditute.

Mr GRAHAM — Yes, by theindtitute of teaching, has also added an extra burden on people who may
have taken student teachersin the past. In terms of the workload — do you want to say something about the
agreement, Ann?

MsTAYLOR — As anyone around here would know, we have just been involved in negotiating a
certified agreement which is going through aratification process now with our members and, assuming that goes
through certification, will lay the groundwork for consultative processes within schools where issues around
workload should be dealt with and discussed at school level. Clearly the sorts of things we would be wanting to put
out as advice to schools, assuming dl this goes through, is that when they are discussing workload student teachers
should be part of that discussion within the school, so that if somebody istaking student teachers, whilethey are
taking them perhaps other work can be taken off their shoulders so they can put their time and energy into that.

Mr SCHEFFER — But are supervising or mentoring teachers moderated in the way they are doing their
work aswell”? Besides the discussions that occur with the university representative from time to time, how do the
mentoring teachers orient themselves towards the job they have to do?

Mr GRAHAM — The only example | can think of at the moment is the mentoring teachers for beginning
teachers get two days of professional development activity run by the department and the ingtitute of teaching. For
supervising teachers, | think RMIT has aday which it provides. It is my understanding that at most of the other
universities there is nothing which is organised and consistent.
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MsTAYLOR — Jusgt from my own persona experience of not too many years ago, the university we had
students from would hold after-school meetings, but that just adds to your workload and you find alot of schools
do not participate, but yes, | agree.

Mr GRAHAM — And it isaquality assurance thing too.

The CHAIR — Y ou spoke about nationd guidelines for teaching courses. Y ou said guidelines, but what
isyour view on national accreditation requirements for a teacher training course? Some professions have
professiona requirementsto get in. Whether we have guidelines or accreditations or something else, we hear that
thereis great diverdity in tarms of outcomes and what is actudly taught in our teacher training ingtitutes. Guidelines
do not necessarily creete consistency between the ingtitutions or get curriculum taught. Do you think some sort of
accreditation is needed, or isthat overkill?

Mr GRAHAM — | think the problem is the one you mentioned, which is the diversity within the system.
| referred to areport which was put out by the deans of education in 1998 called Preparing a Profession. All the
deans of education around the country agreed to that. The reference group involved the unions and the departments,
but the problem was, so far as| understand it, it went to MCEETY A and then it sort of went nowhere. At that point
there seemed to be areasonable willingness to actually get a set of guidelines rather than mandatory accreditation
processes. | do not know whether things have changed since then. | am aware, as you would be, of the MCEETY A
task force, and the fact that Brendan Nelson has also set up anationd ingtitute. Where all that is going is a bit
unclear.

MsTAYLOR — I think it islike schools. Schools and their communities are going to do dightly different
things. | do not know that a national accreditation would be needed, but | agree there would need to be
guidelines — but there has to be the will to have them implemented too.

The CHAIR — Ann, you spoke about the need to keep a professional focusin the ingtitutions.
Professiona in terms of teacher training ingtitutions can be anything from teaching the curriculum, teaching the
sorts of outcomes we want the students to have, teaching about how you teach boys, how you do VCAL, how you
do literacy and numeracy, or it can have atheoretica basis— the theory of learning or the theory of teaching.
There seemsto be agreat debate here about what isimportant in terms of teachers, whether it is athree-year course
of theory or whether it isteaching skill and curriculum knowledge. Of course, thereisablend, but | would like to
know how you use the term ‘ professional’.

MsTAYLOR — | think | was talking about the necessity to have that blend. It isnot just alist of skills
that you arelearning. Y ou are adso trying to develop personally and professionally so that you can add so much
more to your teaching and so that you have awhole range of things to reflect back on and build on, rather than, as|
said, learning technica skills. You areright, it isablend and balance, and it is about getting that right. Certainly
some of our members think with the one-year courses there is not enough time in schools and in front of students.
While we certainly would not want to go to a position where, as we have said, that is al that is done, there has to be
that base in the universities. At the very least we need the mandated days we have now, which | know some of the
universities do not think we need, and partialy that is a resource issue for them which | understand, but we
certainly need to keep that. Y ou have to keep the development of professionals who can think and question the way
they want to teach their students.

Mr GRAHAM — And | think that balanceis in terms of the amount of time that people spend in schools
on the practicum compared to the theory. The position that we have, which we have put in the submission, is that
the practicum should ground the theory. There is again a perception that what happensis that the students go out
and do their practical experiencein schools, then they are back to the theory, and the two things are not necessarily
linked together. In other words, you are in the schoal, you have had some lectures on adolescent psychology, and
that should be coming through what is happening in your school experience. Y our school experience should then
be brought back to the university. That sort of thing has been a problem for pre-service coursesfor along time, and
in talking to graduates recently it still seemsto be a problem.

MsTAYLOR — And that iswhere the contact between the university and the schoolsis realy important.
In many cases the student supervision by the university is not happening; it is often just not there. With people not
being able to get to the occasiond after-school professional development, or whatever, thereis often no red close
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contact between the supervising teacher who istrying to teach something important and the university that is
teaching something important. It is not being brought together.

The CHAIR — We might have the last question, John, but just a quick one.

Mr SCHEFFER — Y ou describe doing something in psychology, going to the school and going back to
the univerdity. Y ou describe that as a problem. Why isthat not just a necessary dynamic in the nature of the
beast — it has dways been that way, you live through that, and that is how you learn?

Mr GRAHAM — The university has to orientate itself to doing it, and | do not know whether it does do
that. | suppose the point that | was making was that there tends to be one track, which is your professiond study
that is supervised back at the university by people whose responsibility isto ook after the practicum part, and then
you have your lecturer in psychology who is— —

Mr SCHEFFER — Seen as a disconnection.

Mr GRAHAM — Yes, doing their part. To do that you would have to reconceptudise your course. So it
is probably afairly radica change, and | am not sure whether people would do that.

The CHAIR — The committee thanks you both for attending. We wish you well.
MsTAYLOR — Wewish you well and look forward to the outcomes.

Witnesses withdr ew.
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The CHAIR — Welcome to the Association of |ndependent Schools of Victoria

Mr ROSS — Alan Rossis my name, principa of Billanook College and a board member of the
Association of Independent Schools of Victoria. | am pleased to present the AISV’ sresponse to thisinquiry. The
report, which is being passed around to members, highlights our focus on mid-career professionals considering a
move to teaching, which is of particular interest to us and very important. We have been making recommendations
which relate to that to try to make it easier for people coming from other areas of industry and professionsto move
into teaching — | would add too perhaps even moving out from teaching— and the movement between education
and other industries being made flexible. Some other recommendations we put in rel ate to pre-service education,
and they speak for themselves. | am not sureif you want me to go through the presentation asit isthere.

TheCHAIR — Summarise.

Mr ROSS— Yes, summarise. We are keen to ensure that people move into the profession from outside,
because if welook just at those people who are at university level we fed that the current shortage of teaching is
going to not provide a sufficient number of well quaified and well experienced professionalsin the future. So that
isthe focus of our presentation. We are trying to provide a baance, so that the relationship between the teacher
trainer, the school and the universities that are ddlivering those courses — those three groups — have got good
connection and good communication between them. | am not sure that that would be the case at the moment, but
we would be wanting to encourage that.

Especidly in the independent sector there isagrest variety of schools, asthereisin the state sector aswell. We
would be keen for people who are beginning their teacher training get an opportunity to see arange of different
school types and to look at children with specid needs, an increasing number of whom are going to independent
schools. The evidence would show that there are few teachersin training who have an interest or training in
children with specia needs. We seethat that is an important area to develop.

As| said, in order to develop real experiencesin aschool for teacher trainersit isimportant that they spend ablock
of timein schools over aperiod of time. Teaching is much about the craft of teaching. Obvioudy information
technology, and having access to the tools of the trade, isimportant too, but it isimportant that teachers learn what
it isredly like in a school to develop relationships with children and how they learn in the hurly-burly of afull
teaching day where you teach every period, have yard duty at lunch time, have ameeting after school and abunch
of correction afterwards. Without sufficient time in schools, perhapsin a block, training teachers do not get that
redl-life experience of what it islike in aschodl.

Asl said, it isimportant that technology is used in pre-service training. More and more young people coming
through and professionals from other areas of industry coming into education are well versed in information and
communications technology and using that as atool for trade rather than an end initself. Astime goeson that is
certainly a benefit that education is having, whereas perhaps 5 or 10 years ago that was not the case, the kids were
ahead of the teachers. Now more and more as people are going through training they have those kills.

Mr PERTON — Have you found a teacher ahead of the sudent yet?

Mr ROSS— Yes, some of the new teachers who are coming into the schools are, but | take the point.
Certainly the older ones of us struggle to keep up with kids. In some of the clever schools we are using children as
part of the professional development in that area. | think we need to be attracting mid-career professonasinto
education, and we need to look a ways we might do that to minimise financia disincentives. At the momentitisa
difficult task for mid-career professionals to move into education financiadly, time wise— to give up a career and
an income for perhaps 12 months — to gain agraduate diploma Perhaps looking at internships and ways in which
trainee teachers may come into schools, perhaps have evening or vocation training times which show flexible
education in teacher training, would be an advantage. | think | will leaveit at that at this stage, unless Kerri wantsto
make any additional comments. | am happy to answer any questions and pick up any points that we have made in
the submission.

The CHAIR — | do not think your colleagues have introduced themselves to the committee.

MsKNOPP — My nameisKerri Knopp and | work for the association in the position of director of
srategic reations, which covers the workplace relaions area. In terms of what Alan Ross has put to you today, that
is pretty much the position. We focused fairly strictly on your terms of reference and focused on a couple of areas
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rather than going very broadly. We are happy to report on experiences. Obvioudy with independent schools being
asdiverse asthey are, there are arange of views out in schools. If there are any issues the committee is looking at
or anything that we have raised, we can probably add to it knowing your specific interests.

MsHOWARD — | am Rachel Howard, the public affairs officer.

Mr HALL — Thank you for your presentation and submission. | have not had time to read it al so
forgive meif | am asking questions whose answers may be contained within that. In terms of their taking of student
teachers, do independent schools take alot of student teachers for their work placements?

Mr ROSS — Yes, they do. It depends on the nature of the school and what each individua school’s
philosophy is. Certainly the vast mgjority would take in student teachers each year. My school is prep to 12 and we
would take it probably 2 to 3 primary trainees each year and about 9 or 10 in the secondary area, so about
12 trainee teachers each year. We take them from arange of different universities and ingtitutes. Smaller schools
would probably take fewer. It depends on the resources that individual schools have, becauseit isabit of anissue
for schools taking trainee teachers. Some trainee teachers are excellent and it is avery positive experience for both
gdes. Sometimesit is not.

Mr HALL — How do some of your country school members go? Do they a so have that opportunity to
take student teachers, given the fact that many of them may not be close to the training providers?

Mr ROSS — Yes, they do. Prior to being at Billanook | was a Ballarat, and the University of Balarat had
ateacher education facility there and we were pleased to take trainee teachers. Many country schools like to take
trainee teachers because it brings in some fresh ideas that are being used in universities and teacher training
ingtitutions, so it is an opportunity for teachersin the school to perhaps get ideas aswall. It isaform of professiona
development for those teachersin the school. But accommodation is sometimes an issue for the more distant
schools from universities. Thereis a commitment in the independent sector towards teacher training. We regard it
asaprofessonal responshility to give back.

Mr HALL — | note there was a comment about a specia school that struggled to get atrainee teacher at
the school despite frequent requests. That isaarming, isit not?

Mr ROSS— Yes, it is. The situation with children with special needsin Victoriaisared concern and
providing teacher training for those teachers working in those areas is criticd. In my own school we have a
considerable number of children with specia needs. Providing professiona development for our teachers to ensure
that they are able to cope with those children is an issue which we have to face up to.

Mr HALL — Does the association have any regular meetings with teacher training providers to comment
on the courses and the outcomes for student teachers and teachers you may be employing in the future?

Mr ROSS— No, not specifically, but the association was asked to have a member representative on the
Deakin Univerdty faculty of education advisory board. | have been to one of those meetings, along with former
presenters.

Mr HALL — Isthat the only university?
Mr ROSS— That isthe only onethat | am aware of.

Ms KNOPP — Higoricdly there has not been any contact in terms of seeking any input from the sector
asawhole. There may well be individuas from various schools involved in bodies associated with universities that
arelooking at teacher courses, but from a representative perspective, no, there has not been over quite a
considerable period of time.

Mr PERTON — Can we get the research officer to actudly check that? Sorry to interrupt, but one of the
thingsthat is puzzling usis that the state is the biggest user of graduates and does not seem to have a huge
influence. Y ou are the third biggest user of graduates out of our system, and you are obvioudy not being consulted
either.
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Ms KNOPP — Not from a sector gpproach. There may well be principals or other people from the
independent school sector who have been approached individualy and may contribute, but from a sector
perspective, no, the only oneisthe one Alan hasjust referred to with Degkin University, which is quite recent.

Mr PERTON — So how do we find that out?

Ms KNOPP — The only people who | think would have that information are probably the universitiesin
terms of how they go about having their courses reviewed or from whom they seek input.

Mr HALL — It probably goes without saying, but do you seeit as desirable to have some form of
representation on those advisory committees?

Mr ROSS— Yes, | think it would be.
MsKNOPP — Yes.

Mr ROSS — There are universities that seek out and consult with local professionas, both in the State,
Catholic and independent sectors. In Ballarat, for example, there was often discussion, but it wasinformal
discussion rather than consultation in aformal sense or representation on faculty boards.

MsMUNT — Y ou were saying that with the recent graduates you have employed, some work out very
well and some do not work out quite so well. Have you noticed any factors that influence that? Isit persondity
type? Isit the sort of training they are getting? Isit the teacher training ingtitute they are coming from? Have you
noticed any common threads of what produces a good new teacher and a not so good new teacher?

Mr ROSS— lItisdifficult to answer that. | do not think thereis any one answer to that. All the pointsyou
mentioned have aroleto play. Certainly the persond qualities of the trainee are of the utmost importance. Trying to
get that balance between the academic training and the theory, and the ability of the person to develap relationships
in aschool setting, how you develop that isthe nub of it as| seeit, because teaching, aswell as being a craft, isaso
aprofession of relationships. Some people move very easily into those relationships, easier than others. Whether it
is agraduate diploma of educetion at the end of afirst degree, or whether it is ateaching quadification with an
academic qualification, some people respond to that better than others. My own persona view is, and thisis not
necessarily an association view, that the longer time in teacher training that you have an opportunity to be exposed
to schools the better it is.

MsMUNT — So those training courses that have the mgjor effect on outcomes have as a component
more practicum rather than less?

Mr ROSS— | think they have the potential for having the biggest impact. There needs to be ablock of
time available for people who are training to go into a school and to learn what it isreally like to be in a school over
aperiod of time and to develop areationship with their trainer teacher, rather than just athree-week block which |
think can sometimes be too short atime. If the practicum is not going well, three weeks is probably long enough.
By and large, the longer period of time you have, the better.

MsMUNT — Do you have aview about whether that should be throughout the course or just in the latter
part of the course?

Mr ROSS — Having the option for individuals to be able to choose one or the other would be agood
move. Some respond redlly well by being in aschool, for example, 1 day aweek for 30 weeks of the year, or
whatever it might be. Others would like to have a 5-week block. Because the independent sector schools are so
different — | guessthey arein all sectors— but to go to one school to experience what that was like and then to
another one perhapsthat specidisesin special needs, then another one which may be single sex rather than
coeducationa, that might be a worthwhile experience for them too. So | think you have to take into consideration
the interest and perhaps the vocational aspirations of the individual trainee teacher. | do not think itisa
one-size-fits-al modd.

Mr SCHEFFER — Previous witnesses have spoken about the difficulties posed by the level of payment
made to supervising teachers and aso to the issues workload. To what extent is that an obstacle to teacher training,
you know, taking in teachers from universities for training teachers?
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Mr ROSS— Mogt independent schoals, | think, would see the taking of student teachers as being one of
professional responsibility to give back to the profession. Most schools would take the number of trainee teachers
that they could cope with so that the classes of the children that were being taught by the student teachers were not
too many in one particular year and at one particular time. We try to minimise any impact on the learning for the
children so we would spread the student-teacher load throughout the year and across disciplines and at different
year leveswhilg trying to give the student teachers who come into the school a range of experiences which would
make it worthwhile for them.

Mr KOTSIRAS — Could | just follow up, if | may? Do the teachers get paid or do the schools get paid?

Mr ROSS— Wéll, it would vary from school to school. Most independent schools would split it. For
example, in my school the money goes towards professiona development in part and also to the faculties that take
the students, because when a student teacher comes into the school they deal with the principal, the deputy
principal, the library people, the IT people, they ded with the timetabler, so everybody has a bit of an input to that
person’s professiona development while they are there. Certainly the supervising teachers carry the greatest burden
in the independent sector. The teachers are asked if they would like to participate in that, and then they areinvited
to take thisteacher or that teacher as the names come forward, then the money goes towards the faculty where other
members of the faculty are having observation lessons aswell.

Mr SCHEFFER — And to what extent do you think the role of the supervising teacher is, if you like, a
different professond skill that needs its own kind of training and support?

Mr ROSS — It certainly needs support, and we would support the teachers by not making the task too
often and too onerous. It may be amatter of relieving them of some duties and responsibilities while they have that
student-in-training. Personally | do not see it as something that requires professional payment. Each of the teachers
that istaking a student teacher at some stage had that experience themselves.

Mr SCHEFFER — | was thinking more like quality assurance— how you make sure that the
supervising teachers are working in the best possible way with the student teacher and how you get consistency
both across time and across different teachers working with these students?

Mr ROSS— Mogt schools would give student teachers to those teachers who are at the top of the
classification who had shown over a period of time that they were experienced and very professiona members of
gaff. Student teachers would not go to those teachers who had less experience or who had not been in the school
for sometime.

Mr PERTON — Picking up your comments on mature-age entrants, and those from other professions, the
state government has brought in the scholarship system for 30 teachersin the state system, and as | understand it
from the union submission they go straight into a school under the supervision of an experienced teacher and they
undertake part-time studies. How do you think that could be accommodated in the independent sector?

Mr ROSS— Yes, | can seethat that could be a benefit to independent schoals, particularly in those
subjects where there may well be shortages of teachers. It depends on the level of support that people would have to
be given in order to undertake that mentoring in the scholarship year.

Mr PERTON — You seg, for instance, | went out to Brauer College which is a state secondary in
Warrnambool, and their last principal actualy used alarge number of non-teaching staff — for instance, in sports
and the like— and | understand that the new principa has adifferent practice, but certainly it seemsthat in both the
state and independent sectors there has been an attempt to get professiona s who are not qualified in teaching in to
do some specidigt tasks. Take maths, for instance, where there seemsto be a shortage in al three systems, Cathalic,
independent and state. | mean, what sort of professionals would you look for and how would you want to
accommodate them in making atransition from say anything from accounting to science in teaching?

Mr ROSS— If you assume that they would have sufficient academic ability to be ableto teach a
curriculum— or perhaps you could not even do that. An accountant coming into a school may well be very adept
at accounting practice in acommercia firm but actually teaching the VV CE accounting curriculum would be a
different skill. In imparting that knowledge to the students and teaching would be something which you would not
pick up al that easily as an intern.
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Mr PERTON — But, for ingtance, let us assume that the average partner in an accounting practice would
be earning something between $100 000 and $200 000 ayear but they are committed to moving to teaching. A
whole year out is aburden that most people probably cannot take and the state system is certainly offering
scholarships for people to make that jump. Y our submission certainly indicates that you are supportive of people
making amid-career jump, so what | am really asking is how would AISV accommodate that in the independent
sector?

Mr ROSS — If the teacher was given financia support to undertake training in an ingtitute aswell asin
the schoal, then within 12 monthsit is highly likely that they would be able to make the transition in that period of
timeif they are mid-career professionas. So we would be supportive.

The CHAIR — Youwould gtill expect a Dip.Ed for trade schools?

Mr ROSS— Sure. For ingtance, | met aguy at a party the other day who had been a banker. He found the
burden — it was a terrific burden, at age 42, to undertake the dip. ed. studies, al the classes of which seemed to be
during the day and his part-time job in the bank ended up with the bank accommodating him to some extent to
alow him to do some evening work, but it was difficult. He has gone on now, he hasjust moved into teaching this
year, but it isabig burden to move from aprofessona sadary into ateaching one. Obvioudy we have to find the
best way of doing it. As| said, the Sate is experimenting with these 30 scholarships. | was just wondering whether
the independent sector has actually gone beyond the submission that says ‘We support it’ to ‘How do we do it? .

Mr ROSS — The independent school sector is not systemic, like the state government or the Catholic
sector, 0 the AISV is not recommending that the independent sector provide scholarships. It would be up to the
individual teacher and the individual schoolsto encourage people whom they may wish to take on. | think what we
would like to see is the teacher-training ingtitution being able to provide courses at flexible times so that they arein
the evening or they are by correspondence on-line, which can be done perhaps with some residentia times during
the weekends. Bt it is not something which the sector is wanting to establish and does not have the capacity to
establish scholarships like that.

Mr PERTON — The director of Open Learning Australia said to me that he was investigating either a
bachelor of arts or abachelor of education through one of the universities that offered them through open learning.
Obvioudy one of the issuesis placements for the students. | mean, with the independent sector | would be
interested in working with Open Learning to ensure that those sorts of students were getting placements.

Mr ROSS — Yes, absolutely. Those sorts of flexibilities are an advantage to providing good quality
teachers, particularly mid-career professionals. They are people who have made, as you say, a huge commitment
financialy to change from their own career — in your case in accounting — in which their earnings are
considerably higher than being a teacher would, particularly in their first years. One of the things we would
encourage is the possibility of people coming in as mid-career professionals having their prior learning recognised
S0 they would not comein at the lower end of the sdlary scales but would have their prior learning recognised.

Mr PERTON — The country project that we heard from earlier shared that view very strongly.

MsKNOPP — Can | just add something? The incrementd sdary structure sill exists in the mgjority of
systems and schoolsis amajor disincentive to mid-career professionas coming into teaching. Perhapsit would be
possible to look at recognising that people who are changing career are probably committed to teaching fairly
eadly. In their other lives they have dedlt with other people, they have developed different ways of maintaining
relationships and so on, and would probably adapt quite well to teaching. That may not be true of everyone, but that
isaposshility.
| just wonder perhaps whether or not we need to have the registration requirements in Victoria changed to alow
people who are mid-career professionals, who are engaged in studying in whatever form— whether it is open
learning access, a correspondence course, or something similar — being able to teach under generd supervision
rather than the very specific supervision required of student teachers currently, so that they are able to be paid an
income by the school and continue their study, but in order to be able to do that we would require some legidative
changes to the Victorian Ingtitute of Teaching Act.

The CHAIR — Okay. | dare say it will end up as avexatious indugtrid issue, but agood point.
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Ms KNOPP — Maybe legidative rather than industrial, but it depends who takesit up.

The CHAIR — In recommendations 4 and 5 you say that pre-service training needs to take on anew
focus and there need to be more streamlined and workable arrangements. | wonder if you could provide examples
or clarify those recommendations?

Mr ROSS — Innovation in education is something which is becoming more and more important as the
years go on. Thereis a need for teachers who are coming into schools now to be focusing on creativity and
innovation. A lot of changes are taking place in the curriculum, and that has been the case for many yearsin the top
end — inyears 11 and 12 — and alot of work has been donein the earlier years. Recent research islooking at the
middle years. Vocationa education and training has also been highlighted. We talked earlier about information and
communications technology, and that is something that is showing great and rapid change. We need peoplein the
profession who are not only able to see the changes but adapt to and lead those changes. How you create that in a
pre-service training is a chalenge that we need to look at serioudly.

One of the thingsthat | think would be good to do is to have a connection between the ingtitutions that train
teachers and the schools themsalves. Perhaps some form of secondment for the people who are in the universities
teaching teachersto spend time in schools. Maybe it would be that every three years they would have to spend a
term or amonth in a school, see what is going on and see the changes taking place. | think that would be avery
useful thing. They would be able to deliver model lessons, provide professiona development for the teachersin the
schools aswell as get the feedback and remember what it islike to have one of those full-on days or weeksin a
schooal.

Mr HALL — Do you think they could do that?

Mr ROSS— | am sure they could, because most of those people are very able teachers, and that iswhy
they have gone into the teacher training.

The CHAIR — Do the graduates have those skills? Are our teacher training courses doing middle years,
are they doing boys education, are they familiar with curriculum habits at schools? New approachesto literacy and
numeracy in the state system involve interviews. Are our graduates being taught about those changes, or do they
have to wait until they arein the school environment?

Mr ROSS— Itisonly anecdota, but what you hear about the crowded curriculum in schoolsis certainly
the same issue for teacher training ingtitutions. Trying to cater for al of those thingsthat go onin schoolsin a
teacher training courseis very difficult. | would have to say that most of those issues you would learn in some sort
of theoretica way, but it would not be systematic. Sometimes it would depend on the electives that you would take
in teacher training. Those sorts of things are quite often picked up in professiona development courses and
programsin schools. Maybe there are experiences and professiona life skills that you acquire over aperiod of time.
| am not sure how possibleit is over aone-year graduate diploma course to do that.

The CHAIR — Y ou would expect to have a good understanding of the curriculum?

Mr ROSS— Yes, but | do not see the curriculum as being areally mgjor issue. | think mogt ingtitutions
provide that trainee teachers have done usualy three years of a degree. Covering the curriculum is not so much of
an issue as are some of the other educationd professional responghilities that they undertake such aslearning
individual differences and al the different intelligences. The research is going extremely well into alot of that
work. It isterific research at the moment, which is practically applied in schools. Sometimes with two years
teacher training you would be better equipped than with one.

The CHAIR — There are no further questions. Thank you for coming. We will have agood read of your
submission and we might come back with some more questions.

Mr ROSS — Right.
The CHAIR — | declare this hearing closed.

Committee adjour ned.
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