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The CHAIR — | formally declare this meeting of the Victorian parliamentary Education and Training
Committee open. | thank you very much for coming here today. Thisinquiry has been referenced from the
Victorian Parliament to us to report back to it on the quality of our teacher education courses and on improvements
and how we can get world best practice out of our teaching ingtitutions to get the world' s best teachers, to get the
world' s best students, | guess you would say. Itisamaor chalenge for us which we are just beginning.

Thisisthe very first time the committee has gone to a community forumlike this. It is a different type of approach
that we are adopting here. We came at the invitation of the member for Frankston, Alistair Harkness, who will say
afew words. We are very hopeful that what we get out of here is more than just the input of professiona groups but
theinput of people who live, breathe, work and study in education. Thank you for coming and | declare the mesting
formally open.

| would also like to thank the students for the grest lunch. We have been eating in the parliamentary dining room dl
thisweek, and | think it was a better quality than some of the meals | have had this week, so | thank the students.

| would also like to acknowledge the Hansard reporters who have the task of recording the proceedings and for us
to usein our final report when we doit. | ask that each speaker who speaks, or when we get to an open discussion
stage, if you could identify yourselves and your title, that would hel p the Hansard reporters who have a difficult job
in terms of getting an accurate record of this meeting. Thank you.

Mr HARKNESS — Ladies and gentlemen, welcome to Frankston, for those of you who are not from the
area. My nameis Alistair Harkness. | am the state member for Frankston, and it is an enormous pleasure to be able
to stand here today with members and representatives of the Education and Training Committee meeting for the
firgt time here in Frankston. It is aterrific initiative and, in my regular discussions with the chairman of the
committee, | dways sing the praises of Frankston High School, because it isaterrific schoal in the area.

Marion Hedle, the principa, was telling me as we camein that thisis the first officid function to be held in this
newly developed library on the junior campus of the schoal. If you look around you, you will see some of the
innovation and some of the changes which are being implemented into school design, and we are seeing it first
hand here today, which is a useful thing for members of the committee to observe.

Educetion is a very important thrust of the government. It isour no. 1 priority, and we are getting on with the job of
making sure that we have not only well-resourced schools and terrific facilities but we are also making sure that our
next generation of students are coming through equipped with the necessary skillsto lead a productive lifestyle and
to gain employment opportunities.

The discussions today are centred around pre-teacher training. It is something which isvitally important, and it is
going to be very interesting to hear your views and to alow that feedback to go to the committee membersin the
preparation of their report. Once again | thank you for coming aong. | thank the members of the committee for
coming down to Frankston today and to each of you for atending. | would like to hand over now to the principal of
Frankston High School, Marion Hedle.

MsHEALE — | would also like to welcome you here as members of the Frankston wider community. It
iswonderful that you could come down here for this forum. We have anumber of speakers and then we will have
an open forum where you will al have the opportunity to participate. | am the first speaker today. We have been
asked to make short presentation statements, so there will be a number of those following.

When | was firgt approached about contributing to the parliamentary committee, | welcomed opportunity because
Frankston High Schoal is such abig school, and we have alot to say that | think is going to be very worth while.
We have 123 teachers employed at the moment and 32 support staff. Our enrolment now has topped 1630 students,
soitisapretty big community. | have been involved with the staffing processes a the school for over 14 yearsso |
have seen alot of teachers come and go in that time. | would certainly like to say that the introduction of
self-management into schools was awonderful initiative. One of the main advantages of thiswas that it gave usthe
opportunity to employ our teaching staff to suit local needs. | think every school would say that that has been
terrific.

At Frankston High School we take grest pride in the excellence of our teaching staff, and we invest an enormous
amount of time and energy into sdecting the best possible teachers. | genuinely believe that teachers are the most
valuable individual resourcein schools. Research certainly shows that it isindividua teachers who make the
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difference in outcomes for students. We recruit teachersin arange of ways. Obvioudy the most significant isthe
employment of graduates, but we have on staff currently 14 teachers who have been teaching for less than two
years. | can say they are al progressing well and some show really exceptional promise. They generaly cometo us
well prepared.

Over the years we have developed quite a close relationship with Monash University, and you will hear from two
of my staff today who lecture in the faculty of education at Monash. We take student teachers for teaching rounds
from arange of ingtitutions including, Balarat University, Melbourne University, Deakin and RMIT, but obvioudy
because of its geographic proximity Monash is our main point of contact. We a so take student teachers from the
USA as part of our international program. That is more an interns type of relaionship. We a so take student
teachers from Japan because it fits in well with our language teaching programs.

When | am welcoming student teachers to the school | ways point out that we are constantly on the lookout for
new staff and if they show promise we may be in touch, and of course that is dways an incentive for them.
Currently | have eight teachers on the staff who have completed a teaching round at Frankston High School at some
point. Y ou may be interested in our selection criteriafor staff new to the school. Always the selection criteriarefers
to successfully fostering alearning environment that takes into account the individua needs of students and the
capacity to support the educational, emotional and welfare needs of students. We want teachers who have sound
interpersonal and communication skills. That is aways our top criteria. Teachers need to be able to relate to young
people. Teachers create the climate for learning and for students to be academically engaged and prepared to face
the challenges they are going to find in life. Teachers provide the interpersonal relationships that support the
encouragement and the guidance that students need to maintain their motivation and to develop resilience.

| believe this student teacher relationship is critica in a number of ways. Students who believe their teacher isa
caring one tend to learn more. Positive relationships with teachers predict enhanced socia and language
development in young children, and students' feelings of acceptance by teachers are associated with emotiona and
behavioural engagement in class. Teachers who support a student’ s autonomy tend to facilitate greater motivation,
curiogity and the desire for challenge. Teachers higher in warmth tend to develop greater confidencein students.
We want our teachers to provide a positive school and classroom environment in which high-quality teaching and
learning is developed in a school culture that is supportive and optimistic. It isno longer sufficient to just transmit
curriculum content and to develop skills and competencies. The big challenge isfor teachers to be committed to
engaging students in an ongoing way.

Our sdlection criteria also emphasi se teamwork, the willingness to be involved with extracurricular activities and
persond and professiona growth. These qualities cannot al be learned at ateacher training ingtitution. | think some
of them are persond qualitiesthat pre-service teacher training needs to emphasise to prospective teachers and
provide adequate opportunities for trainees to work in schools with students to see if they are suited to thejob. | am
concerned that the student teacher practicum time in schools has been reduced in recent years. | think that isabig
disadvantage. All young teachers| speak to emphasise how vauableis the practica timethey havein classesin
schools with students. In my experience the most academically successful graduates do not always make the best
teachers. Teacher training ingtitutions need to be more proactive in weeding out the student teachers who are clearly
not suited to the job, because it is definitely a people skillsjob and not everybody who islooking to work in the
area has those sKills.

| would also like to comment on computer literacy as an important skill needed by teachers. It is another selection
criteriafor us, and we say that they need to demonstrate gptitude in the use and application of computer technology
across the curriculum. Our teachers are expected to work in a high tech environment and mode the effective use of
computers across the curriculum. Thisis not always adequately addressed in pre-service teacher training. | know
the committee is interested in supporting the entry of mature age students from other professions. We havefive
such teachers currently on staff. There is no doubt that we will need to promote this type of recruitment if some
subject areas are going to survive in the curriculum— for example, food and wood and meta technology and
information technology. The lunch that our students put on today may not happen in five years time because home
economics teachers are not being trained like they used to be and we are finding them harder and harder to get.

We aso have employed teachers who are mature age who then have to start at the bottom of the salary scale, and of
course this often entails a big salary drop. It isamgjor disincentive for people coming in. | remember we employed
one teacher from a highly paid job who was convinced he had a vocation to work with young people and turn their
lives around, but he became very disillusioned once redlity set in and he realised he was not able to make a
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differencein individua students’ lives and he went back to the corporate world very quickly. Some mature age
teachers are looking for a more family friendly occupation and can be quite disappointed when they realise how
demanding the workload of ateacher redly is.

Change is one congtant factor that we live with. As school leaders we often have to think strategically years ahead,
particularly when we are recruiting, and we need teachers who can educate children for their futures. Teachers need
to be forward thinking, educating children to face aworld that may not exist when they leave school. | have always
admired Roland Barth's definition of a school:

A school is four walls surrounding the future.

If we are to continue to provide the best for our young people, we need teachers who can multitask, deal with
unpredictable situations and build strong relationships. We need teachers who can continue to learn and grow
through their career. Thisis going to be the best for our successive generations of young people. That ismy
statement.

The next person who is going to make a statement is Don Collins, principa of Monterey Secondary College.
Welcome, Don. Monterey is another secondary school in our network.

Mr COLLINS — One of the easiest thingsisto go ‘ditto’ to what Marion said. It isaredly succinct
description of probably what we al face and what we al think about what needs to happen. | am going to try and
précis some of the notes | made and some of the thoughts. Just alittle bit about my background: | have actually
taught in remote schools, rura schools and metropolitan schools, from the Mallee al the way through to East
Gippdand back into Melbourne. All that time | have been involved in some shape or form with student teachers
and just recruiting teachers. So | have afair sort of swipe of what it islike in anumber of contexts. Especidly for
our country colleagues, it is hard to staff schools and they make it even harder to attract student teachers and the
right sort of student teacher who is suited to arura environment.

| guess al schools are after teachers who can comein and actualy relate to kids. We work very much on the
premise of that interpersonal that Marion spoke about of people who have those skillsto actudly relate to kids and
are ableto relate to the subject matter, to be able to deliver the pedagogy in away in whichiit isrea and doesrelate
to the kids everyday life. Amongst that relationship concept, in the context of being able to connect those so things,
isfor it to beraw aswéll. It isa sad day in our schools when we find that some people still walk into their
classroom and say, ‘ Take out your textbooks, open up at page 32 and take down the following notes'. If that is
happening, that isaredly sad indictment on us. One of the things that happens, | guess, isthat under stress teachers
revert back to a style of teaching, that they themsalves suffered when they were at school. One of the objects of the
game, | think, isto try to make sure that does not happen.

In fact we need to make sure that the pre-service training finds the right people who can be shown how to deliver
pedagogy that isin the knowledge-age basis. We like to throw the clichés around about the knowledge age rather
than the industrial age. One of the great challenges we have in schoolsisthat the physical structure of schools
means that we are till in an industrial model and any change that we try to bring about has to happen within that
context. We arein afactory, and we try very hard to break down the sausage factory, if you like, and try to change
it as much as we can to now adifferent sort of pedagogy to take place. What we need are new teachers coming in
who understand that new style of pedagogy, who are not getting anywhere near atextbook but are first establishing
what do the kids first know, what is the prior knowledge, and how can | in fact vaue add to that knowledge within
the context of my teaching and learning?

Years ago, | guess, when | was student, we had very much defined boundaries — and maybe not dl that long ago
there were defined boundariesin terms of what a person could teach. | would argue that first of al we need people
who understand about teaching and learning in genera before they worry about whether they are ateacher of maths
or ateacher of English or science. When we arelooking for candidates to come and work a Monterey Secondary
Collegewe say, ‘First of dl, we areinterested in you as a person. What do you have to offer as a person, then asan
educator and then as ateacher of any particular key learning area? . | do not think we are any different from any
other school in the state— we are al looking for people who can work outside any notiona boundaries. Because
you do not know what you have in the classroom, and you need to find out who isin the classroom and what their
needs are and then adjust the pedagogy and the content so that it actualy suits those kids and vaue adds to them.
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Like Frankston High School, and | guessalot of schools, we take awide range of Dip. Ed. or B. Ed. students, and
we take some people from overseas too. | have actualy taught in some places oversess. | guess| would argue
schools are schools and staff are staff and kids are kids al over the world — they have the same sort of needs.
Some people comeinto Dip. Ed and B. Ed courses who are suited and some people do not. Sometimes the people
who come in should be amongst that group of people who do hot. They are not necessarily suited to teaching but
they are till into the system. If | were to be redly risquéin my comments, | guess | would be saying that every
schoal has some peoplein it and you would say, ‘ Redlly, it would be better off if you weren't teaching’. But we
have to dedl with that too, and we spend an awful lot of time, of course, working with those people, to get the right
sort of outcomes.

We just had some people from Wisconsin at our school. It wasinteresting that of those people half of them in fact
were not redly suited, did not have a good time and were homesick. Other people were fantastic, and you go, ‘ Yes,
you're the sort of people who should be working in schools and working with our kidsto get the right sort of
outcome' . So it does not change, perhaps, wherever we are in the world.

Like Marion, | think, yes, greater exposure— more time in schools, more rounds, some way of finding time to get
those students to really get a sense of what it isto be ateacher. When | ask my firgt yearsin terms of, ‘ Okay, you're
in the barrel now. What did you need to know last year that you did not know thisyear? , you get abit of amixed
response, | guess. Some of thelist includes, “Well, | actudly didn't reglise | was going to have to dedl with

parents’; ‘I didn't redise | was going to have to write some letters home or make the phone cdls’; ‘I didn’t know
much about some of the report-writing strategies | needed’; ‘I didn’t know enough about some of the
classroom-management strategies that | should have known about’. Thisis a generalisation because some of them
did. Some of the courses are doing agreat job, and it is dependent upon the student.

One of the other factorswas, ‘It' sthe time'. The amount of time it takes to actually be good in the classroom —
especialy when you are starting out — is extensive. | started teaching in the Mallee, and | remember coming home
after aday in the heat in the school and | would have anap on the floor straight away because you were wrung out
by the whole process. It is about trying to prevent those students better for: thisiswhat it isreally going to belike.
One of my newies said, ‘Well, some of my friends are ready to get out already. They didn’t know what it was going
to belike . Redlly, now you have to wonder about that, in one way, but that isthe sort of feedback that their mates
aregiving: ‘I’m getting out becauseit’stoo hard', or, ‘| thought it was going to be redlly easy’. Interesting
comment.

Onthe upside, thereisthat notion of my first years saying, ‘We ve comeinto a school and an environment’ — |
generdise across dl the schools — ‘where thereisalot of support’ for them. There are alot of people to talk to and
help them through. We dl know it is on the job, that iswhat you get, and you have to muddle around and stumble
about in the dark and you're away. | guess thisinquiry is perhaps about trying to minimise that darkness and trying
to keep it alittle more illuminated. | guess my hope is that the people are taking the coursesin fact can find that
relevance to schools and ensure that they are always connecting back into what is really happening on the ground
and listening to the people who have just left and maybe for them to come back to the pre-service kidsto say,
‘Well, thisiswhat it wasredlly likefor me'. | will stop there.

MsHEALE — Our next spesker is David Lyons. David is one of our young teachers, o heis gpeaking on
behalf of our youth. He travels every day from Essendon to get to Frankston High, which | think is pretty amazing.
Thisis his second year, so he was here last year.

Mr LYONS — If | wereto ask 100 educators from across Victoriawhat they thought needed to be
improved in pre-service teacher training, | would get 100 different responses. | begin by saying this because | want
to point out and highlight that what | have to say today is basicaly my experience and my opinion. However, itis
my recent progression through pre-service teacher training a Monash University and subsequent employment at
Frankston High that have alowed meto participate in today’ s forum. | am here today to discuss with you my
experiences while undertaking my pre-service teacher training and, most importantly, whether | fed that this course
provided satisfactory knowledge and experience for a graduate teacher to be successful in the 21st century.

The average teacher isafacilitator of learning, a mediator of disputes, a negotiator of curriculum and a director of
theplay called ‘Class . These are just some of the roles and responsibilities required of your normal teacher. Today
I will suggest that teaching is practical in its nature; therefore, teachers must possess the persona qualities and
communication skills required to fulfil the many rolesthey take on each time they step inside the classroom.
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Unfortunately a pre-service teacher training course cannot teach these qualities; therefore, universities must
improve the selection process which allow enrolment into education courses. The selection process must ensure
that an applicant possesses the personal qualities required to become a successful teacher. The selection process
may include an interview and arequired reference from aprincipa or previous teacher aswell as the satisfactory
ENTER score and other prerequisites dready in place. If the correct applicants are not selected for a course, then
the quality of the course becomesirrelevant.

When considering personaly my education course and how well that prepared me for teaching in the 21t century,
there are savera positives and negativesthat | can relate. To demonstirate let mefirst go into some detail about my
experiences within the pre-service teacher training course offered at Monash University. As| mentioned, | began a
double degree of bachelor of arts and bachelor of education at Monash University. That took me four yearsto
complete. At its concluson | was to become a secondary schoolteacher qudified to teach psychology and S.O.SE.
This course was designed so that you can complete the required arts and education components concurrently, and it
isonly inthefinal year of the course that you begin to focus solely on education, including both practicum and
coursework. The course is supposedly a delicate balance of theoretical and practical experiences. However, |
believe there is too much emphasis on the theory at the expense of the practical.

The practical component of the course alowed me to complete 80 days of practicum across six different schoals,
including both primary and secondary. The practical component aso included two method area subjectsin which |
was taught the strategies to be able to teach psychology and S.O.S.E. It was perhaps this range of practical
experiences that was the most rewarding aspect of my course. These experiences were made even richer by the fact
that | was able to observe and teach at six different schools over four years, and | had experiences within state
primary schools, state secondary schools, one with only 300 students and one of the worse truancy rates in the state,
and the same time one of the most pregtigious and expensive independent schoals. This progression of experience
allows pre-service teachers to be eased into the education system. My experience first began with afive-day
observation block in aprimary school and gradudly built up over the yearsto conclude with a five-week teaching
practicum in a secondary school.

To further improve on the practical experience of the teachers, the education system must look to other professions
for guidance. There are very few professions where a graduate will begin their job single-handedly on the first day
of work. A graduate teacher is expected to walk into the classroom alone on day 1 a anew school with new
teachers and with new students and begin their career. Surely this processis flawed in that the system offerslittle
support for beginning teachers. For example, the legal profession offers ayear of articleswhere agraduate is
assigned to a supervisor who assists and oversees the graduate s work and development. The supervising lawyer is
there for guidance, training, and support, and it is only after aclerkship of 12 months that the graduate lawyer is
then admitted to practise. In addition to teaching practicums that are aready in place, the education system could
look to asimilar internship for graduate teachers. Thisinternship would involve a graduate teacher being paired
with aleading teacher, where they could observe and learn from the more experienced mentor. Thiswould take
place in aschoal in which the graduate is going to begin their career and would take place over a substantia period
of time, either 6 or 12 months. It would ensure that a graduate has the opportunity to master their teaching practices
while under the guidance of an experienced mentor in their place of future employment.

Unfortunately university courses focus on the theoretical basis of education — the latest research by expertsin the
fields, the latest theories from academics and the latest new approach to education from America. The theoretical
component of the bachelor of education from Monash University that | undertook was made up of over 16 subjects,
such as perspectives on learning, beyond the classroom, language and literacy, adolescent development and
professiona issues. Each of these subjects offered a variety of theoretica gpproaches to teaching and learning.
Unfortunately, though, pre-service teacher training tends to focus upon the theory and not the practical application
of such knowledge. Teachers need to know how the research and theories can trandate into their classroom
teaching.

For example, one of the most common theories related to learning which istaught in al pre-service teacher training
coursesis Gardner’ s multiple intelligences. This theory suggests that different individuals have preferred learning
styles which promote and lead to amore successful learning experience for that particular individual. It is suggested
that teachers must offer abroad range of learning activities to cater for each of these individuas and their preferred
learning styles. Whilst this knowledge is undoubtedly vauable, graduate teachers require practical examples of

how to effectively apply thismodd to their everyday classroom. One of the most important aspects of modern
teaching is designing learning tasks to cater for the unique needs of students. Whilst as university | undertook a
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subject that was looking at the integration and inclusion of students with learning difficulties and specia needs. |
presumed that | could come away from the subject with strategies and methodol ogies to cater for students with
individual needs. Unfortunately | spent the entire year looking at how important it was to include students and why
inclusion is a better model than integration.

Inasmilar circumstance | enrolled in an eective subject entitled digital literacy. What | expected was arange of
dtrategies and examples of how to effectively use technology to enhance my regular teaching. However, | spent the
entire semester discussing the importance of technology and the research into the use of technology. These
examples highlight the fact that modern day teachers need practical examples of learning tasks that allow for
students with different learning styles and specia needs, not only the theory and the research that underliesthese
tasks.

The question we are here today to discussinits smplest formis. do pre-service teacher training courses meet the
needs of teachers and the education system in the 21t century? As you have heard, | believe there are severa
reforms which are needed to ensure that the best possible teachers graduate from the pre-service teacher training
courses. That isthe aim, after all.

In summary, these reformsinclude better preselection of students, a graduate mentoring program for beginning
teachers and, most importantly, a redesign of courses so that they focus on the practical application of the
theoretical knowledge. If these reforms are implemented in pre-service teacher training courses, then the quality of
graduating teachers will undoubtedly increase. These modifications to the pre-service teacher training will not only
assist those graduating teachers, but will aso create a snowball effect and will eventualy improve the standard, the
professionalism and the respect of the teaching vocation. Thank you.

MsHEALE — Wewill now ask Travis Smith to hop hisway forward. He is on crutches today having
injured his ankle at basketball last night. Travisis one of our young leading teachers. Usualy aleading teacher is
someone who has been in teaching along time. Travis has been teaching for six years at two different schools, and
heisalso lecturing at the faculty of education at Monash University in the principles of psychology teaching.

Mr SMITH — First of dl, my nameis Travis Smith. | am the director of computing here at Frankston
High School. | am aso alecturer a Monash Univerdty in the psychology method.

Let me begin by saying that | think the current system has many positive points, dthough | am going to give my
opinion on afew changes which | think could enhance the quality of teachers emerging from these courses and
therefore improve the qudity of the education that they offer their sudents. Having been trained at Monash
University in 1997 through the diplomain education course, and now being a lecturer with Karen Wade, who you
will hear from shortly, in the psychology method, | fed qudified to make some comments on the state of the
courses on offer.

One of thefirgt things | would say isthat thereis avery strong theoretical component to the Dip. Ed. course which
was primarily discussion-based sessions relating to the research and theories regarding education. Feedback from
my fellow studentsin 1997 and also my current students at Monash University highlighted that these students see
that it is anecessary component of becoming a good teacher. However, far too much timeis spent on thisrather
than the more practica aspects of teaching. | would certainly not dispose of the theoretical components of this
course but trim them down and focus more on the practical things such as teaching and learning strategies and
classroom discipline— procedures necessary for their teaching round and beyond their teaching round.

| think the contents of the pre-service courses a so need to include a strong technology component which is
currently lacking in some of the courses available. A revamping of the main contents covered in the courses and
restructuring of the teaching round system would al so benefit the courses, as | will discuss |ater.

This brings me to offer three main suggestions for pre-service teacher training. Firstly, as| dluded to earlier, | think
that the contents covered in the bachelor of education and the diploma of education courses needs to be reworked,
allowing more practica and less theoretical components. As a compromise, the theoretical components could be
partialy taught viaa correspondence method with students reading and reflecting on current research in
non-contact time, leaving the more vauable face-to-face lectures and tutorial sessionsto cover practica concepts
such as the use of information communication technology to teach any concept.
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| could paralld thisto the way | and the other year 12 psychology teachers at Frankston High School run our
classes. We know that there istoo much information to cover fully in classes, so there is arespongbility on students
to do the background reading; note-taking; chapter summaries; comprehension questions at home, allowing our
vauable classtime to be utilised in discussing their learning, talking through concepts to allow for salf-referencing,
and playing games or activities which give the students episodes on which they can pin their knowledge of the
topic. | would have benefited from a similar gpproach to the use of my time during my Diploma of Education
course.

In my psychology method class that Karen and | currently run at Monash University we spend three hours
modelling teaching and learning experiences to the students that we run with our own classes in school every day.
This not only gives them afirst-hand experience of the activities, it alows them to see how to run the activity and
reflect on the benefits of the task after it has finished. The feedback we receive from them isthat it is one of the
most beneficid classes they attend, due to the wedlth of ideas and strategies they get which are directly linked to the
Victorian certificate of education (VCE) curriculum. | also think that the students enjoy our classes. Karenand | are
both practicing teachers with an intimate knowledge of the ways schools currently run, and we can share our
day-to-day experiences with them. They like to hear red stories about the way we have dedlt with certain Situations
in our classes, and they benefit from these experiences.

| am not suggesting that only current teachers should be lecturing in pre-service teaching courses, because there are
many university staff who have far more knowledge and teaching experience than | have. However | do think that
Karen and | can easily engage our students, as they know that our Strategies are tested and chalenged each and
every day in the classroom.

The second suggestion | would like to make for pre-service teaching courses is adight change to the way teaching
rounds currently operate. Having been fortunate enough to visit England recently to look at schoolsin the United
Kingdom, | noticed that some of the schools were setting themselves up as training ingtitutes where students could
spend ayear in the school and complete al of their theoretical and practical work under the supervision of a
member of staff in that school. Naturally, the school received funding from both the government and private
companies that they had established relationships with, and this afforded teaching staff the time to mentor these
student teachers.

Feedback from the schoal | visited where this was the case was that the student teachers were more than prepared
for everything that the school environment might throw at them because of their vast experiencesin every facet of
the profession. Instead of the artificia threeto five-week teaching rounds currently in place at many universities
here, perhaps we need to look at asimilar program which would benefit al involved and give student teachers a
sense of belonging and ownership of the classes they teach, rather than being thrown into someone elsg s classfor a
few weeks where establishing a relationship and arapport with students is dmost impossible.

The third and final suggestion that | would make to improve pre-service teacher training courses relates directly to
part 3 of the terms of reference to the Education and Training Committee which states, if you have not aready
heard it. The committee isto:

(b) iii. determine the kills and knowledge required of teachers, and therefore of pre-service teacher training courses, in response to
reflect the changing nature of education in the 21st century.

It is undeniable that the prevalence of technology in schools and the use of information and communications
technology (ICT) has changed gresatly in the past 10 to 15 years. My question to universitiesis smple. Have the
teacher training courses evolved as significantly as the schools and classrooms have over the past 10 or 15 yearsin
the use of technology in teaching and learning? My experience tells me that the answer to this questionsis, ‘No,
they have not’. Even while | was studying at Monash University in 1997, Frankston High School wasin its

third year of running alaptop program for students. Being now in charge of this program as the director of
computing, | have avested interest in seeing graduate teachers emerge from pre-services courses with at least some
of the sKills necessary to teach in a dynamic laptop environment.

The problem lies with access to such training in the university courses currently on offer. A few yearsago | was
lecturing at the university and told my students to make sure they signed up for the computer courses that were on
offer through the university. | was shocked to hear that they were unaware of any courses, as none were being
offered. Upon asking the person in charge of the Diploma of Education course about these sessions, | wastold that
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funding was not available to run these courses for students. | know that the situation has changed dightly since,
athough | till have concerns about the nature of the sessionsthat are currently being offered.

Much research into professiona development and the use of technology for teachers has been conducted, and |
would like to quote afew statistics from the 1999 Education Week nationa survey of teachers use of digital
content. Upon asking the question: ‘ If you do not use CD ROMSs, web sites and software for ingtructing students,
why not? , the top two reasons were as follows: 71 per cent of those who did not use the technology cited alack of
available computersin classrooms. | am pleased so say the department of education has gone some of the way to
addressing this problem through the Bridging the Digitd Divide funding provided to schoolsin the last year, with
this school receiving 49 new computers for student use. The second reason cited was that there was not enough
timeto try out software or prepare web sites for sudentsto use. Thetimeto play and explore with technology is
probably aways going to be an issue until more funding is made available to schools to reduce the contact hours
for teachers without some sort of new innovation to implement with that funding.

| propose that as a key component of every university pre-service teaching course students should be alowed time
to explore the vast range of technologies available to them and expose them to the best strategies for the use of
technology in teaching and learning. Thiswould be achievableif, as per my first suggestion, the nature of the
pre-service course content changed. Even aone-year Dip Ed course hastime for the exploration and devel opment
of skillsrelating to the use of ICT which research suggests that teachersin the job simply do not have time to focus
on.

Incidentally, the lowest two reasons that teachers cited for not implementing these strategies were, ‘ That there are
not enough quality and relevant products available and, ‘It is not the best way to help students master kills'. This
demonstrates to me that teachers know that there are products available and they know that the use of ICT will
enhance learning for their students, but they do not have the time to learn the software or create the resources for
their classes. Both of these things could be done in pre-service teacher training courses.

The type of ICT-based coursesthat | have seen taught in universities are dso questionable in their nature. Research
shows that teachers benefit most from professional development experiences using ICT that are related directly to
the courses being taught rather than skills-based learning. What this meansisthat instead of offering courses on
how to use PowerPoint, we need to focus on strategies to enhance teaching and learning for students by getting
them to use PowerPoint to explore a concept. For example, in my year 8 geography class, students do not use
PowerPoint for presenting, they use it to make animations of the weater cycle with their own recorded voice
commentary of what is happening in the process. It isthese types of cross-curricular Strategies that teachersin
training need to be exposed to and be aware of so that they can use the technology in schools, and they have more
to do than smply word processing and researching viathe Internet.

So in answer to part three of the terms of referencethat ‘... the committee is to determine the skills and knowledge
required of teachers, and therefore of pre-service teacher training courses to reflect the changing nature of education
in the 21st century’ | suggest that my experiences of the limited skills-based ICT training do not train teachers
effectively for the 21st century classrooms. It seems astonishing to me that much of the course that | went through
in 1997 only prepared me to teach in the classroom prior to the Internet and the problems of technology in our
society, not the one which is the current redlity. Pre-service training courses need to implement ways of providing
effective training of teachers to enhance learning for students through the meaningful use of technology, and |

know that there would aready be some courses trying to address this very issue.

In conclusion, | believe that pre-service teacher training needs to change in three main ways: more practicaly based
courses with greater focus on the experiencesin the classroom, alonger internship-style organisation of teaching
practicum preferably based in schools, and a much stronger focus on teaching and learning using ICT so that
students can learn in schools the very same way that they learn outside of school — in atechnology-rich
environment.

MsHEALE — Charlotte is one of our year 10 students and when | invited her to speak she said, ‘ Thank
you for this opportunity’, which | thought was pretty impressive. Sheis going to tell usalittle bit about what she
thinks about teachers.

MsJORDAN — | am ayear 10 student at Frankston High School. My name is Charlotte Jordan. When |
first arrived in Audtrdia at the age of 11 it was interesting to see the difference in the number of teachers there were

23 April 2004 Education and Training Committee 9



and how their way of teaching differed. Coming from England | was used to very traditional methods of teaching,
and with class sizes ranging from 27 to 35 children. Some of us found it difficult to get the one-on-one help that we
needed.

It was a o rather uncommon to find a teacher who was less than 25 years old because people beieved that to do
well in thisfield you needed experience which would only come from training and teacher assstance. Asaresult |
found it a surprise how different it was when | cameto Audtrdia, and | redly do believe we are lucky in the sense
of how many teachers we have working in Austrdia and how much space we have to make that wonderful learning
environment.

But one of the main things | noticed was how many younger teachers we have in Australia and how early you can
begin working at schools. Since being at Frankston High School | have been taught by awide variety of teachers,
each with their own views on the best way to teach students. | have found that the younger teachers, due to not
having much experience in the classroom, had to rely on training to gpproach the most efficient way of teaching a
class. Asareault they were sometimes taken advantage of because of their lack of experience while students found
that the learning environment was dightly distracted or disruptive, and no students should be expected to learn
properly in this Situation.

Toimprovethis| believe we should offer teachers more hands-on training and experience before setting aut to
work as an independent teacher. A very effective way to gain experience, which is dready used as part of teacher
training, isto become a student teacher and assist in the classroom. This method is agreat insight into what to
expect as ateacher and in my opinion cannot be used enough. The more hands-on experience in the classroom we
have will only help uslater on as ateacher. | truly believe that people learn best from experience, actions and
sometimes even from their mistakes, the bottom line being that what teachers learn through training can and should
be put into practice as much as possible before reaching their goa as ateacher.

From astudent’s point of view, agood teacher is someone who is open to new ideas and change, willing to explain
or help and, regardless of how old or young they are, has the desire to teach students in the best way they can.
Thank you.

MsHEALE — | now introduce Kate Taylor. Kate has a complicated background. Sheis currently the
educator for the Frankston cluster of schools— the innovation and excellence cluster — so she represents and
worksin four loca primary schools and Frankston High School. She has aso had experience as a curriculum
consultant at the regiona office and has been aleading teacher at Frankston High School prior to that.

MsTAYLOR — Thanks, Marion. That isthe Kate Taylor introduction done. | am very pleased to have
been invited to address this group today. My role asinnovation and excellence educator for the Frankston
Federation of Schools has enabled me to work with teachers to explore ways of doing things differently in order to
best meet the needs of our students as they move towards that looming unknown future. My work has given me the
opportunity to help teachersreflect on their practice and to consider aternative ways of working. So what are the
needs of students heading for that unknown future?

| recently reviewed afew articles which discussed the skills and attributes which will be needed by students as they
move from school to become effective contributors to our future world. Descriptors | encountered indicated that
our students will need to be able to eval uate the effectiveness of ideas, information and actions, prioritise actions,
process information, reason arguments, set and achieve goals and targets, transfer knowledge and use their
initiative. Furthermore, they should be adaptive, have developed broad scientific skills, be caring, civic-minded,
committed, competent in avariety of communication skills, cregtive, culturaly aware, enterprising, enthusiastic
and flexible. They should have high levels of integrity and honesty and be innovative, metacognitive problem
solverswho are able to think criticdly, creatively and laterdly. Well-devel oped interpretive skills and the capacity
to belifelong learners, and technologica competence, you will be pleased, Travis, were also seen as essential
atributes. Naturally it was dso gated that students should be highly numerate and literate in a multitude of areas,
able to work cooperatively in teams and be effective strategic planners. Students were expected to have devel oped
the capacity to be loyd, organised, resilient, resourceful, responsible, salf-confident, self-reliant, self-respecting,
socialy competent, tolerant and vocationaly prepared. One writer even suggested they should be well educated! So
thisiswhat is expected of our year 12 graduates.
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What qualities do we need to ensure our teachers have in order to be able to nurture such skills and attributesin our
students? Teachers need to be able to alow students to participate in decision making and have a say in decisions
that affect them. They need to ensure that their students fed they are valued members of the school community.
They need to provide alearning environment in which students fedl safe to explore and take risks. They should be
equipped to provide curriculum content which is personalised and relevant to student needs so that students have
the chance to learn effectively. They should be placing ahigh priority on building positive relationships between
students and their work, students and their peers, students and their community, students and their teachers, but the
relationship aspects do not end there. Students aso benefit from an environment in which their teachers work
cooperatively to plan pedagogically perfect programsfor their prodigies. Research has shown that children who are
well connected to their families and to their schools have more positive life experiences. They achieve better
educationa outcomes and are less likely to leave schoal early, to suffer from ill-hedlth, to use drugs or to commit
crime. Children who do not fed connected to their school rate more highly againgt dmost any measure of risk and
more lowly against any measure of protective factors. Successful teachers provide opportunities for active rather
than passive learning and help students develop their skills in focusing information-gathering, remembering,
organising, anaysing, generating, integrating and evaluating information.

Successful teachers ensure that students fed welcome at school, know their students well, respect them and ensure
that students are treated fairly and are listened to. They recognise and cater for each student’ s individuality,
originality and persondity. Innovative teachers engage their students by providing interesting and challenging
activitieswhich are academically rigorous and will also ask students for feedback on their performance. They use
assessment processes which are both developmental and authentic and generally negotiate these with students.
Effective teachers encourage student participation in curriculum development, understand different learning styles
and give consideration to cultura factorsin their learning. Successful teachers create an inclusive and participatory
environment for students and support the development of a culture of innovation and the capacity for innovation in
their students. Inclusive and participatory practices give students a chance to express their views, gain new skills
and contribute to their world. Teachers who connect with and enthuse their students make a substantial difference
to the qudity and extent of student learning. Effective teachers pay particular attention to aigning curriculum
assessments and pedagogy and ensure that the nature of assessment encourages an approach which stimulates and
supportslaterd thinking.

If teachers are to achieve success in educating students, learning spaces must be enjoyable, inspiring and
challenging places which instil in students an understanding of the benefits of education and an interest in the
subject and topics being taught. Effective teachers enjoy working in adeprivatised environment in which they
regularly work in a professional action learning team rather than in the highly privatised, most competitive
environment that many schools experience.

In my work with the teachers across the Frankston Federation of Schools, and in my previous role of middle years
project officer for the southern metropolitan region, | have been very fortunate to work with awide range of
teachers who have been passionate about their work and eeger to find ways to improve their pedagogical practices.
| am very proud to have two children— a son who isin his second year of teaching and a daughter who is
currently studying in her fourth year of ateacher training course— and it is these experiences that have informed
the following comments. current pre-service teacher training courses take avariety of approaches to preparing their
students for life in the teaching profession. The most effective courses are those in which students have been
encouraged to experiment with awide range of productive pedagogies and in which the focus has been on the
process of learning rather than on the content associated with the subject to be taught. | have been surprised and
indeed alittle disappointed that many graduate teachers have never seen or used a graphic organiser, have no idea
what amind map is, have not had the opportunity to realy explore and develop their understanding of learning
styles and have not been exposed to recent brain research. Many of them lack confidence in the area of assessment;
find classroom management issues to be daunting; do not really have an understanding of how schools operate; and
say that their practicums have not been long enough — aresounding theme, there, isn't it? — to enable them to
build rapport with the staff and students in the school. Many beginning teachers have commented to me that a redl
understanding of their chosen profession did not occur until after they graduated and actualy started working asa
teacher.

The current climate in government schoolsis one in which teachers are encouraged to devel op innovative ways of
working with students who are very different from the creatures who existed in classrooms even 10 years ago.
Pre-service teacher training courses need to ensure that their student teachers have maximum experience inside the
classroom so that they can develop their understanding of the pedagogical practices that support the learning
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outcomes needed for the knowledge society. Graduate teachers need to have devel oped a degp understanding of
processes such as how to negotiate curriculum activities, pathways and assessment tasks with students; how to plan
real world activities that require complex thought and alow time for exploration; how to develop critical literacies,
problem solving and research skillsin their students; effective ways of incorporating community activitiesin
curriculum; how to develop their students’ ability to think, not to follow; and an understanding of the importance of
innovation and enterprise.

They must have developed their skillsin practices that strengthen both student teacher-student relationships and the
challenge of learning. They have to have developed skills that are based on a congtructivist method of learning and
which include processes involving cooperation, communication and social competencies generally and that provide
for individual differencesin interest, achievement and learning styles. In my view, pre-service teacher training
courses generaly develop students’ understanding of the theories behind effective pedagogy but they need to spend
more time supporting their students as they explore more ways of transferring their theoretical knowledge into
successful classroom practice.

MsHEALE — Thank you. Now for a bit of a change of pace | am going to introduce Glen Pyman. Glen
isaparent at our school and this year was elected school council president. | am sure he envisaged he would be
addressing a parliamentary committee at sometime.

Mr PYMAN — That was Marion speaking; now it istime for theill informed and naive to get up and say
something, so here | am. Part of the Frankston High School vision isto help al students become lifelong learners.
In doing this, students are prepared by teachersfor their rolesin adult life, not only for their rolesin the work force
but as constructive members of society. It seems to me that the more successful teachers separate themselves from
the rest by their ability to make curriculum subject matter relevant not only to the students’ current and probable
future life experiences but aso to likely future vocations and interests.

In talking to a cross-section of secondary students from avariety of schools, both public and private, one recurring
themeisthat good teachersthink like us. Thistells me that teachers who connect with students are able to see the
world from an adolescent’ s point of view and are able to communicate subject matter in away that relatesto
Stuations in which the young person has an interest or is likely to have experienced in some form or other. We all
appreciate that kids today are under different pressures than when many of us were that age and are probably more
worldly than usin comparison. They probably do not respond in the same way as we did. While | do not pretend to
know the extent of training that student teachers receive in this regard, my impression from my discussions with
kidsis that the mgority of trainee teachers need more help to make them understand what makes kids of today tick,
what their needs are and why they react and respond in the way they do.

The second point arises from observations of results achieved by my own and other children of friendsand
acquaintances. These outcomes are optimised when the relevance of the practical application and the use of subject
matter or extensions of subject matter can be conveyed to students. For example, my older daughter is currently
studying year 11 Japanese. She had an average interest in the subject and this has been transformed into a passion
by ateacher who has lived and worked in Japan for severa years and has accompanied a number of students,
including my daughter, on atwo-week visit to Frankston High School’ s sister school near Tokyo. She has been
able to teach with authority, illustrating the red benefits of proficiency in the language with such a powerful effect
that my daughter now seeks out Japanese contemporary music, is actively considering how she might study in
Japan, and keenly corresponds with her host’ s Sister who will be visiting later this year.

| doubt if she would have been continuing with the subject if not for the innate skills of her current teacher. It isaso
illustrated by the abilities of some outdoor education teachers with whom | have had contact. Those who were
involved as practitioners of a particular sport or outdoor activity, or maybe volunteersin an outdoor-oriented
recregtiona club seemed to be able to motivate students to participate to their full potential and get them to partake
of an activity outside the school environment and ours with great enthusiasm to the extent that their achievements
rival or surpass those from supposedly better resourced schoals.

Risk management has become a mantrain most walks of life. Most students can cope with the teaching that is dry
and remote to an extent but there are some who are at extreme risk of prematurely dropping out and becoming
disenchanted or even worse. Some powerful lessons can be learned from the teaching practices in the hands-on
learning program here at Frankston High School, where those at risk are provided with targeted education which is
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absolutely relevant to the future aspirations of those potential dropouts. This program could not succeed without
teachers who have the capabilities of which | speak.

It seemsto me that a high-school graduate of 18 who then immediately goes on to complete afour-year degree to
graduate as ateacher is not redly fully equipped to help al students become lifedlong learners. | would propose that
pre-service teacher training contain a vocational eement in addition to the teaching rounds that we have heard
people talk about today. These students should complete part of this vocationa training as part of their degree. This
element could be in an areain which an undergraduate is majoring, for example, an undergraduate English teacher
may undertake work experience as ajournalist for several months as part of their course; a science teacher could
undertake training in an engineering organisation for a short time, and so on. Obvioudy some subsidy arrangement
would need to be in place to encourage thisin the business world or utilities or other employers so that they would
embrace such schemes, but this need not be such a huge problem as benefits would accrue to al parties.

We have been warned of looming labour shortages with the ageing population, and industries could easily be
persuaded that by assisting in the training of teachers a potentia flow-on of interest in that particular sector is more
likely to follow in coming generations. | redlise that there have been programs aimed at mature teachersin this area,
but | do not believeit has been correctly targeted and isimpractical to implement in sufficient numbersto be really
effective. | think | recall these schemes being wound down or abandoned.

Accompanying this should be an effort to raise the profile and prestige of the teaching profession in order to make a
success of theinitiatives to attract people from other professions to become qudified teachers. | noticed on the
Internet areport tabled in the Senate in 2002 that ranked teachers ninth in the list of most trusted professions, below
ambulance officers and fire fighters, though, strangely enough, ahead of paoliticians who ranked 26th.

The CHAIR — Senators! Y ou should never trust a senator!

Mr PYMAN — Ambulance paramedics, who are rightly held in high esteem in our community, perform
life-saving work which touches, say, 5 per cent of the population. That is a guess of mine. Teachers undertake
life-forming work which affects the whole community. It could be argued that they deserve to be ranked higher in
the public's mind than they are. * Excessive holidays, short working hours leading to a pretty comfortable life’ are
misconceptions that those who are in contact with the profession know to befalacies. Asin every walk of life there
are probably those who do not contribute as much as others, but thisis a problem for school management rather
than teacher training, | would say. But the mgjority of hard-working teachers contribute more time and energy over
the course of ayear than, | think, many comparable professions, and generaly for much less financia reward.

The teaching profession itsdlf, | fedl, must play acentrd role in raising the prestige by conducting itself asa
professiona association, but the quality of pre-service training, together with improved salary structures, are dso
major prerequisites. | think a prestigious, well remunerated profession would attract more sufficiently quaified and
mature candidates. So, from an uneducated, naive, non-teacher those are afew pointsthat | thought might improve
the quality of teachersthat we dl vaue and appreciate in the world we livein.

MsHEALE — We have two more speakers on the list. | would like to ask Ray Flanagan to come
forward. Ray isthe principa of Overport Primary School which is adjacent to Frankston High School and heisaso
president of the Frankston schools district — —

Mr FLANAGAN — The schools association or the network, yes. Thanks very much. Marion. First | want
to begin by thanking the members of the Legidative Assembly for initiating thisinquiry. | think that in my time as
aprincipd it isthefirst one | have been associated with or in fact known of. | think it is fantastic, coming out and
hearing the views of practitioners rather than getting it second-hand through representatives of various professiona
groups or political organisations professing to have the interests of the schools a heart. Good on you for that! |
hope that continues. | think it isavery grest initiative.

Regarding the matter at hand, | have severa pointsto make, but | want to preface it by the fact that | am speaking
from a primary perspective as chairperson of the Frankston network. We have about 27 primary schools that |
sought views from before | came along here, but many of them are very similar to my own. No. 1 isthe qudity of
graduates we are getting is sensationd. | have employed eight over the last two years from various indtitutions, and
our selection processes are very similar to Frankston’s— very thorough,. We go to great lengths to make sure that
we get the right people, but each one of the kids, as| call them — and at my age they are kids — who come out
have areal commitment and dedication, great work ethic, areal desire to make a difference and, most importantly,
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alove of kids and a desire to see them succeed. | think that isgreet. | think that isreally terrific. But there are afew
things | do have a concern with, and similarly do my colleagues.

Thefirg istheintake selection. And here | want to tell you alittle story about something that happened to me as
principal of Overport, which isjust over the road. At the beginning of 2002 | was approached by two gentlemen
who wanted to become primary school teachers. They said to me, ‘What do we haveto do? . | said, ‘Come and
work for me for nothing for ayear and | will see what | can do about getting you in'. Both of them were tertiary
qualified, of course. One had a degree in science and was formerly a cadet with BHP, who was now running a very
successful businessin Seaford making kayaks and surf skis. The other gentleman was from North Americaand he
had had quite agreat deal of experiencein the armed services over there and had astring of degrees aslong as my
arm with the appropriate HDs et cetera accompanying them. They worked for me for around three terms. One guy
scaled down his business to come and work for us for free. He only spent alimited amount of time with his
business as he was scaling it down. The other guy had anight job and was working during the day with us.

It became obvious after afew weeks that one of them was very well suited to teaching. He immediately formed
fantadtic relationships with the kids, with other teachers, with parents, was there beyond and above the call of duty,
took lunch time classes et cetera which was his thing; he went away on school camps et cetera. Let usjust say the
other bloke struggled — no relationships with the children, found it hard to relate to staff, came to teaching from
purely an intellectua point of view. At the end of the year | wrote, as | was asked to do, recommendations for both
of them.

With Cameron, the guy who did very well, the recommendation could be noted by its length. | do not think | have
ever written amore glowing reference in my life. It was three or four pages long, bestowing the virtues of this
bloke. With the second guy, | think the reference could be notable for its brevity. | think | wrote about five or six
lines. Itiswhat | l€eft out, | think, that said everything about this guy. Now, come selection period, who got it? Our
learned colleague from the United States. Who was | eft out? The bloke | had written the four-page reference for.

When | contacted the dean of the university that Cameron had applied for, the response that | got was, ‘What do
you expect usto do? We have lots of applicants. We sdlect purely on academic qualifications, and that isall we are
capable of doing' . To methey have potentialy missed out on a fantagtic teacher. He was just extraordinary in his
natural ability. When | said, ‘“Why can't you instigate some interview process? , the story was, ‘ Okay. Limited
funds'. All right, | can buy that, but why not? | am old enough to remember the early 1980s where as ayoung
teacher | wasinvolved in and sat on selection panels and vetted some of the applicants for teaching courses, and |
thought that was a magnificent process and very cogt effective. | think they possibly paid our school replacement
money to release me onto these panels, but also gave practitioners a say in the selection of these people.

Asfar as Cameron is concerned, | will say thereis a happy ending to the story. He did come back and work for me
in 2003 and happily was accepted to another university at the end of the year. But how many other Camerons are
there out there who have dipped out? He had a science degree, reasonable marks, was selected as a candidate for
BHP. He was no dill and he ran avery successful private business. How many other Camerons are there out there
who are missing out on one of the most important professions in the world?

Asfar as attracting suitable candidates from other professions, | am of the opinion— and | think somebody said it
before— that the longer you stay in the profession, the grester the financia reward. If you are going to make the
jump from one profession to another, being teaching, then there does need to be some financid incentive, and if
you are going to start at the base level, there are not alot of people who are going to be prepared to do that. Having
said that, we have a couple of people on staff who have made that transition and recently joined usin the last two
years. They have been absolutely sensational in the breadth of knowledge that they have brought to our staff, and
Kate has persond experience with two of them, and she could bear me out on that.

Attracting more malesisared issue in primary education. We have a staff of about 40 people. Out of that, three
people on staff are male, and | am one of them. When you consider the fact that a high percentage of our families
are single parent families, the primary care giver being awoman, these kids coming to us need male role models.
They are not getting them. Do | have an answer for that? No, | do not. But | think Glenn touched on it before. |
think the profession hasto take some sort of responsibility for that in promoting primary teaching as afantagtic
occupation for males. | aso think in the selection process there could be alowances made to encourage malesto
apply and to be accepted because we certainly need them. | do not think the problem is as significant in secondary,
but in primary it certainly is. So that is one particular point.
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Asto student teacher placement Strategies, some methods of teacher placement are just outmoded. In fact one
university we dedl with isusing asimilar style of approach to the one that | went through, and that was 30 years
ago, and that is come out; it isacase of, ‘ Do your three-week training and then head back to uni’. Infact | got rung
up by one of the lecturers who was coming out to visit some students that we have a the moment. He was coming
out to assess these students, and he said, ‘I will arrive at 1 o’ clock. | will look at the four students between 1 and
1.30 and then | will spesk to them between 1.30 and quarter to 2. How in the hell he was going to make an
assessment in that short time is absolutely beyond me, and | told him not to bother. He subsequently rang back and
said he would extend the period of time. But these guys are coming out for three weeks, and they are third years, |
think. They have ayear to go. It is not enough time.

The point has been well made by other people, but | point out the initiatives by Victoria University. They run a
project partnership type of an internship, and Mebourne University runs an internship, too, where people can come
out and spend aterm in aschool. They are there at the start of the term for planning and they are there a the end of
theterm for evaluation. Thereisamutua benefit because the school or class gets to use those people as an extra
hand. They are not taking a Mickey Mouse, one-off lesson, but being involved in the real curriculum at thetime. So
| think we need to move towards that. Travis over there pointed out afew initiatives that are happening over in
England, which | would gpplaud too.

With regard to what islearnt a university thereis some doubt among my colleagues that students are being
exposed to the techniques and syllabus consistent with those being used in primary schools at the moment. The lack
of knowledge of these graduates on programs such as early years and middle years programsis astounding. These
are significant programs that we are running in our school and we need our graduates to come in with fresh ideas
and initiatives relating to those programs. But unfortunately we find that we have to skill them when they comeinto
the school. That takes additional time that we do not have.

I think somebody made the point before that we are using some practising teachers to deliver programs. | would
recommend that we extend that to practical examples. Practica examples of teaching need to be given to these
young people rather than a concentration on theory.

In summary, the quality of students that we have been getting is fantastic. | am concerned about our university
entry requirements, which are excluding some very good people. Ortthe-job training expectations for some
universities are poor and have not changed in 20 or 30 years. | pose the question: are students being exposed to the
techniques and syllabus currently being employed in Victorian schools; and could we be making more use of
retired principals and teachers or practising principas and teachers in the selection process?

| will leave you with those points. | thank the committee once again for giving us that opportunity.

MsHEALE — Our fina presentation isfrom Ms Karen Wade. Ms Wade is one of our assistant
principas; she runs the Victarian certificate of education (V CE) campus on the other side of the road; and she dso
lectures a Monash University on arange of subjects.

MsWADE — | have had the privilege of being a secondary teacher for the past 17 years, and | love my
job. For the past 13 years | have lectured sessionally in the graduate diploma and fourth-year bachelor of education
courses at Monash Universty, Clayton campus, teaching mathematics method, principles of teaching, educational
psychology, and for the past five years psychology method.

| haveto admit that | get frustrated by some of the comments the media and other parties make about pre-service
teacher training courses and the qudity of graduates. | am very lucky to have experienced some excellent programs
over theyearsand | believe the qudity of the young graduates completing teacher training is very high. Y ou only
have to look at two of my former students, David and Travis, to redlise the cdibre of teachers we have entering the
profession.

| would not be honest, however, if | did not say that there are some graduates completing teacher training who
probably should never have been teachers because they just do not have the persond attributes needed.

When | ask student teachers at the start of the year why they have enrolled in the course, somerepliesare, ‘| was
not sure what elseto do’, ‘My marks were not good enough to get into my first choice and ‘| have decided to
change professions because | have children and | want to work 9.00 am. to 3.00 p.m. and have school holidays .
Quite frankly these are not the people we want becoming teachers.
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| think aso that tertiary ingtitutions need to be more sdlective when choosing prospective students. They need to
look at more than equivaent national tertiary entrance rank (ENTER) scores or academic transcripts. Perhaps, as
other people have stated, we heed to interview students as other courses do because teachers need to possess a
passion, values, excellent socia and communication skills, literacy skills and social avareness. | believe nous,
persondlity, flexibility and a sense of humour are big factors in teacher effectiveness.

According to the committee’ sterms of reference, it isinvestigating how to support the increase of mature-age
entrants from other professions. | would honestly question this approach. Over the years | have worked with over
300 student teachers and there have been a select few mature-age students who have entered teaching for
philosophica reasons who have had the right attributes and have made grest teachers.

| think we need to be honest. Are we likely to attract mature-age entrants from other professions on the current
salary scae? If so, isit because they were not successful in their previous career? Do we redly want to attract these
people to the teaching professon?

Similarly, there has been talk recently about offering male scholarships for teaching so that we have more maerole
maodelsin schools. | would say that if you are going to offer scholarships, fine, but offer them to maes and females
because the bottom line is we want excellent teachers to enter the profession who have a passion and atalent for
what they are doing. These people will be the best role models for students, regardiess of whether they are mae or
femde.

In terms of different teacher training courses, | fed that the one-year graduate diploma of education can prepare the
right students for teaching just aswell asthe four-year bachelor of education. | do have concerns, however, about
some pre-service training courses being completed by distance education. These coursesinvolve textbook work
and assignments. | have yet to understand how students can learn teaching pedagogy in this current mode. | think
that students learn best by observing teachers who model excellent teaching practice. Tertiary institutions should
employ academics aswell as practising teachers who are based in schools, so that pedagogy is linked to red-life,
day-to-day experiences.

Whilst teaching content isimportant asit helps us to have a good understanding of subject matter to explain
conceptsto our sudents, | believe that practicum time isthe key factor in effective teacher training. | believe that
student teachers should be based in schools more often, ether through school-based programs with tertiary links or
internships.

In the past there have been programs that were extremely successful. At Frankston High School we used to run a
school-based program for diploma of education studentsin conjunction with Monash University where students
were based in the school for aterm and were regularly visited by lecturers who aso ran sessions at the school. The
students who were involved in this program definitely benefited from this experiential learning and devel oped
outstanding skills. Unfortunately, this program was stopped — | think in the early 1980s — because of lack of
funding to pay school supervisors.

Internships, which include awage, would definitely attract student teachers, and possibly mature-aged students,
into the profession. A good example of where schools have developed close links with business and industry in a
smilar type of program isthe AFL traineeship program. This program has proven to be successful in our school.
Currently we have two trainees who were year 12 students last year. The contribution they make to the school and
the support they give to our teaching staff is enormous. Interestingly many of our former trainees have chosen to
move into the field of education, even though thisis not what the program is about or what the trainees had
envisaged before working at the schoal. | think by having internships, they will discover whether teaching isthe
profession for them. However, | think thiswill only be successful by matching them with highly effective teachers
who are up to date with current practice.

In regards to skills and knowledge required of teachersin the 21st century, there isno doubt that ICT training is
crucia, aswel as agood understanding of the nature of learning and how to encourage studentsto take
responsibility for their own learning.

| would also argue that teachers need to be prepared to handle social interactions and issuesin our ever-changing
society. There is no doubt that more and more pressures and demands are being placed on teachers due to the
changing nature of family structures and relationships. In some ways school can be the most stable part of a
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student’ s life. Teachers need strategies to enhance the interaction between themselves, parents, students and the
community.

Findly, if we are serious about making improvements to pre-service teacher training courses, we need to
dramatically increase the funding that is given to tertiary ingtitutions and schools. It is adso absolutely essentiad that
you as paliticians, the community, the media and teachers themselves talk up the profession of teaching. We need
to vaue our teachers and the wonderful job they do in the community. By doing this hopefully we will attract more
of theright people, both males and females, recent graduates and mature-age students, into the extremely rewarding
and wonderful profession of teaching. Thank you.

The CHAIR — | thank all the presenters today. We have been taking notes, and Hansard has been
working away. | thought | would open it up to comments on the presentations we have heard from others. We have
atechnica difficulty; we arejust getting around this— thisisthefirst time. The Hansard microphone isthere, so if
| can ask people to come up, Sate your name and where you are from and perhaps make a comment at the
microphone or around there, it will help with our recording of this. Gabrielle, our researcher, will give you a piece
of paper after to get your contact details.

The Hansard proof copieswill be sent to each of the presenters in the next couple of weeks— probably within 10
to 14 days — depending on the workload of Hansard, and the transcripts will then appear on the Education and
Training Committee’ sweb siteif you would like to look at and refer to them. That is probably two weeksto be
safe, it might be quicker, but | am not sure. Can | have any comments or further feedback before | open up the
session to questions?

Mr COLLINS— I will pick up a point from Karen Wade about payment — that is, that we need the
good teachers to be made available to pick up the kids who are coming through in the pre-service training, so you
do have your better gtaff. At the moment we have a structure where it is very difficult to pay teachers who are our
greeting teachers and above, and that is an important point. How do we encourage those people to make thetimein
an dready busy work day to make sure they can offer the best possible advice and role modelling to our pre-service
traineesin the schools?

MsMUNT — | wastaking at lunchtime with a couple of the teachers here who suggested that it might
not be just aremuneration package that would help with that, but making time available in their day. Would that be
correct or not?

Mr COLLINS — Absolutely. Timeisthe issue for usin schools. When you consider that whenever there
isasocid ill, the responseis often, ‘We |l get the schoolsto fix that’, and the spaghetti plate is already fairly full.
Another issue is money. To get release requires money so you can free up ateacher from their teaching load and
take effective supervision of atrainee teacher.

MsO'CONNELL — | am Pat O Connell from the Frankston-Mornington Peninsula Local Learning and
Employment Network. The other sectors often involved a ongside schools are the community organisations and
non-government organisations — the welfare agencies and so on. | think it isfairly critical that young peoplein
training make the connections with how these things work within a community, because virtually every school in
the Frankston—-Mornington Peninsula areais involved in one way or another with one of these agencies with some
of their students.

The other thing | would like to say in relation to attracting people from other industries into teaching is that we
make an assumption that they will necessarily take adrop in pay. Some of them will not if they are coming from
trade areas. But a more important issue is that those who will, will take dropsin pay because the Victorian Ingtitute
of Teaching does not necessarily recognise some of the qualifications or some of the prior acquired skills that those
people hold. Theinstitute recognises the teaching that people have done at a technical and further education
college, but it may not recognise teaching that people have done with a private, registered training organisation.

For example, in establishments like the Ford Motor Company, the company itself isa private, registered training
organisation and it works under the same system as TAFE, but these people may not get any recognition for their
teaching there whereas they would get it from TAFE. It isjust one of those silly anomalies which is holding back
people with maybe four or five years experience in teaching groups of young apprentices and so on. That needsto
be addressed fairly quickly.

23 April 2004 Education and Training Committee 17



Mr ZYNGIER — | am David Zyngier, alecturer in the faculty of education at Monash University. Just as
aprecursor introduction, | am also the Cameron who was talked about earlier. | had to apply threetimes before |
was accepted into a diploma of education course in 1980. | went on to become quite a successful secondary school
teacher and aprincipa.

We heard alot about too much theory, yet as Glen told us, if we areto know how young people tick we can only
know that by theory. We need to know how we are to know. Thiswhole artificial divide between theory and
practice is something that we hear al thetime, ‘Just tell me how to doit’, but if that is all we did in teacher
education — if we taught our students how to do it — dl that we will be telling them is how we once did it in a past
that istotdly irrelevant to today and of course irrelevant to the futures of the young people who are going to bein
schoolsin the next 10 or 15 years.

Therefore, | would like to suggest that alot of the work that we do in teacher education is a the cutting edge. | will
take the example that we have heard time and time again about pedagogy. If you were to ask the primary school
and secondary school teachers what the word ‘ pedagogy’ meant they may be scratching their head, yet we, who are
at the coaface teaching teachers, are teaching about pedagogy, about what it actually means. Kate Taylor talked
about productive pedagogies. Again, that is a concept that is probably dien to 95 per cent of al teachers currently
infront of our students. Where are people learning about productive pedagogies — authentic assessment? They are
learning it at the teacher training ingtitutions through a nexus of theory and practice. That ismy first point. | do not
think that we should discard the baby with the bath water. If we do, we are going to end up reproducing very bad

teaching pedagogy.

Secondly, about the selection of candidates, it would be difficult to interview every candidate who applied. We had
800 applicants for our primary graduate diploma of education — 800 applicants! We had 90 positions. If we were
to interview those 800 candidates — and | did my maths athough it is pretty shonky — it would have taken

50 days, without a break, to give each candidate a haf-hour interview. Go and find that time. It isnot possible.
There may be better ways of doing it, but | would like to suggest that if we were to apply Marion's selection criteria
then we would be preventing some of the best teachers possible, including Cameron and mysalf, from ever entering
the teaching profession because these things develop over time.

| am privileged to work with agrade 3 primary school teacher from Chelsea Primary School, and she tells our
students that it has taken her 10 yearsin the classroom before she has found her feet about what it meansto bea
teacher. Therefore, | think it is more important for the Marion Heales, the teachers and the sdlection panelsin the
schools to decide on the basis of what they get at the end of the process. We do not do it in the law, we do not do it
in commerce, we do not do it in medicine— we let them finish their course and then go out and apply for ajob and
let the final job application be the telling point.

The second-last point | would like to make isthat | heard alot of generdisation here. | would hate the committee to
go away thinking that on the basis of three graduates who are working here— and they are excdlent graduates —
that that isthe sum total of the education courses that are being delivered around the state of Victoria. | would like
to suggest that there isa great variety asthereisagreat variety of teacherswho are teaching at this school inits
143 staff. Not dl of them are the very, very best and we would like some of them to improve, or as Don said, some
of them to perhaps move ouit.

Finally, athough | appreciate the comments from Ray from Overport Primary School about the need to have more
male role models and more male teachers, | would like to say that asamale | find that insulting to every femae
teacher who ever taught me, every femae who has taught my children and taught your children and taught in the
past. Teaching has been — especidly in primary school, but also in secondary school — afemale profession. The
suggestion that females cannot do what males do is an insult to them. As| tel my students— | am sorry for the
crassness and block your ears, kids— it is not what is between your legs but what is between your earsthat counts.

Mr MIRABELLA — My nameis Tim Mirabella. | am no longer actively teaching but | hope the
committee will get to know my name quite well in the coming weeks and months. | have aready lodged a detailed
written submission with the committee, which | believe will have quite a bearing on future teacher training.

| am aretired primary school teacher and principal. | had afairly successful career, for most of which | was
involved with training students from Burwood and Coburg teachers colleges. For half of my career | taught in
disadvantaged schools in the northern suburbs of Melbourne. In addition to being aformer student of Frankston
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High School my one claim to fameisthat | once enjoyed my 15 minutes of fame. This came about when | was
chosen to become the 1981 Victorian Teacher of the Y ear, which according to the citation was for inspiring
leadership and for developing a highly successful program in literacy and numeracy; afeat that | would like to
stress was achieved in an inner-suburban, disadvantaged school during my first tenure as a principal.

At that time the award was intended by the Victorian government to recognise outstanding contributions to
education. It continues to be amatter of great regret to me that our education system was not permitted to take
advantage of my contribution. It remains, however, amatter of public record and part of the history of education in
Victoriathat my unique curriculum approach resulted in a school review finding that the standard of literacy
throughout the whole school was exceptionaly high. None of this minimum acceptable standards stuff —
exceptionally high standards of literacy throughout a school that had an amost 60 per cent migrant population. |
have not come hereto boast about that; | have cometo tell you as acommittee that | am still willing and able to
offer that leadership, in spite of having been sidelined by coronary illness 20 years ago. | fed | must make this offer
because it appears that no-one eseis able to. Many have tried and all have failed to overcome the literacy and
learning problems that bedevil our system of education and every other system of education. That is because
everyone continues to ook in the wrong direction. Everyone is looking at teachers as being the source of the
problem and seeing that the solution to the problem will be training better teachers, having more highly qudified
teachers. But that is not where the problem lies. | have set this out in my detailed submission, becausel want to
point education, in total, in the right direction.

We have heard today mostly about secondary schools, and | do wonder what on earth is happening for primary
schools. | have already set the mechanismsin place to help out here— | have doneit a my own valition, a my
own expense— and | have set up aresearch study which has been approved by the research section of the
education department. The study will be conducted in conjunction with Victoria University. When you come to
understand what | am doing and how it will impact on teacher education, | hope you will give me your support and
encouragement. Y ou might even consider helping me by arranging funding for my project.

The CHAIR — Thank you. | might ask for some questions; we have a bit more time. We have alot of
students and | might direct questions to some of those students. We have heard today from one student avery
eloquent summary of what isimportant. Can we have some comments from the students about what fegtures of
teaching that they find produce the best outcomes in terms of learning. What do you think is good about
teaching — that all teachers should have to get an outcome— or isit different with different teachers? Who would
like to have a punt at that? What do you think makes a great teacher?

MsDONALDSON — My nameis Lucy Donaldson and | am one of the senior students at Frankston
High Schooal. | believe, and | am sure alot of secondary students believe, that a good teacher is one who inspires
you to achieve your best. | know that alot of teachers throughout my schooling dwaystold methat | had alot of
potential and inspired me to achieve it; to achieve the very best | could. Being at Frankston High School has taught
me to do that. | have had many different teachers, young and old, from both sexes, and they have dl approached
teaching very differently. The very best teachers are the teachers who inspire you and draw out your best qualities
in relation to how you learn, and teach you how to put those qudities into practice. The teachers who are the best
are those who have the persona qualities that give them the ability to do that; to recognise your potentid, draw it
out and help you to achieve your best.

The CHAIR — What about technology and computers? We have heard alot about computers today;
about the importance of having technology in the classroom, and how it works. Do you find that computers are
used widely; are asingle subject; or are they integrated in what you do; or even: isthe level of computer studies
you do in schools at the level you have achieved a home? Would you like to comment on that?

Ms DONAL DSON — | think technology has certainly grown and advanced very rapidly in the past years
with mobile phones and everything; computers; the Internet. At Frankston High School we have alot of computers
and our resources are very wide. Technology resources are very good in schools in the Frankston community. |
think that at a curriculum level computers are integrated into the system with alaptop program. | was not

persondly in alaptop program.
The CHAIR — What isthat? Tell me about it.

MsDONALDSON — | am not sure | am the best advocate for that.
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MsHOOD — | am TessaHood. | am one of the senior students at Frankston High Schoal. | am not avery
technica person and | was never very technicaly minded through primary school. Then when | came to Frankston
High School | was involved inits laptop program. This meant that for pretty much al of our subjects, through
years 7 and 8 mainly, we used our laptops. Instead of having abasic text book — we would gtill sometimes have
text books and we would have exercise books to write in— alot of what we learned was done through computers.
Instead of having a big book, you would have it on the computer, so you would go on there.

Although | hated it alot of times because | am not technical, and | did not want to learn what | was learning, | redly
appreciate now that | did do that that becauseit is areally important thing: that everyone knows how to use
computers. If | had not learnt that in years 7 and 8 as | did, | do not think | would ever have learnt it because |
would not have had the motivation to go and do it mysdlf because | did not want to. Now | am involved in alot of
media stuff, doing filming and editing and things like that which might not sound that important, but to meitis
very important. If | did not have the basic computer skillsthat | have learned in years 7 and 8 | would not be doing
what | am doing now, and it is something that | am looking into in the future aswell.

What this school has done with the computers has been redlly important to me, as | know that it has been to alot of
other people. It creates alot of other ways of learning. My sister isin year 7 at the moment. Instead of getting
chapter summaries and things like that to do at home she will be given aweb Site to go on and to play on an
interactive web site program to learn alanguage or to learn geography. Sheislovingit. It isredly good how it isal
advancing.

The CHAIR — To you and other students how important is the technology knowledge of your teacher,
not just your computer teacher, and their ability to use computersin a creative way? How important is that to
teaching? Isit important as a teacher that empathises or redly triesto help you? How would you rate that?

MsHOOD — Obvioudy the empathising teacher and a compassionate person is always important, and
that isthe first thing that they have to be able to do, but to be technically minded and have the ability to use
computers and teach usis aso very important. If they do not have the ability then we are not going to be able to
learn it. Their persona qualities are the most important thing, because they are not going to be able to get their
teaching acrossto usif they do not have them, but the technology side of it is very important.

MsMUNT — Isthe laptop program part of an accelerated learning program, as | know that it is, for
instance, at Mordialloc Secondary College; or isit ageneral program for the entire school population?

Mr SMITH — Itisnot agenerd program for the entire school population, because we would not be able
to offer it to the entire school population. The laptops are parent funded, therefore at the start of year 7 werun an
information session down in the hall where usualy about 400 people attend. It is an option that parents have at the
gart of the year 7 whether they want their child to be in alaptop class or a non-laptop class. That provides our
students with awhole range of experiencesin alaptop class. It dso frees up alot of technology for those students
who are not in alaptop program, because alot of what we do here is very technological and, as Tessa said, she has
obvioudy gained a hdl of alot of skillsfromit.

| also want to follow up on a point that Tessa made and question you asked about technologicd teachers. The best
teachers of technology do not have to be technological; they need to be taught how to teach and learn the
technology. Get agood teacher and put them in a classroom of technology, you will get outcomes. Get a bad
teacher who istechnological and put them in a classroom of technology, you will not get student outcomes. The
important thing is that we go to universities and say, ‘Let’ s get these great teachers, these great peopl€ and
hopefully there can be some changes to the selection processes so we can get those people. Then, ‘Let’ s skill them
up in the use of technology — not to use Excel but to teach and learn to use Excel — so that we can improve our
student outcomes’, because that iswhat it is &l about. Y ou do not have to know how to use a program until it is real
for you and until you need to actualy implement it into the classroom. It isthe teaching and learning of technology
that should be given more focus not the technology itself.

The CHAIR — I turn to the benefits and importance of mentoring for young teachers, or internship or
whatever it is caled. If there were more practicum time in schools would mentoring still be important? | think
David raised thisissue. We have two issues. One is that notwithstanding that anumber of people have said
mentoring, you come out of teachers college, you go straight to the classroom and it isakind of hard, cold shower
of redlity of being a full-time teacher; perhaps a mentoring period or internship where you ease yoursdf in a bit
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more than you have. Would that still be necessary if you had alonger practicum period — that is, if you spent more
timein the school during your four-year training?

Mr LYONS — Theimportant point is that you are spending time at the school that you are going to work
in. In your teaching rounds, and while it is valuable that you see awhole range of different educational scenarios,
the best part about the internship isthat you spend a prolonged period of time in the place where you are going to
work. Y ou learn the patterns of the school and you get an opportunity to build a relationship with students and steff
so that when you do start working you do the best possible job.

MsMUNT — We weretaking at lunch and saying that the mentors that are chosen should be chosen by
the schooal, because the school would know which teachers would be best placed to do that job and do it effectively.
Isthat correct?

Mr LYONS — It certainly is, and it comes back to the selection of teachers— the right persondity and
theright persona qualities. Obvioudy if you are a good teacher and you have a good classroom setting the chances
are you are going to be able to mentor that student or a student teacher in a positive manner aswell. Thereisahuge
array of staff at this school who, | know, would make fantastic mentors. We have a system in place now that a
graduate teacher does get amentor, but that normally is only helpful outside of the classroom. So it isfine for
Travisto be my mentor, and heis there whenever | need him outside of the classroom, but everyone knows that
teaching is a very isolating professon— you are in the classroom, you have got 26 kids in there and what you do
hasto work.

The CHAIR — Forty minutes?

Mr LYONS — That isright; it can be a nightmare. A number of graduates find the first week of class
terrifying, because you are in there by yoursdf.

The CHAIR — | want to get back to the cost of practicum, which isthe issue that hasbeenraised at a
number of hearings. It has been put that whilst it has been traditional that supervising teachers receive an additional
payment, it has been put to us by other groups that what is needed isfor the profession to accept arolein
devel oping the next work force and that the payment system for supervising teachers needs to change to some other
role. Janice and | referred to it before in terms of time or something like that. Those of you who are teachers or
principas here, what do you think about the concept of scrapping the payment and building it in as part of a
teacher’ s respongbility to the work force in whichever you wish, so that teacher trainees can spend moretimein
schools. What is your response? Would you till get teachers being supervising teachers or would it make the
situation difficult?

MsWADE — | do not think so. At the moment we are finding it very hard to place student teachers
aready. Many schoolswill not take them, because staff fedl that thereis aredtriction of time with the content of
work they have to get through et cetera. | do not think that that is the way to go. It could bein time release; many
teachers would probably accept time release, but again that is going to need funding. | do not think it can be
something that you just add on to teachers.

The CHAIR — We do have leading teachers who have different jobs and respongibilities. | cannot quite
get around why supervising atrainee teacher is different to the sort of responsbilities that leading teachers or senior
teachers have, whether it be bus programs or whatever. | cannot see why that is different to those others, and it may
be apart of apromotiona package.

MsWADE — A lot of your best teachers currently are the ones in leadership positions, basically because
there is nowhere else to go. For many years teachers have been trying to get rewarded for excellence in the
classroom, but in all honesty to get that progression we go to leadership positions and we get taken out of the
classroom. They are the sort of people that you probably want to mentor others, but they have other responghilities.

Mr SMITH — | just want to follow up on that. | agree and think that mentoring a student teacher would
be arole that people would take on, but for me to take that on as aleading teacher position means that the director
of computing position goes out the window. So we are not just using leading teachersin schools now doing
arbitrary jobsthat are not necessary — every leading teacher position in this school is necessary, we think, for our
students to achieve the outcomes they achieve. | think it would be fine if we had leading teachers who were in
charge of mentoring student teachers, and | think there would be alot of us who would take that role with both
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hands and go, ‘ Thisis fantagtic. | can actualy have an impact on the next generation of teachers here, but at what
expense to the rest of the school? Do we take out the literacy and numeracy coordinator? They are aleading
teacher, let us scrap them and put them in charge of a student teacher. Let us take out the person who is head of
gport and put them in charge of ateacher. It dways comes down to funding. We are at such aleve at the moment
where we cannot fit anymorein; every teacher will tell you that. We cannot do anymore or we are al going to leave
the profession and go elsewhere.

Mr PYMAN — One of the points | raised earlier was the teaching profession taking charge of its own
image. | just draw parallels between the structures that | have had experience with— it isnot asmplistic thing, |
know, in relation to work load and dl that sort of thing— and in respect to incrementa payments for incremental
work, that is not consistent with what | view as a professiona organisation. A professiona does awide range of
things as a professiona person without relying on an extra $50 aweek to do this and $20 aweek to do that. | know
there are huge pressures on teachers to do lots of different things, and it is avery complex issue, but one of the
issuesin terms of raising the prestige of the teaching profession isfor it to be structured so we are not looking at
incremental payments for every additional duty that isrequired. That is no reflection on teachers wanting those
payments, but the salary structure, the professional structure, has to be such that the community and others view it
asthat. For example, if | am with the engineering profession | do not get any extra money for mentoring ayoung
graduate each year who comesinto my areg; it ispart of what | do.

Mr JOHNSTON — My nameis Murray Johnston. | am the principa at Western Port Secondary College.
My observation would be that the payment to teachers for mentoring or taking a graduate under their wing or
providing supervision of astudent teacher isredly atoken acknowledgment of ajob they are undertaking rather
than afee for an hourly rate. If you say mentoring or supervising a student teacher and look at the time involved in
that — how long is a piece of string? Y ou are talking about unique individuas al with unique backgrounds and
baggage that you have to deal with. For many of them, coming into the profession dead cold and taking on board
what David was saying about the wealth of information and the theoretical background that is needed and his
concept of marrying that with the practicalities of being in aworkplace, when they come and hit the schoal | as
principa want them performing pretty well straightaway — they have to hit the deck running because it comes
back to cost. If | have to outlay lots of money to allow people to provide supervision to teachers— mentoring
teachers or beginning teachers— that comes out of my global budget; it comes a a cod. It comes at the cost of
painting the walls or putting ICT hardware into classrooms or providing extra programs and activities for our
students. My school isardatively disadvantaged school socidly and is an areathat has undergone very hard times
in previous years. For me redly have to balance then whether | would be saying | am going to take an amount of
time out of my teaching time and devote that to providing mentoring or supervision at the cost of providing these
other programs.

MsMUNT — However, isit not true with the global budgets that the mix of teachers— with new
teachers, middle-range experience teachers and very experienced teachers— their sdlaries are different and thereis
adifferent funding arrangement? | know that principas generaly like to employ very new teachers because they
are relatively cheap and less of adrain on the budget. Could that be offset in some way with the cost of mentoring?

Mr JOHNSTON — My view on that is| want to employ people who are passionate about teaching
regardless of age and experience. If | employ a graduate teacher it is because they are the best candidate and the
most passionate. | have just employed somebody on a contract for the rest of the year. Heisaguy over 55whois
passionate about his teaching, and | am paying him at the highest rate. So | take on board what you are saying, but
we are after passionate people. Whilst you can make some savings within your global budget to do that, if you look
at my school for an example, it is 30 years old and we are spending megadollars just trying to maintain the physical
fabric of the school. So if there were any savings within the globa budget it would be spent on the fabric of the
school and extra staffing to support programs.

The CHAIR — Okay. Was there someone else who wanted to make afind comment?

MsITALIANO — | am Maria Itdiano from Heatherhill Secondary College. A point of clarification,
Steve: when you were asking about funding, | think thereis areal issue for schools about funding a mentoring
program. | think mentoring is critical to making teachers, who come in with lots of issues, more comfortable with
their jobs. | think when ateacher first comesin they may have the theory that David was alluding to and they may
have some of the skills that — David? — was talking about, but they are till facing alocal community with local
issues, with lots of diversity.
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For example, at the school that | teach in there are about 38 cultures represented with different needs, and alow
socioeconomic setting. We have teachers coming in with the passion and the desire, and you would think that they
would survive in their first year of teaching, but they do not if they do not have the mentoring, so mentoring is
critical to their success. A lot of them would perhaps leave if someone did not take them under their wing.

| think the other thing you also need to understand is that teachers are overloaded. Thereisalot of innovation; there
isagreat demand on teachersto trainin ICT. | am ateacher of English. | taught English for 20 years, and |
re-invented myself by taking on IT in 1999. That was an enormous learning curve, and it took up alot of time. | am
now trying, as professiona development leader and student engagement leader, to try and turn that around in the
classroom and get teachersto learn the ICT skills and apply them in apractica setting. Teachers are saying to me,
“You are asking us to do too much'. They still come and they ill do, but they are overloaded. They have dl these
myriad of issuesto dea with, and then you have the young teachers who are faced with that, and what do you do?

Y ou heed to mentor them or they will walk away. So we do face a critical issue, and principas need to fund the
time of their teachersto do that. Y our suggestion was to not pay the teacher — —

The CHAIR — No, | was posing a query, not making a suggestion.

MsITALIANO — Wéll, perhaps. | thought the point of clarification would be: perhaps do not pay the
individua teacher — but, as Kate suggests, provide time release— but give the money to the school and target it
for that particular program.

The CHAIR — Thank you. That concludes the time we have available. What do you say: every solution
poses 10 questions, and we have got alot of questions here which we will go on and keep asking until we can
hopefully get some clarity and what you would think are solutions.

I would like to thank you all for coming. It has been terrific for us— probably one of the more vauable days we
have had. We are early into this inquiry — we will be going through afair bit more— so what you have doneis
given us abroad cross-section that helps us question and immerse ourselvesin the research we have.

| would like to particularly thank Marion and the students and staff at Frankston high here for putting thison. It is
much appreciated. | know it takes alot of time out of your schedule, your study, your teaching preparation and your
administration, but | hope it has been worth while to you al. | thank dl the other schools and groups that have
come here and given evidence today and spoken to us. | would aso like to thank Alistair Harkness, the local
member, who had to go to another appointment — | think heislobbying to get some funding for afacility herein
Frankston!

Findly, | would like to say that if you have further comment or anything you would like to state that you do not
think we have got today, we have aweb site or you can telephone.. The web Siteis at Parliament at
www.parliament.vic.gov.awetc/ — Education and Training Committee— or pick up the phone to uson

9651 8309. We would be very grateful for any input you have. Thank you very much. | declare this meeting of the
Victorian Parliamentary Education and Training Committee closed.

Committee adjour ned.
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