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The CHAIR — The Education and Training Committeeis an dl-party joint investigative committee of
the Parliament of Victoriaand is hearing evidence today in relation to itsinquiry into the suitability of current
pre-service teacher training coursesin Victoria. | advise al present at this hearing that all evidence taken by the
committee, including submissions, is subject to parliamentary privilege and is granted immunity from judicia
review pursuant to the Congtitution Act and the Parliamentary Committees Act. | welcome representatives from the
Le@rning Federation. It istraditional to ask the witnesses to make a brief statement about themselves or the terms
of reference of the inquiry and then we will open up for questions. | ask you to give your name and title for the
benefit of the transcript.

Mr TAIT— My nameis Stuart Tait. | am the manager of market information and research for the
Le@rning Federation. If it is fine with you, we would like to give a brief overview of the Le@rning Federation and
give some examples of what the Le@rning Federation is doing, because it will impact on what we believe
pre-service education and training requires for the future.

The CHAIR — Excdllent.

MsATKINS — | am Susan Atkins. My roleis manager of educationa design and quality assurance with
the Le@rning Federation. | will be going into a bit more detail later on in terms of the pedagogicd approachesto
the learning design of the content we are developing.

The CHAIR — Isyour presentation contained on the CD-ROM you have given us?
Mr TAIT — I will go through the pack for the committee.
The CHAIR — If you wish to table it, we would welcome that.

Mr TAIT — The CD-ROM we have given to committee membersis avideo presentation that gives an
overview of the Le@rning Federation. There is also a pamphlet which gives an outline of the Le@rning
Federation, and then this summary sheet isin essence what we will be talking about today.

Overheads shown.

Mr TAIT — The committee may or may not be aware of the Le@rning Federation, but it is afive-year
initiative and is unique in Augtraian education in the sense that it works with al governmentsin Austradliaand in
New Zedand. It origindly started in June 2001. It is a project managed by two ministerial companies, Curriculum
Corporation, which employs Susan and me, and an Adelaide-based company called education.au Itd, whose main
brand isin the web site, www.edna.edu.au.

The ddliverables of the Le@rning Federation initiative include ddivering abody of online curriculum content.
Susan will go into the nature of that curriculum content, because it is quite a change in thinking to traditiona online
curriculum content. Also an infrastructure is being devel oped to support distribution, access to the content and to
digital rights management. In particular, the commonweslth, states and territories are interested in the digitd rights
and management aspect, which will introduce some thinking about the practice of user content for teachersin the
classroom. Because it is an outsourcing project, its amisto develop the multimediaindustry marketplacein
Austrdiaand New Zedland, and we do alot of supportive work with the private sector in that area.

There are six curriculum priority areasthat it is focusing on. These were collaboratively developed in 2001 with the
then CES CEOs, the Council of Education Systems chief executive officers, the curriculum heads of al the
education departments, and they were looking at science from kindergarten to 10; mathematics and numeracy;
language other than English — Chinese, Indonesian and Japanese; studies of Austraia; literacy for students at risk
in meeting the national goals in education; and innovation, enterprise and crestivity, which isthe creative arts, the
technologies and the enterprise area of the curriculum.

I will briefly mention the infrastructure, because today we will talk mainly about the content, as that will have the
greatest impact on teaching practice within the classroom and hence relevance to this subcommittee. The
infrastructure that we have developed supports the procurement process. As | said, with a$70 million projectitisa
large-scale project, and at the moment we are managing 23 different sets of developments across those curriculum
areas using the private sector to do that development work.
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The principles about the development of this content are that it is the first time the education community has stood
up and said, ‘ These are the specifications we would like content to be developed to', and that is both in technical
and in educational soundness. Susan will go into that in more detail when sheistaking. It isaso about ddlivering a
licensing system so we can manage the content alot better, and it also assists the development cycle for this content
becauseit isavery user-focused and user-centred development cycle. We are working closely with teachers and
students in devel oping the content.

We have two mgjor infrastructures. oneis the central repository, caled the exchange, which will house the
thousands of learning resources that are developed out of this project; and then there is the process, caled the basic
e-learning tool set, which enables the teaches to gather this information, sequence it in away that meetstheir
requirements and reconceptualise the content so it meets their students' needs. That is an important component of
this project.

I will now hand over to Susan, who will talk about the curriculum content. Asillustrated in the summary notes, we
focus on two types of content: oneis caled ‘learning objects and the other one, which | will talk about allittle bit
later, is caled ‘resource assets .

MsATKINS — What | would like to do primarily is show you some of the learning objects that we have
been developing. So that we are clear about what we are talking about, we are redlly talking about learning
resources which are focusing on aspects of content to be delivered to sudents K—10. Theword ‘objects’ is purely a
technical way of describing them.

What isimportant is that the objects are small enough to stand alone but they have educationa integrity, so that a
user — that is a student, primarily — in engaging with one of these learning resources is adequately catered for in
terms devel oping understanding in anew idea. It is actudly integral that that this the case. So their learning objects
generdly are focused on a particular performance objective or a particular learning outcome. We do alot of
evauation and testing to determine that users of the material do achieve and can trandate the learning from the
resources.

We are concentrating on creating these resources in such away that they will engage the sudents straight up.
Therefore they are very student-centric, both in terms of the context described within the learning objects and the
focus of the language and the visualisation and exploitation of the mediafor that particular age and stage of
schooling. They are teacher-centric in the sense that they are fundamentally designed to deliver content that has
gpplication to the curriculum requirements of teachersin classsooms al over Australiaand New Zedland.

The key to what we are developing hereisin the instructional design. It is focused very much on how this would be
utilised within the classroom. | should also state that we are not trying to create content that isjust as easily
ddivered within anormal classroom context. We are actualy trying to focus on exploiting the mediato enhance
learning opportunities. If it can be done without multimedia, we do not want to be building it.

The next screen is quite agood learning object to describe the complexity of some of the learning objects within the
context of the pedagogicd thinking that has gone into its design. It is very much based on ared-life case Sudy. Itis
about the green and golden bell frog, based on a particular wetland in New South Wales. So the dataiis real and
authentic, but the virtual exploration is that of the student in terms of their manipulation of the datain thislearning
object. It modds for them what they would absolutely need to do within the context of going out into the field and
doing a comprehensive inquiry to determine why this particular organism is perhapsin decline.

I will go through the very quick quiz at the beginning so that we can get to the main body of the content. This
particular object isaiming at students in about years 7 to 9. We have actudly trialed it with sudents much younger
than that, and if they have had alot of contextudised learning around this whole issue of environmenta habitats
and so on, they absolutely cope with it quite well. The students who are less familiar with the terminology are
highly dependent on the information contained in the particular learning object.

The way we have developed thisin terms of the particular application is that the particular screen you can see at the
moment can actudly be discovered, if you like, by an end user, ateacher or a student, independently of the whole
contextualised scenario. So it is actudly exploiting the mediain that way so that the parts that make up the whole
can be used independently and stand alone.
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We have done alot of work on seeking appropriate video to engage the students and give them an authentic
understanding of the organisms they are dealing with, aswell as providing some other information. It has awhole
series of datatools which absolutely model what you would be doing in the field in terms of collecting data on the
water quality. There are three hypotheses associated with this object, one of which is absolutely more correct, but
given that the herpetologica world does not yet know why southern bell frogs are declining absolutely although
they have anumber of theories, that isthe sort of practice and process that we want these sudents to be going
through — analysing information and considering what might be, if you like, the most likely cause of their demise.

In terms of ateacher utilising thisin aclassroom, they can be using it in the context of enabling studentsto
introduce themsalves to these ideas or dternatively to have it as afollow-up in terms of work they have already
donein ared-life situation. There isinformation on the food web and the food cycle, and this has been based
absolutely on what actualy occursin the wild. We have amodeller which says: I'm going to increase the
populations of, for example, beetles, and I’ m going to determine what happens after afew weeks and after alonger
period of time: what is the impact on other organismsin the environment et cetera? All this data, asitisbeing
collected, | can be putting into my notebook as | move through and compiling thet finally in areport. Then we do
some counting of the organisms. As| am counting the number of these organisms | can record it into my table and
do some comparative andysis to determine what is going on. Finaly, | have areporting mechanism towards the
end to determine what is actually happening and | can build my own report. It would have dl the food webs that |
have put in there and dl the data, and | can actually come into it and start modifying the sorts of observations that |
have taken. So it is very much trying to smulate what you would actually do within areal inquiry.

The next learning object in literacy has been developed for students particularly at risk in the middle years of
schooling. What was redlly important in this context was to develop content that would absolutely give studentsthe
skills and processes and strategies that most of us take for granted with respect to being able to deal with the
various different textual forms. It is very much focused on grammatical understanding — knowing the difference
between verbs and adjectives — but, as you can appreciate, many of these students are somewhat disengaged from
learning. It is very much about trying to engage them in a process of using textua information to gain agreater
understanding of textual forms. We need to go into the security booth. We are looking at atype of text whichis
doing arecount of what absolutely happened within the context of the paintings being stolen from within the
gdlery. Students are observing this video and then are being asked to look at notes and then determine which of
these particular things are the most obvious that happened. Unlessthey are absolutely able to understand and
interpret the information and use the texts that are provided in the learning object, they cannot actually solve the
problem. So the whole crime sceneis set up in that way so that they must have redlly interpreted the datain such a
way that they can make sense of it. This particular learning object has proved incredibly successful in re-engaging
studentsin the act of understanding different textual forms.

One of the biggest issues that we have isthat we are finding that, when we go into classrooms with thisredlly rich
multimedia, teachers are finding it increasingly challenging to deal with it because their level of computer
competency is not the same asthat of students. They are having to moveinto away of dedling with information
and knowledge that is somewhat dien to them. Students navigate around this sort of program very easily; teachers
find it somewhat more daunting, particularly in some of the 3D. That is an area that we bdieve needs close
atention in the context of pre-service education.

The next one is amathematics learning object, which is currently in development, so it is not afinished learning
object. It very much focuses on 3D visudisation in relation to 2D. We have a reference picture which is like you
have taken a photo from a particular angle— it could bein a cityscape or something like that — and the user is
asked to try to determine at what angle the camerawasin terms of being able to create that particular picture. At
thisstageit isfairly smple, and even | can do it reasonably well. The students are generaly somewhat more
proficient and seem to get this alot more quickly than many of the adults. | think that has something to do with the
fact that the ability of students to think about things differently is greater than that of adults, who are quite practised
at seeing things within particular frameworks.

They will explore these alot more easily and come to terms with how the different angles and perspectives work. |
can then check my picture and determine whether | absolutely got it correct, and | did manage to without thinking
too much. Aswe move through the different levelsin this program you actualy start to have pictures that you have
taken from awhole range of different perspectives. Here on this screen you are looking down on something and
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things will be hidden. Y our reference pictures are aways two dimensiona so it gets quite complex. | think that is
basicaly it in terms of giving you ataste of the type of rich mediathat is being developed in learning resources.

What | think we need to be able to do isto engage teachers to understand how they can absolutely integrate a
resource like thisinto a teaching and learning program. That is not just about building competencieswith ICTs; itis
aso about absolutely understanding this from the point of view of a pedagogical application and the learning
process.

Mr TAIT — The other type of resources that we are providing are what we are calling resource assets,
which are useful things from within the archives of culturd ingtitutions. We call them useful because we do alot of
checking with teachers and program devel opers across Australia to see what sorts of resources they would like to
have that are authentic to allow teachers to be able to use those as stimulus, but also to enable teachersto develop
more extengive programs. In this instance what we will provide in working with the National Archives of Audtrdia
isadigital copy of thisresource that ateacher can then start to build their own program out of.

We aso provide aggregates of these sorts of useful resources. Some of those resources will be just images, others
will befilm, others be sound bites, and each one of them would have that authentic component that teachers are
asking for so that they can work with their students. One of the things that we will be asking teachersto be able to
do would be to engage in rudimentary authoring; to cut and paste pictures into Word documents or to link filesand
sounds in Powerpoint, just like what we have done here. We believe thiswill be one of the great challenges for
teachersin the future.

The other component too, as mentioned in our summary, isthat we would like teachers to extend that practice of
collaboratively developing things as they do, particularly in the primary area, but to do it in eectronic form where it
can be stored and found by other teachersin the same school or in other schools, so that they can share that
information rather than keep repeating and reinventing the whed. That requires a certain amount of technical
confidence and it requires a certain amount of understanding about the way that this sort of information is stored.

What we thought we would do to finish off this presentation is to give you an example of the ways in which one of
these learning tools is being used in the classroom. One of the thingsthat | redlly like about thisisthe mix of
experiences that students are engaging with in this particular lesson.

| think that video explains what Susan was talking about; these are additiona resources rather than replacing
resources in the classroom. That was our presentation. | am more than happy to answer any questions.

The CHAIR — That was good. | just want to clarify whether this program is aready available to teachers
or whether isit coming online progressively; isit out now or isit coming out in 2006? Whét is the current status?

Mr TAIT — Isit out for trid at the moment?
TheCHAIR — Isit in selected schools?

Mr TAIT — Itisout in selected schools. The Department of Education and Training is engaged in some
trids, particularly at the end of last year. The content is being progressively rolled out, but there are some ddlivery
issues to the schools which the education department is working through at the moment.

TheCHAIR — Soitisout at schools at the moment. If | am ateacher out at Strathmore, for example, can
I log on or can | not?

Mr TAIT — No, you cannot a the moment. It is till on trid.

Mr KOTSIRAS — I recently went to Singapore and | saw thisin action — the students were actualy
doing this. When | spoke to some of the members of the department the biggest problem was that teachers are not
comfortable when using thistool. Have you got any views about what needs to be done in pre-teaching to get these
teachers, when they come out, ready, able and confident to use this tool ? Also have you any views about
experienced teachers who might feel uncomfortable using this as atool ?

Mr TAIT — I will make a couple of points and then Susan can follow on. One thing is exposure to the
content within the pre-service educationd ingtitutions. | have not been in one for along period of time, but | know
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that when | was doing my diploma of education the availability of those resources was very limited and we would
have seen the exposure to those resources as being very good.

One interesting anecdote about older teachersisthat there are agroup of older teachers that are very comfortable
with their pedagogical approach and want to be challenged. It isadifferent way of thinking about it. They arethe
oneswho are becoming the early adopters. There are alarge number of teachers who fed abit threatened by this
technology, but it redlly is about enabling teachers to have the confidence that they can do minimal troubleshooting.
| think that is probably the greatest benefit that we can get out of this service training.

MsATKINS — Further to what Stuart is saying, | think within the context of the pre-service training
component that it is exposurethat is required. Pre-service teachers are currently devel oping curriculum programs
which they are taking to schools to their pre-service rounds of education. They are fundamentally starting to work
with this content when they think about teaching and learning right now. With the teachers that are currently in
schooals, they have to learn something new and that isa big barrier. The usua complaint isthat it takes time, but the
other complaint isthat they feel alack of confidence in relation to what the students can do, so we haveto try and
break down that particular barrier. Whereit is most effective is where the students are actually leading what is
going on in the classroom and the teachers are helping to facilitate from alearning perspective as opposed to having
to worry too much about the technology itself.

Mr KOTSIRAS — Have you had any feedback from the ingtitutions about what they think about
introducing thisin their teacher pre-service courses?

MsATKINS — To date we have not. | should clarify this alittle bit; there has been some interest in being
ableto do so. The primary objectives of theinitiative in the first instance has been to develop content for the
education department in respective jurisdictions and in some ways their relationship with the educational
ingtitutionsis through that means. The Le@rning Federation has not had direct discussions or communications with
universities with respect to pre-service education; it certainly has in relation to the learning theory and the
pedagogical applications that we are employing in the context of design. It is something that we need to start doing.

Mr TAIT — We have briefings with the deans of education about the project.

Mr HALL — Thank you, Stuart and Susan. It was terrific to learn about some of that new technology that
you are developing. When teachers are training they need to train for not only what the classroom situation might
be amost immediately when they finish training but aso for 5, 10, 15 years down the track. What do you think the
classroom might look like 10 or 15 years down the track?

MsATKINS — I would hopein some ways it will still look alittle bit like what we saw at the end of that
video with the students doing arange of activities— practica activities— but that alarge component of
technological applicationsis such that access to resources can be greater than the immediate walls of that particular
classroom. One thing that we absolutely do know out of the work we have been doing to date, particularly in
working with students, isthat in the K-10 area they are till very much learning about how to learn, and the
opportunity for learning, therefore, needs to be fairly rich and varied. That does not particularly mean doing
everything in adigital context, if you like. It certainly does mean that the digital environment — the digital
world — hasto be avery large component of that.

| would like to say that | think the classroom in some respects will ook somewhat similar, but the opportunity —
the access issues, the amount of computers that might be available and the sorts of workstationsin which that
computer lies and the fact that each student may be able to extend what they are doing back into the home as well
through these communications mediums — will be alarger component.

Mr HALL — The vison we saw there was basically every kid in the classroom sitting down with aPC in
front of them. If you walk around a school today that is not the typica classroom situation. Sure, there are afew
rooms dedicated where they do I T sort of stuff and computer pods are attached to each room, but every classroom
is not a networked situation with 25 PCs sitting in front of students. | suppose one of the inhibitors to many teachers
using IT stuff isthe lack of facilitiesin schoals.

MsATKINS — I would say that best practice objectives would have students working on a number of
activitieswithin a classroom at different times and, dare | say it, primary schoolstend to do that in alot better ways
than do secondary. If you think about that model and if you think about it in terms of workgtations as opposed to a
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one-to-one relationship between a student and a computer, you probably have a better opportunity for more
effective learning, you have socia collaboration till absolutely paramount within the context of the classroom
environment and you are not spending millions of dollars on hardware that you will have to keep replacing. It
becomes a more manageable cycle of activity. | would suspect that it is not desirable to have every classroom wired
for sound, so to speak. It isimportant to have access to enough of the hardware such that when you redly want to
usethat it is available and there is enough to go around.

Mr HALL — If my memory is correct there are some schools — | can remember one in South
Australia— where the PCs are networked at home aswell.

MsATKINS — There are quite afew in Victoria too.

Mr TAIT — Yes. Our anecdota information suggests that students engage with this content better when
they arein pairs. When they get into threes or fours we start to see some students being excluded. Aswas shown in
that clip, the engagement thing is the really important thing — the collaborative learning that they get out of that.

MsATKINS — In some of our evauations, students working with some of this content has created the
simulus for them to collect the equipment to try to replicate what has been happening in terms of ared life
situation. That isfundamentally the sort of thing we want to have happen, not for them just to be totally immersed
in this digital world with no connection to what is happening in arealistic Situation.

Mr HALL — | do not believe kids have any trouble at al in adapting to thistechnology. | sit down with
my seven-year-old nephew as he is going through al those fractions, words and process writing stuff that is
commercidly available now, and he has no difficulty at al. | have some difficulty in kegping up, understanding and
following it. Surely our challenge therefore is not for the kids themselves but for the teachers, which is the purpose
of our inquiry — that is, teaching teachersthe I T skills necessary to apply them, but aso the skills necessary to
incorporate the IT component into a curriculum. There probably needs to be some emphasis put on that, too, asto
how teachers can best use technology as ateaching tool. Does the Le@rning Federation have any brief to do that
sort work too, or do you see that as an area that others need to concentrate on?

Mr TAIT — We are working closay with the eastern states and territories to develop programs around
that, but when the chief executive sat down and looked towards the Le@rning Federation as being an initiative one
of the stimulus of this was that people were asking what were the impediments of adopting ICT in schools. The
bean counters were saying, ‘ Theré s alot of money being spent on hardware, but are we seeing a redlisation of
that? . They brought out three main issues: available bandwidth to get content into schools; professiona
development; and content. They said, ‘Let’s use the content to drive the other’, because they wanted to give
teachers areason as to why they need to go through al that extra planning — that pain sometimes — to use this
content. That iswhat this content is providing for them. The notion of learning objects legitimises in eectronic
form what teachers have been doing al their lives — they are magpies, they pick up piecesand put themina
context, which is the classroom — whereas the previous resources like web sites and so forth were just large blocks
of content. This content is designed to fit into a classroom environment.

Mr HALL — You are working on that third impediment essentidly, that content?

Mr TAIT — Yes.

Mr HALL — Isthere not afourth one— that is, facilities and infrastructure beyond bandwidth?

Mr TAIT — Thereis, but it was not one of the things that was under consideration at that particular time.

The CHAIR — Just on that, is there a systems minimum requirement — that is, is there a set minimum
requirement to use it?

Mr TAIT —Yes
The CHAIR — What isit?

Mr TAIT — We have that published on our web site, but in terms of the software it requires a Flash
plug-in player into Browser version 6 and above; the Flash plug-in version is, | think, one version below what is
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currently available. Those specifications do not come out of thin air; we do not make them up. We sat down with
the departments and had a very long and considered discussion around that. Maybe not so much in Victoria but
particularly in New South Wales they are very concerned about any upgrades in technology, because they do not
have the infrastructure to support that.

The CHAIR — The average home computer, say, Pentium 2, Pentium 3?
MsATKINS— Yes.

Mr TAIT — Pentium 2, yes.

The CHAIR — Pentium 1, no, Pentium 2, yes?

Mr TAIT — Yes.

MsATKINS — You need acertain amount of processor speed to be able to work with the mediaasit is
being delivered.

The CHAIR — At home, a Pentium 2 user could use it?
Mr TAIT —Yes

MsMUNT — Thank you for that, it was redly good. | particularly like Australian accents coming out of
the players rather than American ones. It looks like fun; | would like to do it myself.

A few years ago there was a program that was kind of an interactive learning program that was rolled out into some
schoolsin Victoria called SuccessMaker. SuccessMaker’s limitations were, | think, that the context of the learning
did not interact with the curriculum at the time. There was no crossover. The other thing was the licence feesthe
schools had to pay. Basically, my first two questions are: is there acost for thisto the schools, and doesiit relate
more fluidly with the curriculum asit stands a the moment?

Mr TAIT — Thereisno cogt to schools. The contents are being ddivered free of chargeto al schoolsin
Augtraiaand New Zedland, including the independents and the Catholic sector. The purpose of the licensing
arrangements will enable teachers to reuse the contentsin a variety of ways. There will be some restrictions on
commercia gain out of that — they will not be able to build their own thing and include learning objects and go of f
and sl it. The taxpayers of Austrdiawould get a bit upset about that.

Ms ATKINS — With attending to the curriculum fit, if you like— you need to appreciate that in the first
instance it isan international project so we had to do some extensive mapping of the curriculum, the respective
curriculum frameworks around the country, including New Zedand. What we are focusing onisthe main
knowledge, skills and processesin terms of the learning of resources being developed. So we are not trying to get a
direct relationship with a specific outcome, say, for example, in Victoria' s CSF, but what we will do is map back
and create a curriculum organiser so that this particular learning object, say, biological sciences, year 7 et cetera,
and we will look at the curriculum created and map al the curriculum outcomes from Victoria, New South Wales
and Northern Territory and we will have an agorithm that sits there that appliesto that. When a Victorian teacher is
searching the contents they will find outcome 5.4, which happens to be about habitats, ecology or whatever, which
will enable them to select say the frog pond learning object.

We will do afocus on content body of knowledge— the focus in New South Wales, Victoriaand Northern
Territory isthe same; the principles are behind that. We are not redlly saying there is a differentiation, but what
does differ isthe level of complexity of the age and stage of schooling and you want to apply to that particular
phenomena, but we do that with the base curriculum.

MsMUNT — Doesit have leves of difficulty and how interactive isit? If achild goes through different
levels of difficulty doesit keep taking them through the different levels of difficulty or doesit just have one level?
Some children work faster than others.

Ms ATKINS — We have worked with developing multi-pathways and recognise that studentslearnin
different ways. We want two things — we want the content to support them and use their strengths to build new
knowledge and construct understandings, which is the constructive approach. We a so want to challenge their
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comfort zones and in certain Situations force them to use different ways of knowing and working within the
conceptual domain. Some learning objects will have far more coherent leve of learning where students are dedling
with different phenomena but within a particular level. In others we actualy congtructively scaffold the pathways
through the learning object in such away that as soon as the learner manages to complete alittle the learning object
pushes them into the next level of complexity. If they are not understanding that the feedback is congtructed in such
away that they are put back into alevel sothat it is easier for them to comprehend what is going on. It is very much
scaffolding and congtructive learning which is the basis of the design of these things.

MsMUNT — Another issue that came up with SuccessMaker was parent reporting. Parents want to know
how their children are devel oping and managing this and progressing. The reporting system was computer
generated and no one could work out what it meant. Will this be plugged into the general teacher reporting or will it
have its own reporting so parents will know what is going on?

MsATKINS — Generdly spesking it is plugged into the general teacher reporting. A lot of assessment
tasks are integral to the learning resources we are creating, but it is the teacher’ s decision how to use those tasks and
whether they use them as an assessment task and then report on to parents. For example, the construction onethat |
showed the committee with the 3D shapes has levelling behind it and there is some conversation at the moment as
to whether we track it in terms of giving it assessments and so on, so that you could have amark &t the end. We
tend to shy away from that a the moment because teacher assessments are variable around the country. From the
point of parents at this stage the focus of the materia is not something that they will be using directly with their
students so that is not to say it will not be, so we have not really considered it in the light.

Mr TAIT — | want to mention the body of work that is happening in the international environment that
enables systems to talk to each other — for example, there is consideration to have systems such aslearning
management systems where the content can sit in and you can generate reporting. All the content we are
devel oping meets those international specifications and enables one application to talk to another. SuccessMaker
was a proprietorial view of the world and could not talk to anything else. That is where technology often becomes a
very expensve exercise because once you have committed yoursef down the pathway you cannot move to another
pathway becauseit is so difficult to move information from one system to the next. What we are doing is building
the system s0 you can transfer information from one system to the next.

The CHAIR — Audtraia has been negligent in developing content and systems right through this century.
We developed systemsin the 1970s, but then it became too hard. So | very much congratul ate governments and
yourself for this project. It isimportant from a cultural perspective aswell as educational. That leads into the fact
that Sx yearsis along-timein information technology. In 2006 you will have the product up and running. How
quickly will that be accessed and how rapidly will it be produced — whether they are intensive programs or other
subjectsisthe key. Could you comment on that Side. | guesswhat | am really saying is how do we become
internationally competitive? How do we stand now and where will we bein the future after 2006?

Mr TAIT — The Le@rning Federation has been a change agent in dramatic terms. It is getting the
supporting infrastructure and people are saying now why thereisarea need to get the supporting infrastructure in
place. We are seeing alarge amount of activity across dl states. Each state hasits own level of progress. Asa
change agent it is putting in place exactly what you are asking. We cannot shy away from the fact that technology
changes. The way the content is being developed means that the data that Sitsin it can be changed very quickly.
There has been alot of thinking about what happens in the future. The Australian Education Systems Officias
Committee secretariat has commissioned an internationa person in Canada who was asked whether the Le@rning
Federation content met the standards or specifications for schools in this environment, and his report was very
favourable, and said that the federation was actually establishing the standards. When you are thinking about where
Audrdiastsin this environment a the moment, this content iswell regarded. Of course we will say that, but al |
am saying is that everybody €l se seemsto be saying it aswdll. It has placed Australia back on the map in that
environment. The multimedia devel opers who are working with us are now gtarting to gain export market,
particularly in England, because of the quality of the content they are developing through this process.

The CHAIR — Isit a‘Field of Dreams' approach — if you build it they will come— or isthere an
implementation strategy to get schoolsto take it up and implement it?

MsATKINS — Thereis very much an implementation strategy in which the Le@rning Federation is
working with dl of the jurisdictionsin Austraiaand New Zedland to help that implementation. It istrue— —
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The CHAIR — You would not expect it to be static like that, would you?

MsATKINS — Itisnat, it is hgppening — take Victoriafor example. As Stuart said earlier, thereare
some small trials going on around the state at the moment in relation to using this content and that is helping
Victorian departments, for example, to get an understanding of what the barriers are in terms of infrastructure,
professional development, and | suppose pedagogica wherewitha for their teachers and so on to be ableto utilise
this content in an active way.

Different sysems are doing it in very different ways, and we are working to provide shared information and
knowledge about good models for implementation. The key will be sustainability of that beyond 2006, to ensure
that it isjust not avery good ideathat happened for 5 years, and then there is nothing as you were absolutely
aluding to— that notion that we will do abig sort of professiona development and implementation run and then it
just peters out.

The CHAIR — ‘Where sWally? stuff for 20 years.

MsATKINS — Yes, and the Audtrdian Education Systems Officials Committee group is currently
addressing that sustainability issue from awhole range of levels, and in particular what needs to happen in terms of
implementation — thet is key.

The CHAIR — On that subject, the Victorian Minister for Education and Training, Lynne Kaosky,
announced last week areview of the Victorian curriculum, the thrust being not so much on content but amore
genera ook at the curriculum from CSF content to skills acquisition, approaches to getting knowledge, and
persona skills, civics, the way students present themsalves. | assume that you will feed into that review. |s that
likely to happen, or will the education department take on board what is happening there?

Mr TAIT — Wework closdly with both the infrastructure and the curriculum people in the education
department and we briefed Lynne Kosky probably about a month ago on the project. In fact we gave her aCD to
take home for her children.

The CHAIR — | was not quite sure what you said before about how much use of this technology is
happening with teacher training. Right now | can see that once the project isfinished you will try and make sure it
isimplemented, our recommendations or whatever, in teacher training. But how much is it used now in our teacher
training ingtitutions, how much do students do in terms of ICT, learning how to teach the pedagogy et cetera?

MsATKINS — From my knowledge of what is currently occurring in teacher education | would say that
afair amount of effort isbeing put into developing ICT competency and in relation to the various applications that
would be part of anormal classroom. | am rductant to say, thinking about things from the point of view of learning
theory and pedagogical application, that there has been the same emphasisin terms of devel oping and designing
curriculum and learning programs relating to using resources such as these and | think that is something that needs
to be addressed.

Until recently the resources such as you are seeing today were not available. If you log onto the Internet you might
find some fairly smplistic programs — and | say smplistic not because they are not clever in their smplicity, but
they arefairly linear in their presentation of information in adigital context. But there has not been alot of
resources which are fundamentally developed with alearning theory, if you like, being the underpinning process of
the functiondity of how the object actudly plays out. That is the key that we have now, and if we can provide
access to those pre-service education ingtitutions we can actively participate in that and it can play agreater part in
their training program than in the past.

Mr HALL — Going back to the question | asked; when you said that thereis probably not enough
training, the technology part of it isnot dl that difficult, isit? Most people can run a program. Asyou said thereisa
bit of cut-and-paste sort of stuff and any person going through training nowadays should be well versed in those
skills. Isit not more the ability to dot and utilise that as a teaching tool ?

MsATKINS — That isright. It isredly an effective curriculum design for a particular learning purpose.
How do you assess the students that are Sitting in the classroom and design a curriculum that will meet the needs of
that particular group of students or cohort at this particular time when you might have another group over here who
could need adightly different application? That is not new, that is what teacher educationisall about. The
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differenceisthat it is this type of resource and sometimes these programs have been built purposely with a
particular learning audience target in mind — and that is a different thing. Resources teachers would normally use
arefairly flat and not necessarily developed in away that focuses, for example, on second language learners and the
skills that they need, or mathematical conceptsin the same way that at year 3 we know they arefairly concrete
learners; therefore there is a huge emphasis on visuaising things based on what they know and understand. It isjust
adifferent perspective.

MsMUNT — How isit being received in the pilot schools it has gone out to so far?
Mr TAIT — Very postively.

MsATKINS — Incredibly positive— and, of course, wewould say that! But if you have alook at the
web site you will seethat we areincreasingly putting information on it about teacher and student responses to these
things. We are collating the information from all of our in-school evauations.

Teachers are saying it is fantagtic; they are nervous about their professiona development. Students are saying, ‘Can
we have some more? . The other interesting thing is that students are aware that thisis not the same as the games
world they have access to outside the classroom. They do not expect it to be a CD-type of thing that has cost

$2 million; they are quite happy with that. So it has been received extremely well. When we go out and do
in-school evaluations we have students who say, ‘ Can we please stay and work with this some more? — it is
lunchtime or whatever — * Can we stay back and work on this particular object? . It might be a maths object.
Students are saying things like, ‘“Well, maths can be fun, | guess, if you have more of this stuff’. They will make
those sorts of flippant comments abot it.

There are students who are not familiar with computer technology — the games — they are not familiar withiit.
Not every child in an Austrdian school has access to this sort of technology and so on. For those studentsiit is more
daunting in their first instance, but once they get in there and work with their peersit seemsto work very well. But
there are reports being generated on that subject that will be on the public web site.

MsMUNT — And that will be integrated back into the program when it goes out — al that information?

MsATKINS — Yes, we have reease notes which talk about that, and also provide information on how
you implement it and the professional development that is required.

MsMUNT — How will thiswork for children with disabilities or impairments?

MsATKINS — | did not show you today, but one of the things that has been incredibly difficult — we
have an obligation because we are using public funds to meet the requirements under the Human Rights and Equal
Opportunity Commission standards for accessibility. The challenge for us has been to look at those requirements
for accessibility because most of the standards have been developed for web sites as opposed to highly interactive
multimedia. So we have had to do an incredible amount of work on creating new specifications to meet those
needs. All of our content can be interacted with, independent of any device.

So you can tab even around that learning object | showed you with the frogs — it has got al these different things.
Y ou can tab and arrow al through that. Y ou can connect it to another assisted device so if you need to useit, it can
act as atab to move through, and so on. So we cater very much for physica impairment. We are certainly catering
for hearing impairment. So where you have got reliance on audio, particularly in terms of providing information to
users, we would have an dternative version of text trandation and machine-readable objects, so that it can read it
out and you can cregte it astext.

The biggest challenge for us— and | will be quite honest about this — isthat we are trying to exploit the
visualisation component. So for people who are highly visualy impaired, | would not say that these resources are
going to be that much use. We arelooking at ways that the information that is contained in these resources can be
provided in an aternative format so that those people who are visudly impaired can have an audio trandation, if
you like. But you have to ask the question: do we just create that audio trandation, or should there be some other
interactive device? We have been doing alot of work on that. We have complied with W3C guiddines, and we will
gart trialling some of these concepts specifically with people who have those particular physicd disabilities.
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The CHAIR — Susan, thank you very much. It has been terrific. | am sureall of uswishit well. Itisa
terrific thing. If it okay with you, Nick might contact you later, because it would be useful to know what schoolsit
isbeing tridled at. We might go out and talk to some of teachers who have student teachers— —

Mr KOTSIRAS — And students.

The CHAIR — And with students to see how that is going in terms of our inquiry, if that is okay with
youl.

MsATKINS — That would befine.
The CHAIR — Fantagtic. Thank you very much.

Witness withdrew.
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The CHAIR — | welcome the Catholic Education Commission of Victoriato the inquiry. We are very
pleased you are here— the Catholic education system is alarge part of our education in Victoria, and as such the
quality of teachersteaching in that system isimportant to the outcomes for students. | wonder if you would like to
perhaps begin with a short statement either addressing the terms of reference or about the commission’swork; and
for Hansard, if you would not mind, introducing yoursaves and your titles for the record.

Mr STEVENS — My nameis Carl Stevens. | brought some cards that may be useful. | am theteam
leader, teacher skillsand professiona learning.

Mr WHILEY — My nameis Greg Whiley. | am an education officer. Part of my respongbility isthe
induction and mentoring of graduate teachers.

Mr STEVENS — We both work in the Catholic Education Office in Melbourne. There are four Catholic
education officesin Victoria servicing Catholic schools, but our office is an administrative arm of the Catholic
Education Commission of Victoria, hence we are here. We have an apology from Paul Herrick, who isthe
manager, leadership and accountability, in our organisation. He wanted to come, but heisat abriefing at the
Victorian Qualifications Authority at the moment. | apologise for having just given you our written submission. We
have only just had it signed off. Our Director is oversess, and so is our Deputy Director, so one of the assistant
directors, Garry McLean, has signed off on it. | will begin and then Greg will talk us through some of the points.
We are effectively going to walk you through some of the main pointsin the written paper, if that is okay, and |
expect you will ask us some questions.

Asthe Chair has dready said, we are one of the mgjor sectors of schooling in Victoriaas well as Austrdia
Collectively the Cathalic sector in Victoriaisthe fifth largest system — if you would like to call it asystem. There
are some figures in the paper which show that we have roughly 180 000 studentsin Victorian Catholic schools;

93 secondary schoals, 387 primary schools and 7 specid schools. There are something like 13 500 teachers across
the four dioceses. | am not sure whether people are aware that the Catholic Church in Victoriais organised into four
dioceses: Melbourne, Sale, Sandhurst and Ballarat. The CECV is a collective representation of the diocesan
authorities, the bishops, the teaching orders, parent representatives and so on. The Executive Director is Susan
Pascoe.

We welcome the apportunity to make a submission, both awritten and averba submission. Through itswork of
education in schools, the Catholic Education Commission is obvioudy committed to professiond training,
induction and teaching service of the highest quality. It clearly has avested interest in the quality of pre-service
training, which are the key terms of reference. It is probably worth mentioning that the CECV and the four
diocesan Catholic educetion officers work in partnership with schools, with research organisations and with
univergitiesin the area of teacher training — some to agreater extent than others. In particular, it isworth
mentioning that there is a strong relationship with the Austraian Catholic University in that many of the graduates
from ACU find employment obvioudy within the Catholic sector. That is particularly true of primary schools, but
we have graduates in the Catholic sector from virtualy every teacher training ingtitution.

We will not attempt to go through every aspect of the paper, | imagine that it will be read carefully at some later
time. | might just get down to the notion of Catholic schooling before handing over to Greg Whiley. Our
expectations of graduates and of teacher training would be grounded in our philosophy of education that sees
Catholic schooling as part of the mission of the Catholic Church so it is very much a Christian-vaues,
gospd-vaues basis, and in particular, focuses on the formation of the whole person or the whole student —
physical, intellectual, spiritual, emotional and so on. That iswhat we would expect teachersin our schools and
graduates from teacher training ingtitutions to understand, support and be part of.

Whereas we go through some of the typica skills and characterigtics of teaching that some of the published
documents talk about such asthe Victorian Ingtitute of Teaching standards of professiond practice and the national
framework for professiona standards for teaching — which the task force has produced and which | am sure the
committee hereis aware of, and | refer to page 4 — further on we list some of the skills and knowledge of teachers
we would specificaly belooking for over the next few years because that is one of the terms of reference— that is,
what sort of expectations are there of graduates of teacher training institutions — and these have been derived from
some of our goals and priorities that are being devel oped.
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Certainly the sorts of things we would expect from a graduate would be an understanding of the Catholic school —
this person may not necessarily be Catholic of course— values and the place of religious education; the Catholic
sector’ s policies and priorities that are published; particular strengthsin curriculum standards; understanding about
standards of teaching and standards of curriculum and assessment procedures; legd issues affecting schools;
teaching and learning strategies — the use of information technology in particular is a strong focus in our sector at
the moment.

Another important focus, and again this is common with other sectors we admit, the recognition of multiple
pathways, that schooling leads to a variety of futures and that there are different ways of going to those futures,
incorporation of workplace competencies in curriculum; attention to and promotion of safe school environments
and student wellbeing; attention to civics and citizenship education, and integration of that into the curriculum;
links with the wider community and an understanding of the impact of nationd and global trends on school
programs. We would expect any teacher in our schools to be up to speed on those areas, and we provide a great
dedl of professiona development to try to reinforce those areas amongst our teaching staff. Now | will ask Greg
Whiley to dedl with the next section.

Mr WHILEY — The Catholic Education Commission of Victoriawants to make a number of paints,
however, regarding pre-service education. It isimportant at the outset though to acknowledge that over the last few
years, school principals, both primary and secondary, have detected some improvement in the quality of graduates
entering the profession. This could be due to pre-service training and the calibre of the students themselves. The
type of person presenting for employment is generdly of satisfaction and they appear to be of excellent character
and strong commitment to the profession. There are anumber of specific criteriareating to those types of people
outlined on page 5, but | do not have timeto go into that at this point. However, it needsto be noted that thereis
some limited knowledge and understanding of a number of areas, including current curriculum documents, lesson
planning skills, testing regimes, assisting students with special needs— and that is a particular concern in the
classroom where not dl students are the same; graduate s ability to respond to student welfare issues and classroom
and student management which is high on the agenda for graduates as it isa significant problem; a so, assessment
and reporting issues and dealing with parents.

The view of some principasisthat the bachelor of education graduates, especidly those from the Australian
Catholic Univerdity, are better prepared for teaching than those with a different undergraduate degree with a Dip.
Ed tacked on to the end of it. Four-year trained teachers tend to have a better grasp of classroom management
issues and seem to be generally more committed to the profession. Considering those, there are implications for
pre-service preparation. There are many demands being placed on teacher education courses obvioudy and it is
unreasonable to judge on the calibre of students entering universities and on school demands, but we believe there
is an interconnected role of shared responsibility between teacher training ingtitutions, schools, education authority
and governments. There are key questions to be considered regarding the apportionment of that responsibility.

Nonethel ess there are some concerns about the qudity and relevance of pre-service education. The DEST report of
2002 confirms that there are some continuing concerns and they have been confirmed by teacher-satisfaction
surveys that have been undertaken in the last 10 years. The strongest aspects of those as outlined on page 6 are that
the best ingtitutions are doing well in effective teaching and learning strategies, preparing students for teaching
srategiesin the particular content areas and organising student learning. However, there are some areas of concern
particularly in the area of managing student behaviour, inclusion of students with disabilities, communicating with
parents and report writing.

Another area of concern isthe wholeissue of university pedagogy. In an idea world university teaching would
better reflect the school classroom-type of practice. Clearly, lecturing hasits place in universities but it is not idesl
that it be the dominant paradigm for people entering the teaching profession asit represents a poor model for
graduates. However, the most prevaent concern isthe perennia issue of insufficient time by students in school
practice. We are of the belief that learning to teach is very much one of handing on the craft and students need to be
in the classroom considerably more. | mentioned earlier the 2002 DEST study. A survey was undertaken and
supervisorsin schools were asked how they thought pre-service training better prepared teachersfor their first year.
Over 60 per cent believed that there was a need for extended practica or internships; 26.4 per cent thought there
needed to be a better link between theory and practice, and just over 16 per cent thought that there needed to be a
stronger emphasis on classroom management and student behaviour. The experience of schools aso indicates that
there is adegree of unevenness of expectation in requirements and structures which the different universities have
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of their graduates, and this produces a degree of confusion in the minds of schools particularly where schools take
on graduates from arange of different universities and ingtitutions.

In terms of addressing the issues, universities cannot produce a finished product, and | draw your attention to a
quote on page 7 from the Ministerial Council of Education Employment Training and Y outh Affairs 2003 which
states:

Graduate teachers ... distinct from newly accredited or newly appointed teachers because their essentia qudification lies predominantly
in study rather than professiona practice. While practiceis an essential component of theoretical investigation, reflection and learning
in preparation for teaching, agraduate is not yet recognised as a competent and capable practitioner with full professiona standing.

Thereisno other profession that | am aware of where the expectations of a person entering the profession on day 1
are the same as those expectations of somebody who has been in the profession for 25 years. Nevertheless the
CECV believes graduates should be better prepared to stand alone and thereis far more need for practicum
experience. There needs to be a change of balance between university time and school experiencetime. | refer you
to page 7 of the report for the specifics on that. Some even suggest that there should be afifty-fifty division
between practicum and university time.

The CECV dso believes that there should be more use of university holiday time than is traditionally used and the
rationale for that is outlined on page 8. Regarding partnerships and supporting students and graduates, as already
indicated, there needs to be a shared responsibility, and with an increased call for changes to practicums and
internships there needs to be a greater responsibility for teacher education not only by universities but aso by
schools to have an input into the structure and content of courses. There needs to be a greater continuum so that the
whole experience of teacher preparation is one from pre-service through induction right through to extended
professional development throughout their careers. Some suggested roles for universities regarding this are outlined
on page 8.

The Catholic sector recognises the responsibilities of the profession itself and schools and systems to support
graduates through effective induction. In Victoria, the Catholic sector has renowned induction programsfor its
beginning teachers both in primary and secondary aress, in time and financia support. Particularly in the primary
schools funding is given to graduates teachersin their first year to assst them in the school-based induction
program. The Victorian Ingtitute of Teaching is currently undertaking mentor training and provisionaly-registered
teachers support. There has been a great spirit of cooperation between the VIT and the three sectorsin the ddivery
of those programs and perhaps there is some potentia for universities to have a higher profile in this area.

In summary, the Catholic Education Commission of Victoria believes that pre-service education programs should
recognise the changing socia and educational environment; that there should be asubstantia increasein the
emphasis on practicum and provision of support for the practicum and graduates, and be based on adherence to
common standards, requirements and structures in the management of those practicums.

Mr STEVENS — | just want to finish with a brief reference to one of the terms of reference regarding
mature-age entry recruitment from other professions. We note that the commonwealth review of teaching and
teacher education made some recommendations in this areaand the CECV certainly thinks that is worth pursuing.
Perhaps there needs to be more flexible recognition of professiona learning from other professions and teacher
training organisations, and ingtitutions should alow certain flexible cross-faculty teacher pathways such as
internships. We would support those sorts of initiatives, perhaps even some financia incentives.

However, we are aware of issues that schools and school principals foresee in recruiting from other professions. |
suppose we would be concerned that such people would be entering teaching for dl the right reasons; that they
actually have a commitment to children and to education, not, for example, necessarily because they are an expert
in aparticular areaor industry. Teaching is not necessarily just about being in possession of knowledge and skills;
it is being able to convey them and wanting learnersto learn. We think that there could be some impediments to
attracting people to move to teaching such as perhaps the salaries and the status of teachers; work needs to be done
on improving that. We are aware that thereis a national agenda on that. It is possible that it might be easy to attract
such teachersinto the secondary school environment, and we know that there is potentia for people with an
industry background to teach our vocational education and training coursesin secondary schools; that can be quite
successful; aso, perhaps looking a para-professionasin the school environment in either primary or secondary
schools, supporting teachers and allowing teachers more time to devote to teaching.
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Thereisjust one other areathat we thought ought to be at least recognised and thought about — that is, those
people returning to teaching after an extended absence. Of course, that is often females who have families but it
could aso be people who have travelled, who have |ft teaching or perhaps fed the call to go back. We did alittle
bit of work on that a couple of years ago under the quality teacher program. In fact we produced areport, and | will
leave some copies for the pane to keep. It talks about the mentoring process. We found that it was very important
for teachers wanting to re-enter to have abuilding up of confidence and also a catching up of the skillsand
knowledge base. Often if you are out of the teaching forcefor 5, 7 or 10 yearsthereisaloss of confidence and
certainly aloss of contact with developments in education; education moves very quickly. We did a pilot project
where experienced teachers mentored re-entry teachers. It was very successful, and we would recommend that asa
modéd for attracting some of those in the teaching pool who are out there and no longer in the profession but who
may be considering re-entry.

The CHAIR — Thank you very much.

Mr HALL — Thank you for the presentation. It isavery good submission you have made and we thank
you for that. It addresses the terms of reference and will help us enormoudly.

Mr STEVENS — Thank you.

Mr HALL — Do Catholic schools provide practicum placement for student teachers from both the
Augtraian Catholic University and from other teacher-training organisations?

Mr STEVENS — Yes, they do.
Mr HALL — Do the supervising teachers get paid for supervising student teachers?

Mr WHILEY — | have been in the office for only 12 months, but my recent experience in schools
indicates that yes, they do.

Mr STEVENS — The schoal ispaid. | think different schools have different policies about whether that
payment goes to the teachers or not. | know from my more distant experience in schools that there was a school
policy that the money went to the staff group asawhole.

Mr HALL — Y ou made the comment in your submission that those who had undertaken pre-service
training with the Austraian Catholic University seemed to be better prepared for teaching than those from other
organisations. | think you said they were the views of some of the principals. Is there any reason for that?

Mr STEVENS — That is not quite what we said. | think we said that those who have done a bachelor of
education, which may be with ACU or with another ingtitution, were better prepared.

Mr WHILEY — That was the intent.

Mr STEVENS — Yes. That isafour-year education degree as opposed to, say, athree-year science
degree and a one-year Dip. Ed. So that was that point. Having said that, though, those graduates from ACU would
tend to be more readily employed in the Catholic sector, for obvious reasons.

Mr WHILEY — | think that isthe reason. Students at ACU do components of religious education, which
makes them more employable, if you like, particularly in primary schools.

MsMUNT — The submission does say especialy from ACU.
Mr WHILEY — It needsto be clarified in that sense, though.

Mr HALL — Isthe bachelor of education — being afour-year training program with greater levels of
placement over the period of four years— perceived by you to be a better mechanism for preparing teachers for
training in the classroom than just the one single year of Dip. Ed.?

Mr WHILEY — It depends on the model that would be established, but our position would be that
irrespective of how that is done, a greater degree of classroom involvement is better. Whether that is donein blocks
or over an extended period, that would need to be determined.
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Mr HALL — You dso made some comments about the internship as opposed to just shorter practical
placement. Do you have any views about the internship arrangement employed by some training ingtitutions?

Mr WHILEY — | am not aware of the full details, but | know that Melbourne University has an
internship. | personaly have not had any experience of it a dl.

Mr STEVENS — We do not have particular feedback from schools about that modd. It has been around
for only alittle while. Theoreticaly it looks good, and it has the notion of moving further into practical teaching
with atwo-year bachelor of education add-on — isthat correct?— ingtead of doing a Dip. Ed.

Mr WHILEY — Yes.

Mr HALL — You mentioned towards the end of your contribution that bringing back into the work force
teachers who may have been absent for a period of years and attaching a mentoring program to those teachersto
help with their transition back into teaching has been very successful. What about with first-year-out teachers? Is
there any mentoring undertaken by Catholic schoolsin respect to those?

Mr WHILEY — Absolutely. We have had a program of mentoring, particularly for primary teachers,
since 1979, | think. Firgt of dl, there are central professional development days for beginning primary teachers, and
on that day not only isthe Catholic ethos and that sort of thing addressed but also how schools can establish
school-based induction programs, and mentors are invited to come aong on that day aswell. Funding is made
available for those mentors and beginning teachers to establish a year-long induction program. With the inception
of the VIT, we have made some amendments to that, so that it becomes more of a seamless process and there is not
so much duplication. In secondary teaching we have central professiona development days for beginning teachers
in the secondary area, and there is encouragement to have school-based mentoring processes, but it is not supported
financialy.

Mr HALL — Do starting teachers have a reduced workload in Catholic schools?

Mr STEVENS — | think the award does dlow for that, but | am not quite sure of the details.

Mr WHILEY — 1 think it is 20 hours— | am not sure.

Mr STEVENS — | think it is 18 hours and 20 hours. | think 20 hoursis the standard, 18 isfor first year.

Mr WHILEY — | think it is 25 hours for primary and 20 hours for secondary. | am not quite sure on that,
but there are reductions.

Mr WHILEY — Thereis about a 10-per-cent lessload for the first year.

Mr HALL — How important is professional development for teachersin Catholic schoolsto assst them
in the changesin teaching, et cetera? Is there a high emphasis placed on professiona development and isit funded
accordingly?

Mr STEVENS — Yes, thereis.

Mr WHILEY — Yes, thereis, and our office provides quite a diverse range of professiona development
programs on awhole range of issues — literacy, numeracy, induction and mentoring, leadership and so forth.

Mr STEVENS — And technology and science. The programs that are offered tend to reflect particular
educational priorities a the time. For example, religious education is always going to be there. It is very important.
Those programs have different models — some are one-offs and some have severa sessions spaced over the year.
Thereisaso alot of network support which we probably should mention too, and Greg has responsibility for some
of those networks, involving deputy principas, principals, curriculum coordinators, religious education
coordinators.

Mr WHILEY — And professiona development coordinators.

Mr STEVENS — Wefind that is avery strong model for supporting key staff in schools.
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The CHAIR — | have afollow-up question. We have heard from the deans of education — | do not want
to verbal them, so | hope | get this right — that the practicums were important only inasmuch as they supported the
theory. So the theory is very important and the practicums are important in that they support the theory, as opposed
to what | gather you were saying in your submisson— | have not read it fully — that the practicums are a centra
point in terms of the learning experience for teachers and that the theory comesinto that. Isthat afair summary?

Mr STEVENS — | would think the practicum has much greater importance than smply supporting the
theory. Anyone undertaking a postgraduate diploma of education or a bachelor of education would probably have a
view to becoming ateacher, and one would think that preparation for the professionisavita reason for
undertaking a practicum, apart from the theory.

Mr WHILEY — And full preparedness to be afully effective teacher does not end at the end of
university, it does not end at the end of a practicum and it does not end at the end of their first year, because it isa
continuing process. It is probably not until some yearsinto their experience as teachers that people become very
effective and well-rounded teachers.

The CHAIR — That poses significant problemsin terms of the funding issue, which Peter Hall aluded to.
If we extended the amount of time that student teachers spend in schools— call it the practicum — in the range of
activities you have outlined, there would be a cost to that. Would that be a significant barrier, or how would you
restructure things to get around those cost implications? Y ou have 13 000 teachers, and that isafairly big
organisation.

Mr WHILEY — How do we answer one like that?

Mr STEVENS — It would be one of the significant barriers as far asthe tertiary sector is concerned, | am
sure. One of the points we make in our submission is thet this areaiis one of those fairly complex issueswhere you
need to get people around the table working together on it. There are roles for governments and education
authorities — not just ours but other sectors— the tertiary sector, schools themselves and the profession. They
need to be getting together, probably mediated by the Victorian Institute of Teaching— it would seem to be a good
organisation to oversee such activity. | think different models would have to be trialed, | do not think this could
happen overnight. There has already been some work in doing that with the teachers internship modd. | think
different models could be trialed and sectors and universities and so on could consider cost structures.

MsMUNT — Like Mr Hall | was particularly interested in the paragraph on page 6 that says:

Thereisaview amongst some principasthat B. Ed. graduates (especidly from ACU) are possibly better prepared for teaching than
students with a different undergraduate degree with add-on Dip.Ed. They seem to have better grasp of classroom management issues,
and seem more committed to teaching.

There are three things that interest me about that. What is it particularly that you think the ACU is doing that
produces better graduates than other facilities? That is the first thing. Second, do you think it is true for primary and
secondary teachersthat it is best that they have the four-year bachelor of education rather than a primary degree and
an add-on Dip. Ed? The third thing iswhy do you think from that that they have a better grasp of classroom
management issues? An interesting part of a previous presentation from another group was that when the new
graduates have been asked what their biggest problem iswhen they actually go out on the job it is that they do not
have an adequate grasp of classroom management issues and they fed like they have just been dropped there. This
paragraph seems to be critical to those threeissues and | was wondering if you could expand on that for me.

Mr STEVENS — | might gtart, if you like, and Greg can follow up. | probably want to hedge mysdlf a
little bit. | think we said, ‘ Thereisaview amongst some principas’ — —

MsMUNT — | amjust trying to find out what makes some courses better than others in the preparation of
teachers.

Mr STEVENS — | suppose the view would be that if you enter afour-year bachelor of education degree
you have some commitment to educeation as a professon immediately, whereasif you are doing an add-on Dip.Ed.
you may not have even intended to do that when you set off on your commerce, arts or science degree. Teaching is
sometimes seen as afdl-back profession for some people. | supposeit isthat difference that might be picked up.
Thiswould not be universal; the add-on Dip.Ed. model could be perfectly well suited to alot of graduates.
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MsMUNT — Iswhat you are saying true for primary and secondary teachers?

Mr STEVENS — In the primary sector most of them would be your B.Ed. modd anyway. In the
secondary one it is where they have obviously had a significant amount of preparation via a discipline degree and
they may or may not have decided that teaching was the way to go and they have done a Dip.Ed. afterwards. There
are some models where they are integrated for secondary, but mostly it is an add-on model. Of course some
universities have a B.Ed. (Secondary) and in those cases one would think they have a certain commitment to
teaching asa career. | would not want to give the impression that thereis auniversal view about that in the Catholic
sector at all or that it isthe same for primary and secondary or that it isthe same for different discipline areas or
anything like that asit would vary. It isjust acomment that we did pick up from some principals.

Mr WHILEY — | would agree with that.

The CHAIR — It would be quite remarkable if we had that consistency anywhere in the education system
given the diversity of students and schools.

Mr WHILEY — | agree. | think that paragraph needs further clarification. Before | came to the office my
role was that of a professional development coordinator where part of my role was to coordinate graduate teachers
inthe schoal | wasin, and | know that asignificant amount of their problem was classroom management. In my
current role, in looking after graduates in their induction phase and the mentoring areas | amin, | know that a
sgnificant aspect of their problemsis classroom management. Each time | have an evauation of each program and
ask what they would like to have more of they always say they need more classroom management. The other point
was about the ACU standing out. | think probably that relates to that issue of religious education because of the
nature of the programs that ACU provides — it makes ACU stand out more so than the other universities.

Mr STEVENS — And we do have a bit of a closer relationship with ACU on anumber of levels anyway
gpart from that. Research is an example. If their postgraduates are doing research into Catholic education they will
very likely come through one of the Catholic education officers and then to schools. Smilarly they have recently
done areview of the Catholic Education Office in Melbourne, for example. Thereisafairly close relationship
between them as organisationsin any case.

MsMUNT — So the teacher training is better tailored to your requirements in the Catholic education
office?

Mr STEVENS — Yes.

Mr WHILEY — One of the processes that we have for graduate primary teachers from ACU is that they
voluntarily — and 95 per cent of them do this— attend an interview process with staff from the Catholic education
office Itissort of apreiminary interview before they actually apply for jobsin schools. That involves about 50 of
our office staff. At the end of last year our office gaff were saying how well these graduates were doing and how
pleased they were in terms of their readiness for teaching.

Mr KOTSIRAS — | might be abit biased because | did afour-year teaching course and | believe that
having done four years prepared me much better than someone who did a science degree and then did ayear of
Dip.Ed. — but then again | am biased. On this, do you have any data to show — whether it is afour-year course or
whether it is three plus a Dip.Ed. — how many of the students who come in remain as teachers and how many
resign within a certain period, in order to ascertain some information to back that up?

Mr STEVENS — It isagood question.
Mr WHILEY — | wish wedid.

Mr STEVENS — We probably could get some data— we have reasonable data for the current teaching
work force, but | do not know that our historical datais all that good for being able to track when people resign and
when they enter. We could probably get reasonable data.

Mr WHILEY — | am on aworking party &t the office looking at retention of teachers and so forth in the
system and that is an issue we will be looking at in terms of trying to, possibly with ACU, undertake more research
inthe area.
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Mr KOTSIRAS — The other thing is when | was doing my teaching rounds we were visited once per
schoal by someone from the university who had no idea about the type of school we werein and they had set ideas
about how | should be teaching the classroom without taking into account what type of studentswere in front of
me. Do you see that as a problem these days? Has it improved? Do university tutors or lecturers go out more than
once?

Mr STEVENS — | would say it is no better, personally. My recent observations would be that there are
examples of some rounds where student teachers are not visited at al. | think it is aresource issue for universities.

Mr WHILEY — That was my experience the last couple of yearswhen | wasteaching in that area, and it
might be avery cursory visit in some cases as well. The involvement of the Victorian Ingtitute of Teaching and
providing mentor training | think will address this issue much better.

Mr STEVENS — We are suggesting in the submission that there is scope for school-based personnel to
become more involved in supervison. Thereis usually someone in the school who has to observe or be with the
student teacher, but in fact there could be a stronger role and we could build a better partnership between the
university and the school in working with the practicum, we think.

The CHAIR — Thank you very much, your submission coversalot of this. | note that on page 9 you
make comment in relation to Nick' s question and say that there was concern felt by some schools that they were
unsupported by universitiesin their communication and visiting students in schools and actualy watching them
teach and dedling with unsatisfactory performance. They were issues that some schools had in terms of the
supervising lecturer/teacher coming out during practicums. Just on that, while having supervising teachersin
schools — mentoring is an aternative approach — what about in our teacher training ingtitutions? Do you have
recommendations for those people that are teaching the studentsin universities? Are there any recommendations
you could make to usto improve that contact that is happening in schools? What are the needs, whether it be for
performance, or whether it be how you handle young people for discipline, behaviour, or what is going on? Have
you got any recommendations for the practices within universities and teacher training institutions?

Mr STEVENS — Wewould like to see staff in universities with alittle more recent experience in schools
themselves.

The CHAIR — So university lecturers doing some practicums, something like that?

Mr STEVENS — Wadll, that or some sort of flexible staffing arrangements whereby even practising
teachers could be seconded for periods of time. | think that could have significant benefits for universities aswell as
for schools.

The CHAIR — What are you saying, that the teaching force in university tends to be too static? People go
there and then do not go back out teaching? I's that what happens?

Mr WHILEY — That is the perception. Whether that istrue or not | cannot say.

Mr STEVENS — There would be some tertiary education staff who have never been teachers, some who
would be professiond educators, researchers. It is partly to do with the university model of staffing which probably
values research more highly than teaching.

Mr WHILEY — The other thing is | would be hopeful that university teachers would be very much au
fait with the latest developments of educationa needs and pedagogy.

The CHAIR — | think we will explore that further; you know, we have Deakin University and some of
the others coming. Thank you very much. We will read your submission carefully and we may have other
questions and perhaps Nick will come back and have achat if that is okay with you. Thank you very much.

Witnesses withdr ew.
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The CHAIR — The committee welcomes Deskin University faculty of education representative Professor
Shirley Grundy. Professor Grundy, welcome, Asistraditiona you might like to make a statement about the faculty
of education or about the terms of reference and we will have questions. For Hansard could you give your full
name and title?

Prof. GRUNDY — | am Professor Shirley Grundy, | am the Dean of Education at Deakin University. We
do intend to make a written submission to the committee. We have not done that yet. We are in the middle of
preparing for our five-yearly faculty review so we have been busy doing our self-review document. Hopefully that
will be finished today and we will be able to turn our attention to making aformal submission. We will be
following up with a submission rather than having one for you at the moment. But | do want to address some of the
terms of reference. | left items 1 and 2; | guess you are doing your own research about the comparison between
courses and international work et cetera.

The CHAIR — Wetry to.

Prof. GRUNDY — And when you have done that you can let us know, | guess, because we are dways
trying to do that aswell.

| thought that | would just say some words about items 3, 4 and 5. My points are very generd in nature but may
provide an orientation for some of the things we are doing at Deakin. In thinking about the knowledge and skills
required for teachers and therefore pre-service teacher education, at Deakin we like to talk about ‘ teacher
education’ rather than ‘teacher training’ because we see teaching very much as a professional mode of work for
which one is educated rather than as atechnical form of work for which oneistrained. So you will hear me talking
about teacher education as we go through.

But talking about the changing nature of education and the 21st century | thought it might be useful for usto think
broadly about some of the things that are likely to change and some of the directions, but aso to think about some
of the things that we reckon will not change in education. | think thereis atendency to think somehow education
will be completely transformed as we go into the unknown, whereas | think there are some constants that we can
see from history and the way in which we approach things. | reckon that education will continue to be organised
around schools. There is some notion that with technology somehow students will be out there in the future al
working in their homes on their own computers. | ask: who is going to exercise duty of care for those? Who is
going to give up their jobs to go back into the homes? Is it going to be the grandparents who are having to do it?
That is not going to happen, so schools are going to continue to be afactor.

The other thing is that education will continue to serve multiple purposes asit does now. But in fact those purposes
may well continue to increase. So the transmission of knowledge, which isjudged to be of most worth to the
society and the acquisition of skills needed to be functioning members of society, are still likely to be very much
located in schools and part of the educationa agenda. So we are talking about something that continues much aswe
know it today, at least in form if not in substance.

Addressing some of the things that will change— and of course who knows?— and these are very dependent. Of
course information technology has aready transformed schools and will continue to transform the way we think
about knowledge, information and learning. Although schoolswill continue as fundamental socia ingtitutions, the
boundaries between schools and their communities — that is, things like transition to work and bringing the
community into the school — are likely to become more permeable. Actudly | think that is how things are going
and are likely to continue, but of courseif we become obsessed with risk management, the boundaries around
schools are likely to get tighter, particularly around primary schools. So as | was thinking on one trgjectory about
things opening up in education, | thought there is another trgjectory that we can imagine around risk management,
around thresat, around security, where the boundaries are likely to get tighter. It is not clear how that sort of genera
social milieu is going to affect us.

Another thing that will really beimportant is setting up our students in schools and hence teachers for lifelong
learning — that the school/rest-of-your life dichotomy is not going to be as strong. That is redly important. There
are acouple of other things. One is mobility — students, we know, nationdly are aready very mobile. Within a
globa context schools, students and teachers are likely, if we continue aong the trgjectory that is established at the
moment, to be even more mobile. The notion of the globa education community is much more important in
relation to the local.
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What are the challenges then for teacher education? One of the challenges that we aways find is the notion — and
thisislikely to be even moreintense for usin the future— of preparing for theimmediate or for the long term.

Y our graduates have been with us for three weeks and they cannot do this, this and this. Y ou did not prepare them
to teach properly’. We have our eye on acareer. | have been talking to our incoming students this year and been
reminding them that while my educational history was in the second part of the 20th century, the students who
cometo usto do courses will graduate in 2008, will start teaching at the end of the first decade of the 21t century.
They will be in mid-career around 2028. Those teaching in primary school then will be teaching students who will
only be about 80 years old, and by then it will be ‘only’, at the turn of the next century. The students that we are
teaching now will be teaching the people who will be in the prime of their livesin the middle to the end of this
century. Now, of course, that isjust playing with numbers and centuries and changes, but when we think of the
span of what we are educating teachersfor, it is pretty chalenging for us. Whether we are actually teaching
teachers for 2009 or for 2015 or 2028 is a big challenge for us. Asyou can see, | can go on and on about these
things.

| can talk about term of reference more if you are interested about attracting people from other professions — that
isclearly redly interesting. | think again it is part of the trend that we are likely to see increasing. But | would like
to pick up in closing on some of the things that we are doing at Deakin, some of the initiatives that perhapsindicate
how we are trying to respond to these changes and challenges that we see ahead of us. First of al, we aretrying to
prepare our teachers for both the long term and aso the local aswell asthe globd. In fact we have a considerable
cohort, 78 Canadian graduates who have come here this year to Deskin, to do their teacher education. Mot of them
will teach back in Canada, or elsawhere. It isvery clear we are not just preparing students for teaching in the
Victorian system. Many of our graduates go oversess, at least initialy; many of them come back (it depends
sometimes on whether they get married in thosefirst crucia years while over there). That challenge of where will
our graduates be located is a very real one. We have a series of international practicathat we are now organising for
our students. This year we will have students going to do practicum experiencesin Canada, Vanuatu, Indiaand
Ghana. Next year we are hoping that we will have students doing a practicum experience in Japan aswell. We are
trying to expand the international horizons for our teacher education students.

In terms of lifelong learning, we aways talk to our students about teaching as a career and the long term; and the
importance of teacher education while aso trying, of course, to prepare them for the first Monday of 2009 when
many of them will be out there on their own. We are making alot of use of online teaching and learning resources.
Deskin University hasintroduced a policy this year — we are the only Australian university so far to have taken
thisinitiative— so that al of our undergraduate students who enter Deakin this year will during their course do at
least one unit completely online. That is away— because we reckon alot of that lifelong learning islikely to be
online— to prepare our sudentsto be independent online learners. We are saying that students will do one unit
online.

The other thing is about building discipline knowledge. | want to talk about our Bachelor of Education Primary
degree. Although that is afour-year coherent B.Ed. primary degree, during that degree we till try to build
discipline strength. So about 48 per cent of that degreeis actualy studied in other faculties. Aswell as doing
another mgjor in another faculty, amagjor relevant to education, we have also highlighted maths, science and
literacy education, which are studied in the faculties of maths, science and arts ,as specifically tailored units that our
students do. So again we are building strength in there.

Thelast thing that | wanted to pick up on that we are doing at Deakin — and thisagain isfor usto confront that
school community and school transition to work — this year we have a project where we are working with the
Victorian Ingtitute of Teachers, the Victorian Qudifications Authority, local schools, the education department and
our Ingtitute for Koori Education devel oping a program, ateacher education course, to prepare students for teaching
in the Victorian Certificate of Applied Learning. So far thereisno initial teacher education course for teaching in
VCAL, so VCAL teachers are redly having to be retrained within the system. That professiona devel opment work
is being very successfully undertaken, but we think it isimportant that thereis a strand of pre-service teacher
education that prepares teachers to be able to adequately teach in the gpplied learning area. Thisinitiative addresses
that school community link, permesting those boundaries between school and community. We are quite excited
about that. Of course we do not know whether it will get accreditation from VIT yet; we do not know if we will get
placesfor it — we are applying to the commonweslth for some of the places that have been allocated to Victoriato
give usthe places for this course. There are alot of unknowns, but we see that as one of our responses to those
challenges around those borders, making those borders between school and community more permesble.
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The CHAIR — What campuses does Degkin have for teacher education?

Prof. GRUNDY — We have three which Situates us very well to be a metropolitan provider, aregiona
provider and indeed aregiona-rura provider. We have large education courses at our Melbourne campus at
Burwood, at our Geelong campus a Waurn Ponds and, since | have become dean, we have re-introduced teacher
education to our Warrnambool program which isin its third year — we will not have any graduates out of that
program until 2006. We now have teacher education provision across those three campuses.

Mr KOTSIRAS — What is the ratio between lecturers and teacher training students? We used to call
them teaching rounds.

Prof. GRUNDY — Sorry, | thought you were talking about staff-student ratios.

Mr KOTSIRAS — No, | am talking about lecturers, going to atutorial and lecturers going out to the
practicum in schools.

Prof. GRUNDY — Thisisan areafor improvement for us. We are working on improving it. During the
1990s when we had the real downturn in teacher education, Deakin had to make some hard decisions about where
it would put its resources. It went for amodd for the practicum that was a partnership that said we will do the
on-campus teaching and learning for teacher education, and we will partner with our teachersin the schoolsto do
the school part of it. Now that is a partnership, but not agood partnership, becauseit is a separation sort of
partnership — ‘we will do this bit and you can do that bit’. We regard the teachers who work with our student
teachers doing the practicum as teacher educators. They are employed by us— or at least they are given an
allowance, small asit is, by us— to do that. We regard them as teacher educators doing teacher education work.
We are aware that that sort of partnership — separation partnership — is not adequate, so we how makeit a
responsibility of all teacher educators who are involved in pre-service courses to make liaison visits to schools, and
then we have provision for troubleshooting where students arein difficulty.

Mr KOTSIRAS — How many times? Do they go out to school once aterm?

Prof. GRUNDY — No. We are not funded to enable them to do that. We redlly have to rely upon teachers
in schools to be teacher educators around the practical teaching experience. Our funding for the practicum does not
alow usto do double supervision — that is, to have ateacher in the school supervising our students and to have a
university lecturer aso supervising.

Mr KOTSIRAS — For astudent to successfully complete their course, there are no set days they have to
complete in the school ?

Prof. GRUNDY — Yes.

Mr KOTSIRAS — How many days?

Prof. GRUNDY — It isastandard number — | can never remember the number.
Mr KOTSIRAS — Approximately.

Prof. GRUNDY — | know for our two-year courseit is45. | think it is 90 days.
Mr KOTSIRAS — Ninety days over four years?

Prof. GRUNDY — Yes, | think it is.

Mr KOTSIRAS — And in those 90 days, how many times does someone from the university go out and
just observe the student?

Prof. GRUNDY — No, we do not.

Mr KOTSIRAS — You do not do that at dl?
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Prof. GRUNDY — We do not observe the students and therefore double up on the work that the teacher
isdoing. We say the teacher has the expertise with respect to this student, so our people would see themsalves as
liaising. They will liaise with the teacher in the classroom to be able to advise the teacher about what might be
done; they will liaise it with the student, but they would not be in there supervising and therefore either
counteracting or doubling up what supervision the teacher is giving.

Mr KOTSIRAS — So the classroom teacher will assess the student, and the classroom teacher passes the
assessment onto the university?

Prof. GRUNDY — Yes. We vaue and recognise the professiond judgment of teachersin relaion to the
preparation of incoming members of the profession, yes.

Mr KOTSIRAS — And lagtly, do you see that thisis agood program or do you think the university
should have an input?

Prof. GRUNDY — | think valuing the judgments of the profession isvery good. | think that more and
more we are seeing — for instance, through the federal initiatives and around the Victorian Indtitute of Teaching —
the profession having input into ng and evaluating incoming members of the profession. | certainly think that
is good.

Do | think we liaise sufficiently, however, to support teachersin being able to make those assessmentsfairly in
relation to where the students are at in their programs? No, | do not think that we do sufficient in that.

Mr KOTSIRAS — Can | just clear this up? Students at the university do their maths, science, English or
history as their core subjects also do education subjects, | assume?

Prof. GRUNDY — Yes. Let ustak about maybe the primary program, shall we?

Mr KOTSIRAS — Okay. Those teachersin the university who are teaching their students to become
teachers do not see them out in the classroom, they do not see them out in the schools. Those lecturers who are
teaching — how long have they been out of a classroom themselves, on average?

Prof. GRUNDY — On average, 60 per cent of our faculty are over 50. Thisis small in relation to faculties
around the country; thisis pretty standard for faculties of education. Many of them have not taught in classrooms
for along time, however they are al teaching. A few years ago | was seconded, when | was in Western Australia,
to the education department of Western Audtrdia. | came straight out of a university having not been a
schoolteacher for along time. | actually found, in talking to the principas of schools, that | had more recent
teaching experience than 95 per cent of the teachersin my didtrict, that | had taught more recently — and
understood what it meant to teach a class— than most of the principasin my digtrict. Sure, it wasin auniversity
context — it was in adifferent context — but | was able to talk to those teachers about teaching and other things.

That isared herring, but | say it because we think that there is a great division between teaching in schools and
teaching in university, and in one sensethere s, but there are certain principles of teaching and assessment, for
instance, that in fact are common.

The CHAIR — Can | follow up on that? Thisisacentra point — or one of the points— if wesay a
teacher isimportant to students, then a university teacher isimportant to a trainee teacher.

Prof. GRUNDY — Absolutely. Yes.

The CHAIR — So | guesswe gart at that starting point. | am just interested in the last observation. | will
just use the example of myself. | have been ateacher. | then worked for the manager of opposition business and the
Senate spokesperson on education., doing an amazing amount of research — Senate estimates, papers et cetera—
for the senate education and training committee and on policy forums. | have also worked for the education
minister here, and so for the last 50 years— you know | am getting close to 50 — | have— —

Prof. GRUNDY — | remember it wdll.

The CHAIR — The age cohort of your lecturers— but | spent alot of time on education, on what
happens, on the theory, on what isimportant. But | say to you that going back into schools, whilst | have that
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knowledge it would be very difficult, in my opinion, to teach, because what actually happens in schools has
changed rapidly. Y ou do not get that from the theory. For me to be a good teacher or to pass on my knowledge to
others, | could passon alat of theory, but | probably could not pass on — | would be out of touch with— what is
happening in schoals, the changes that are happening and the problemsthat are there. Back to your point, in terms
of principals and teaching, given that you said that none of your lecturers, your university teachers, actudly go into
schools — —

Prof. GRUNDY — No, | did not mean that. If | said that, | am sorry.

The CHAIR — So it isan important part of the process. | am just trying to work it out — do you see a
rolein teacher training of ensuring that those people who are teaching teachers actualy have some hands-on
experience in schools as aregular part of the process of bringing aong new generations of teachers?

Prof. GRUNDY — Let me just correct the record, because | have given, obvioudy, awrong impression.
Members of our teacher educeation faculty are in schoolsalot. They visit schools, they do that liaison work. | have
said we could do it better, but | am setting high standards for ourselves. We have many staff who spend alot of
timein schools, as| said, visiting schools — many of them are on school councils themsalves et cetera. Wedso are
avery active researching faculty, and the research we typically do is research in schools, so many of our staff spend
alot of timein schools doing research — talking with teachers, observing in classrooms et cetera. So our staff are
very connected with schools: | would correct that impression that they are not.

In relation to what counts as teacher education, we would have a view around teaching that is not just about
moddlling; it is not ‘Repeat what | do’, although that being said, our teachers are very concerned that they model
good practice in their lectures, so we are very concerned about what good practice is. We would not accept the
view that in order to work with a group of teachersin early childhood education every one of those lecturers has to
be amode early childhood education performer, and that if they cannot perform in that context they have nothing
of vaueto say to those early childhood teachers — athough we do not have the term *early childhood” — for
instance, we might say junior primary — teachersin the early years.

The CHAIR — | understand that. It’s just like parents and we value the primary education process, but |
guessthe question | am redlly trying to get to— and | think we have been skirting it abit here— isthat all of us, or
most people, would accept that your job isto do best practice in terms of preparing teachers with best practice?

Prof. GRUNDY — Yes.

The CHAIR — But acrucial part of that is to ensure what they learn— you talked before about the
long-term and immediacy?

Prof. GRUNDY — Yes.

The CHAIR — It'snot just best practice for the long term but in their having the skills and the
understanding and the ability to teach in the current circumstances they find themselvesin. | guessthat iswherel
am coming from, just to ensure that there are planks within our structure of teacher education that ensure that the
pre-eminent teachers of teachers have a great understanding of the changing nature of schoolsaswel asa
theoretical level. | am just trying to see whether thereis anything built in, formally, you know?

Prof. GRUNDY — Wél, | guessit is. We had amember of our staff who was nominated by the
university for one of the nationd teaching awards last year. She was nominated for the work she does with her
students in a school-based program. She does not go into a school and do demonstration teaching. She takes her
groups of studentsinto a schoal; they work with the teacher and observe the teacher; they then bring the teacher
together with the students and the teacher educator, and they have a three-way conversation about what went on.
The teacher educator respects the professionalism and the expertise of that teacher and believes that the students
can learn alot from that. She has particular skills; sheis a pre-eminent teacher herself and isincredibly innovative.
The students are inspired and learn from her how to be innovative in whatever Situation.

The CHAIR — Yes, | have done it mysdf.

Prof. GRUNDY — Yes. — are about being able to draw out the experiences and make that real and rich
learning for the students, where they are able to build their own professionalism.
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The CHAIR — Would you say that isthe norm at Deakin, the normal kind of thing that happens?

Prof. GRUNDY — Wéll, this person was nominated for a national award for teaching, so we could not
say that it isthe norm for every one of our teachers to be igible to be nominated for an award, no. But we do have
very close relationships with schools.

MsMUNT — | would like to take a completely different tack, if that is okay. First | would like to
acknowledge that afew people have taken me to task with the naming of the reference as teacher training, and have
pointed out that it should be teacher education, so | acknowledge that point.

The CHAIR — | am guilty of that.

MsMUNT — It has upset afew people aready. Y ou were talking about life-long learning and the
preparation of teachers. A week or two ago | went to avery interesting interactive lecture with Richard Teeswho
had his colleagues there. He was talking about work they had done with students to find out how they view the
world, how they view their education and their career. Students have an entirely different view of the world and of
education and careers than our generation did. They see their career virtudly in two to five-year blocks, in which
they might have awhole different range of occupations, not necessarily connected. | think this has very big
implications for the way we view teacher education. Part of the concern is always that we are educating teachers
and they are not staying in the profession, that we are not educating them correctly. But they have an entirely
different view of the longevity of the education we are giving them. | think that will have ared impact on that form
of education. | was wondering about your comments on that. That is the first thing: we are not training people for a
life-long career. They do not seeit that way, so it hasto be much more genera, perhaps broad-based education.

That fitsinto what the previous people here were talking about — whether you should have a four-year bachelor of
education or a degree with a diploma of education. They said it was different for primary and secondary, because
oneisabachelor of education, and the secondary is a different thing atogether. | notice here that you have actualy
got abacheor of teaching (post-graduate, primary and secondary) which kind of combines those two things, or —
in adifferent stream atogether — a bachelor of teaching concurrent with another degree, or just a Sraight-out
bachelor of education (primary), so | am also asking how they work in preparing your students to be teachers. Does
onework better than another? Have you had any feedback from the schools they are going to?

Thethird part of my question isthis: the VIT aso talked about standards of graduates and how to measure those
standards. Bearing in mind &l of these different waysto get aresult — and are we getting the right result?— how
do you then measure that standard for the VIT, and for dl the different institutions? Is that too big a question?

Prof. GRUNDY — There are three dips for the whole pot, yes.
MsMUNT — Because they dl seemto belinked in.

Prof. GRUNDY — They do indeed, yes. | think you are right about the way in which we talk about
life-long learning. | was talking to the first years about that, saying , Y ou will still be teaching in 2008', and | had
my fingers crossed behind me because | know that some of them will only teach for five or Six years. However, in
relation to that, one of the most important things for usto recognise is that teacher education, as we see here, does
not go astray. The skills that teachers have — communication skills, organisational skills, management skills,
planning skills, al of those things — are the very skills that are generic to other areas and provide a good stepping
stone. | think our notion now, that people are somehow ‘ only teachers and say, ‘| can only be ateacher’, is, | hope,
beginning to be eroded as we see how teachers step out. The big challenge for usisto attract people back into
teaching, and in fact to attract some of those who have stepped out and have hed their careers enriched by other
experiences to come back to teaching. | do not think we have solutions, especidly to that second one of attracting
teachers back in again. | think that is abig challenge for us, to understand what we are talking about herein terms
of acareer span.

In terms of the degree structures, we at Deakin believe one year of teacher education is barely enough. | haveto be
careful how | phrase this because we have two diplomas of education but we make those available only to our
international students. We are able to do that because we can charge afee for those and we can add things in. For
instance, our primary Dip. Ed. isan 8-unit or a 1.25-year course, not aone-year course, and becauseitisafull
fee-paying course we can then add some thingsinto it. Within what universities get for a one-year Dip. Ed. you
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have to annuaise dl of your recruitment, marketing, enrolment, progression and graduation cods, so it isvery
difficult to make the money go far enough to provide an adequate preparation.

I know there are thousands of people with diplomas of education who are perfectly good teachers, but we reckon
you need a minimum of two years teacher education, so al of our programs have a good solid two years of teacher
education. Our dual degrees are done in four years because if you overlap in four years some of the requirements
for each degree, you can satisfy the requirements of two degrees within afour-year program. Therefore, we do the
dual degree program — that is very popular; and as you rightly pointed out, our two-year graduate entry program is
again avery popular program, so redlly we are saying that two years of teacher education is the minimum needed.

In terms of standards, let me just quickly say we take those standards very serioudy. In our re-accreditation
processes al of our courses are dual accredited, one within the university to meet the university quality assurance
standards, and one with the Victorian Ingtitute of Teaching to meet professional standards.

MsMUNT — I think they are investigating areview of those standards at the moment.

Prof. GRUNDY — Yes, that isright, but there is now, and even before VIT there was ateacher education
accreditation committee that accredited al teacher education courses, so we do have that dual accreditation.

The CHAIR — I will finish off. Y ou spoke about ICT and VCAL and innovations. Have you any others
you might like to tell us about? | am thinking about the shortage of maths and science teachers— | was out at
Deakin’s maths-science day a couple of weeks ago. | have two questions: firgtly, what innovations are there?
Secondly, isthere any way that education interacts with science and mathsin view of the fact thet thereisa
shortage, to try and encourage some of those students to do Dip. Eds?

Prof. GRUNDY — Yes, anumber of things. | will go back to the other examplesin aminute. In terms of
looking at addressing areas of shortage, you might be aware that Deakin University hasjust taken adecision to
remove HECS from the science units of the dua degree for people studying to teach mathematics and science. At
the moment we, like everybody else, have smal humbers because there are shortages; but Degkin University has
made that powerful gesture to say, * Given we are now in amore flexible HECS environment’” — there are pluses
and minuses in that — ‘one of the initiatives we have taken is to take HECS off those science and maths courses for
people who are doing teacher education’. HECS has not been taken off the educationa units, but the HECS on

thoseis pegged anyway.

Asfar as other initiatives are concerned, | will talk about some of the research that we do. As| said, our researchis
strongly based in schools, and we do alot of partnership research with the Department of Education and Training.
We have what we call aconsultancy and development unit within the faculty that manages our commercial
contracts. We have been doing the consultation for the post-compulsory initiatives. We have a new pedagogy
program: we did the middle years pedagogy program and the early years pedagogy program, so when we are
talking about the relationship between teacher educators and whether they are up with what is going on in schoals,
we mugt redlise that alot of theseinitiatives that have come into schools have actually come out of the research of
many teacher educators. We have been very strongly in there, working with the education department to support
theinitiatives with our research.

Mr KOTSIRAS — Would you give your view of whether you think supervisors of student teachers
should get paid or whether you think that it is part of their job or their daily routine and therefore they should not
get paid twice?

Prof. GRUNDY — In the best of al possible worlds | think thiswould be regarded as a service to the
professon— as aprofessona obligation, in fact. However, | do not think we work in the best of &l possible
worlds, and | recognise that thisis an extra thing that teachers take on. So | think, working within the current
context, that it is entirely appropriate that they get some sort of monetary recognition. It is only small — mogt
would say it is not worth having — but in away when it appearsin the pay packet it isa case of, ‘ Okay, | did that
and athough | am not being recompensed for that, it is being recognised’. Should they get more? We cannot afford
it. We cannot afford what we pay now, and you would know it is avery fraught area.

Mr KOTSIRAS — But some argue that the teachers are already getting paid for the work they doin the
school and it is part of the job.
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Prof. GRUNDY — Yes. Asl said, idedlly that is what the position should be, that thisis aform of
professiona service. Teacherslearn and gain alot from supervising students, | certainly did when | was teaching —
idedlly, yes. | am not going to come out and say this should be taken away from teachers because firgtly, | do not
think it isfeasible to do, and secondly, it isjust some recognition, however minute.

The CHAIR — That isavery diplomatic answer and agood one. Professor Grundy, we appreciate very
much the input you have given us today, and we look forward to your submission. Part of our task isto have some
understanding of how the system works at the university level. Perhaps we will even get out to Deskin and have a
chat to some of your staff down the track if that is appropriate.

Prof. GRUNDY — Y ou would be more than welcome, and thank you for giving me the opportunity to
address you today.

Committee adjour ned.
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